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MANAGEMENT SYSTEMS IN
SECONDARY READING CLASSROOMS

Christine C. Smith, Carolyn Burch & Grace Warren

CALIFORNIA STATE UNIVERSITY, NORTHRIDGE

One outcome of federal, state or district funding of reading programs
has been the development of a competency based curriculum with the
inclusion of a classroom management system. This management system is
the structure for the implementation of the goals, guidelines and behavioral
objectives of the program. Each program with its management system is
developed and written by teachers in consultation with school and/or
district level cooperation.

The management system in use in the secondary reading classroom
should also reflect the teacher’s theoretical approach to the teaching of
reading. The teacher needs to know what approaches are soundly based in
rescarch and how to go about selecting an approach which fits into his
teaching style and methodology. The management system would then be a
natural outgrowth of a well defined theoretical base. The system therefore
would not be randomly selected from samples available and artificially
implemented in the classroom.

The teacher's management systemn and the district’s management system
do not need to be mutually exclusive. The selection of structural com-
ponents from each system can reflect the teacher’s position and the district’s
position at the same time.

A Wholistic Approach

The purpose of this paper is to present a management system which
reflects a wholistic (reading-language arts) approach to the teaching of
reading. Only the management system and the wholistic approach will be
discussed. The suggested materials for the teaching of reading both teacher
made and commercially prepared which are listed on the sample contract
are not discussed due to limited space. However the teachers in the program
did use traditional reading materials in a carefully controlled wholistic
approach in an innovative setting in the teaching of reading. They avoided
assigning individual practice of a hierarchy of skills. The management
system and wholistic approach was developed and implemented in an
ethnically mixed urban junior high school over a period of four years.

Teachers and researchers who espouse the wholistic approach, view
reading as a unitary act. The act should not and cannot be subdivided into
bits and pieces of a hierarchy of reading skills. Rather it incorporates the
various natural linguistic systems of the reader into a wholistic in-
terrelationship of the graphophonic, syntactic and semantic cues of graphic
language.
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Reading strategies should involve the students’ natural internal ten-
dencies to reconstruct meaning from the writer's written message. In
performing this process the student utilizes his natural predicting, con
firming and comprehending strategies. These strategies are utilized in
listening, reading, writing. and oral language activities through cooperative
teacher planning between the classroom and the reading laboratory
situation.

Wholistic (reading-language arts) strategy lessons are then based on the
diagnostic assessment of individual needs of the students. Diagnostic
assessments include the Reading Miscue Inventory, criterion referenced
tests, standardized reading tests, and informal diagnosis. Contracts and
record keeping can then be devised for each individual student in the
classroom and reading laboratory with compliance with any existing
federal. state or district guidelines.

A Wholistic Management System

The following management system was implemented in a Title I
reading/English program at Charles Maclay Junior High School in Los
Angeles. The Title 1 program, involving five seventh and five eighth grade
classes, focused on the wholistic approach. This approach was sclected after
careful assessment of the students’ reading status which indicated a need to
strengthen their graphophonic, syntactic, and semantic cue systems in all
the language arts (reading, writing, oral language and listening). The
management system became an integral part of the reading/English
program for each Title I student.

The teachers agreed that a successful wholistic reading program must
implement three goal areas. These goal areas would be personalized
through the implementation of the affective and cognitive areas of growth.
Three cogmtive-affective goal arcas were identified and developed to: (1)
provide for reading, both for pleasure and information: (2) provide for
personalized skill development in listening, reading comprehension,
writing, and oral language; and (3) improve the students’ attitudes toward
themselves, each other, and the school.

In order to meet these goals efficiently, a complete management system
was devised. The management systemn includes: (1) a reading/English
classroom/reading lab rotation schedule, (2) reading lab contracts, (3)
goals and objectives for lab and classroom, and (4) pupil profile charts.

Classroom/Reading Lab Rotation Schedule

The reading/English classroom and reading lab management system is
based on a five-week rotation, see Chart 1. The reading/English
classrooms, of approximately 30 students, are divided into two groups of
equal size. The 15 students in Group I go to the reading lab four days
during Week 1 and four days during Week 2. Friday of each week is spent
with the endre class in the classroom. The students in Group II follow the
same schedule of going to the lab during Weeks 3 and 4 while Group 1
remains in the classroom.



rh—209

CHART 1
Week 1 & 2 Week 3 & 4 Week 5
M-Th | Fr M-Th Fr M-Fr
“lass A
Classroom / CGAIL CGAl | CGAI
CGAI CGAIl{ CGAII [CGAIl CGAII
CGAII
Classroom B
CGBI CGBI [CGBI | GGBI | CGBI
CGBII CGBII | CGBII CGBII| CcGBII
L CGAI | Lab CGAII |L.ab Lab closed for new
Reading
contracts and
Laboratory CGBI | Closed | CGBII [Closed| Learmng Center
Production
CGA = Classroom Group A CGB = Classroom Group B

During Week 5 all 30 students remain in the classroom. On the following
Monday the rotation begins again with Group I. The lab is closed on
Fridays to allow time for correcting students’ work and is closed during
Week 5 to provide time for preparing new contracts and new learning
stations.

Classroom Organization

On the days that the student remains in the classroom he/she works with
approximately 14 other students, a teacher and a teaching assistant on
individualized reading, skill development, vocabulary, spelling, reading
comprehension, writing and any other special project the classroom teacher
has devised. As previously stated, Friday is spent with the entire class in the
classroom. This day can be used for unit testing, introduction of new
material, review, group presentations, etc.

Record keeping of daily attendance, classroom grades, and reading
level grades are the responsibilities of the classroom teachers. The reading
laboratory teacher gives her reading lab grades to the classroom teacher at
the end of each 5-week period to be incorporated into the student’s total
grade.

This rotation system, Chart 2, offers the classroom teacher many op-
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tions for managing the classroom. Some special advantages for the teacher
and the student develop as a result of this management system.

1. The teacher may group students in various ways within one classroom.

2. The teacher can work with small groups of students giving her the
opportunity to watch students work and to observe their thought
process in operation. This enables the teacher to see mistakes in
progress, thereby allowing her to make instant corrections.

3. The teacher plans her lessons for a two-week block of time which fits the
time one group is in the lab. This lesson is repeated once again for
Group I1. By doing this, the teacher’s preparation time is minimized.

4. The teacher has more time to deal with individual differences between

students.

Student work can be immediately corrected for instant feedback.

6. Students have a choice of personalities. They don't have to work with
the same person everyday. The teacher and teaching assistant alternate
working within the groups.

7. The student has a two week period of time to intensively work through a
unit. This gives the slower student a better chance to advance at his own
rate.

8. Students can read both for pleasure and for information during a
concentrated period of time.

[$2i

Reading Lab Organzzation

Thirty students are in the lab at one time, approximately 15 seventh
graders and 15 eighth graders. The responsibility for personalized skill
development is with the lab teacher. In the lab, each student works on a
personalized contract based on skill areas. Students are given their first
contract based on the results of the Stanford Diagnostic Reading Test.
Subsequent lab contracts are based on the student’s achievement on the
completed contract. Eighth grade students are given a contract based on
work completed in seventh grade. The lab is staffed by the reading coor-
dinator and two teaching assistants. Additional help is provided by ninth
grade tutors.

The bastc management tool in the lab is a student contract. Since the
program’s philosophy is wholistic in nature, each contract covers various
skill areas incorporating listening, reading, writing and oral language
activities. Student contracts are monitored and revised as students become
more proficient. The materials covered in the contract are arranged in
various learning centers so the students move around the lab from one
center to another as directed on the contract. Correcting of work is done by
the lab teacher and the teaching assistants and is done, as often as possible,
as soon as the student completes the assignment.

The contract provides a detailed schedule of the student's work and
progress over the two week period spent in the lab. Each contract, Chart 3,
contains important information and instructions for the student, as well as
for the teacher. The contract, as indicated by letter, provides:



212—1h

0¢

(¢

of
0%

02
01

04

001

U84
o1

08

1

SWIO|

PPouLE;

I[q1850]
SIWOd

1004
1w, "poos)y
TUI[[2IX]

% % % ok % ok ok ok ok ok KOk K ok ok KOk ¥ K ok
£ISLILIXD

Yora uo op
1 PIp M0 ]

Iayaeay # pOoLIdd

LITIHD VHLXH

SHONISH VY

$S19ISUO
N ISUISUON]
ajdoag Surpueis
* -10pup) ojdoay
S10119] ANIM S191107] ssausng
*
ASIILIXY o1 [3(R] B UL S IBYAA
S2UNLIL ] PIOM
*!
AeL Bl
x
U310 oulg QE[SMIN
*
yredg yoeqposy
. aduafjey)) RN
0SS N w1801
J_; 1 _ﬂ ! N noeld Supray
S{
Hun 1004 s Jrjadg
<l ; ! Qo Q|7 s ' LS
“ma 35 = m g m < m 918 |2 z| 2 SNOLLV.LS
R G E T S IR ) =
2352 EleFER| 3 |r x| 2
= R E g S I
@ g 2 e SprID Y1y
CHN RS
WINYVAT 39 OL STINIS

# DRIUOY)

¢ LAVHO

JweN]



rh—213

A. Alist of all skills covered on that contract

B. A list of learning stations

C. Instructions to the student about levels of difficulty and amount
of work to be done

D. The order in which students should go from one station to the next
E. A self-evaluation column

F. A grading column.

After the student completes the contract, the lab teacher and teaching
assistants correct the student’s work, giv€a grade to the contract, and give
the grade to the classroom teacher who incorporates it with the classroom
grades for report card grading purposes. (The classroom teacher is
responsible for all official attendance taking and for all final grade
recording.) A new contract is written for each rotation period.

Some special advantages exist in the contract system of organizing a
reading lab and are as follows:

1. Students have an element of choice while following a structured con-
tract. Each station can provide a selection of activities from which the
student can choose.

2. Different learning styles can be accommodated in the same classroom.
Students working at different stations can be using different approaches
to learning.

$. Students can vary the order in which they finish their assignments. A
student need not strictly follow the order of the contract. but can
alternate one assignment with another.

4. The teacher using the contract has essentially made a lesson plan for all
of the students which will cover a four-week period of time. This
requires much concentrated planning at one point, but then frees the
teacher for individual work with the students and gives her more time to
plan future learning stations.

5. The various skill areas incorporated in teaching reading from a
wholistic viewpoint can be presented to many students at various ability
levels at the same time.

Goals and Objectives, Pupil Profile Chart

Since the reading program is wholistic and language arts based and
incorporates both cognitive and affective areas of growth, the goals and
objectives (skills) to be taught reflect this basic theoretical wholistic ap-
proach. These goals and objectives for the reading program are developed
cooperatively among the classroom teacher and reading laboratory teacher.
These lists of goals and objectives are a part of the overall daily planning of
strategy lessons and the 5-week overview. Lesson plans for the classroom
and the reading laboratory contract are devised and coordinated so that
they compliment each other.

In addition to the goals and objectives for the program. individual pupil
profile charts are kept in the reading lab. All of the skills taught in the
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classroom and lab are recorded on the pupil profile chart, thus keeping a
two-year progress report on each student.

Conclusion

There are advantages of incorporating the wholistic approach to
teaching reading into a management system. This approach enables many
students of many different abilities to study and become more proficient in
the areas of listening, comprehension, writing and oral language. The
students are better able to receive well-balanced reading instruction and
will begin to see the reading process as a “whole.” As they achieve success
they begin to feel more positive toward themselves, each other and the
school. While working as a united team which shares talents and skills,
teachers in both the classroom and reading lab can successfully coordinate
this wide spectrum of skills into a meaningful program.
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