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A COMPARISON OF MALE AND FEMALE ELEMENTARY SCHOOL 
PRINCIPALS' PERCEIVED INSTRUCTIONAL 

LEADERSHIP BEHAVIOR

Carol Lynn Babcock, Ed.D.

Western Michigan Univers i ty ,  1991

This study investigated and compared the perceptions of male 

and female elementary school p r in c ip a ls '  ins truct ional  leadership  

behavior. Perceptions were s o l ic i te d  from elementary school p r i n c i ­

pals who held membership in the Michigan Elementary and Middle 

School Pr incipa ls  Association.  The object ive of the study was to 

compare male and female elementary school p r in c ip a ls '  perceptions of 

t h e i r  ins truct ional  leadership behavior.  The dimensions of ins truc ­

t iona l  leadership compared were: Defining the Mission,  Managing the

Instruct ional  Program, and Promoting School Climate.

The Principal  Ins truct ional  Management Rating Scale (Ha l l inger  

& Murphy, 1985) sought perceptions on the major dimensions of in ­

s tructional  leadership behavior. The survey was mailed to the e le ­

mentary school p r inc ipa ls .  Of the 270 surveys d is t r ib u te d ,  79% were 

returned. Result ing data were analyzed by gender and (a) the years 

of experience as a p r in c ip a l ,  (b) years of experience as a teacher,  

(c)  school enrol lment, and (d) the highest degree held.

The results  of the survey showed tha t  both male and female 

elementary school p r inc ipa ls  perceived they performed the fol lowing  

ro le s  of  i n s t r u c t i o n a l  le a d e rs h ip  most o f t e n :  (a )  promoting
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professional development, (b) monitoring student progress, (c) main­

ta in ing  high v i s i b i l i t y ,  (d)  providing incentives fo r  learning,  and 

(e)  supervising and evaluating in s t ruc t ion .

In addi t ion,  the fo l lowing roles  were perceived as performed 

most often by females: (a)  framing the school goals,  (b) providing

incentives fo r  teachers, and (c)  communicating the school goals.

When tes t ing  fo r  gender d i f fe rences ,  i t  was found that female 

elementary school p r inc ipa ls  perceived themselves performing more 

than males perceived themselves performing in most a l l  of the roles  

of ins truct iona l  leadership behavior. S p e c i f i c a l ly ,  female elemen­

t a r y  school p r inc ipa ls  performed s i g n i f i c a n t l y  d i f f e r e n t  than males 

in the areas of framing the school goals,  communicating the school 

goals, providing incentives fo r  teachers,  and promoting professional  

development. Few s ig n i f ic a n t  d if ferences were shown among the 

groups when examining d i f ferences regarding the independent v a r ia ­

bles of the study.
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CHAPTER I 

THE PROBLEM 

Introduction

Over the past 30 years,  the school pr inc ipa l  ship has been the 

subject of hundreds of studies.  The central  ro le  of the princ ipal  

has been viewed, var ious ly ,  as bui lding manager, administrator ,  

p o l i t i c i a n ,  change agent, boundary spanner, and instruct ional  leader 

(Smith & Andrews, 1989).  During the las t  decade, research has cen­

tered on the pr incipal  as instruct ional  leader,  accountable fo r  the 

academic achievement of  students.  The pr inc ipa l  is c i ted as the key 

to a successful school and the person having the d i re c t  respons ib i l ­

i t y  fo r  improving instruct ion  in the current l i t e r a t u r e  on e f f e c t iv e  

schools.

In his study e n t i t l e d  What Schools Are For, Goodlad (1979) 

concluded that  the pr inc ipa l  is central  to the d irection  that  the 

school w i l l  take. The pr inc ipa l  is the main l ink  between the commu­

n i t y  and the school. The pr incipal  must have an understanding of 

and fe e l in g  fo r  how the community perceives the role  of  the school 

in order for  tha t  pr inc ipa l  to develop a sense of mission and d i re c ­

t io n .  I t  is the p r in c ip a l ,  more than any other ind iv idua l ,  who 

a r t ic u la te s  the preva i l ing  ambiance and creates a sense of mission 

(Lazarus,  c i ted  in Kuckel, 1989/1990).
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The quest fo r  a c le arer  understanding of what makes cer ta in  

princ ipa ls  more e f fe c t iv e  than others has spanned several decades 

(DeBevoise, 1984). Many researchers have traced the evolution of 

t h is  inquiry  (Greenf ie ld ,  1982; Rutherford,  Hord, Huling,  & H a l l ,  

1983). An even greater number of scholars have attempted to synthe­

size or categorize the f indings of studies that  examine p r in c ip a ls '  

t r a i t s ,  behaviors,  s ty les ,  and contexts (Blumberg & Greenf ie ld ,  

1980; Bossert, Dwyer, Rowan, & Lee, 1981; Greenfie ld ,  1982; Persel l  

& Crookson, 1982).

The concept of ins truct ional  leadership is broadly interpreted  

and described by DeBevoise (1984) as encompassing those actions that  

a pr inc ipa l  takes,  or delegates to others,  to promote growth in 

student learn ing.  General ly,  such actions focus on set t ing  school- 

wide goals,  defining the purpose of schooling,  providing the re ­

sources needed fo r  learning to occur, supervising and evaluating  

teachers,  coordinating s t a f f  development programs, and creating  

c o l le g ia l  re la t ionships  with and among teachers (DeBevoise, 1984).

Al l  school administrators in f u l f i l l i n g  t h e i r  job re s p o n s ib i l i ­

t i e s  perform pr im ar i ly  the same a c t i v i t i e s .  However, Shakeshaft 

(1986) stated:

There are di f ferences in the ways male and female adminis­
t ra to rs  spend t h e i r  t ime, in the ways they in te rac t  day to  
day, in the p r i o r i t i e s  tha t  guide t h e i r  act ions,  in the 
perceptions of them by others,  and in the s a t is fa c t io n  
they derive from t h e i r  work. These di f ferences create a 
work environment that is q u a l i t a t i v e ly  d i f f e r e n t  fo r  women 
than i t  is for  men.

Men and women tend to carry  out t h e i r  work s im i la r ly ;  
however, they may put a d i f f e r e n t  emphasis on the impor­
tance of the tasks. Women are l i k e l y  to view the job of
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princ ipa l  . . .  as tha t  of  a master teacher or educational  
leader while men view i t  from a managerial ,  industr ia l  
perspective.  In addi t ion,  women approach public school 
administrat ion as a service to the community or to socie­
ty ,  while men see the job as an indicator  of  personal 
status or achievement, (p. 117)

For many of the chara c te r is t ics  being touted as c r i t ­
ica l  fo r  fu ture  success--concern fo r  people, interpersonal  
s k i l l s ,  i n t u i t i v e  management, and creat ive  problem-solv-  
ing - -a re  q u a l i t ie s  tha t  women as a group are encouraged to 
develop and r e ly  on throughout th e i r  l ive s .  As such, i t  
seems the s k i l l s  tha t  women were encouraged to leave be­
hind when they entered the world of management are f i n a l l y  
being recognized as c r i t i c a l  to th e i r  companies' long-term 
health and v i a b i l i t y .  (Loden, 1985, p. 2)

Dwyer (1984) reported that  personal t r a i t s ,  experience,  t r a i n ­

ing, and b e l ie fs  are in f l u e n t i a l  factors  a f fe c t ing  p r in c ip a ls '  deci ­

sions and a c t i v i t i e s  as ins truct ional  leaders.  A school bui lding  

must operate smoothly, a c t i v i t i e s  must be coordinated,  and students 

and teachers must fee l  safe.  At the same t ime, teachers in an 

e f f e c t i v e  school expect the pr inc ipa l  to serve as an ins truct ional  

leader who supports t h e i r  professional development. The l i t e r a t u r e  

on e f f e c t i v e  schools demands that  the pr inc ipa l  also spend time as 

an ins truct ional  l e a d e r - - v i s i t in g  classrooms and working with teach­

ers ( R a i l i s  & Highsmith, 1986).

Statement of the Problem

The purpose of th is  study was to investigate  whether there are 

perceived d if ferences between male and female elementary school 

p r in c ip a ls '  instruct ional  leadership behavior.  Presently,  there is 

l im i ted  knowledge ava i lab le  on the comparison of male and female 

pr inc ipa ls  as ins truct ional  leaders.
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I t  is  suggested by L. Anderson and Pigford (1987) tha t  i t  is 

impractical  to apply the ins truct ional  leadership concept to bu i ld ­

ing pr inc ipa ls  because of external  factors  such as d i s t r i c t  po l ic ies  

and job descr ipt ions,  the nature of  l i f e  in schools, and the paucity  

of ava i lab le  research evidence concerning e f fe c t i v e  teaching prac­

t i c e s .

An a l t e r n a t iv e  explanation fo r  the problem would be the source 

of the  i m p r a c t i c a l i t y  of  the i n s t r u c t i o n a l  le a d e rs h ip  concept  

resides w i th in  the p r inc ipa ls  themselves, in d iv id u a l ly  or c o l le c ­

t i v e l y .  Three arguments that  p a ra l le l  those above can be offered in 

support of  th is  a l t e r n a t iv e  explanation.

F i r s t ,  bui lding p r inc ipa ls  tend to be react ive ,  rather than 

proact ive .  Pr incipa ls  are not l i k e l y  to become instruct ional  lead­

ers u n t i l  t h e i r  ro le  and re s p o n s ib i l i t ie s  are defined to include  

ins truct iona l  leadership.  To assume a proactive stance on ins truc ­

t iona l  leadership,  a cer ta in  amount of r isk  taking on the part  of  

pr inc ipa ls  is needed. Second, p r inc ipa ls  tend to be a c t i v i t y  o r i ­

ented, rather  than goal or iented.  Innovative instruct ional  leader­

ship provides one such purpose. Th ird ,  some pr inc ipa ls  simply do

not possess the knowledge and s k i l l s  to function as instruct ional  

leaders (L. Anderson & Pigford,  1987).

Bach (1976) summarized women's sty les of leadership,  women's 

c u l tu re ,  and much of what is good fo r  schools when she said:

The ideal pr inc ipa l  must now c u l t i v a t e  a l l  the v ir tues  
tha t  have always been expected of  the ideal woman. Women 
have f i n a l l y  lucked out by having several thousand years
to t r a i n  fo r  jobs where muscles are out and persuasion is
in!  (p. 465)
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P e r s e l l  ( c i t e d  in DeBevoise,  1984) r a is e d  the  quest ion  of  

whether "a l l  pr inc ipa ls  can be equal ly  e f f e c t i v e  ins truct ional  lead­

ers.  Are there certa in  personal t r a i t s ,  s k i l l s ,  knowledge or i n t e r ­

personal sty les that p r inc ipa ls  need in order to be e f f e c t i v e  in ­

s truct ional  leaders" (p. 17)?

The l i t e r a t u r e  asserts that e f f e c t i v e  pr inc ipa ls  are fo rc e fu l ,  

energetic ,  and goal-d i rected (Egerton, 1977; H a l l ,  Rutherford,  Hord, 

& Huling,  1984). Perhaps an important lesson to be learned from an 

examination of the c harac te r is t ics  of e f f e c t i v e  p r inc ipa ls ,  relevant  

to  ins truct iona l  leadership,  is the d iv e r s i ty  of sty les that appear 

to work (DeBevoise, 1984).

Male administrators are learning tha t  a l l  persons possess 
various blends of so-cal led "male" and "female" leadership  
t r a i t s .  They are r e a l i z in g  that  organizat ions s t i l l  need 
masculine t r a i t s ,  but tha t  they also need the so-cal led  
"feminine" leadership s k i l l s  as w e l l .  Such a healthy  
a t t i tu d e  should re su l t  in fewer general izat ions about
leadership s ty les .  Out of th is  modified mindset, genuine 
progress w i l l  be possible.  (Jones, 1987, p. 3)

Hal l inger  and Murphy (1985) studied various individual  d i f f e r ­

ences and th e i r  inf luence on pr inc ipa l  ins truct ional  leadership

behavior. Personal variables  studied included gender, age, educa­

t iona l  t ra in in g  (terminal degree and educational s p e c ia l i z a t io n s ) ,  

experience as a p r in c ip a l ,  administra t ive  t ra in in g  and experience,  

years at current school s i t e ,  level  of experience as a teacher,  and 

years of teaching experience.  None of the personal var iables re ­

vealed a c le a r ,  consistent pattern .  However, the personal var iab le  

th a t  discriminated best between the groups studied was gender. 

Their  research found the top-ranked pr inc ipa ls  were women and the
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bottom-ranked group was predominantly male. Previous research sug­

gests tha t  women administrators may be more act ive ins truct ional  

leaders  (H e m p h i l l ,  G r i f f i t h s ,  & F re d e r ik s e n ,  1962; S a l l e y ,  

McPherson, & Baehr, 1979).  The s im i la r  f indings concerning the 

gender var iab le  in th is  and previous studies suggest fu r th e r  re ­

search is warranted. In addi t ion,  i f  substant iated,  investigation  

should be undertaken to investiga te  why i t  is that women attend more 

c lose ly  to ins truct ional  management functions.

Andrews and Hal l e t  (1983) conducted a study in the s ta te  of  

Washington that found that  the size of the school d i s t r i c t  and size 

of the school have some bearing on how pr inc ipa ls  spend t h e i r  t ime.  

Also,  size of school re la te s  to the a b i l i t y  of p r inc ipa ls  to spend 

t h e i r  time on a c t i v i t i e s  that they perceive to be most important.  

The larger  the school, the more time the pr inc ipa l  devotes to commu­

n i t y  re la t io n s  and the more to ta l  time the pr incipal  spends on the 

job.

Hal l inger  and Murphy (1985) noted that  dif ferences among p r in ­

c ipals  in t h e i r  ins truct ional  management behavior may also be a 

function of the environment wi th in  which they work. Research on 

organizat ions often notes the e f fec ts  tha t  context can have on mana­

g e r ia l  behavior. Sal ley  et  a l .  (1979) found that a number of  organ­

iza t io n a l  var iables s ig n i f i c a n t l y  a f fe c t  p r inc ipa ls :

Pr incipa ls  are captive of t h e i r  environments . . . the 
size of  the school system, the size of the school, and the 
number of grade leve ls  in the school are organizat ional  
variables  that influence the p r in c ip a l 's  d e f in i t io n  of his 
or her work and m i l i t a t e  against his or her emerging as an 
innovator. Ethnic and socioeconomic charac te r is t ics  play
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a s ig n i f ic a n t  part  in defin ing the work of the p r in c ip a l .
(p.  34-35)

In Hal l inger  and Murphy's (1985) study, the re la t ionsh ip  be­

tween ins truct ional  leadership and the fol lowing organizat ional  

var iables  were examined: school s ize ,  school socioeconomic status,

spe c ia l  program management, and d i s t r i c t  o f f i c e  r e l a t i o n s h i p .  

School size is the only organizat ional  var iable  consistently  associ­

ated with pr inc ipa l  ins truct ional  management a c t i v i t i e s .  Pr incipals  

of smaller schools with a mean size of 385 pupils were found to be 

more involved in managing curriculum and instruct ion than princ ipals  

in the larger  schools with a mean size of 600 pupils.  This f inding  

is consistent with other research on the re la t ionsh ip  between school 

size and pr incipal  professional leadership (Gross & H e r r io t t ,  1965; 

Sal ley  et a l . ,  1979).

Since Andrews and Hal l e t ' s  ( 1 9 8 3 ) ,  Hal l i n g e r  and Murphy's  

(1985),  and Sal ley 's  et a l .  (1979) studies indicate some a t t i tu d in a l  

dif fe rence  based on school and school d i s t r i c t  s ize ,  the question 

was raised as to whether the p r in c ip a ls '  instruct ional  leadership  

behavior was perceived s im i la r ly .  Would the perceptions of  elemen­

ta ry  school pr inc ipa ls  vary,  based on the size of the d i s t r i c t  or 

the size of the school?

For the purpose of th is  study, the fol lowing questions were 

selected fo r  investigation:

1. Are there d if fe rences between male and female elementary 

school p r in c ip a ls '  perceptions of t h e i r  instruct ional  leadership  

behavior?
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2. Are there d if ferences among the male elementary school 

pr inc ipa ls  with d i f f e r e n t  years of experience as a pr inc ipa l  or as a 

teacher with regard to t h e i r  perceptions of ins truct ional  leadership  

behavior, as compared to female elementary school pr inc ipa ls  of the 

same groups of d i f f e r e n t  years of experience?

3. Are there d if fe rences among the groups of male elementary 

school p r inc ipa ls  who are employed in school bui ldings of  d i f f e r e n t  

student enrol lments,  in regard to t h e i r  perceptions of  ins truct ional  

leadership behavior, as compared to female elementary school p r i n c i ­

pals employed in school bui ldings of the same size in terms of s tu ­

dent enrollment?

4. Are there d if fe rences among the groups of male elementary 

school pr inc ipa ls  with d i f f e r e n t  degree level  earned, in regard to  

t h e i r  perceptions of ins truct ional  leadership behavior, as compared 

to female elementary school pr inc ipa ls  of the same group of d i f f e r ­

ent degree level  earned?

Signif icance of Study

The p r in c ip a l ,  as the ins truct ional  leader ,  has been the focus 

of much recent research although i t  remains unclear what an ins truc ­

t iona l  leader a c tu a l ly  does. In addi t ion,  questions remain as to 

the s im i l a r i t i e s  and dif ferences of the perception of male and 

female p r in c ip a ls '  ins truct ional  leadership behaviors. M. Cohen 

(1981) agreed that research on what pr inc ipa ls  ac tua l ly  do, and the 

consequences fo r  student learning is s t i l l  in the infancy stage.

This study is important fo r  the fol lowing reasons:
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1. School d i s t r i c t s  may use the f indings to gain knowledge of

what the ins truct ional  leadership behaviors are of  elementary school

p r inc ipa ls .

2. The f indings can provide school boards, superintendents,  

and pr inc ipa ls  with a greater  understanding of male and female p r in ­

c ip a ls '  ins truct ional  leadership behaviors.

3. The f indings can serve as a c a ta ly s t  fo r  producing fu r th e r

study in the area of p r inc ipa ls  as ins truct ional  leaders and the 

comparison of males and females in leadership ro les .

Explanations and/or Defin i t ions of  Terms

For the purpose of th is  study, and to provide a common basis of 

understanding, the terms used are explained or defined as fol lows:  

Ins truct ional  leadersh ip : The major dimensions of in s t ru c ­

t iona l  leadership or management (H a l l inger  & Murphy, 1985) are:

Defining the Mission: (a) framing school goals and
(b) communicating school goals.

Managing the Ins truct ional  Program: (a) supervising
and evaluating in s t ru c t io n ,  (b) coordinating curriculum,  
and (c)  monitoring student progress.

Promoting School Cl imate: (a) protecting ins truc­
t iona l  t ime, (b) promoting professional  development, (c)  
maintaining high v i s i b i l i t y ,  (d) providing incentives for  
teachers,  (e)  enforcing academic standards, and ( f )  pro­
v iding incentives fo r  students, (p.  221)

Elementary school p r i n c i p a l : The chief  administrator in a K-5,

K-6,  or K-8 (kindergarten through f i f t h ,  s ix th ,  or eighth grade) 

school bu i lding  who is responsible fo r  providing leadership,  super­

v isory ,  and admin istrat ive  s k i l l s  to promote educational development
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of each student. The pr inc ipa l  supervises ins truct ional  s t a f f  in ­

cluding teachers; aides and paraprofessionals;  and support personnel 

Including custodia l ,  c a f e t e r i a ,  s e c r e t a r i a l / c l e r i c a l ,  and/or other  

s t a f f  members assigned to the bui lding (Rochester Public Schools, 

c i ted  in Urbanski, 1988).

Michigan Elementary and Middle School Pr incipa ls  Association 

(MEMSPA): The professional associat ion in the s ta te  of Michigan fo r

elementary and middle school p r in c ip a ls .

Limitat ions

For the purpose of conducting th is  inves t iga t ion ,  th is  study 

was l im i ted  to a random sample of elementary school pr inc ipa ls  who 

hold membership in the Michigan Elementary and Middle School P r in c i ­

pals Association (MEMSPA). The persons surveyed were employed by 

public school d i s t r i c t s .

MEMSPA members were chosen fo r  th is  study because i t  is the 

largest organizat ion representing the greatest number of elementary 

school pr inc ipa ls  in the s ta te .  I t  is recognized that pr inc ipa ls  

who were not members of MEMSPA and were not included in th is  study 

might have d i f f e r e n t  perceptions regarding p r in c ip a ls '  instruct ional  

leadership behavior.

The study obtained the perceptions of  elementary school p r i n c i ­

pals.  I t  was not determined to what extent respondents d i f fe red  in 

terms of knowledge r e la t in g  to perceptions about p r inc ipa ls '  in ­

s t ruc t iona l  leadership behavior. I t  is recognized that the research 

methodology and process s e le c te d  f o r  t h i s  study have in h e ren t
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weaknesses, as do other methodologies, and consequently must be a 

study l i m i t a t io n .

Overview

The purpose of th is  chapter has been to sta te  the problem, the 

questions fo r  inves t iga t ion ,  the d e f in i t io n  of terms, the l i m i t a ­

t io n s ,  and the organizat ion of th is  d isser ta t io n .  Reviewed in Chap­

t e r  I I  are the ava i lable  l i t e r a t u r e ,  stud ies,  and testimony. A 

review of the problem, the sample, the instrumentation, and proce­

dures used in th is  study are reviewed in Chapter I I I .  The report  of  

the f indings is included in Chapter IV; and Chapter V consists of  a 

summary of the study, conclusions,  impl icat ions,  and recommendations 

fo r  fu ture  research.
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CHAPTER I I  

REVIEW OF THE LITERATURE 

Introduction

The review of l i t e r a t u r e  focuses on the elementary school p r in ­

c ip a ls '  instruct ional  leadership behavior and s i m i l a r i t i e s  and d i f ­

ferences between male and female administra t ive  styles and behav­

iors .

The Principa l  as the Building Leader

Pr incipa ls  assume enormous r e s p o n s ib i l i t ie s  and obl igat ions.  

The most important of these is to bui ld a structure  of  re la t ionships  

within the school so that a l l  chi ldren have the opportunity to

learn .  To f u l f i l l  th is  o b l iga t io n ,  school p r inc ipa ls  must create

conditions in which each ch i ld  can grow to his or her f u l l  potent ia l  

and a l l  chi ldren are given equal opportunity to succeed in our soci­

e ty  (Smith & Andrews, 1989).

Bennis (c i ted in Smith & Andrews, 1989) stated that there are 

four competencies of leaders.  The competencies are management of 

meaning, of  a t ten t ion ,  of  t r u s t ,  and self-management. Bennis de­

scribed the competencies by the fo l lowing:

To be competent as an educational leader ,  the individual
must f i r s t  be able to manage the meaning of schooling,  
which means that the leader has a c lear  understanding of  
the purpose fo r  schools and can manage the symbols of the 
organizat ion toward f u l f i l l i n g  that  purpose--the primary

12
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theme about which a l l  a c t i v i t y  must be organized. Manage­
ment of  a ttention  is the educational leader's  a b i l i t y  to 
get teachers to focus and expand t h e i r  ta lents  to teach 
ch i ld ren .  Management of t ru s t  means that leaders behave 
in such a way that others bel ieve in them and th e i r  s ty le  
of leadership does not become an issue.  Management of 
s e l f  is simply, " I  know who I am; I know my strengths and 
weaknesses. I play to my strengths and shore up my weak­
nesses." (p.  5)

Smith and Andrews (1989) pointed out that there has been fa r  

more research on the consequences of leader behavior than on the 

determinants of  a leader 's  behavior.  The preva i l ing  view has been 

tha t  leaders shape organizat ions— not that organizat ions shape lead­

ers .  Role theor is ts  (Kahn & Rosenthal, 1964; P fe f fe r  & Salancik,  

1975) suggest that the p r in c ip a l 's  leadership behavior is shaped by 

the perceptions of how other people (the superintendent,  other p r in ­

c ip a ls ,  teachers,  students,  and parents) want the leader to behave. 

The p r in c ip a l 's  perception of  ro le  requirements is influenced by 

prescr ip t ions such as job descr ip t ion,  day-to-day requests, and 

orders and d irections  from the superintendent.  Role expectations of 

teachers and students are communicated in a more subtle manner; a 

sens i t ive  pr incipal  soon learns to recognize and respond to these 

ro le  expectat ions.  Also, at times,  various people make incompatible 

demands on the p r in c ip a l ,  creating "role c o n f l i c t . "  In addition to 

these ro le  expectations from other people, the p r in c ip a l 's  percep­

t ion  of ro le  requirements depends on the nature of the school's  

mission and tasks.
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History of the Elementary Principal  ship

The pr inc ipa l  ship developed as an important posit ion of  super­

vision in the f i r s t  h a l f  of the 19th century.  "Head teachers" were 

appointed in the one and two room schools to handle d is c ip l in e  and 

ass ist  teachers.  The pr inc ipa l  had powers of the superintendent and 

handled superintendent 's duties before the superintendent 's posit ion  

was establ ished. Also, the pr inc ipa l  attended board meetings and 

f re que nt ly  reported on the school and organizat ional  and ins truc­

t iona l  matters.  However, the major i ty  of  the p r in c ip a l 's  time was 

spent teaching,  usual ly in the upper grades. There was evidence of 

a movement, documented in 1858, to have the princ ipal  be separated 

from teaching re s p o n s ib i l i t i e s .  The separation provided the oppor­

t u n i t y  fo r  the improvement of ins truct ion .  Unti l  the 1920s, Elsbree 

and Reuther (1954) r e p o r t e d ,  i t  was the  r e s p o n s i b i l i t y  of  the  

pr inc ipa l  to occasional ly take over classes,  and to demonstrate to 

the teachers exactly  how the job should be done. The t ra in in g  of  

teachers was espec ia l ly  important in the e ar ly  days of the p r i n c i ­

pal ship because of the near im poss ib i l i ty  of  obtaining tra ined  

teachers.

The f i r s t  un ivers i ty  courses in educational administrat ion  

emphasizing e f f i c ie n c y  as well as e f f i c a c y  were introduced in the 

e a r ly  1900s. Prospective pr inc ipa ls  were introduced to age-grade 

ta b le s ,  cost analysis,  achievement te s ts ,  and bui ld ing management.

Ravitch (1984) indicated that in 1921 the studies and publica ­

t ions of the National Association of  Elementary School Pr incipa ls
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stressed the professional  p o t e n t i a l i t i e s  of  the pr inc ipa l  fo r  educa­

t io n a l  leadership.  The studies cal led  fo r  more leadership and less 

rout ine work to improve the q u a l i t y  of  teaching and curriculum. The 

interpersonal and cu l tu ra l  aspects of  leadership were recognized as 

important aspects of school administrat ion and not ju s t  management. 

Rail  is and Highsmith (1986) reported that before the 1950s, p r i n c i ­

pals concentrated t h e i r  e f f o r t s  on being the educational leaders of  

t h e i r  bui ld ings.  During the 1950s and 1960s, as schools and school 

systems grew larger  and more complex, the emphasis of administrat ion  

sh i f ted  toward budget, personnel, and public re la t io n s .  The neces­

s i t y  fo r  today's pr inc ipa ls  to play m u l t ip le  roles can make i t  d i f ­

f i c u l t ,  perhaps even impossible,  to define ins truct ional  leadership  

c le a r l y .

Out of the o r ig ina l  concept of  "pr incipal  teacher" has grown 

the idea tha t  the elementary pr inc ipa l  should devote much of his or 

her time and work to ins truct iona l  supervision.  However, Manasse 

(1982) re p o r te d  t h a t  in re c e n t  decades the r o l e  seems to have 

evolved in the d i rec t ion  of a more managerial or iented set of func­

t io n s .

Ins t ruc t iona l  Leadership and the 
Elementary School Principal

There are many d i f f e r i n g  d e f in i t io n s  of ins truct ional  leader­

ship.  I t  was suggested by Av i la  (1990) tha t  pr inc ipa ls  with a c lear  

idea of  what ins truct ional  leadership is and the tasks they w i l l  

perform under that label can avoid d i f f i c u l t i e s  with s t a f f  and
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superiors by communicating tha t  idea to both groups. Further ,  j u s t  

as the appropriate leadership s ty le  is s i tu a t io n a l ,  d e f in i t io n s  of  

ins truct iona l  leadership may vary to allow pr inc ipa ls  to r e a l i s t i ­

c a l l y  meet the demands of the p a r t ic u la r  context wi th in  which they  

operate.

Many pr inc ipa ls  be l ieve and define ins truct ional  leadership as: 

making classroom observations, holding pre-  and postobservation 

conferences with teachers,  and conferencing with s t a f f  about long-  

range curriculum goals ( L i t c h f i e l d ,  1986).  However, th is  d e f in i t io n  

c o n f l i c t s  with the r e a l i t y  of  the day-to-day demands placed on p r in ­

c ip a ls .  The m ajor i ty  of p r inc ipa ls  f ind  i t  d i f f i c u l t ,  and sometimes 

impossible,  to spend enough time in classrooms plus conferencing 

with teachers to f u l f i l l  the requirements of th is  d e f in i t io n  of  

ins truct iona l  leaders.  Therefore,  by th is  d e f in i t io n  which is also 

commonly found in the research,  most pr inc ipa ls  cannot be considered 

ins truct iona l  leaders.

The problem is compounded by central  o f f i c e  personnel who see 

ins truct iona l  leadership as a simple and stra ight forward task.  

Frequently,  the success of  an ins truct ional  leader is measured alone 

by the number of classroom observations and conferences held by a 

p r in c ip a l .  Often the number of observations is not high enough to 

s a t i s f y  central  o f f i c e  so the pr inc ipa l  is to ld  to spend more time 

as an ins truct ional  leader and make more classroom v i s i t s .  The 

central  o f f ic e  push, with support from the professional  journa ls ,  

does not improve the a b i l i t y  of  pr inc ipa ls  to act as ins truct ional  

leaders;  instead i t  produces fee l ings of g u i l t  tha t  they ' re  not
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doing what the y ' re  supposed to.

L i t c h f i e ld  (1986),  who wrote for  the Far West Laboratory fo r  

Educational Research and Development, suggested that p r inc ipa ls  do 

not have to spend large blocks of  time fo rmal ly  observing teachers 

and conferencing with them. L i t c h f i e ld  stated,  " that e f f e c t iv e  

pr inc ipa ls  must be constant ly aware of what goes on in the class­

rooms and must observe and understand classroom i n s t r u c t i o n "  

(p.  203).

Throughout current l i t e r a t u r e  is the pervasive notion that the 

pr inc ipa l  plays a key ro le  in a l l  phases of school e ffect iveness.  

The pr inc ipa l  is the c r i t i c a l  person in school reform at the bu i ld ­

ing le v e l .  The pr inc ipa l  of the 1990s, in comparison with the p r in ­

cipal  of  the 1930s, is confronted with a kaleidoscope of demands. 

The pr inc ipa l  of the 1990s must be able to define the mission of the 

school and put fo r th  the kinds of leadership q u a l i t ie s  tha t  w i l l  

accomplish that  mission (Blumberg & Greenf ie ld ,  1980; Goodlad, 1979; 

Lezotte ,  1979).

As M. Cohen (1981) sta ted,  research on what pr inc ipa ls  ac tua l ly  

do, and the consequences fo r  student learning is s t i l l  in the i n ­

fancy stage.

However, through observation,  common sense and in tu i t io n  
we are helped to formulate an image of a good p r in c ip a l ,  a 
strong p r in c ip a l ,  an e f fe c t i v e  p r in c ip a l .  Such pr inc ipa ls  
are often re ferred  to in glowing terms: "runs a t ig h t
ship," "sure keeps the parents at bay," "knows the d is ­
t r i c t  inside and out ,"  or "keeps the bui ld ing ship-shape." 
However, the imagery seems to be more elusive when we 
describe the pr inc ipa l  as a strong ins truct ional  leader .
(Smith & Andrews, 1989. p. 7 ) .
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Good schools have good p r i n c i p a l s  (L.  Anderson & P ig fo r d ,  

1987).  Good pr inc ipa ls  provide the necessary instruct ional  leader­

ship to make the schools e f f e c t i v e  and always improving (L. Anderson 

& Pigford,  1987).  These two widely accepted genera l izat ions  have 

led to the necessity of defin ing the q u a l i t ie s  of an ins truct ional  

leader and what tasks must be accomplished in order for  a pr incipal  

to function as an ins truct ional  leader in a school (Brookover et  

a l . ,  1982; Shoemaker & Fraser,  1981; Sweeney, 1982).

Rutherford (1985) suggested that "more e f fec t ive"  pr inc ipa ls  

d i f f e r  from "less e f fe c t iv e "  pr inc ipa ls  in t h e i r  possession of the 

f i v e  fol lowing leadership q u a l i t ie s :

1. E f fe c t ive  pr inc ipa ls  have a vision or goals for  
t h e i r  schools.

2. E f fe c t iv e  pr inc ipa ls  are able to t ra ns la te  the 
vis ion into action.

3. E f fe c t ive  pr inc ipa ls  are able to create an envi ­
ronment supportive of  e f fo r ts  to achieve goals.

4. E f f e c t i v e  p r i n c i p a l s  know what 's  going on in 
t h e i r  schools.

5. E f f e c t i v e  p r i n c i p a l s  act  on t h e i r  knowledge.
(p.  32)

Despite the general endorsement of these f i v e  instruct ional

leadership q u a l i t i e s ,  the movement toward pr inc ipals  as ins truc ­

t io n a l  leaders is not without i t s  c r i t i c s  (Cuban, 1986).

Although most pract ic ing  school administrators see value 
in the concept of  ins truct ional  leadership,  many question 
the f e a s i b i l i t y  or p r a c t i c a l i t y  of applying the concept.
Three primary arguments are offered in support of th is  
apparent im p r a c t ic a l i t y .  F i r s t ,  the actual role  and re ­
s p o n s ib i l i t i e s  of  bui ld ing pr inc ipa ls  are unclear.  Sec­
ond, pr inc ipa ls  do not have s u f f i c ie n t  time to do a l l  tha t  
needs to be done. Th ird,  there is a lack of agreement as
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to what const i tutes e f f e c t i v e  teaching.  (L. Anderson & 
Pigford,  1987, p. 68)

The fo l lowing job descr ipt ion of  an elementary pr incipal  and 

l i s t  of  major functions and r e s p o n s ib i l i t ie s  demonstrates tha t  the 

pr inc ipa l  of  today faces a profusion of tasks,  re s p o n s ib i l i t i e s ,  and 

challenges.

Job d e scr ip t ion :

The pr inc ipa l  holds the key leadership posit ion in the 
operation of the educational program in the bui ld ing .  An 
e f f e c t i v e  princ ipal  establ ishes the tone, c l imate ,  and 
direct ion  of the school through careful  long-range and 
short-term assessment, planning,  monitoring and evaluation  
of student progress, and the ins truct ional  program. The 
pr inc ipa l  helps teachers do t h e i r  best in the classroom,  
helps students succeed in t h e i r  educational  programs, and 
encourages parents' pa r t ic ip a t io n  in t h e i r  ch i ld ren 's  
education.

Major functions and r e s p o n s i b i l i t i e s :

1. The pr inc ipa l  is responsible fo r  d i rec t ing  the 
p r o fe s s io n a l  s t a f f  and o th e r  resources of  the school  
toward school improvement. As an ins truct ional  leader,  
the pr incipal  must possess a h o l i s t ic  view of the elemen­
ta r y  curriculum and goals and must lead the professional  
s t a f f  toward these goals. Curriculum development, in -  
service education,  community r e la t io n s ,  and operational  
pr inc ip les  of administrat ion in the bui ld ing are carr ied  
out wi th in  a framework of system-wide agreements on phi­
losophy, objectives of  education, and operational  guide­
l ines .

2. The pr incipal  must be a strong advocate fo r  stu­
dent success and fo r  ensuring tha t  the curriculum accommo­
dates students' academic, exploratory ,  enrichment, and 
specia l ized needs. The pr incipa l  must be able to motivate 
teachers to have high expectations fo r  students and them­
selves .

3. The pr incipal  must know the a t t r ib u te s  of q u a l i t y  
ins truct ion  as id e n t i f i e d  through research in order to 
v a l id a te  e f f e c t iv e  teaching s t ra teg ies .  He or she must be 
capable of establ ish ing the expectation fo r  good teaching 
and also possess the s k i l l s  fo r  supervising and evaluating  
ins truct ion .
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4. The pr inc ipa l  must be able to motivate and l e a d  
the s t a f f  in an ongoing and continual process of  s t a f f  
development and curriculum improvement. The p r i n c i p a l  
should be capable of  involving h im se l f /h e rs e l f  and t h e  
school s t a f f  in id e n t i fy in g  s t a f f  development needs, s e t ­
t i n g  goals and o b j e c t i v e s ,  deve lop ing  s t r a t e g i e s  f o r  
change, implementing desired changes, and eva luat ing  p r o ­
gram e f fect iveness.

5. The pr inc ipa l  must be capable of d e v e l o p i n g  a 
safe,  order ly ,  and d isc ip l ined  school environment t h a t  i s  
conducive to teaching and learning .  The pr inc ipa l  n e e d s  
to be able to gain the understanding and c o o p e ra t io n  o f  
teachers and students in accepting a basic set of  r u l e s  o f  
conduct. He or she also must be able to establ ish a c l i ­
mate where those ru les  are administered un i fo rm ly  and  
f a i r l y .

6. The pr inc ipa l  is responsible fo r  and should b e ­
come highly  specia l ized in the f i e l d  of  community r e l a ­
t io n s .  The pr inc ipa l  should be p a r t i c u l a r l y  c o n c e r n e d  
with the reactions of  the community toward the e d u c a t i o n a l  
program. He or she must be capable of generating p a r e n t a l  
and community involvement and support.

7. The pr inc ipa l  must implement the a d m i n i s t r a t i o n  
of the bui lding  in a democratic manner, bel ieve in u t i l i z ­
ing cooperative group processes fo r  problem s o lv ing  and  
goal se t t in g ,  and be a p r a c t i t io n e r  of  motivat ional  t h e o r y  
fo r  s t a f f  and students.  (L ivonia Public Schools, 1 9 9 0 ,  
unnumbered pages)

Lezotte ,  Hathaway, M i l l e r ,  Passaiacqua, & Brookover ( 1 9 7 8 ) ,  in 

research on e f f e c t i v e  schools, found seven pract ices t h a t  d i s t i n ­

guish e f f e c t i v e  schools from noneffective  schools: ( 1 )  s a f e  and

order ly  environment, (2) c lear  school mission, (3)  s trong i n s t r u c ­

t io n a l  leadership by the p r in c ip a l ,  (4)  high expectat ions  f o r  suc­

cess, (5) opportunity to learn and students' t ime on t a s k ,  ( 6 )  f r e ­

quent monitoring of student progress, and (7)  home-school r e l a t i o n s .

An emphasis of  Lezotte 's  et  a l .  (1978) research was t h e  impor­

tance of  the ro le  of the pr inc ipa l  to develop a c lear  p e r c e p t i o n  of  

the ro le  of the school (mission) which is understood and a c c e p t e d  by
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the s t a f f  and communicated to the school community. Lezotte et a l .  

also stressed the importance of the p r in c ip a l 's  act ive ro le  in in ­

suring that  ins truct ion  r e f l e c t  s trategies that research supports as 

enhancing learning.  The e f fe c t iv e  pr inc ipa l  understands that a l l  

students can learn.  He or she has high expectations fo r  student 

achievement and expects teachers to promote the same tenet with  

t h e i r  students and cont inua l ly  monitor that process. The e f f e c t iv e  

pr inc ipa l  is also involved in curriculum development and implementa­

t io n .

The fol lowing researchers have successful ly resurrected an old 

maxim: e f fe c t i v e  p r in c ip a l ,  e f fe c t i v e  school ( e . g . ,  Armor et a l . ,

1976; Brookover et  a l . ,  1978; Wynne, 1980). Edmonds (1979),  fo r  

example, asserted that one of the indispensable c harac te r is t ics  of  

e f f e c t i v e  schools is strong administra t ive  leadership.  In add i t ion,  

Edmonds emphasized that  the various elements of a good school w i l l  

not come together without strong admin istrat ive  leadership.

However, as the e f f e c t i v e  school researchers argued t h e i r  posi­

t i o n ,  other researchers found that pr inc ipa ls  were not strong in ­

s t ruct ional  leaders in t h e i r  schools. Goldhammer (1971) found that  

p r inc ipa ls  themselves complained that th e i r  power and autonomy as 

school leaders had decreased and that  they make fewer decisions 

regarding instruct ion  at the school le v e l .  Mart in and Willower  

(1981) concluded that the p r in c ip a l 's  work is characterized by 

v a r ie ty ,  b re v i ty ,  and fragmentation and that most of the p r i n c i ­

p a l 's  a c t i v i t i e s  involve purely verbal elements. I t  was found 

tha t  the p r in c ip a l 's  ro le  as an ins truct ional  leader is r e l a t i v e l y
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minor. Morris (1981) and his associates stated that ins truct ional  

leadership ( in  terms of classroom observation and teacher super­

v is ion) is not the central  focus of the pr inc ipa l  ship. Martin and 

Willower (1981) found that pr inc ipa ls  spent 17.4% of th e i r  time on 

ins truct ional  matters.  The major i ty  of the routine education of  

youngsters that occurred in the schools was c le a r ly  the respons ib i l ­

i t y  of the teaching s t a f f .

In addi t ion ,  Stronge and McVeain (1986) undertook an on- the- job  

time a l loca t ion  study to determine what the ro le  of today's elemen­

t a r y  school pr incipal  is .  Also studied was a comparison of the 

pr inc ipa l  being predominantly that  of a middle manager or ins truc­

t iona l  leader.  I t  was found that  a typ ica l  pr inc ipa l  performs an

enormous number of  tasks each day. Program development, the catego­

ry  most c lose ly  re la ted to ins truct ional  leadership accounted fo r  

only 6.6% of the t ime. S ta f f  development took 11% of the time. I t  

was found that the p r in c ip a l 's  role  is s t i l l  p r im a r i ly  that of an 

admin istrat ive  genera l is t  with school management being the predomi­

nant focus of the elementary pr incipal  ship taking 54% of the p r i n c i ­

p a l 's  t ime. The authors suggested i f  p r inc ipa ls  are to heed the

c a l l  from educational reformers to become instruct ional  leaders,  i t  

is obvious that  they must take on a dramat ica l ly  d i f f e r e n t  ro le

(Stronge, 1988).

In August 1985, s ta te  leg is la t io n  mandated that  I l l i n o i s  p r in ­

c ipals  make improvement of ins truct ion  t h e i r  primary re s p o n s ib i l i t y

and required them to devote a major i ty  of t h e i r  time to curriculum 

planning and s t a f f  development. In order to measure the impact of
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the l e g is la t io n ,  the 1986 study was rep l ica ted  in 1988. The 1988 

study reported that  program development took 10% of the pr inc ipa ls '  

time and s t a f f  development 14%. School management took 49% of the 

time of the p r in c ip a l .  Therefore,  a f te r  the mandated l e g is la t io n ,  

program development increased 3.4%, s t a f f  development showed an in ­

crease of 3%, and school management decreased by 5%.

A 1987-88 survey from the U.S.  Department o f  E ducat ion 's  

National Center for Educational S t a t i s t ic s  reported by T. Snyder 

(1990) tha t  public elementary school p r inc ipa ls  spent an average of 

47.5  hours a week on o f f i c i a l  duties .  Administrat ive matters occu­

pied the largest share of  t h e i r  time (13 hours),  but a wide var ie ty  

of other a c t i v i t i e s  also took substantial  blocks of t ime.

Working with teachers and students accounted fo r  11 hours, 

while teacher supervision and evaluation took about 7 hours, c u r r ic ­

ulum reviews 6 hours, student d is c ip l in e  4 hours, and parent and 

community re la t ions  4 hours. Pr incipa ls  also spent 2 hours a week 

preparing fo r  or teaching classes,  and 1 hour in fund ra is ing a c t iv ­

i t i e s .

Keefe (1984) suggested, in order fo r  pr inc ipa ls  to f ind time 

fo r  ins truct iona l  leadership a system fo r  gett ing  things done has to 

be establ ished and fol lowed. Keefe reported that most pr incipals  

spend t h e i r  time in a c t i v i t i e s  tha t  are very short,  highly change­

able,  and often i n i t i a t e d  by others. I t  was found that pr incipa ls  

averaged 13 a c t i v i t i e s  or contacts per hour, most l imited to 1 or 2 

minutes in length.  E ig h ty - f iv e  percent of  the tasks or interactions  

necessitated less than 9 minutes of t ime. Many pr inc ipals  do not
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control  t h e i r  time because they f a i l  to plan i t s  use. Indeed, many 

neglect to set aside q u a l i t y  time fo r  program development and in ­

s truct ional  leadership in the face of competing demands. Crises can 

dominate a p r in c ip a l 's  l i f e  unless a l te rn a t iv e  plans are made and 

appropriate col laboration or delegation is exercised.

A study of elementary school pr inc ipa ls  by Pharis and Banks- 

Zakariya (1979) challenged pr inc ipa ls  to define th e i r  own ro le  so 

others (superintendents,  s ta te  agencies, federal  agencies, degree 

and c e r t i f i c a t i o n  programs, and communities) don't  def ine i t  fo r  

them. The Pharis and Banks-Zakariya report  concluded that in the 

fu ture  more pr inc ipa ls  w i l l  be male, schools w i l l  be smaller,  c o l ­

l e c t i v e  b a rg a in in g  s k i l l s  w i l l  be more s o p h i s t i c a t e d ,  and the  

school's power structure w i l l  be changing.

Another study (Peterson, 1978) reported that pr inc ipa ls  engage 

predominantly in serv ice,  advisory,  and audit ing re la t ionsh ips .  

They tend not to become d i r e c t l y  involved in the work f low at the 

classroom leve l .  This f inding (and also many others) confirms that  

pr inc ipa ls  do not become involved to any great extent in classroom 

observation,  curriculum development, and s t a f f  development. To 

summarize, pr inc ipa ls  are not involved in the core tasks of the 

school. Women pr in c ip a ls ,  however, are reportedly more l i k e l y  to 

funct ion as instruct ional  leaders (Duke, 1982; Gross & H e r r io t t ,  

1965).

Research on the public school pr inc ipa l  has found consis tently  

tha t  the princ ipal  ship is highly interpersonal,  f u l l  of ambiguous 

and c o n f l i c t in g  expectat ions,  possessed of considerable la t i tu d e  in

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



25

responding to s i tua t ions ,  and confronted by a diverse range of prob­

lems, many of which are out of  the p r in c ip a l 's  d i re c t  inf luence  

(Greenf ie ld ,  1982).

Donmoyer and Wagstaff (1990) stated tha t  every pr inc ipa l  can 

be--and, in f a c t ,  already is - -a n  ins truct ional  leader.  An ins truc ­

t iona l  leader is described as someone who has a s ig n i f ic a n t  impact, 

fo r  be t te r  or worse, on student opportunit ies  to learn in the c lass­

room. This d e f in i t io n  el iminates the leader/manager d is t in c t io n .  

Ins truct ional  leadership is no longer a separate function d is t in c t  

from a p r in c ip a l 's  managerial dut ies;  ra th e r ,  the easiest most 

d i re c t  way fo r  a school pr inc ipa l  to exercise ins truct iona l  leader­

ship is through the managerial tasks he or she engages in every day.

Indeed, managers in e v i ta b ly  inf luence ins truct ion  and learning  

whether they intend to or not. Following th is  d e f i n i t i o n ,  a l l  p r in ­

c ipals  are already ins truct ional  leaders,  though not necessari ly  

good ones. Donmoyer and Wagstaff (1990) concluded t h e i r  a r t i c l e  by 

saying, "Al l  pr inc ipa ls  are ins truct ional  leaders,  since a l l  p r i n c i ­

pals in e v i ta b ly  inf luence what students have an opportunity to do in 

the classroom" (p. 29) .  This perspective suggests tha t  the ins truc ­

t iona l  leader/manager d is t in c t io n  is not p a r t i c u l a r l y  useful ,  since 

one of the most e f f e c t iv e  ways of in f luencing i n s t r u c t io n - - f o r  be t­

te r  or fo r  worse-- is through the managerial tasks a l l  p r inc ipa ls  

engage in as a part  of t h e i r  job.

Rail  is and Highsmith (1986) offered a contradictory  point of  

view and questioned whether i t  is p ract ica l  to expect most p r i n c i ­

pals to perform two roles that are so d i f f e r e n t  and require such
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diverse s k i l l s .  The authors suggested tha t  the f i r s t  r e a l i s t i c  step 

in school improvement is to recognize tha t  school management and 

ins truct iona l  leadership are two separate tasks that cannot be per­

formed by a single  in d iv id u a l .  The authors stated that  in a good 

school, management and ins t ruc t iona l  leadership e x is t  simultaneous­

ly .  Management means keeping the nuts and bolts in place and the 

machinery working smoothly. Leadership means keeping sight of long­

term goals and steering in t h e i r  d i rec t io n .

Mendez (1987) presented another view and agreed that the p r in ­

cipal  cannot be everything to everybody and the p r in c ip a l 's  posit ion  

must be structured to f i t  the function i t  is meant to serve. Mendez 

proposed that  the p r in c ip a l 's  main r e s p o n s ib i l i t y  would be coordi­

nating and a l loca t ing  resources fo r  the ins truct ional  program. 

Several ass istants would be selected from the fa c u l ty .  These teach­

ers would be given p a r t i a l  released time during the day to carry out 

t h e i r  admin is tra t ive  dut ies .  They would be paid small stipends to 

r e f l e c t  added r e s p o n s ib i l i t i e s .  Areas of assignment fo r  the admin­

i s t r a t i v e  assistants might be: admin istrat ive  assistant for d is c i ­

p l in e ,  admin is tra t ive  ass istant fo r  support services,  administra t ive  

assistant fo r  student a c t i v i t i e s ,  and administra t ive  assistant fo r  

supervision.  The number of assistants would depend on the size  of 

the student population and other local  concerns.

Since the e f f e c t i v e  schools movement much has been said about 

the pr inc ipa l  as a leader .  L ightfoot (c i te d  in Thoms, 1986),  w r i t ­

ing near the beginning of the movement, described the pr inc ipa l  as 

one who is b ig g er  than l i f e  and one who possesses " v is io n  and
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purposeful act ion" (p. 196).  Her observation of the pr inc ipa l  ship 

fol lows:

The people most responsible fo r  defin ing the school's  
vision and a r t i c u la t in g  i ts  ideological  stance are the 
pr inc ipa ls  and headmasters of  t h e i r  schools. A principal  
is said to be the person who must inspire  the commitment 
of his or her fa c u l t y ,  the respect of  his or her students 
and the t r u s t  o f  the  p a re n ts .  He or she s i t s  on the  
boundaries between school and community, must negotiate  
with the superintendent and school board, must protect  
teachers from external  intrusions and harassment, and must 
be the public imagemaker and spokesman fo r  the school.
Somehow he or she is bigger than l i f e .  (p. 196)

The l a r g e r - t h a n - l i f e  image has led many to question who is the  

real  ins truct ional  leader .  In addition to elementary school admin­

i s t ra t o rs  questioning ins truct ional  leadership,  secondary school 

administrators also are concerned about ins truct ional  leadership.  

Thoms (1986) quoted the National Association of Secondary School 

Pr inc ipa ls  (NASSP) d e f in i t io n  of the e f f e c t i v e  pr inc ipa l  as.

One who gets high marks in problem analysis,  judgment, 
organizat ional  a b i l i t y ,  decisiveness,  leadership (the 
a b i l i t y  to perceive the needs and concerns of others ) ,  the 
a b i l i t y  to endure stress ,  the a b i l i t y  to communicate well  
o r a l l y  in the presentat ion of facts and ideas, and the 
a b i l i t y  to address ideas c le a r ly  in w r i t in g ,  (p. 198).

In addit ion ,  NASSP (c i te d  in Thoms, 1986) stated that e f fe c t iv e  

pr inc ipa ls  have a broad range of in terests  and understand current  

events,  economics, and the a r ts .  They are people needing to achieve 

in a l l  the a c t i v i t i e s  they attempt. E f fec t ive  pr inc ipa ls  hold edu­

cation in high regard,  stand fo r  something, and know what they stand 

fo r .

Granted t h a t  the p r i n c i p a l ' s  image of being descr ibed as 

" larger  than l i f e "  (Thoms, 1986, p. 199) is impressive, pr inc ipa ls
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engage in a c t i v i t i e s  typ ica l  of other administrators.  Those a c t i v i ­

t i e s  were characterized by b re v i ty ,  fragmentation,  and v a r ie ty  

(Mintzberg,  1973).

Pitner (c i ted  in Thoms, 1986) l i s t e d  a number of  t y p i f i c a t io n s  

of pr inc ipa ls :

(a) one-on-one (up to 80% of day); (b) l i t t l e  time spent 
in o f f i c e ;  (c)  spent most of day with subordinates, inward 
rather  than outward focus; (d) engaging in large number of  
separate events in a day, with numerous in te rac t ions ;  (e)  
react ive  rather  than proact ive ,  few s e l f - i n i t i a t e d  tasks;
( f )  interruptions and d iscont inu i ty ;  (g)  numerous unimpor­
tant decisions,  t r i v i a l  agendas; and (h) preference for  
the sp ec i f ic ,  concrete,  solvable,  and curren t ly  pressing.
(p.  199)

Thoms (1986) found that  ins truct ional  leadership happens as a 

re s u l t  of rout ine behavior: actions l i k e  goal set t ing and planning,

monitoring,  eva luation,  communicating, scheduling, s t a f f in g ,  model­

ing; a l l  those things tha t  were presented by NASSP's d e f in i t io n  of  

an e f f e c t i v e  p r in c ip a l .  Thoms stated tha t  i t  becomes c lear  and 

important to note tha t  these rout ine behaviors of p r inc ipa ls  ex is t  

with in a c lear vision of what the pr inc ipa ls  want fo r  t h e i r  schools. 

Burns's (1978) study re inforces  th is  f i n d in g - - t h a t  the leader 's  

fundamental act is to induce people to be so aware or conscious of 

what they f e e l — to fe e l  t h e i r  true needs so strongly,  to define  

t h e i r  values so meaningful ly— that they can be moved into purposeful 

act ion.  Value inducing, value se t t ing ,  and value infusing are the 

fundamental leadership tasks that are accomplished by e f fe c t iv e  

pr inc ipa ls  through routine behaviors carr ied out within a context of 

v is ion .  The p r in c ip a l 's  overarching vision is what makes the p r in ­

cipal  the most important person in the school.
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The frequent rout ine s ituat ions where pr inc ipa ls  in te rac t  with 

s t a f f ,  students,  and community members about instruct ion  are impor­

tant  to include in the quest to define instruct ional  leadership.  

The Far West Laboratory fo r  Educational Research and Development 

( L i t c h f i e l d ,  1986) defined ins truct ional  leadership with such d a i ly  

occurrences underscored:

Pr incipa ls  do not a f fe c t  the ins truct ional  process. We 
propose that  t h e i r  a b i l i t y  to have an impact varies with 
t h e i r  capacity to l in k  t h e i r  rout ine management a c t i v i t i e s  
to t h e i r  ins truct ional  systems and to perform these ac­
t ions in accord with th e i r  overarching views of schooling.
(p.  205)

S i m i l a r i t i e s  and Differences Between Male and 
Female Elementary School Principals

Since the 19th century,  women's part  in education has been 
s ig n i f ic a n t  and substant ia l .  Women have been both educa­
tors  and among the educated but have not consis tently  
served as leaders.  Women have had less power, prest ige,  
posit ion and money than men. (Biklen & Brannigan, 1980, 
p. v i i )

There has been a dramatic s h i f t  in the sex r a t io  among elemen­

ta ry  school p r inc ipa ls .  Women's presence in elementary school man­

agement became so common in June 1926 that the edi tors of School 

L i f e , a publ icat ion of the United States Bureau of Education (U.S.  

Department of  I n t e r i o r ,  1926),  forerunner of  the Off ice  of Educa­

t io n ,  were moved to comment on th is  phenomenon in an e d i t o r ia l  e n t i ­

t l e d ,  "The Woman Pr in c ipa l - -A  Fixture in American Schools." In 1928 

the ma jor i ty  (55%) of the administrators of public primary schools 

were women; three decades l a t e r ,  in 1958, the proportion of women in 

the elementary pr incipal  ship had dropped to 38%. However, when the
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generations of women administra tors ,  who began t h e i r  careers between 

1900 and 1930, started r e t i r i n g  in the middle decades of the cen­

tu ry ,  they were usual ly replaced by men. The downward trend per­

s isted during the 1960s with the re s u l t  that  in 1971 only one out of 

f i v e  (21%) of  elementary school pr inc ipa ls  were women. The decl ine  

of  women in the pr inc ipa l  ship persisted during the 1960s, a decade 

in which strong demands were being made by the leaders of the wom­

en's r igh ts  movement fo r  equa l i ty  of occupational opportunity fo r  

members of t h e i r  sex. In add i t ion.  T i t l e  V I I  of the C iv i l  Rights 

Act,  which was passed by Congress in 1964, forb id  sex discrimination  

in the h i r ing  and promotion of personnel (Gross & Trask, 1976).  

Although the Women's L iberat ion Movement, which began in the 1960s, 

drew a t ten t ion  to the underrepresentat ion of  women in t ra d i t io n a l  

posit ions of  leadership in the schools, very l i t t l e  movement oc­

curred fo r  women in school administrat ion during the 1960s and 

1970s. The percentage of women in school administrat ion in the 

1980s was less than the percentage of women in 1905. The gender 

structure  of  males as managers and females as workers has remained 

r e l a t i v e l y  stable fo r  the past 100 years.

Social change often is d i f f i c u l t  for  people and as Douglas 

(c i te d  in Biklen & Brannigan, 1980) noted, one must expect change to 

upset the calm order of nature.  However, as years pass, what was 

d i f f i c u l t  fo r  one group is not controversial  fo r  the next. Educa­

t ion  fo r  women is an example. O r ig in a l ly ,  extending educational  

r igh ts  to women threatened male dominance in society but then i t  was 

seen tha t  women's education focused on i t s  usefulness fo r  women's
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domestic ro le  (Cott ,  1977).

Women had to struggle fo r  access to higher education.  The 

struggle is understandable when one reads the fol lowing extreme 

th ink ing or predict ion by Clarke (c i ted  in Biklen & Brannigan,  

1980).  Clarke 's Sex in Education, published in 1874, predicted that  

women who went to col lege would become insane or s t e r i l e  because 

protracted study would take energy from the ovaries and give i t  to 

the bra in.

Teachers' e a r ly  t ra in in g  during most of the 19th century was 

minimal with the major i ty  having the equivalent of a high school 

education.  The l im ited  t ra in in g  meshed with the superintendent 's  

image of the preferred teacher--one who would be subordinate and 

would "toe the l ine" as did t h e i r  students (Tyack, 1974).

Women matched both the ideology and the pocketbooks of school 

o f f i c i a l s .  Women were preferred by superintendents because of t h e i r  

wil l ingness to comply with regulat ions and also women's salar ies  

were one-half  to three-fourths  less than men. In addi t ion ,  t h e i r  

nurtur ing,  maternal behavior was thought to make them better  teach­

ers .  These images help explain why the pool has not produced candi­

dates fo r  leadership in the educational f i e l d .

An example of  discr iminat ion in educational leadership that  

women have faced is the exclusion from membership in Phi Delta  

Kappa, the in ternat ional  education honorary organizat ion.  As la te  

as 1971, chapters were suspended from the national organizat ion for  

i n i t i a t i n g  women.
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Female administrators face unique problems. Their s o c ia l i z a ­

t ion causes them to question t h e i r  a b i l i t y  to lead. In add i t ion,  

the b e l i e f  that  they must excel in everything they ta c k le - -w h i le  

balancing a career,  schooling,  and fami ly  responsib i1i t i e s - - t e n d s  to 

become an extremely heavy burden. The prejudices they meet, the 

stereotyping they experience,  and the discr iminat ion they encounter 

in h i r in g  and promotion erode confidence and even hope (Gabier,  

1987). Gabier also stated th a t ,  in our society ,  people are re lu c ­

tant to accept women as leaders.  Consideration should be given to  

the image of women that has dominated movie and te lev is io n  screens. 

The typica l  western can be reca l led  with i t s  male hero planning,  

organizing,  d i re c t in g ,  and contro l l ing  the defense of the passive 

l i t t l e  woman with chi ldren clutching her s k i r ts .

Given such views of women, there is  l i t t l e  wonder tha t  men were 

hired as the leaders of educational  i n s t i tu t io n s .  Equal employment 

opportunit ies are slim in the public schools in the United States.  

From the July 1985, Executive Educator, Gabier (1987) reported that:  

(a) "95.8 percent of a l l  superintendents were men," (b) "91.1 per­

cent of a l l  top central  o f f i c e  administrators were men," (c) "93.4 

percent of a l l  secondary school p r inc ipa ls  were men," and (d) "81.1 

percent of  a l l  elementary school p r inc ipa ls  were men" (p. 67) .

Doud (1989) reported the p r o f i l e  of  the " typ ica l"  K-8 pr incipal  

as a white male, 47 years old ,  who was appointed to his f i r s t  p r in ­

cipal  ship at age 34. The mean age at which women received t h e i r  

f i r s t  pr inc ipa l  ship was at age 39. In schools recognized for  excel ­

lence by the United States Department of Education in 1989-90, 132
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pr inc ipa ls  were women and 89 pr inc ipa ls  were men— a 60%/40% s p l i t .  

In 1987-88, they were evenly d iv ided- -244 women and 243 men--a 

50%/49% s p l i t .  A question that could be asked is:  Why were women

pr inc ipa ls  in the major i ty  or represented one-half  of  the recognized 

elementary schools when the actual number of pract ic ing women p r in ­

c ipa ls  was much less?

Studies have provided support fo r  the notion that the day- to-  

day a c t i v i t i e s  of p r inc ipa ls  may d i f f e r  depending on whether the 

pr inc ipa l  is male or female (Shakeshaft,  1986). Female pr inc ipa ls  

in te rac t  more with teachers and students. They spend more time in 

the classroom or with teachers in discussions about the academic 

content of the school than do males, and they spend more time out­

side of school hours with teachers (Fauth,  1984; Gi lbertson, 1981; 

Gross & Trask, 1964). In add i t ion,  i t  was found by Gross and Trask 

(1976) tha t  women derive more sa t is fac t io n  from supervising ins truc ­

t ion  than do men, and men derive greater sa t is fac t ion  from adminis­

t r a t i v e  tasks.

A number of researchers have documented d if ferences between 

male and female language (Kramer, 1974; Lakoff,  1975). Shakeshaft 

(1986) stated tha t ,  "The f indings show that the perception of d i f ­

ferences as well as behavioral  evidence of di f ferences in wr i t ten  

and spoken language exis ts"  (p. 119). Shakeshaft explained th a t ,  

f o r  instance,  women have been found to use correct oral  speech forms 

more often than men and they shy away from universal  pronouncements 

tha t  indicate only one way of seeing things or that the way they 

understand the world is the only way. Also,  women tend to use
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language that encourages community bu i lding  and which is more p o l i te

and cheerful  than the language of men.

Regarding decision making s ty les ,  Hemphill,  G r i f f i t h s ,  and

Frederiksen (c i ted  in Shakeshaft, 1986) found "that women pr inc ipa ls

involved teachers,  superiors,  and outsiders in th e i r  work, while the

men tended to make f i n a l  decisions and take action without involving

others" (p.  121).

Shakeshaft (1986) reported that the female world of school

administrat ion might be conceptual ized in the fol lowing ways:

Indiv iduals  are the most important l i n k .  Women spend more 
time with people, communicate more, care more about i n d i ­
vidual  d if fe rences ,  are concerned more with marginal stu­
dents and teachers,  and motivate more.

Teaching and learning is the major focus of women 
administrators.  Women are more instrumental in ins truc­
t iona l  learning than men are, and they e xh ib i t  greater  
knowledge of teaching methods and techniques. Women ad­
min is t ra tors  not only emphasize achievement, they coordi­
nate ins truct ional  programs and evaluate student progress.

Building community is an essential  part of a woman 
admin is tra tor 's  s ty le .  From speech patterns to decision 
making s ty les ,  women e xh ib i t  a more dramatic,  p a r t ic ip a ­
to ry  s ty le  that encourages inclusiveness rather than ex­
clusiveness in schools, (p.  121)

Some school superintendents interviewed in a previous 
study argued that i t  was simple common sense that women 
princ ipa ls  give more professional leadership than do men, 
but others took the opposite point of  view: tha t  common
sense points to the men. Those with a bias toward the 
female elementary school administrator argued as fol lows:  
in comparison with men, women pr inc ipa ls  t y p ic a l l y  are 
more experienced as teachers; they know a great deal more 
about elementary education; and they know how to handle 
the problems confronting chi ldren more e f f e c t i v e l y ;  more­
over,  male pr inc ipa ls  are so interested in moving up the 
admin istrat ive  ladder tha t  they tend to neglect the pro­
fessional  leadership facet of t h e i r  re la t ionsh ip  with 
t h e i r  teachers.  (Gross & H e r r i o t t ,  1965, p. 169)
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As administrators,  women are predominate in the elementary 

pr inc ipa l  ship where there is consistent documentation of  t h e i r  suc­

cess as administrators.  However, the r a t io  of women to men has 

diminished in the las t  20 years (Gross & Trask, 1976). In 1988, the 

Educational Research Service reported that 87% of elementary teach­

ers were women while only 27.1% of elementary school pr inc ipa ls  were 

women. This imbalance is a l l  the more d isquiet ing when one consid­

ers tha t  the woman teacher or administrator is ,  by and large ,  more 

able than the male teacher or administrator (Shakeshaft,  1987).  A 

number of  researchers (Brown, 1981; Fishel  & Pot tker ,  1977; Frasher 

& Frasher, 1979; Shakeshaft, 1981; Tibbets,  1980) have pointed out 

in studies comparing the effect iveness of male and female teachers 

and administrators on selected c r i t e r i a  ( teaching, evaluations,  

teacher examination scores, col lege grade point averages, warmth, 

administrator  funct ioning,  in basket/out basket exerc ises) ,  when 

there is a d i f fe rence ,  females are rated higher than males.

As Shakeshaft (1986) pointed out, th is  shouldn't be surprising  

since teaching has been a profession to which the most able women 

turned i f  they were to work outside the home. Because women had few 

professional options,  many of the br ightest women chose teaching 

while the most able men sought professions that offered both higher  

salar ies  and higher status.  Shakeshaft continued by saying that  

teaching has been a profession comprised of strong, g i f ted  women 

whereas the majori ty  of men who entered teaching were e i th e r  unable 

to procure other work or were on th e i r  way to another profession.  

Consequently, studies that  contrast male and female teachers and
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administrators are not examining s im i la r  groups, but rather  compar­

ing the more capable educators (women) with the less capable ones 

(men).

Several studies indicate  that males in elementary education 

tend to be i n f e r i o r  to women in the areas of q u a l i f ic a t io n s  relevant  

to the task of  providing ins truct ional  leadership fo r  the school, in 

knowledge of teaching methods and techniques, in level  of concern 

with object ives  of  teaching,  pupil p a r t ic ip a t io n  and the evaluation  

of learning ,  and in verbal f luency and number f a c i l i t y  (Hemphill et  

a l . ,  1962).  Fishel  and Pottker (1975) reported that studies of  men 

and women pr inc ipa ls  conclude that  women perform as well as men on 

every performance measure and bet ter  on some. A Univers i ty  of  

Flor ida-Ke l logg leadership study team, composed almost e n t i r e l y  of 

men, attempted to id e n t i f y  and c l a r i f y  good and poor pr incipal  be­

havior .  The team concluded that  women were more democratic than men 

and outscored them in the use of e f f e c t i v e  administrat ion practices  

(Grobman & Hines, 1956). A l a t e r  study by Hemphill et a l .  (1962) 

showed at least equivalent c a p a b i l i t i e s  fo r  administering schools 

among women and men, and in a few instances women were superior to 

men. While these studies do not indicate  tha t  a woman pr incipal  

should always be preferred to a man, they do indicate  that women as 

a group in elementary education o f fe r  an extremely large t a le n t  pool 

in elementary administrat ion.  This is the case p a r t i c u la r l y  i f  the 

pr inc ipa l  ship is conceived in a manner that values instruct ional  

leadership or supervision of instruct ion  as the major function of  

the pos i t ion .  The decl ine in the number of women in elementary
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pr inc ipa l  ships in recent decades, there fore ,  can be viewed as a 

serious decl ine that has negative e f fec ts  on the potent ia l  q u a l i t y  

of ins truct ion  in the elementary schools (Harr is ,  1985).

However, one is  reminded by G r e e n f i e l d  and Beam ( c i t e d  in 

Biklen & Brannigan, 1980) that leadership has no gender. E f fe c t i v e ­

ness depends on the c harac te r is t ics  of individual  leaders and the 

structure  of organizat ional  set t ings,  not on whether one is a man or 

a woman.

Folmar (1989/1990) reported that  female elementary school p r in ­

c ipals  were judged less e f f e c t i v e  than th e i r  male counterparts by 

predominantly male school boards in a survey of  more than 80 central  

Texas schools. Nearly h a l f  of the elementary pr inc ipa ls  in the 

survey were female.  I t  was found many of the survey respondents--  

91% of whom were males--questioned the "supervisory capacit ies"  of  

female pr inc ipa ls  and also cast doubt on th e i r  commitment of  pursu­

ing research.  Administrators and teachers were much less l i k e l y  to  

perceive dif ferences in the competencies of male and female p r i n c i ­

pals than were board members, and those from small d i s t r i c t s  ranked 

women pr inc ipa ls  lower than those from large d i s t r i c t s .  The f i n d ­

ings may r e f l e c t  the c h a r a c t e r is t i c a l l y  "male styles" of leadership  

promoted in un ivers i ty  t ra in in g  and a lack of awareness among school 

board members of "the d iv e r s i ty  of productive leadership styles"  

(Folmar,  1989/1990,  Abstract ) .

In spi te  of th e i r  competence, however, women do face problems 

of d iscr iminat ion .  Women have been described as too emotional,  not 

task-or iented enough, too dependent on feedback and evaluations from
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others, and lacking independence and autonomy (Cox, 1976). Another 

discr iminatory  a t t i tu d e  th a t  hinders women in educational leadership  

is tha t  women are seen as able to nurture chi ldren and fo l low d i re c ­

t ions in a t i g h t ,  bureaucratic ,  h ie rarch ica l  s t ruc ture ,  but not able 

to construct or dominate the structure i t s e l f .  Research on perform­

ance counter-balances these stereotypical  a t t i tu d e s .

Another source of a t t i t u d in a l  d i f f i c u l t i e s  tha t  women face are 

the d i f f e r e n t i a l  ways in which women are evaluated.  The point is 

made by Epstein (1975) tha t  men are judged on the job by t h e i r  level  

of effect iveness at work, women are evaluated according to the many 

roles they are able to play and to in tegra te  wel l .  Women must be 

judged competent in t h e i r  female roles as well as t h e i r  occupational  

ro les .  Research indicates ,  in spi te  of teachers' b e l ie fs  tha t  no 

di f fe rence  in the leadership a b i l i t i e s  of  men and women pr inc ipa ls  

ex is ts ,  male teachers p re fer  working fo r  male administrators.  Men 

teachers who have worked with a woman p r in c ip a l ,  however, are more 

favorable to the concept of  a woman boss than those men who have not 

(Fishel  & Pot tker ,  1977).

Winslow (c i ted  in Biklen & Brannigan, 1980) reported tha t  women 

school administrators are accused of being out of the bui ld ing too 

much when in fac t  men school administrators are a c tu a l ly  out of the 

bui ld ing more. Winslow suggested that perhaps th is  evaluation rep­

resents the home ethic transplanted to the work place.

The more streamlined the managerial structure of education has 

become the fewer women leaders there are.  The h is to r ic a l  develop­

ment of  the managerial mystique has created boundaries tha t  exclude
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women. As schooling becomes more of  a business, those in adminis­

t r a t i v e  posit ions turn to t h e i r  image of e f f e c t i v e  managers: busi­

nessmen.

In G i l l i g a n 's  (1982) In a D i f fe re n t  Voice, women's s e n s i t i v i t y  

to the needs of others and the assumption of re sp o n s ib i l i t y  for  

taking care lead women to attend to voices other than th e i r  own and 

to include in t h e i r  judgment other points of view. She went on to 

say that  women have an overr id ing concern with re lat ionships  and 

r e s p o n s ib i l i t i e s .  The reluctance to judge may i t s e l f  be ind icat ive  

of the care and concern fo r  others tha t  infuse the psychology of 

women's development and are responsible for  what is general ly  seen 

as problematic in i t s  nature.  The repeated f inding is that the 

q u a l i t ie s  deemed necessary fo r  adulthood--the capacity fo r  autono­

mous th ink ing ,  clear decision making and responsible ac t ion - -a re  

those associated with mascul in ity  and considered undesirable as 

a t t r ib u te s  of the feminine s e l f .  The discovery now being celebrated  

by men in m i d - l i f e  of the importance of intimacy,  re la t ionsh ips ,  and 

care is something that women have known from the beginning.

Smith and Andrews (1987) used an analogy of the tasks which are 

presented to women in admin is tra t ive  roles to t ra ve l ing  in a foreign  

land. F i r s t ,  the notion of the foreign c u l t u r e - - t h a t  fo r  the most 

part  the world of management is a male wor ld --a  male c u l tu re .  Men 

working in tha t  world operate under a d i f f e r e n t  set of b e l ie fs  and 

assumptions about themselves and each other and about management as 

a career.  These assumptions are formed e a r ly  in l i f e  and are r a d i ­

c a l l y  d i f f e r e n t  from the ways in which women view themselves in the
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la rger  world.

Smith and Andrews (1987 )  po inted  out t h a t  women who have 

learned to accept success as a g i f t ,  not as an earned achievement, 

are i l l -equ ippe d  to assess th e i r  own potentia l  wi th in  a management 

environment. Women expect that t h e i r  competence w i l l  be recognized 

and rewarded and when competence i s n ' t  rewarded, the woman becomes 

f r u s t r a t e d — turning on h e r s e l f - - o r  is angry at the powers that be 

who have f a i l e d  to recognize her mer it .  The woman has f a i l e d  to 

take into account both her own e f fo r ts  and the organizat ional  envi ­

ronment in which she is working and in which she must be perceived 

as an essent ial  and h ighly  valuable uni t .

"A wild patience has taken me th is  fa r"  (Rich,  c i ted  in Shake­

shaf t ,  1986, p. 9) might well be an appropriate motto fo r  the women 

who have become school administrators during the las t  century.  A 

phrase from a poem by Rich (1981, c i ted  in Shakeshaft, 1986),  "Wild 

Patience," evokes an image of dedication,  persistence,  energy, and 

expectation constrained by a world tha t  ne ither  values nor rewards 

the women who l i v e  these contradict ions.

In summary, researchers bel ieve that many variables ex is t  in 

the elementary school tha t  inf luence the pr inc ipa l  as an instruc­

t iona l  leader.  Examples of  var iables  found to inf luence the p r i n c i ­

pal are the size  of the school, size of the d i s t r i c t ,  expectations  

of central  o f f i c e ,  or the p r in c ip a l 's  experience or expert ise .  The 

l i t e r a t u r e  reviewed indicated that there apparently is not consensus 

as to what a princ ipal  does to be considered an e f fe c t iv e  ins truc ­

t io n a l  leader .  Agreement does appear in the l i t e r a t u r e  that the
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p r in c ip a l 's  day is marked with short ,  d is jo in ted  tasks many of which 

are of  a managerial nature.

Although investigators  have examined the p r in c ip a l 's  ro le  as an 

ins truct iona l  leader and the inf luence of  the var iables on the p r in ­

c i p a l ' s  performance, the f indings appear to be contradictory  and 

inconclusive.

Women continue to be in the minor ity  in educational administra­

t ion  although the m a jor i ty  of teachers are women. The research 

suggested there are d i f ferences between males and females in th e i r  

approach to school administrat ion.  Also, male and female elementary 

school p r inc ipa ls  may deal with ins truct ional  leadership and manage­

ment r e s p o n s ib i l i t ie s  d i f f e r e n t l y .

Based on the research questions formulated fo r  th is  study and 

presented in the previous chapter, and also based on the review of  

the l i t e r a t u r e ,  the fo l lowing hypotheses were tested as the basis 

fo r  determining selected male and female elementary school p r i n c i ­

pa ls'  perceived ins truct ional  leadership behaviors.

1. There are no s i g n i f i c a n t  d i f f e r e n c e s  between male and 

female elementary school p r inc ipa ls '  perceptions of Defining the 

Mission.

2. There are no s i g n i f i c a n t  d i f f e r e n c e s  between male and 

female elementary school p r in c ip a ls '  perceptions of Managing the 

Ins truct iona l  Program.

3. There are no s i g n i f i c a n t  d i f f e r e n c e s  between male and 

female elementary school p r inc ipa ls '  perceptions of Promoting School 

Climate.
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4. There are no s ig n i f ic a n t  d if ferences among the groups of 

male elementary school p r inc ipa ls  or female elementary school p r in ­

cipals  with d i f fe r e n t  years of experience in th e i r  perceptions of  

Defining the Mission.

5. There are no s ig n i f ic a n t  d if ferences among the groups of  

male elementary school p r inc ipa ls  or female elementary school p r in ­

c ipals  with d i f fe r e n t  years of  experience in th e i r  perceptions of  

Managing the Instruct ional  Program.

6. There are no s ig n i f ic a n t  d if ferences among the groups of 

male elementary school pr inc ipa ls  or female elementary school p r in ­

c ipals  with d i f f e r e n t  years of experiences in th e i r  perceptions of 

Promoting School Climate.

7. There are no s ig n i f ic a n t  d if ferences among the groups of  

male elementary school pr inc ipa ls  or female elementary school p r in ­

c ipals  employed in school bui ldings of  d i f f e r e n t  student enrol lment  

in t h e i r  perceptions of  Defining the Mission.

8. There are no s ig n i f ic a n t  dif ferences among the groups of  

male elementary school p r inc ipa ls  or female elementary school p r in ­

c ipa ls  employed in school bui ldings of d i f f e r e n t  student enrol lment  

in t h e i r  perceptions of Managing the Instruct ional  Program.

9. There are no s ig n i f ic a n t  d if ferences among the groups of 

male elementary school pr inc ipa ls  or female elementary school p r in ­

c ipals  employed in school bui ldings of d i f f e r e n t  student enrol lment  

in t h e i r  perceptions of Promoting School Climate.

10. There are no s ig n i f ic a n t  d if ferences among the groups of 

male e le m e n ta ry  school p r i n c i p a l s  or female  e lem entary  school
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pr inc ipa ls  o f  d i f f e r e n t  degree level earned in t h e i r  perceptions of  

Defining the Mission.

11. There are no s ig n i f ic a n t  d if ferences among the groups of 

male elementary school pr inc ipa ls  or female elementary school p r in ­

c ip a ls  of d i f f e r e n t  degree level earned in th e i r  perceptions of

Managing the Ins truct ional  Program.

12. There are no s ig n i f ic a n t  d if ferences among the groups of 

male elementary school p r inc ipa ls  or female elementary school p r in ­

c ip a ls  of d i f f e r e n t  degree level  earned in th e i r  perceptions of

Promoting the School Climate.

Summary

The purpose of Chapter I I  has been to review the l i t e r a t u r e

re la te d  to the problem id e n t i f i e d  in Chapter I .  This chapter was 

divided into four sections: (1) the pr incipal  as the bui lding lead­

e r ,  (2)  h is tory  of the elementary pr inc ipa l  ship, (3) instruct ional  

leadership and the elementary school p r in c ip a l ,  and (4) s i m i l a r i t i e s  

and d if ferences between male and female elementary school p r i n c i ­

pals.

The pr inc ipa l  as the bui lding leader was discussed and de­

scribed as was the h is to ry  of the elementary pr incipal  ship. The 

p r in c ip a l ,  or bui ld ing leader,  should have a c lear  understanding of 

the purpose of schools and be able to manage the organizat ion and 

get teachers to focus and expand t h e i r  ta len ts  to teach chi ldren.

I t  was suggested that the p r in c ip a l 's  leadership behavior is shaped 

by the perceptions of how other people want the leader to behave.
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In the 1800s the  p r i n c i p a l ' s  p o s i t i o n  was mostly  one of  a 

teacher and demonstrating to other teachers how to teach. Prior to 

the 1950s, pr inc ipa ls  concentrated t h e i r  e f fo r ts  on being the educa­

t iona l  leaders of t h e i r  bui ld ings.  However, as time progressed, the 

emphasis of t h e i r  posi t ion changed to more management r e s p o n s ib i l i ­

t i e s .

Ins truct ional  leadership and the elementary school princ ipal  

was examined along with the d e f in i t io n  and charac te r is t ics  a t t r i b ­

uted to being an ins truct iona l  leader .  Although there are d i f fe r in g  

d e f in i t io n s  of ins truct ional  leadership,  there appears to be agree­

ment that management r e s p o n s ib i l i t ie s  often in te r fe r e  with being an 

ins truct ional  leader.  Additional  agreement exists  in the l i t e r a t u r e  

th a t  the pr inc ipa l  is the key to school improvement and school 

effect iveness.

Last ly ,  a review of the s im i l a r i t i e s  and d if ferences between 

male and female elementary school pr inc ipa ls  was presented along 

with the hypotheses under investigation  in th is  study. The reader 

is reminded that  the extent and q u a l i t y  of research on the topic  

investigated is l im i ted .
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CHAPTER I I I  

DESIGN AND METHODOLOGY

The design and methods which were used in th is  study are pre­

sented in f i v e  sections: (1) review of the problem, (2) population

and sample, (3)  instrumentation,  (4)  procedures, and (5)  analysis of  

data.

Review of the Problem

The purpose of th is  study was to investigate  whether there are 

di fferences between selected Michigan male and female elementary 

school p r in c ip a ls '  perceptions of th e i r  instruct ional  leadership  

behavior in the areas of  Defining the School Mission,  Managing the 

Ins truct ional  Program, and Promoting School Climate.

Population and Sample

The population of th is  study consisted of male and female e l e ­

mentary school pr inc ipa ls  who held membership in the Michigan Ele­

mentary and Middle School Pr incipa ls  Association (MEMSPA) in the  

1990-91 school year.  The pr inc ipa ls  are d is t r ibuted  between 57 

Intermediate School D is t r ic t s  representing a l l  the geographical  

areas in Michigan. Within the 57 Intermediate School D is t r ic t s  

there are 564 local school d i s t r i c t s  that vary in pupil population 

s ize .  Thus, fo r  the purposes of th is  study the population consists

45
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of 1,359 elementary school pr inc ipa ls  of  which 59% are males and 41% 

are females.

According to the Michigan School Code of 1976, prepared by the 

L eg is la t ive  Service Bureau, June 1982, the local  school d i s t r i c t s  

were c la s s i f ie d  into a 5-code c la s s i f i c a t io n  re f l e c t in g  the pupils '  

population s ize  of  school d i s t r i c t s .  The codes are as fol lows:

1. A school d i s t r i c t  of the F i r s t  Class with pupi ls '  popula­

t ion  of 120,000 or more.

2. A school d i s t r i c t  of the Second Class with pupils '  popula­

t ion  of more than 30,000 and less than 120,000.

3. A school d i s t r i c t  of  the Third Class with pupils '  popula­

t ion  of  more than 2,400 and less than 30,000.

4. A school d i s t r i c t  of the Fourth Class with pupi ls '  popula­

t ion  of  more than 75 and less than 2,400.

5. A school d i s t r i c t  of  the F i f t h  Class with pupi ls '  popula­

t ion  less than 75.

Table 1 provides the d is t r ib u t io n  of  the local public school 

d i s t r i c t s  by the school d i s t r i c t  codes F i r s t  to F i f t h  in the popula­

t ion  of local  school d i s t r i c t s .

The sample fo r  th is  study was selected from the l i s t  of elemen­

ta ry  school p r inc ipa ls  holding membership in MEMSPA. The elementary 

p r in c ip a ls '  schools and d i s t r i c t s  investigated for  th is  study varied  

in student enrol lment count. Since Andrews and Hal l e t  (1983) re ­

ported that the size of the school d i s t r i c t  and the size of the 

school have some bearing on how pr inc ipa ls  spend th e i r  t ime, the
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school d i s t r i c t s  surveyed fo r  th is  study were categorized into the  

f i v e  codes indicated in Table 1.

Table 1

D is t r ib u t io n  of School D is t r ic ts  in the 
Population by Student D i s t r i c t  Code

School d i s t r i c t  code

F i r s t Second Third Fourth F i f t h Total

Frequency 1 3 132 412 16 564

The fo l lowing describes the steps of the sample selection pro­

cess:

1. The 564 school d i s t r i c t s  were l i s t e d  under each of the 57 

Intermediate School D is t r i c t s  (ISDs).

2. Twenty-one ISDs were selected to represent d i f f e r e n t  geo­

graphical  areas of  the s ta te  and the 14 regions of the MEMSPA.

3. The school d i s t r i c t s  were c la s s i f ie d  according to school 

d i s t r i c t  code number ind ica ting  d i s t r i c t  enrol lment s ize .

4. A sample of local  school d i s t r i c t s  was selected from the 

20 Intermediate School D is t r i c t s .

5. The d i s t r i c t s  were selected to represent the d i f f e r e n t  

school d i s t r i c t  sizes.

6. The MEMSPA pr inc ipa ls  were l is te d  by school d i s t r i c t  and 

ISD fo r  male and female elementary school pr inc ipa ls ,  separately.
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Based on a presumption of  a 75% return ra te  of mailed question­

na ires ,  270 elementary school p r inc ipa ls  were selected to represent  

the 1,359 MEMSPA members. The random sample drawn was 151 male e l e ­

mentary school p r inc ipa ls  and 109 female elementary school p r i n c i ­

pals representing the same gender r a t i o  as the population (60% males 

and 40% females).

Instrumentation

In order to c o l le c t  data on the male and female elementary 

school p r in c ip a ls '  perceptions of t h e i r  ins truct ional  leadership  

b e h a v io r ,  the P r in c i p a l  I n s t r u c t i o n a l  Management Rating Scale  

(PIMRS, Hal l inger  & Murphy, 1985) was u t i l i z e d .

The variables  included in the survey were determined by the 

authors of  the questionnaire to be functions of the p r in c ip a l 's  

behavior as the ins truct ional  leader.  Each instruct ional  management 

function l i s t e d  in Table 2 can be described as a combination of 

pr inc ipa l  p o l ic ie s ,  pract ices,  and behaviors. Under each of the job 

functions,  examples of  p o l ic ie s ,  pract ices,  and behaviors are de­

scribed in th is  section and operat ional ized in the data co l lec t ion  

instrument (see Appendix A).

Defining the Mission: An important dimension of the
p r in c ip a l 's  ro le  as ins truct ional  manager is to define and 
communicate a mission or purpose fo r  the school. Ins truc­
t io n a l  leaders are often said to have a "vision" of  what 
the school should be try ing  to accomplish. Defining a 
school mission involves communicating th is  vision to the 
s t a f f  and students in such a way that sense of shared 
purpose e x is ts ,  l ink ing  together the various a c t i v i t i e s  
th a t  take place in classrooms throughout the school. The 
p r in c ip a l 's  role in defining the mission involves framing
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Table 2

Dimensions of Ins truct ional  Management

Defining the Mission
Managing Ins truct ional  

Program
Promoting School 

Climate

Framing school goals Supervising and eva l ­ Protecting ins truc­
uating instruct ion t ional  time

Communicating school Coordinating curr icu ­ Promoting profes­
goals lum sional development

Monitoring student Maintaining high
progress v i s i b i l i t y

Providing incentives  
fo r  teachers

Enforcing academic 
standards

Providing incentives  
fo r  students

Note. From "Assessing the ins truct ional  management behavior of 
pr inc ipa ls"  by P. Hal l in g e r  and J. Murphy, 1985, Elementary School 
Journal , 85, p. 221.

school wide goals and communicating these goals in a per­
s is ten t  fashion to the e n t i re  school community.

Framing school g o a l s : This  f u n c t io n  r e f e r s  to a
p r i n c i p a l ' s role in determining the areas in which school 
s t a f f  w i l l  focus t h e i r  a ttention and resources during a 
given school year.  In s t r u c t io n a l l y  e f f e c t iv e  schools 
often have c le a r ly  defined goals that focus on student 
achievement. The emphasis is on fewer goals around which 
s t a f f  energy and other school resources can be mobil ized.  
A few coord inated  o b j e c t i v e s ,  each w i th  a manageable 
scope, appear to work best.  The goals should incorporate 
data on past and current student performance and include 
s t a f f  r e s p o n s ib i l i t ie s  fo r  achieving the goals. S ta f f  and 
parent input during the development of the school's goals 
seems important. Performance goals should be expressed in 
measurable terms (Brookover et  a l . ,  1978; Clark,  1980;
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Edmonds, 1979; Gauthier,  1982; Lezotte ,  Hathaway, M i l l e r ,  
Passaiacqua, & Brookover, n .d . ;  Venezky & Winf ie ld ,  1979).

Communicating school goals : This function is con­
cerned with the ways in which the pr inc ipa l  communicates 
the school's important goals to teachers,  parents,  and 
students. Pr incipa ls  can ensure that the importance of  
school goals is understood by discussing and reviewing 
them with s t a f f  p e r io d ic a l ly  during the school year, espe­
c i a l l y  in the context of in s t ru c t io n a l ,  c u r r ic u la r ,  and 
budgetary decisions.  Both formal communication ( e . g . ,  
goal statements, s t a f f  b u l l e t in s ,  a r t i c le s  in the p r in c i ­
pal or s i te -counci l  newsletter ,  c u r r ic u la r  and s t a f f  meet­
ings,  parent and teacher conferences, school handbook, 
assemblies) and informal in teract ion  ( e . g . ,  conversations 
with s t a f f )  can be used to communicate the school's mis­
sion (Brookover et  a l . ,  1978, 1982; Brookover & Lezotte,  
1979; Edmonds, 1979; Edmonds & Frederiksen, 1978; Shoemak­
er & Fraser,  1981; Venezky & Winfie ld ,  1979).

Managing the Ins truct ional  Program: This dimension
of ins truct ional  management involves working with teachers 
in areas s p e c i f i c a l l y  re la ted  to curriculum and ins truc­
t i o n .  I t  c ons is ts  o f  sev era l  r e l a t e d  job  f u n c t i o n s .  
These are supervising and evaluating ins truct ion ,  coordi­
nating the curriculum, and monitoring student progress.

Supervising and evaluating in s t ru c t io n : A central
task of  the pr incipal  is to ensure that school goals are 
t ransla ted  into classroom p ract ice .  This involves coordi­
nating the classroom objectives of teachers with those of  
the school, providing ins truct ional  support to teachers,  
and monitoring classroom instruct ion through numerous 
informal classroom v i s i t s .  Feedback to teachers for  both 
supervisory and eva luative  purposes is concrete and r e l a t ­
ed to spec i f ic  ins truct ional  practices carr ied out by the 
teachers (S ta l l in g s ,  1980).  This funct ion,  although cur­
r e n t l y  popular, receives only l im ited  support from re ­
search on school e ffect iveness  (Levine & Stark,  1982; 
Lipham, 1981; New York State Off ice  of  Performance Review, 
1974).  There is l i t t l e  evidence that close supervision of 
ins truct ion  resu lts  in greater student achievement. This 
function is included because i t  fol lows the general man­
agement model of coordination and contro l ,  and some d is ­
t r i c t s  expect pr inc ipa ls  to engage a c t ive ly  in ins truc ­
t ional  supervision.

C o o rd in a t in g  c u r r i c u l u m : A c h a r a c t e r i s t i c  t h a t
stands out Tn in s t r u c t io n a l ly  e f fe c t i v e  schools is the 
high degree of c u r r ic u la r  coordination.  School cur r ic u la r  
o b j e c t i v e s  are c l o s e l y  a l igned  w i th  both the content
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taught in classes and with achievement tes ts .  In addit ion,  
there appears to be a f a i r l y  high degree of  cont inu i ty  in 
the curriculum across grade leve ls .  This aspect of cur­
r i c u l a r  coordination is often supported by greater i n t e r ­
act ion among teachers with in and across grade levels on 
ins t ruc t iona l  and c u r r ic u la r  issues (Brookover et a l . ,  
1978, 1982; Clark,  1980; Cohen & M i l l e r ,  1980; Cooley & 
Leinhardt,  1980; Eubanks & Levine, 1983; Freeman et a l . ,  
1983; Hal l inger  & Murphy, n .d . ;  Levine, 1982; Levine & 
Stark,  1982; Venezky & W inf ie ld ,  1979).

Monitoring student progress: In s t ru c t io n a l ly  e f fe c ­
t i v e  schools emphasize both standardized and c r i t e r i o n -  
referenced tes t in g .  Tests are used to diagnose program­
matic and student weaknesses, to evaluate the resul ts  of 
changes in the school's instruct ional  program, and to make 
classroom assignments. Pr incipals  play a key ro le  in th is  
area in several ways. They provide teachers with te s t  
resul ts  in a t imely  and useful fashion,  discuss te s t  re ­
sul ts  with the s t a f f  as a whole and with grade-level  s t a f f  
and ind iv idua l  teachers,  and provide in te rp re t iv e  analyses 
tha t  describe the te s t  data in a concise form for teach­
ers.  They use te s t  resu lts  fo r  set t ing goals, assessing 
the curriculum, evaluating ins t ruct ion ,  and measuring 
progress toward school goals (Brookover et a l . ,  1982; 
Edmonds, 1979; Edmonds & Frederiksen, 1978; Gauthier,  
1982; Hal l inger  et a l . ,  1983; Levine & Stark,  1982; Purkey 
& Smith, 1983; Rut ter et  a l . ,  1979; Shoemaker & Fraser,  
1981; S ta l l in g s ,  1980; S ta l l ings  & Mohlman, 1981; Venezky 
& W in f ie ld ,  1979).

Promoting a Posit ive  School Learning Climate: School
learning climate re fe rs  to the norms and a t t i tudes  of  the 
s t a f f  and students tha t  inf luence learning in the school. 
This dimension consists of  p r im ar i ly  in d i re c t ,  though 
important,  a c t i v i t i e s .  The pr incipal  communicates expec­
ta t ions  fo r  students and teachers through the po l ic ies  and 
pract ices promulgated by the school (Murphy et a l . ,  1982).  
Pr inc ipa ls  can inf luence student and teacher a t t i tudes  
through the creation of a reward structure that re inforces  
academic achievement and productive e f f o r t ;  through c le a r ,  
e x p l i c i t  standards embodying what the school expects from 
students; through the careful  use of school time; and 
through the select ion and implementation of h igh-qua l i ty  
s t a f f  development programs.

Protecting ins truct ional  t ime: Research conducted
during the la te  1970s and 1980s indicates the substantial  
e f fe c ts  of  time on student learning (Cotton & Savard, 
1980; Denham & Lieberman, 1980; Harnischfeger & Wiley,  
1984; S ta l l in g s ,  1980; S ta l l ings  & Mohlman, 1981). In
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p a r t i c u la r ,  work of  S ta l l ings  and others on al located  
learning time c a l ls  a ttention  to the importance of  provid­
ing teachers with blocks of uninterrupted ins truct ional  
t ime. Teachers' classroom management and ins truct ional  
s k i l l s  are not used optimally  i f  ins truct ion  is frequently  
in terrupted by announcements, ta rdy students,  and requests 
from the o f f ic e .  The pr inc ipa l  can control  th is  area of 
a c t i v i t y  through the  development and enforcement of  
school wide p o l ic ie s .  Pr incipa ls  who successful ly imple­
ment po l ic ies  that l i m i t  in te rruptions of  classroom learn­
ing time can increase al located learning time and, poten­
t i a l l y ,  student achievement (S ta l l in g s ,  1980).

Promoting professional development: Pr incipa ls  have
several ways of supporting teachers'  e f fo r ts  to improve 
in s t ru c t io n .  They can inform teachers of opportunit ies  
fo r  s t a f f  development and lead in -serv ice  t ra in in g  a c t i v i ­
t i e s ,  They can ensure tha t  s t a f f  development a c t i v i t i e s  
are c lose ly  l inked to school goals and that p a r t ic ip a t io n  
is e i th e r  schoolwide or centered on natural  groupings 
( e . g . ,  primary or upper elementary grades).  This function  
also involves helping teachers in tegrate  s k i l l s  learned 
during s t a f f  development programs and assist ing in c lass­
room implementation (Berman & McLaughlin, 1978; Brookover 
et  a l . ,  1982; Clark,  1980; Lambert & Lambert, 1983; Le i th -  
wood & Montgomery, 1982; L i t t l e ,  1982; McCormack-Larkin & 
K r i te k ,  1982; McLaughlin & Marsh, 1978; Mi les ,  1983; Pur­
key & Smith, 1983; Rut ter et  a l . ,  1979).

Maintaining high v i s i b i l i t y : Although a s ig n i f ic a n t
portion of  th e i r  time is taken up by mandatory meetings 
and functions,  p r inc ipa ls  can set p r i o r i t i e s  fo r  how the 
remaining time is to be spent. V i s i b i l i t y  on the campus 
and in classrooms increases in teract ions  between the p r in ­
cipal  and students as well as with teachers.  Informal  
in te rac t ion  of these types provides the pr incipal  with  
more information on the needs of students and teachers.  
I t  also affords the pr inc ipa l  opportunit ies to communicate 
the p r i o r i t i e s  of the school. This can have posi t ive  
e f fe c ts  on students' and teachers' a t t i tudes  and behaviors 
(Bossert et  a l . ,  1981; Brookover et a l . ,  1982; Casey, 
1980; Clark,  1980; Laskey & Wayson, 1982; Wynne, 1980).

Providing incentives fo r  teachers: An important part
of  the p r in c ip a l 's  ro le  in creating a pos i t ive  learning  
cl imate involves set t ing up a work structure  that rewards 
and recognizes teachers for th e i r  e f f o r t s .  Pr incipa ls  
have few d iscret ionary  rewards to use with teachers.  The 
single salary schedule and the tenure system severely  
l i m i t  p r inc ipa ls '  a b i l i t y  to motivate teachers.  However, 
research has begun to show that money is not the only way
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to reward high leve ls  of  performance. In one study, money 
was only s l i g h t l y  more e f f e c t i v e  than praise as an incen­
t i v e  (Letham & Wexley, 1981).  This f ind ing has been sub­
s tant ia ted  in d i f f e r e n t  types of  organizat ions (Latham & 
Wexley, 1981; Lawler,  1971).  Other forms of reward a v a i l ­
able to pr inc ipa ls  include p r i v a t e ly  expressed pra ise,  
public recognit ion,  and formal honors and awards.

Developing and enforcing academic standards: C lear ly
defined,  high standards re in force  the high expectations  
necessary fo r  improving student learning.  One study that  
compares successful and less successful schools found that  
academically successful schools tended to require mastery 
of  a defined set of  s k i l l s  p r io r  to entry  into the fo l lo w ­
ing grade (Well isch et a l . ,  1978).  High standards are 
also promoted when increasing numbers of  students are 
expected to master basic s k i l l s  (Brookover et a l . ,  1982; 
Brookover & Lezotte ,  1979; Clark,  1980; Edmonds & Freder­
iksen, 1978; Levine & Stark,  1982; Murphy et a l . ,  1982; 
Rutter et  a l . ,  1979; Venezky & W in f ie ld ,  1979).

Providing incentives fo r  le a rn ing ; I t  is possible to 
create a school learning climate in which students value 
academic achievement by f requent ly  rewarding and recogniz­
ing student academic achievement and improvement. In low- 
income schools, students need frequent,  tangib le  rewards.
The rewards need not be fancy or expensive; recognition  
before teachers and peers is the key. Students should 
have opportunit ies  to be recognized fo r  t h e i r  achievement 
both w i t h i n  the classroom and b e fore  the school as a 
whole. The pr inc ipa l  is a key actor in l inking classrooms 
and school reward systems, ensuring that  they are mutually  
supportive (Brookover et  a l . ,  1978, 1982; Lasley & Wayson,
1982; Rutter et a l . ,  1979; Wynne, 1980). (H a l l inger  & 
Murphy, 1985, pp. 221-224)

These job functions const i tu te  the conceptual d e f in i t io n s  for  

the pr inc ipa l  var iables  examined in th is  study. These d e f in i t io n s  

were used to help generate the spec i f ic  p o l ic ie s ,  pract ices,  and 

behaviors that form the questionnaire used to c o l le c t  data on p r in ­

cipal  behavior (Ha l l inger  & Murphy, 1985).

The intent  of the instrument was to d i f f e r e n t i a t e  and compare 

the responses of the male and female elementary p r inc ipa ls .  The 

ind iv iduals  were requested to indicate  the to ta l  years of experience
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as an elementary pr inc ipa l  and the school bui ld ing and school d is ­

t r i c t  enrol lment and the degree level  a t ta ined .  The information was 

used to make comparisons between the responses of male and female 

elementary pr inc ipa ls  based on years of  experience in the p r in c ip a l -  

ship,  the size of the school bui lding enrollment,  and the degree 

leve l  a t ta ined .

The question concerning to t a l  years of experience as an elemen­

t a r y  school pr inc ipa l  re la ted  to Hypotheses 4, 5, and 6. The ques­

t ion  regarding school d i s t r i c t  enrol lment was re levant to Hypotheses 

7, 8, and 9. The question regarding degree level  attained re lated  

to Hypotheses 10, 11, and 12.

Respondents were then requested to respond to a series of  ques­

t ions in the fo l lowing three areas which were previously described.  

These three areas were: (1)  Defining the Mission,  (2) Managing the

Instruct ional  Program, and (3) Promoting School Climate. The re ­

spondents were asked to respond by ind ica ting  the extent to which 

they believed they had demonstrated the spec i f ic  job behavior or 

pract ice  during the past school year.  They were asked to indicate  

t h e i r  response by c i r c l i n g  5--almost always, 4 - - f re q u e n t ly ,  3--some- 

t imes,  2--seldom, or l - -a lm o s t  never.

Questions 1-10 re la te d  to framing school goals and communicat­

ing school goals and were under the heading of Defining the Mission.  

The items addressed in th is  category were associated with Hypotheses 

1, 4, 7, and 10.

Questions 11-25 re la ted  to supervising and evaluating ins truc­

t io n ,  coordinating curriculum, and monitoring student progress and
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were under the heading of Managing Ins truct ional  Program. The items 

addressed in th is  category were associated with Hypotheses 2 , 5, 8, 

and 11.

Questions 26-50 re la ted  to protecting instruct ional  t ime, pro­

moting professional  development, maintaining high v i s i b i l i t y ,  pro­

viding incentives fo r  teachers,  enforcing academic standards, and

providing incentives fo r  students and were under the heading of  

Promoting School Cl imate.  The items addressed in th is  category were 

associated with Hypotheses 3, 6, 9, and 12.

The questionnaire had been val idated by i t s  author. Eighty 

percent of the people to whom the questionnaire had been sent agreed 

tha t  the items measured the concepts of  ins truct ional  leadership.

To te s t  the survey instrument the researcher p i l o t  tested the in ­

strument using 23 members of  the Michigan Elementary and Middle 

School Pr incipa ls  Associat ion.  Twenty-two members were elementary

school pr inc ipa ls  and one was a Director of Elementary Education.

The investigator  mailed the survey questionnaire with a l e t t e r  of  

explanation and di rections (see Appendix B). Each respondent was 

asked to rev iew  the survey and record opin ions  regard ing  the

c l a r i t y ,  comprehensiveness, and face v a l i d i t y  of  the instrument.  

A fter  the responses were co l lec ted ,  the comments of the respondents 

were reviewed. To avoid contamination of  the study, those ind iv idu­

als who par t ic ipa ted  in the p i l o t  te s t  were not included fur ther  in 

the study population.  Eighty percent agreed that the items under 

each area measured that area.
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In addit ion to the p i l o t  t e s t ,  an item analysis of  r e l i a b i l i t y  

was conducted to ensure th a t  each item under each category was s ig ­

n i f i c a n t  to that category.  A Cronbach Alpha Analysis of  R e l i a b i l i t y  

was u t i l i z e d .  Table 3 demonstrates the value of  the Cronbach alpha 

analysis fo r  the d i f f e r e n t  categories of the survey questionnaire.

The p r in c ip a ls '  practices and behaviors ranged between .64 and .82 

as shown in Table 3. This compares to a r e l i a b i l i t y  c o e f f ic ie n t  of 

at least .75 found by the author of  the survey instrument.

Table 3

Cronbach Alpha R e l i a b i l i t y  C oe f f ic ien t  fo r  the D i f fe ren t  
Categories of the Survey Questionnaire

Category
Survey item 

numbers Alpha

Framing the school goals 1-5 .82

Communicating the school goals 6-10 .75

Supervising and evaluating instruct ion 11-15 .69

Coordinating the curriculum 16-20 .72

Monitoring student progress 21-25 .64

Protecting ins truct ional  time 26-30 .65

Maintaining high v i s i b i l i t y 31-35 .66

Providing incentives fo r  teachers 36-40 .76

Promoting professional  development 41-45 .68

Providing incentives fo r  learning 46-50 .76
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Procedures

Upon the completion of  the p i l o t  te s t  of  the survey instrument 

and the Cronbach Alpha Analysis of R e l i a b i l i t y ,  the questionnaire  

survey was mailed with a self -addressed, stamped envelope to 151 

(59%) male and 109 (41%) female elementary school pr inc ipa ls  holding 

membership in the Michigan Elementary and Middle School Principals  

Association and representing the populat ion.  Enclosed with the 

survey was a l e t t e r  introducing the study, the quest ionnaire,  and 

the invest iga tor  (see Appendix A).

To insure the c o n f i d e n t i a l i t y  of each respondent as well as to 

manage the co l lec t ion  of the data,  the surveys were number coded. 

Principa ls  who did not respond by the imposed deadline were mailed a 

fol low-up l e t t e r  accompanied by another survey (see Appendix C).  

Overa l l ,  79% of those selected fo r  p a r t ic ip a t io n  in the study re ­

sponded by completing and returning the instrument.

Analysis of  Data

The survey instrument was designed to enable the investigator  

to categorize  responses into several c e l l s .  Based on the informa­

t ion received which described each respondent and the school d is ­

t r i c t  and school bu i ld ing ,  the data were analyzed by (a) gender of 

the p r in c ip a l ,  (b) the years of experience of the p r in c ip a l ,  (c)  

experience as a teacher,  and (d) school enrol lment.

The 50 questions pertained to the three areas of concern of the 

study. The data were analyzed using descr ip t ive  and in fe r e n t ia l
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s t a t i s t i c a l  te s t ing  fo r  those areas c la s s i f ie d  as Defining the Mis­

sion,  Managing the Ins truct iona l  Program, and Promoting School C l i ­

mate. Mean scores were computed fo r  these categories.  The mean 

scores were determined by assigning a point  value of 5 to almost 

always response, a value of  4 to f requent ly  response, a value of 3 

to sometimes response, a value of 2 to seldom response, and a value 

of 1 to the almost never response to each question r e la t in g  to each 

of the three categories under considerat ion.  The mean was obtained 

by to t a l in g  the value of the responses perta in ing to each set of  

questions and d iv id ing by the number of responses given.

To te s t  the d if ferences among the various groups of the study,  

one-way analysis of variance (ANOVA) at the .05 alpha level  fo r  Type 

I  e rror  was used in tes t ing  each of the hypotheses. Other data 

r e la t in g  to the individual  questions,  and to each of the hypotheses, 

were reported in a descr ipt ive  manner. Percentages were u t i l i z e d  to 

report  the perceptions of the male and female elementary pr inc ipa ls '  

ins truct iona l  leadership behavior.

Hypotheses

The research hypotheses designed fo r  th is  investigation were 

stated in the previous chapter.  For the purposes of th is  study, the 

null  hypotheses are:

1. There are no s i g n i f i c a n t  d i f f e r e n c e s  between male and 

female elementary school p r inc ipa ls '  perceptions of Defining the 

Mission.
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2. There are no s i g n i f i c a n t  d i f f e r e n c e s  between male and

female elementary school p r in c ip a ls '  perceptions of Managing the 

Ins truct iona l  Program.

3. There are no s i g n i f i c a n t  d i f f e r e n c e s  between male and

female elementary school p r in c ip a ls '  perceptions of Promoting School 

Climate.

4. There are no s ig n i f ic a n t  dif ferences among the groups of

male elementary school pr inc ipa ls  or female elementary school p r in ­

c ip a ls  with d i f f e r e n t  years of experience in t h e i r  perceptions of

Defining the Mission.

5. There are no s ig n i f ic a n t  dif ferences among the groups of

male elementary school pr inc ipa ls  or female elementary school p r in ­

c ip a ls  with d i f f e r e n t  years of  experience in t h e i r  perceptions of

Managing the Ins truct ional  Program.

6. There are no s ig n i f ic a n t  dif ferences among the groups of

male elementary school p r inc ipa ls  or female elementary school p r in ­

c ip a ls  with d i f f e r e n t  years of experience in t h e i r  perceptions of

Promoting School Climate.

7. There are no s ig n i f ic a n t  dif ferences among the groups of

male elementary school pr inc ipa ls  or female elementary school p r in ­

c ipa ls  employed in school bui ldings of d i f f e r e n t  student enrol lment  

in t h e i r  perceptions of  Defining the Mission.

8. There are no s ig n i f ic a n t  dif ferences among the groups of

male elementary school p r inc ipa ls  or female elementary school p r in ­

c ip a ls  employed in school bui ldings of d i f f e r e n t  student enrol lment  

in t h e i r  perceptions of  Managing the Ins truct ional  Program.
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9. There are no s ig n i f ic a n t  d if ferences among the groups of 

male elementary school p r inc ipa ls  or female elementary school p r in ­

c ipals  employed in school bui ldings of d i f f e r e n t  student enrol lment  

in t h e i r  perceptions of  Promoting School Cl imate.

10. There are no s ig n i f ic a n t  dif ferences among the groups of 

male elementary school p r inc ipa ls  or female elementary school p r in ­

c ipals  of d i f f e r e n t  degree level  earned in t h e i r  perceptions of

Defining the Mission.

11. There are no s ig n i f ic a n t  dif ferences among the groups of 

male elementary school p r inc ipa ls  or female elementary school p r in ­

c ipals  of d i f f e r e n t  degree level  earned in t h e i r  perceptions of

Managing the Ins truct ional  Program.

12. There are no s ig n i f ic a n t  d if ferences among the groups of  

male elementary school p r in c ip a ls  or female elementary school p r in ­

c ipa ls  of d i f f e r e n t  degree level earned in t h e i r  perceptions of

Promoting the School Cl imate.

Summary

The in tent  of  Chapter I I I  was to define the methodology of th is  

study. The statement of the problem was reviewed and the sample was 

i d e n t i f i e d .  The instrument developed fo r  th is  study was presented.

The procedures fo r  implementing the survey were described. The 

factors  to be analyzed and the presentat ion of the data were also 

noted. Last ly ,  the nul l  hypotheses of th is  investigation were pre­

sented.
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CHAPTER IV 

PRESENTATION OF DATA

In th is  chapter, the f indings of th is  study are reported as 

they r e la t e  to each hypotheses. The analyses and in te rp re ta t io n  of 

the data gathered from the responses of 213 elementary school p r in ­

c ipals  are presented. The f indings are reported by the gender fa c ­

t o r ,  as i t  is the main re levant fac tor  in the study.

Review of the Problem

The purpose of th is  study was to investigate  whether there are 

differences between selected Michigan male and female elementary 

school p r in c ip a ls '  perceptions of th e i r  ins truct ional  leadership 

behavior in the areas of Defining the School Mission, Managing the 

Ins truct iona l  Program, and Promoting School Cl imate.

Data Analysis

The data were analyzed using descr ip t ive  and in fe r e n t ia l  s ta ­

t i s t i c a l  tes t ing  for the roles  of the three areas of ins truct ional  

leadership behavior c la s s i f ie d  as (1)  Defining the Mission, (2)  Man­

aging the Instruct ional  Program, and (3) Promoting School Climate.  

To accomplish the comparisons between the sample means, one-way anal­

ysis of  variance (ANOVA) at the .05 level  fo r  Type I error  was used 

in tes t in g  each hypothesis of  the study. Other data re la t in g  to 

individual  questions r e la t in g  to each of the hypotheses were reported
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in a descr ipt ive  manner. The mean and standard deviat ion of the 

perceived importance of  each ro le  of leadership behavior were calcu­

lated fo r  male and female elementary p r in c ip a ls ,  separate ly.  Per­

centages were u t i l i z e d  to report  the perceptions of  the male and 

female elementary school p r in c ip a ls '  ins truct ional  leadership behav­

i o r .

Character is t ics  of the Survey Sample

Two hundred and seventy  e lem entary  school p r i n c i p a l s  were 

mailed the survey instrument.  Two hundred and th i r te e n  surveys were 

returned fo r  a response ra te  of 79%. The respondents were 127 males 

(60%) and 86 females (40%). These f igures are consistent with the 

actual  percentages of males and females in the population of 1,359 

elementary school pr inc ipa ls  who are members of the Michigan Elemen­

ta r y  and Middle School Principa ls  Association (MEMSPA). The p r i n c i ­

pals associat ion membership is 59% males and 41% females. At the 

time of the study, the to ta l  membership of MEMSPA was 1,644; however, 

tha t  number included middle school p r in c ip a ls ,  central  o f f i c e  admin­

i s t r a t o r s ,  and other members who were not included in the sample 

populat ion.

In Tables 4-11 the sample of the Michigan Elementary and Middle 

School Pr incipa ls  Association members is described by gender fo r  each 

of the fol lowing chara c te r is t ic s :  age, years of  experience as a

p r in c ip a l ,  years of experience at the present school, years of  expe­

r ience as a teacher, grade levels taught,  grade leve ls at school

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



63

Table 4

D is tr ib u t io n  o f Part ic ipan ts  by Age

Age group

Males Females

Number Percentage Number Percentage

Less than 30 2 2.3

30-40 17 13.4 5 5.8

41-50 61 48.0 57 56.3

51-55 26 20.5 12 14.0

Over 55 23 18.1 10 11.6

Total 127 100.0 86 100.0

Table 5

D is tr ib u t io n  of Part ic ipants  by Years of 
Experience as a Principal

Males Females

Years of 
experience Number Percentage Number Percentage

0-5 27 21.3 32 37.2

6-10 16 12.6 25 29.1

11-15 16 12.6 15 17.4

16-20 23 18.2 9 10.5

Over 20 years 44 34.9 5 5.8

Total 126* 99.6 86 100.0

®Does not equal 127 because of one nonresponse.
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Table 6

D is tr ib u t io n  of P ar t ic ip an ts  by Experience as a Teacher

Years of 
experience

Males Females

Number Percentage Number Percentage

0-5 22 17.3 6 7.0

6-10 65 51.2 27 31.4

11-15 19 15.1 21 24.4

16-20 10 7.0 15 17.3

Over 20 years 10 7.9 17 19.9

Total 1263 99.4 86 100.0

&Does not equal 127 because of one nonresponse.

Table 7

D is tr ib u t io n  of P art ic ip an ts  by Grade Level(s ) Taught

Males Females

Grade le v e l (s )  
taught Number Percentage Number Percentage

K-6 69 54.3 65 75.6

7-9 9 7.2

9-12 4 3.1

Other 45 35.4 19 22.1

Total 127 100.0 843 97.7

&Does not equal 86 because of two nonresponses.
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D is tr ib u t io n  of Grade Levels at School Where Principal

65

Males Females

Grade leve ls
Number Percentage Number Percentage

K-5 58 45.7 34 39.5

K-6 46 36.2 33 38.4

K-3 3 2.4 3 3.5

K-4 2 1.6 4 4.6

Other 18 14.1 12 14.0

Total 127 100.0 86 100.0

Table 9

D is tr ib u t io n  of Part ic ipants  by the Size of the 
Enrollment of Building Where Principal

Males Females

Student
enrollment Number Percentage Number Percentage

Less than 299 16 12.6 14 16.3

300-499 69 54.3 55 64.0

500 or more 42 33.1 17 19.7

Total 127 100.0 86 100.0
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D is tr ib u t io n  of P art ic ipan ts  by the Size of 
Student Enrollment of School D is t r ic t

66

Males Femal es

Student
enrollment Number Percentage Number Percentage

Less than 2,399 32 25.2 21 24.4

2,400-29,999 87 68.5 58 67.5

Less than 119,999 7 5.5 5 5.8

Missing 1 0.8 2 2.3

Total 127 100.0 86 100.0

Table 11

D is tr ib u t io n  of P art ic ipan ts  by Degree Held

Males Females

Degree held
Number Percentage Number Percentage

Master 81 63.8 63 73.2

S p ec ia lis t 28 22.0 14 16.3

EdD 12 9.4 6 7.0

PhD 6 4.8 3 3.5

Total 127 100.0 86 100.0
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where a p r in c ip a l ,  student enrollment of the school where a p r in c i ­

p a l,  and highest degree held.

Results of the Research Questions

Four major research questions were investigated fo r  the purpose 

of th is  study. In the fo llow ing pages, each research question is  

re s ta te d , followed by a set of hypotheses and a report of the data 

perta in ing  to the question and the re la ted  hypotheses.

Research Question 1

Are there d ifferences between male and female elementary school 

p r in c ip a ls '  perceptions of th e ir  in s tru c t io n a l leadership behavior?

For descrip tive  purposes, the elementary school p r in c ip a ls '  

perceptions by gender fo r  each of the 10 roles of in s truct iona l  

leadership behavior are presented in Tables 12 and 13.

As shown in Table 12, male elementary school p r in c ip a ls ' per­

ceptions of the importance of these roles ranged from almost never 

(1, 2, or 3 on the scale) to almost always (5 on the sca le ) .  Pro­

moting professional development, with a mean score of 4 .27 , was 

id e n t i f ie d  as the ro le  perceived performed most often, followed by 

monitoring student progress with a mean score of 4 .21 , maintaining  

high v i s i b i l i t y  with a mean score of 4 .14 , providing incentives for  

learn ing with a mean score of 4 .13 , and supervising and evaluating  

in s tru c t io n  with a mean score of 4 .03.

In comparison, the female elementary school p r in c ip a ls ' percep­

tions of the ro les of in s tru c t io n a l leadership behavior ranged from
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Table 12

Male Elementary School P r in c ip a ls ' Perceptions of the 10 Roles 
of Ins tructiona l Leadership Behavior as Related to 

the Three Main Areas of This Study

Areas
Roles 1 Min Max X

I . Defining the Mission 

1. Frame the school goals 127 2 5 3.94 0.64

2. Communicate school goals 125 1 5 3.75 0.62

I I . Managing In s truct iona l Program

3. Supervise and evaluate  
ins truction 125 2 5 4.03 0.59

4. Coordinate the curriculum 125 2 5 3.85 0.58

5. Monitor student progress 126 2 5 2.41 0.50

I I I . Promoting School Climate 

6. Protect in s truct iona l time 125 3 5 3.85 0.52

7. Maintain high time 
v i s i b i l i t y 125 2 5 4.14 0.57

8. Provide incentives for  
teachers 126 2 5 3.94 0.62

9. Promote professional 
development 127 2 5 4.27 0.49

10. Provide incentives for  
learning 127 1 5 4.13 0.62
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Table 13

Female Elementary School P r in c ip a ls ' Perceptions of the 10 Roles 
of In s tru ct io n a l Leadership Behavior as Related to 

the Three Main Areas of This Study

Areas
Roles Ü Min Max X SD

I . Defining the Mission 

1. Frame the school goals 86 3 5 4.24 0.57

2. Communicate school goals 86 2 5 4.00 0.63

I I . Managing In s tru ct io n a l Program

3. Supervise and evaluate  
in s truct ion 86 3 5 4.14 0.56

4. Coordinate the curriculum 86 2 5 3.91 0.58

5. Monitor student progress 85 3 5 4.31 0.47

I I I . Promoting School Climate 

6. Protect in s tru c t io n a l time 85 2 5 3.93 0.63

7. Maintain high time 
v i s i b i l i t y 86 2 5 4.20 0.53

8. Provide incentives for  
teachers 86 3 5 4.10 0.55

9. Promote professional 
development 86 3 5 4.43 0.45

10. Provide incentives for  
learning 84 2 5 4.22 0.68
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almost never (2 or 3 on the  s c a le )  to  almost always (5 on the

s c a le ) .  (See Table 13 .)  In the case of female p r in c ip a ls ,  8 out of

the 10 roles showed a mean score of 4.00 or g reater ,  ind icating  a 

high perception level of performance of these ro les ,  while only 5 

out of the 10 roles showed a mean score of 4.00 or greater in the

case of male p r in c ip a ls  (see Table 1 2 ) .  For female elementary

school p r in c ip a ls ,  again, promoting professional development, with a 

mean score of 4 .43 , was id e n t i f ie d  as the ro le  perceived performed 

the most o ften , followed by monitoring student progress, with a mean 

score of 4 .31; framing the school goals, with a mean score of 4.24; 

providing incentives fo r  learn ing , with a mean score of 4.22; main­

ta in in g  high v i s i b i l i t y ,  with a mean score of 4 .20; supervising and 

evaluating in s tru c t io n ,  with a mean score of 4 .14 ; providing incen­

t iv e s  fo r  teachers, with a mean score of 4 .10; and communicating the 

school goals, with a mean score of 4 .00.

To summarize, fo r  both male and female elementary school p r in ­

c ip a ls ,  f iv e  roles were reported as most always perceived as per­

formed (g rea te r  than 4.00 on the s ca le ) .  They were: (1 ) promoting

professional development, (2) monitoring student progress, (3) main­

ta in in g  high v i s i b i l i t y ,  (4 ) providing incentives fo r  lea rn ing , and 

(5 ) supervising and evaluating in s tru ct io n .

In ad d it io n , three more roles were also reported as most always 

perceived as performed (g rea te r  than 4.00 on the scale) by female 

elementary school p r in c ip a ls .  They were: (1 ) framing the school

goals, (2) providing incentives fo r  teachers, and (3) communicating 

school goals.
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To te s t  whether there  were any s ig n if ic a n t  d ifferences between 

male and female p r in c ip a ls '  perceptions of th e i r  in s tru c t io n a l lead­

ership behavior in the ro les , a series of null hypotheses were f o r ­

mulated and a one-way analysis of variance was performed.

Hypothesis 1 : There are no s ig n if ic a n t  d ifferences between

male and female elementary school p r in c ip a ls '  perceptions of Defin­

ing the Mission.

To te s t  whether there  were any s ig n if ic a n t  d iffe rences , a one­

way analysis of variance was performed. Table 14 shows the resu lts  

of the one-way analysis of variance fo r  gender d ifferences in the 

area o f D e f in in g  the  M is s io n .  S ig n i f i c a n t  gender d i f fe r e n c e s  

emerged. Female elementary p r in c ip a ls  perceived they performed 

s ig n i f ic a n t ly  d i f fe r e n t  than males perceived they performed in the 

two ro les of th is  area. On the basis of the computed s t a t is t ic s .  

Hypothesis 1 was re jected  fo r  the two ro les: frame the school goals

(£  < .01) and communicate the school goals (£  < .0 1 ) .  Female e le ­

mentary school p r in c ip a ls  tended to perceive these two roles s ig n i f ­

ic a n t ly  more often demonstrated than did male elementary school 

p r in c ip a ls .

Hypothesis 2 : There are no s ig n if ic a n t  d ifferences between

male and female elementary school p r in c ip a ls '  perceptions of Manag­

ing the In s tru ct io n a l Program.

Table 15 shows the resu lts  of the one-way analysis of variance  

fo r  gender d ifferences in the area of Managing the In s truct iona l  

Program. Although females scored s l ig h t ly  higher than males, no 

s ig n if ic a n t  gender d iffe rences  were found. Therefore, Hypothesis 2
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Table 14

One-Way Analysis of Variance of the Perception of the Roles 
in the Area of Defining the Mission and Gender

Area
Roles Gender 1 X SD F- r a t io £

Defining the Mission

1. Frame the  
school goals

Male

Female

127

86

3.94

4.24

.64

.57

12.51 .0005*

2. Communicate 
the school 
goals

Male

Female

125

86

3.75

4.00

.62

.63

8.41 0041*

*S ig n if ic a n t  at the .01 le v e l .

Table 15

One-Way Analysis of Variance of the Perception of the Roles 
the Area of Managing the Ins tructional Program and Gender

in

Area
Roles Gender N X SD £ - r a t io £

Manage the
In s tru c t io n a l Program

1. Supervise 
and evaluate  
in s tru c t io n

Male

Female

125

86

4.03

4.14

.59

.56

1.98 .1612

2. Coordinate the 
curriculum

Male

Female

126

86

3.85

3.91

.58

.58

0.47 .4947

3. Monitor student 
progress

Male

Female

126

85

4.21

4.31

.50

.47

1.92 .1679
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was not r e je c te d  f o r  these  ro le s  o f t h is  area of le a d e rs h ip  

(£  > .0 5 ) .

Hypothesis 3 : There are no s ig n if ic a n t  d ifferences between

male and female elementary school p r in c ip a ls ' perceptions of Promot­

ing School Climate.

Table 16 shows the re su lts  of the one-way analysis of variance  

fo r  gender d ifferences in the area of Promoting School Climate. Two 

s ig n if ic a n t  d if fe ren ces , favoring the female elementary p r in c ip a ls ,  

emerged fo r  the two ro les of providing incentives fo r  teachers and 

promoting professional development. These differences were s i g n i f i ­

cant a t the .05 le v e l .  Female elementary princ ipa ls  perceived they 

performed higher in the remaining roles of the area of leadership  

behav ior but no s ig n i f i c a n t  d i f fe r e n c e s  were found ( £  > . 0 5 ) .  

Therefore, Hypothesis 3 was re jected  s p e c i f ic a l ly  fo r  the roles of 

providing incentives fo r  teachers and promoting professional devel­

opment .

Tables 14, 15, and 16 presented the resu lts  of the comparison 

of male and female elementary school p r in c ip a ls ' perceptions of 

in s tru c t io n a l leadership behavior. Tables 17-28 are comparisons 

with in  each gender and fo r  each var iab le  investigated in the study.

Research Question 2

Are th e re  d i f fe r e n c e s  among the  groups o f male e lem entary  

school p r inc ipa ls  with d i f fe r e n t  years of experience in regard to 

th e i r  perceptions of in s tru c t io n a l leadership behavior, as compared
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Table 16

One-Way Analysis of Variance of the Perception of the Roles 
in the Area of Promoting School Climate and Gender

Area
Roles Gender N X 2 - r a t i o 2

Promoting School 
Climate

1. Protect
in s tru c t io n a l
time

Male

Female

125

85

3.85

3.93

.52

.63

0.95 .3313

2. Maintain high 
v i s i b i l i t y

Male

Female

125

86

4.14

4.20

.57

.53

0.63 .4299

3. Provide 
incentives  
fo r  teachers

Male

Female

126

86

3.94

4.10

.62

.55

3.86 .0507*

4. Promote 
professional 
development

Male

Female

127

86

4.27

4.44

.49

.45

6.06 .0146*

5. Provide 
incentives  
fo r  learning

Male

Female

127

84

4.13

4.22

.62

.68

0.96 .3272

*S ig n if ic a n t  at the .05 le v e l .

to  female elementary school p r in c ip a ls  of the same groups of d i f f e r ­

ent years of experience?

The fo llow ing hypotheses were formulated and again the one-way 

variance was used to te s t  d ifferences by years of experience groups 

fo r  both male and female elementary school p r in c ip a ls ,  separate ly .

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



75

Hypothesis 1 : There are no s ig n if ic a n t  d ifferences among the

groups of male elementary school p r in c ip a ls  or female elementary 

school p r in c ip a ls  with d i f fe r e n t  years of experience in th e i r  per­

ceptions of Defining the Mission.

Tables 17 and 18 show the resu lts  of the one-way analysis of 

variance fo r  both male elementary school p r in c ip a ls ' and female e le ­

mentary school p r in c ip a ls '  perceptions of the roles of ins tructional  

leadership in the area of Defining the Mission, separately , fo r  

experience as a school p r in c ip a l .  S t a t i s t ic a l ly ,  no s ig n if ic a n t  

d iffe rences  were found among the f iv e  groups fo r  the two roles of 

in s tru c t io n a l  leadership in the area of Defining the Mission fo r  

e ith e r  group (see Tables 17 and 18).  The null hypothesis of no 

s ig n if ic a n t  d ifferences was not re jec ted  at the .05 level fo r  fram­

ing the school goals and communicating the school goals fo r  both the 

male and female p r in c ip a ls .  Based on th is  r e s u l t ,  i t  appears that  

years of experience, as a p r in c ip a l ,  do not a f fe c t  the perceptions  

of male and female elementary p r in c ip a ls ,  a l ik e ,  in the area of De­

f in in g  the Mission.

Tables 19 and 20 show the resu lts  of the one-way analysis of 

variance fo r  both male elementary school p r in c ip a ls '  and female e le ­

mentary school p r in c ip a ls '  perceptions of ins tructional leadership  

fo r  the ro les in the area of Defining the Mission fo r  years of expe­

rience as a teacher.

Again, s t a t i s t i c a l l y  no s ig n if ic a n t  d ifferences were found 

among the f i v e  groups fo r  the two ro les  of in s tru ct io n a l leadership  

in the area of Defining the Mission fo r  e ith e r  males or females.
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Table 17

One-Way Analysis of Variance on the Male Elementary School 
P rin c ip a ls ' Perceptions of In s truct iona l Leadership 

in the Area of Defining the Mission and Years 
of Experience as a Principal

Role
Years of 

experience Ü X SD £ - r a t i o  £

1. Frame the 0-5 27 3.89 .62 1.51 .2037
school goals

6-10 16 3.74 .55

11-15 16 4.26 .61

16-20 23 3.97 .48

20+ 44 3.93 .74

2. Communicate 0-5 27 3.84 .69 0.51 .7316
school goals

6-10 16 3.66 .54

11-15 16 3.81 .47

16-20 23 3.82 .55

20+ 42 3.67 .69

The null hypothesis was not re jected at the .05 level which in d i­

cated there was no s ig n if ic a n t  influence in regard to the years of 

experience as a teacher.

Hypothesis 2 : There are no s ig n if ic a n t  d ifferences among the

groups of male elementary school p r in c ip a ls  or female elementary  

school p r in c ip a ls  with d i f fe r e n t  years of experience in th e ir  per­

ceptions of Managing the In s tru c t io n a l Program.
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Table 18

One-Way Analysis of Variance on the Female Elementary School 
P rin c ip a ls ' Perceptions of In s truct iona l Leadership in 

the Area of Defining the Mission and Years 
of Experience as a Principal

Role
Years of 

experience N X SO £ - r a t i o  £

1. Frame the 0-5 32 4.16 .59 0.52 .7222
school goals

6-10 25 4.22 .61

11-15 15 4.33 .49

16-20 9 4.36 .63

20+ 5 4.44 .33

2. Communicate 0-5 32 4.01 .69 0.31 .8724
school goals

6-10 25 3.98 .61

11-15 15 4.15 .46

16-20 9 3.87 .85

20+ 5 3.96 .38

Tables 21-24 show the resu lts of the one-way analysis of v a r i -

ance in the area of Managing the In s tru ct io n a l Program and the years 

of experience as a p r in c ip a l or as a teacher fo r  both males and 

females, separate ly . Again, s t a t i s t i c a l l y  no s ig n if ic a n t  d i f f e r ­

ences were found among the f iv e  groups with regard to years of expe­

rience as a princ ipa l or as a teacher fo r  a l l  the roles of in s tru c ­

t io n a l leadership in the area of Managing the Ins tructional Program. 

The r e s u l t s  were th e  same fo r  both males and fe m a le s , which
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Table 19

One-Way Analysis of Variance of the Male Elementary School 
P rin c ip a ls ' Perceptions of Ins tructiona l Leadership 

in the Area of Defining the Mission and Years 
of Experience as a Teacher

Role
Years of 

experience N X SD 2 - r a t i o  £

1. Frame the 0-5 22 4.07 .72 1.67 .1616
school goals

6-10 65 3.92 .65

11-15 19 4.12 .51

16-20 10 3.54 .63

20+ 10 3.86 .44

2. Communicate 0-5 20 3.82 .62 0.61 .6534
school goals

6-10 65 3.70 .62

11-15 19 3.93 .58

16-20 10 3.72 .63

20+ 10 3.64 .69

indicated no influence of the years of experience in the perceptions 

of male and female elementary p r inc ipa ls  of th e ir  in s truct iona l  

leadership behavior in the areas of Managing the Ins tructional Pro­

gram.

Hypothesis 3 : There are no s ig n if ic a n t  d ifferences among the

groups of male elementary school p r in c ip a ls  or female elementary 

school p r in c ip a ls  with d i f fe r e n t  years of experience in th e ir  per­

ceptions of Promoting School Climate.
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Table 20

One-Way Analysis of Variance of the Female Elementary School 
P rin c ip a ls ' Perceptions of In s truct iona l Leadership 

in the Area of Defining the Mission and Years 
of Experience as a Teacher

Role
Years of 

experience N X SD £ - r a t io  £

1. Frame the 0-5 6 3.87 .39 2.23 .0728
school goals

6-10 27 4.39 . 56

11-15 21 4.20 .60

16-20 15 4.01 .57

20+ 17 4.40 .48

2. Communicate 0-5 6 3.53 .78 2.05 .0953
school goals

6-10 27 4.13 .51

11-15 21 4.06 .63

16-20 15 4.06 .63

20+ 17 4.13 .64

Tables 25-28 show the resu lts  of the one-way analysis of v a r i ­

ance in the area of Promoting School Climate and years of experience 

as a p r in c ip a l and as a teacher fo r  both males and females. Few 

s ig n if ic a n t  d ifferences emerged among the f iv e  groups of d i f fe re n t  

years of experience. As fo r  the groups of years of experience as a 

p r in c ip a l ,  male p r in c ip a ls  of 11-15 years of experience showed the 

highest score (mean = 4 .34 ) in the roles of maintaining high v i s i ­

b i l i t y  (_£ < .0 5 ) .  In comparison, female p r in c ip a ls  of 20 or more
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Table 21

One-Way Analysis of Variance of the Male Elementary School 
P r in c ip a ls ' Perceptions of Ins tructional Leadership in 

the Area of Managing the In s tru c t io n a l Program 
and Years o f Experience as a Principal

Role
Years of 

experience 1 X £ - r a t i o  £

1. Supervise and 0-5 27 4.02 .54 0.65 .6279
evaluate
in s tru c t io n 6-10 16 4.13 .66

11-15 16 4.13 .55

16-20 22 4.10 .55

20+ 43 3.92 .63

2. Coordinate the 0-5 27 3.81 .64 1.32 .5529
curriculum

6-10 16 3.99 .63

11-15 16 3.80 .59

16-20 23 3.98 .43

20+ 43 3.78 .59

3. Monitor 0-5 27 4.30 .43 1.32 .2680
student
progress 6-10 16 4.24 .50

11-15 16 4.29 .43

16-20 23 4.30 .41

20+ 43 4.07 .59
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Table 22

One-Way Analysis of Variance of the Female Elementary School 
P r in c ip a ls ' Perceptions of In s truct iona l Leadership in 

the Area of Managing the In s tru c t io n a l Program 
and Years o f Experience as a Principal

Role
Years of 

experience I X SD £ - r a t i o  £

1. Supervise and 0-5 32 4.09 .57 0.43 .7859
evaluate
in s truct ion 6-10 25 4.17 .58

11-15 15 4.12 .50

16-20 9 4.16 .71

20+ 5 4.44 .52

2. Coordinate the 0-5 32 3.91 .48 1.06 .3808
curriculum

6-10 25 3.78 .74

11-15 15 3.88 .48

16-20 9 4.16 .50

20+ 5 4.20 .49

3. Monitor 0-5 31 4.27 .44 0.09 .9846
student
progress 6-10 25 4.34 .45

11-15 15 4.29 .46

16-20 9 4.36 .70

20+ 5 4.32 .50
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Table 23

One-Way Analysis of Variance of the Male Elementary School 
P r in c ip a ls '  Perceptions of In s tru ct io n a l Leadership 

in the Area of Managing the In s tru c t io n a l Program 
and Years of Experience as a Teacher

Role
Years of 

experience N X SD f - r a t i o  2

1. Supervise and 0-5 21 3.85 .40 1.17 .3283
evaluate
in s tru c t io n 6-10 64 4.01 .63

11-15 19 4.18 .72

16-20 10 4.18 .48

20+ 10 4.18 .41

2. Coordinate the 0-5 21 3.91 .42 0 .30  .8742
curriculum

6-10 65 3.81 .60

11-15 19 3.94 .75

16-20 10 3.80 .54

20+ 10 3.94 .48

3. Monitor 0-5 21 4.21 .50 0.11 .9788
student
progress 6-10 65 4.26 .42

11-15 19 4.19 .50

16-20 10 4.16 .40

20 10 4.24 .43
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Table 24

One-Way Analysis of Variance of the Female Elementary School 
P rin c ip a ls ' Perceptions of In s tru ct io n a l Leadership in 

the Area of Managing the In s tru c t io n a l Program 
and Years of Experience as a Teacher

Role
Years of 

experience K X £ -ra t , io  £

1. Supervise 0-5 6 3.73 .83 1.27 .2882
and evaluate
in s tru ct io n 6-10 27 4.26 .56

11-15 21 4.10 .46

16-20 15 4.07 .57

20+ 17 4.22 .57

2. Coordinate the 0-5 6 3.70 .28 0.92 .4579
curriculum

6-10 27 4.04 .61

11-15 21 3.76 .62

16-20 15 3.89 .35

20+ 17 3.98 .70

3. Monitor 0-5 6 4.30 .49 0.73 .5774
student
progress 6-10 27 4.39 .43

11-15 20 4.32 .45

16-20 15 4.13 .51

20+ 17 4.31 .53
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Table 25

One-Way Analysis of Variance of the Male Elementary School 
P rin c ip a ls ' Perceptions of In s tru ct io n a l Leadership 

in the Area of Promoting School Climate and 
Years of Experience as a Principal

Role
Years of 

experience N X SD 2 - r a t i o  £

1. Protect 0-5 27 3.84 .57 0.82 .5143
in s tru c t io n a l
time 6-10 15 3.73 .46

11-15 16 3.78 .44

16-20 23 4.01 .39

20+ 43 3.83 .59

2. Maintain high 0-5 26 4.31 .42 3.04 .0201*
v i s i b i l i t y

6-10 16 4.21 .60

11-15 16 4.34 .45

16-20 23 4.17 .66

20+ 43 3.91 .57

3. Provide 0-5 27 3.90 .68 1.05 .3822
incentives
fo r  teachers 6-10 16 3.75 .46

11-15 16 4.15 .75

16-20 23 4.02 .47

20+ 43 3.89 .62

4. Promote 0-5 27 4.37 .40 1.50 .2058
professional
development 6-10 16 4.19 .38

11-15 16 4.48 .43

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



85

Table 25--Continued

Role
Years o f  

experience N X SD £ - r a t i o £

16-20 23 4.17 .46

20+ 44 4.21 .58

5. Provide 
incentives  
fo r  learning

0-5

6-10

27

16

4.04

4.18

.75 0.70  

.54

.5940

11-15 16 4.20 .49

16-20 23 4.28 .57

20+ 44 4.05 .64

*S ig n if ic a n t  at the .05 level •

Table 26

One-Way Analysis of Variance of the Female Elementary School 
P rin c ip a ls ' Perceptions of In s tru ct io n a l Leadership 

in the Area of Promoting School Climate and 
Years of Experience as a Principal

Role
Years of 

experience Ü X SD £ - r a t io £

1. Protect 0-5  
in s tru ct io n a l  
time 6-10

31

25

3.99

3.76

.57 0.90  

.68

.4659

11-15 15 3.89 .70

16-20 9 4.09 .49

20+ 5 4.20 .71
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Table 26— Continued

Role
Years of  

experience N X SD F^-ratio £

2. Maintain high 0-5 32 4.28 .51 1.54 .1984
v i s i b i 1i t y

6-10 25 4.26 .43

11-15 15 4.01 .72

16-20 9 3.96 .40

20+ 5 4.48 .59

3. Provide 0-5 32 4.13 .59 0.17 .9536
incentives
fo r  teachers 6-10 25 4.02 .46

11-15 15 4.12 .45

16-20 9 4.13 .76

20+ 5 4.16 .65

4. Promote 0-5 32 4.51 .38 0.87 .4868
professional
development 6-10 25 4.34 .48

11-15 15 4.44 .49

16-20 9 4.33 .51

20+ 5 4.64 .54

5. Provide 0-5 31 4.28 .62 2.79 .0317*
incentives
fo r  learning 6-10 24 4.40 .64

11-15 15 4.04 .58

16-20 9 3.67 .94

20+ 5 4.56 .36

^ S ig n if ic a n t  at the .05 le v e l .
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Table 27

One-Way Analysis of Variance of the Male Elementary School 
P r in c ip a ls ' Perceptions of Ins tructiona l Leadership 

in the Area of Promoting School Climate and
Years of Experience as a Teacher

Years of
Role experience Ü X SD 2 - r a t i o  £

1. Protect 0-5 21 3.84 .45 0.07 .9905
in s tru c t io n a l
time 6-10 64 3.84 .56

11-15 19 3.90 .47

16-20 10 3.90 .47

20+ 10 3.82 .44

2 .  Maintain high 0-5 21 3.80 .63 3.35 .0699
v i s i b i l i t y

6-10 64 4.21 .51

11-15 19 4.19 .52

16-20 10 4.46 .39

20+ 10 4.08 .76

3. Provide 0-5 21 3.74 .57 1.10 .3588
incentives
fo r  teachers 6-10 65 3.95 .58

11-15 19 3.95 .77

16-20 10 4.02 .72

20+ 10 4.22 .50

4. Promote 0-5 22 4.14 .49 1.04 .3898
professional
development 6-10 65 4.26 .50

11-15 19 4.33 .47
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Table 27--Continued

Role
Years of 

experience N X 15. £ - r a t i o £

15-20 10 4.40 .45

20+ 10 4.46 .41

5. Provide 
incentives  
fo r  learning

0-5

6-10

22

65

4.13

4.11

.51

.66

0.09 .9861

11-15 19 4.20 .68

16-20 10 4.12 .61

20+ 10 4.18 .68

Table 28

One-Way Analysis of Variance of the Female Elementary School 
P rin c ip a ls ' Perceptions of In s truct iona l Leadership 

in the Area of Promoting School Climate and 
Years of Experience as a Teacher

Role
Years of 

experience 1 X SO F -ra t io £

1. Protect
in s tru ct io n a l
time

0-5

6-10

6

27

4.00

4.07

.61

.62

1.23 .3067

11-15 20 3.80 .69

16-20 15 3.69 .65

20+ 17 4.02 .52
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Table 2 8 --Continued

Role
Years of  

experience 1 X SD £ - r a t i o  £

2. Maintain high 0-5 6 4.20 .40 0.88 .4795
v i s i b i l i t y

6-10 27 4.18 .66

11-15 21 4.10 .41

16-20 15 4.15 .57

20+ 17 4.02 .52

3. Provide 0-5 6 3.53 .35 3.35 .0138*
incentives
fo r  teachers 6-10 27 4.31 .52

11-15 21 3.99 .43

16-20 15 4.01 .58

20+ 17 4.18 .60

4.  Promote 0-5 6 4.13 .53 1.65 .1686
professional
development 6-10 27 4.50 .38

11-15 21 4.31 .46

16-20 15 4.43 .45

20+ 17 4.53 .49

5. Provide 0-5 5 3.72 .66 1.77 .1423
incentives
f o r  learning 6-10 27 4.19 .81

11-15 20 4.27 .52

16-20 15 4.05 .65

20+ 17 4.51 .56

♦S ig n i f ic an t  at the .05 le v e l .
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years of  experience as a pr inc ipa l  scored the highest (mean = 4.56)  

fo r  providing incentives fo r  learn ing.

No s ig n i f ic a n t  d if fe rences emerged fo r  the male pr inc ipa ls  fo r  

years of  experience as a teacher in any of the roles  of Promoting 

the School Climate.  In comparison, female pr inc ipa ls  showed a s ig ­

n i f i c a n t  d i f ference {£_ < .05) fo r  the roles of providing incentives  

fo r  teachers.  The female group of 6-10 years of  experience scored 

the highest (mean = 4 .31)  among the groups of d i f f e r e n t  years of  

experience as a teacher.  Therefore,  Hypothesis 3 was re jected spe­

c i f i c a l l y  fo r  providing incentives fo r  teachers.

Research Question 3

Are there d if ferences among the male elementary school p r in c i ­

pals who are employed in school bui ldings having d i f fe r e n t  student 

enrol lments,  in regard to th e i r  perceptions of  ins truct ional  leader­

ship behavior, as compared to female elementary school pr inc ipa ls  

employed in school bui ldings of the same size in terms of student 

enrolIment?

The fol lowing hypotheses were formulated and, again, one-way 

analysis of variance was used to te s t  dif ferences by school size in 

terms of enrol lment fo r  both male elementary school p r inc ipa ls  and 

female elementary school p r in c ip a ls ,  separately.

Hypothesis 1 : There are no s ig n i f ic a n t  d if ferences among the

groups of male elementary school princ ipa ls  or female elementary 

school pr inc ipa ls  employed in school bui ldings of d i f f e r e n t  student 

enrol lment in t h e i r  perceptions of  Defining the Mission.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



91

Tables 29 and 30 show the results  of the one-way analysis of  

variance fo r  both male elementary school p r inc ipa ls '  and female e le ­

mentary school p r in c ip a ls '  perceptions of the roles in the area of  

Defining the Mission,  separate ly ,  fo r  male and female p r inc ipa ls .

Table 29

One-Way Analysis of Variance of the Male Elementary School 
Pr inc ipa ls '  Perceptions of Instruct ional  Leadership 

in the Area of Defining the Mission and School 
Building Size in Terms of Student Enrollment

Role
School 

enrol Iment Ü X SÜ 2 - r a t io  £

1. Frame the <299 16 3.91 .54 2.25 .1099
school goals

300-400 69 3.85 .62

500+ 42 4.11 .68

2. Communicate <299 16 3.79 .82 0.24 .7880
school goals

300-499 67 3.72 .59

500+ 42 3.80 .58

S t a t i s t i c a l l y  no s ig n i f ic a n t  dif ferences were found among the 

d i f f e r e n t  groups fo r  e i th e r  male or female p r inc ipa ls .  Thus the 

null  hypothesis fo r  no s ig n i f ic a n t  di f ferences was not re jected in 

the area of Defining the Mission.

Hypothesis 2: There are no s ig n i f ic a n t  dif ferences among the

groups of male elementary school pr inc ipa ls  or female elementary 

school pr inc ipa ls  employed in school bui ldings of d i f f e r e n t  student
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enrol lment in th e i r  perceptions of  Managing the Instruct ional  Pro­

gram.

Table 30

One-Way Analysis of Variance of the Female Elementary School 
Pr inc ipa ls '  Perceptions of  Ins truct iona l  Leadership 

in the Area of  Oefining the Mission and School 
Building Size in Terms of Student Enrollment

Role
School 

enrolIment i X SD 2 - r a t i o  £

1. Frame the <299 14 4.51 .39 2.04 .1363
school goals

300-499 55 4.21 . 55

500+ 17 4.14 .68

2. Communicate <299 14 4.33 .46 2.29 .1075
school goals

300-499 55 3.93 . 55

500+ 17 3.96 .89

Tables 31 and 32 show the resul ts  of the one'-way analysis of

variance fo r  both male and female elementary school pr inc ipa ls '  

perceptions of the roles in the area of Managing the Ins truct ional  

Program fo r  student enrol lment.

Again, no s ig n i f ic a n t  d if ferences were found among the various 

groups fo r  e i th e r  male or female elementary school p r inc ipa ls .  

Thus, the nul l  hypothesis of  no s ignif icance was not re jec ted .

Hypothesis 3 : There are no s ig n i f ic a n t  d if ferences among the

groups of male elementary school p r inc ipa ls  or female elementary  

school pr inc ipa ls  employed in school bui ldings of d i f f e r e n t  student
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Table 31

One-Way Analysis of Variance of  the Male Elementary School 
Pr inc ipa ls '  Perceptions of Ins truct ional  Leadership in 

the Area of Managing the Ins truct ional  Program 
and School Enrollment

Role
School

enrol lment N X SD 2 - r a t i o  £

1. Supervise and <299 16 3.99 .77 0.15 .8618
evaluate
instruct ion 300-499 69 4.02 .58

500+ 40 4.07 .52

2. Coordinate <299 16 4.00 .65 1.54 .2192
the curriculum

300-499 68 3.77 .59

500+ 42 3.93 .52

3. Monitor <299 16 4.29 .48 0.59 .5579
student
progress 300-499 68 4.17 .55

500+ 42 4.25 .41

enrol lment in t h e i r  perceptions of  Promoting School Climate.

Tables 33 and 34 show the resu lts  of  the one-way analysis of

variance fo r  both male and female elementary school p r in c ip a ls '

perceptions of the roles in the area of Promoting School Climate for

student enrol lment.

The resul ts  showed that  fo r  male elementary school pr inc ipa ls  

no s ig n i f ic a n t  d if ferences were found fo r  school s ize ,  thus the nul l  

hypothesis of no d i f ference was re jected  at the .05 le v e l .  In

comparison, one s ig n i f ic a n t  d i f ference emerged fo r  the female group
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Table 32

One-Way Analysis of Variance of the Female Elementary School 
P r in c ipa ls '  Perceptions of  Instruct ional  Leadership in 

the Area of Managing the Instruct ional  Program 
and School Enrollment

Role
School

enrol lment N X £ - r a t i o  £

1. Supervise <299 14 4.37 .48 1.58 .2121
and evaluate
instruct ion 300-499 55 4.08 .53

500+ 17 4.18 .70

2. Coordinate the <299 14 3.97 .54 0.44 .6461
curriculum

300-499 55 3.87 .62

500+ 17 4.00 .48

3. Monitor <299 14 4.34 .51 0.27 .7668
student
progress 300-499 54 4.28 .49

500+ 17 4.36 .40

in the ro le  of maintaining high v i s i b i l i t y .  Female pr incipals  work­

ing in r e l a t i v e l y  smaller school bui ldings (enrol lments less than 

500) scored higher (mean = 4.28)  than those working in larger b u i ld ­

ings (enrol lments greater than 500).  Therefore,  Hypothesis 3 was 

re jected  s p e c i f i c a l l y  for  maintaining high v i s i b i l i t y .

Research Question 4

Are th e r e  d i f f e r e n c e s  among the groups of  male e le m entary  

school pr inc ipa ls  with d i f f e r e n t  degree level  earned, in regard to
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Table 33

One-Way Analysis of Variance of the Male Elementary School 
Pr inc ipa ls '  Perceptions of Ins truct ional  Leadership 

in the Area of  Promoting School Climate and 
School Enrollment

Role
School 

enrol Iment 1 X SD 2 - r a t i o  £

1. Protect <299 16 3.94 .51 0.46 .6344
instruct ional
time 300-499 67 3.81 .55

500+ 42 3.88 .47

2. Maintain high <299 16 4.11 .66 0.19 .8271
v i s i b i 1i t y

300-499 67 4.17 .58

500+ 42 4.10 .53

3. Provide <299 16 4.14 .61 2.75 .0678
incentives
f o r  teachers 300-499 68 3.82 .61

500+ 42 4.05 .60

4. Promote <299 16 4.26 .48 1.37 .2578
professional
development 300-499 69 4.21 .47

500+ 42 4.37 .52

5. Provide <299 16 4.06 .61 0.62 .5395
incentives

300-499 69 4.10 .64

500+ 42 4.22 .60
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Table 34

One-Way Analysis of  Variance of  the Female Elementary School 
Pr inc ipa ls '  Perceptions of Ins truct ional  Leadership 

in the Area of Promoting School Climate 
and School Enrollment

Role
School 

enrol Iment Ü X SD 2 - r a t i o  £

1. Protect <299 14 4.07 .47 0.51 .6017
instruct ional
time 300-499 54 3.91 .64

500+ 17 3.85 .73

2. Maintain high <299 14 4.27 .27 3.77 .0272*
v i s i b i l i t y

300-499 55 4.28 .50

500+ 17 3.89 .70

3. Provide <299 14 4.20 .57 0.36 .6960
incentives
fo r  teachers 300-499 55 4.07 .57

500+ 17 4.13 .46

4. Promote <299 14 4.53 .36 0.51 .6001
professional
development 300-499 55 4.40 .47

500+ 17 4.47 .45

5. Provide <299 14 4.54 .57 1.95 .1485
incentives
fo r  learning 300-499 53 4.15 .72

500+ 17 4.18 .56

*S ig n i f ic a n t  at the .05 l e v e l .
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t h e i r  perceptions of ins truct iona l  leadership behavior,  as compared 

to female elementary school p r inc ipa ls  of the same group of d i f f e r ­

ent degree level  earned?

The fol lowing hypotheses were formulated and, again,  one-way 

analysis of variance was used to te s t  d if ferences by degree earned 

fo r  both male elementary school p r inc ipa ls  and female elementary 

school p r in c ip a ls ,  separate ly.

Hypothesis 1: There are no s ig n i f ic a n t  di f ferences among the

groups of male elementary school p r inc ipa ls  or female elementary 

school pr inc ipa ls  of d i f f e r e n t  degree level  earned in th e i r  percep­

t ions of  Defining the Mission.

Tables 35 and 35 show the resul ts  of the one-way analysis of  

variance for  both male and female elementary school p r inc ipa ls '  

perceptions of  the roles in the area of  Defining the Mission and 

degree held.

S t a t i s t i c a l l y ,  no s ig n i f ic a n t  d if ferences were found among the 

d i f f e r e n t  groups fo r  e i t h e r  male or female p r inc ipa ls .  Thus, the 

null  hypothesis of  no s ig n i f ic a n t  d if ferences was not re jected in 

the area of Defining the Mission.

Hypothesis 2 : There are no s ig n i f ic a n t  di f ferences among the

groups of male elementary school p r inc ipa ls  or female elementary 

school p r inc ipa ls  of d i f f e r e n t  degree level  earned in th e i r  percep­

t ions of  Managing the Ins truct iona l  Program.

Tables 37 and 38 show the resu l ts  of the one-way analysis of  

variance fo r  both male and female elementary school p r inc ipa ls '  

perceptions of the roles  in the area of Managing the Instruct ional
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Table 35

One-Way Analysis of Variance of the Male Elementary School 
P r in c ipa ls '  Perceptions of  Instruct ional  Leadership in 

the Area of Defining the Mission and Degree Held

Role Degree Ü X SD 2 - r a t i o  £

1. Frame the Master ' s 81 3.94 .63 1.12 .3432
school goals

S pec ia l is t 28 3.82 .68

EdD 12 4.13 .64

PhD 6 4.23 .37

2. Communicate Master's 80 3.75 .59 1.22 .3060
school goals

S pec ia l is t 28 3.63 .71

EdD 11 3.98 .52

PhD 6 4.00 .59

Program and degree held.

S t a t i s t i c a l l y ,  no s ig n i f ic a n t  dif ferences were found among the 

d i f f e r e n t  groups. The nul l  hypothesis was not rejected in the area 

of Managing the Ins truct ional  Program.

Hypothesis 3 : There are no s ig n i f ic a n t  dif ferences among the

groups of male elementary school p r inc ipa ls  or female elementary 

school p r inc ipa ls  of d i f f e r e n t  degree level  earned in th e i r  percep­

t ions  of Promoting the School Cl imate.

Tables 39 and 40 show the resu lts  of the one-way analysis of 

variance fo r  male and female p r in c ip a ls '  perceptions in the area of 

Promoting the School Climate and degree held.
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Table 36

One-Way Analysis of  Variance of  the Female Elementary School 
Pr inc ipa ls '  Perceptions of Instruct ional  Leadership in 

the Area of Defining the Mission and Degree Held

Role Degree Ü X SD £ - r a t i o  £

1. Frame the Master's 63 4.25 .53 1.36 .2605
school goals

Speci a l i  st 14 4.11 .66

EdD 6 4.60 .44

PhD 3 3.93 .90

2. Communicate Master's 63 4.02 . 65 0.89 .4483
school goals

S pec ia l is t 14 3.86 .64

EdD 6 4.30 .40

PhD 3 3.73 .42

One s ig n i f ic a n t  d i f fe rence  was found at the .05 level  in the 

ro le  of providing incentives fo r  teachers favoring the EdD group. 

This d i f ference was noted fo r  female elementary pr inc ipa ls  only.  

There were also s l ig h t  d if ferences in the other roles favoring the 

EdD group, but none of these were s ig n i f ic a n t .

Summary

Discussion in th is  chapter focused on the investigation of the 

perceptions of  male and female Michigan Elementary and Middle School 

Principa ls  Association members' ins truct ional  leadership behavior in 

the areas of  D e f in in g  the M iss io n ,  Managing the I n s t r u c t i o n a l
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Table 37

One-Way Analysis of  Variance of  the Male Elementary School 
P r in c ipa ls '  Perceptions of Instruct ional  Leadership 

in the Area of  Managing the Instruct ional  
Program and Degree Held

Role Degree _N X 1 2 _F-ratio £

1. Supervise Master ' s 79 4.03 .61 0.80 .4952
and evaluate
instruct ion S pec ia l is t 28 4.07 .60

EdD 12 4.13 .36

PhD 6 3.70 .58

2. Coordinate Master's 80 3.86 .56 0.55 .6479
the curriculum

S pec ia l is t 28 3.84 .66

EdD 12 4.00 .48

PhD 6 3.63 .59

3. Monitor Master's 80 4.19 .48 1.53 .2111
student
progress S p ec ia l is t 28 4.19 .55

EdD 12 4.48 .46

PhD 6 4.03 .45

Program, and Promoting School Cl imate.  This was achieved by compar­

ing responses by gender, years of experience as a p r in c ip a l ,  years 

of experience as a teacher,  student enrol lment in the bui ld ing where 

p r in c ip a l ,  and degree held.

Four research questions were studied and 12 hypotheses were 

tested in the study. The data were analyzed using descr ipt ive  and
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Table 38

One-Way Analysis of Variance of the Female Elementary School 
P r in c ipa ls '  Perceptions of  Instruct ional  Leadership 

in the Area of  Managing the Instruct ional  
Program and Degree Held

Role Degree Ü X SD 2 - r a t i o  £

1. Supervise 
and evaluate  
ins truct ion

Master's  

S pec ia l is t

63

14

4.20

3.90

0.60

0.47

1.07 .3670

EdD 6 4.13 0.45

PhD 3 4.20 0.20

2. Coordinate 
the curriculum

Master's

S pec ia l is t

63

14

3.94

3.87

0.55

0.58

0.35 .7872

EdD 6 3.87 0.72

PhD 3 3.60 1.11

3. Monitor
student
progress

Master's

S pec ia l is t

63

14

4.32

4.17

0.47

0.59

0.52 .6666

EdD 6 4.37 0.59

PhD 3 4.47 0.23

i n f e r e n t ia l  s t a t i s t i c a l  te s t in g .  To te s t  the dif ferences among the 

various groups of the study, one-way analysis of variance (ANOVA) at 

the .05 level  fo r  Type I error  was used in test ing each of the hy­

potheses.

When examining the individual  roles of instruct ional  leadership 

behav ior  in the th re e  areas addressed in t h i s  s tudy,  the most
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Table 39

One-Way Analysis of Variance of  the Male Elementary School 
Pr inc ipa ls '  Perceptions of Ins truct ional  Leadership 

in the Area of  Promoting School Climate 
and Degree Held

Role Degree Ü X SD 2 - r a t i o  £

1. Protect Master ' s 79 3.80 .50 2.09 .1057
instruct ional
time S pec ia l is t 28 4.00 .53

EdD 12 3.98 .58

PhD 6 3.53 .45

2. Maintain high Master's 79 4.17 .53 1.53 .2109
v i s i b i l i t y

S pec ia l is t 28 4.10 .65

EdD 12 4.27 .61

PhD 6 3.70 .58

Provide 
incentives  
f o r  teachers

4. Promote 
professional  
development

Master's

S pec ia l is t

EdD

PhD

Master 's

Spec ia l is t

EdD

PhD

80 3.89 .62

28 3.96 .58

12 4.37 .63

6 4.13 .41

81 4.23 .49

28 4.35 .43

12 4.42 .60

2.96 .0352*

0.91 .4362

4.13 .41
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Table 39--Continued

Role Degree Ü X SD £ - r a t i o £

5. Provide Master ' s 81 4.03 .65 2.36 .0752
incentives
fo r  learning S pec ia l is t 28 4.26 .57

EdD 12 4.47 .52

PhD 6 4.20 .28

♦ S ig n i f ic a n t  at the .05 le v e l .

Table 40

One-Way Analysis of  Variance of the Female Elementary School
Pr in c ipa ls '  Perceptions of Instruct ional  Leadership

in the Area of  Promoting School Climate
and Degree Held

Role Degree N X SD F^ratio £

1. Protect Master ' s 63 3.92 .67 0.18 .9124
instruct ional
time Spec ia l is t 13 3.88 .56

EdD 6 4.10 .40

PhD 3 3.93 .70

2. Maintain high Master 's 63 4.23 .52 1.05 .3764
v i s i b i 1i t y

S pec ia l is t 14 4.26 .45

EdD 6 3.83 .83

PhD 3 4.20 .40
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Table 40--Continued

Role Degree N X SD f_-ra t io  £

3. Provide Master ' s 63 4.10 .53 0.23 .8777
incentives
fo r  teachers Speci a l i  st 14 4.03 .67

EdD 6 4.23 .46

PhD 3 4.47 .12

4. Promote Master ' s 63 4.47 .45 0.66 .5794
professional
development Spec ia l is t 14 4.31 .48

EdD 6 4.30 .55

PhD 3 4.47 .12

5. Provide Master's 62 4.31 .65 1.79 .1564
incentives
fo r  learning S pec ia l is t 13 3.88 .80

EdD 6 4.00 .61

PhD 3 4.40 .40

f req u en t ly  perceived roles  (mean score < 4 .00)  reported by male and 

female elementary school pr inc ipa ls  were: (a) promoting profes­

sional  development, (b) monitoring student progress, (c) maintaining 

high v i s i b i l i t y ,  (d) providing incentives fo r  learning,  and (e) 

supervising and evaluating in s t ruc t ion .

In addit ion to the above ro les ,  the fo l lowing were also id e n t i ­

f i e d  among the most f requent ly  perceived roles (mean score < 4.00)  

by female elementary p r inc ipa ls :  (a)  framing the school goals,  (b)

providing incentives fo r  teachers,  and (c)  communicating the school
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goals.

When tes t ing  for  gender d if fe rences ,  the resu l t  of the analysis  

showed that  female elementary school pr inc ipa ls  perceived themselves 

performing more than males perceived themselves performing in most 

a l l  the roles of  ins truct ional  leadership behavior. However, there  

were only four s ig n i f ic a n t  d i f ferences.  They were in the fol lowing  

roles:  (a)  framing the school goals,  (b) communicating the school

goals,  (c)  providing incentives fo r  teachers, and (d) promoting 

professional development.

When examining d if fe rences in regard to the independent v a r ia ­

bles of the study, years of experience,  school enrol lment,  and de­

gree held showed few s ig n i f ic a n t  dif ferences among the various 

groups with regard to that var iab le .  An example of a s ig n i f ic a n t  

d i f fe rence  fo r  male elementary school p r in c ip a ls ,  who have 11-15 

years of  experience as a p r in c ip a l ,  was the ro le  of maintaining high 

v i s i b i l i t y .  An example of  a s ig n i f ic a n t  di f ference for female e le ­

mentary school p r inc ipa ls ,  who have 20 or more years of experience,  

was in the ro le  of providing incentives fo r  learning.

Few differences were found in regard to experience and degree 

when comparisons were made between male and female elementary school 

p r inc ipa ls .
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CHAPTER V

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

The previous four chapters of th is  study have included an in ­

troduction to the problem, a review of the re la ted  l i t e r a t u r e ,  the 

design and methodology of th is  study, and a presentat ion of  the 

data.  This chapter consists of the study, conclusions drawn from 

the f ind ings ,  and recommendations.

Summary

The purpose of the study was to investigate  whether there were 

differences between male and female elementary school p r in c ip a ls '  

ins truct iona l  leadership behavior as perceived by selected members 

of the Michigan Elementary and Middle School Pr incipals  Associat ion.  

As a resu l t  of a comprehensive search of the l i t e r a t u r e ,  12 hypothe­

ses were devised. The Principal  Instruct ional  Management Rating 

Scale (H a l l inger  & Murphy, 1985), a survey instrument,  was u t i l i z e d  

to c o l le c t  the data needed fo r  analysis.

To va l ida te  the questionnaire ,  the survey instrument was p i l o t  

tested with 22 elementary school pr incipals  and one Director of 

Elementary Education. A f ter  the responses were co l lec ted ,  some 

modif icat ions were made. With the completion of  the p i l o t  tes t in g ,  

the questionnaire was mailed to 161 male and 109 female elementary 

school pr inc ipa ls  holding membership in the Michigan Elementary and

106
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Middle School Pr incipa ls  Association as selected by a s t r a t i f i e d  

random sample.

The responses of the male and female elementary school p r i n c i ­

pals were analyzed and examined for  dif ferences in th e i r  perceptions 

of ins truct ional  leadership behavior in the areas of Defining the 

Mission,  Managing the Instruct ional  Program, and Promoting School 

Climate.  Comparisons of male and female responses were completed on 

the fo l lowing;  (a) the years of experience as a p r in c ip a l ,  (b)  

years of experience as a teacher,  (c) student enrollment in bui lding  

where p r in c ip a l ,  and (d) the highest degree held. The data were 

analyzed using descr ipt ive  and in fe re n t ia l  s t a t i s t i c a l  te s t in g .  To 

te s t  the d if ferences among the various groups of the study, one-way 

analysis of variance (ANOVA) was used to te s t  each of the hypothe­

ses.

Male and Female P r inc ipa ls '  Perceptions of  Roles

An analysis of the responses of male and female elementary 

school p r in c ip a ls '  perceptions of the roles of instruct ional  leader­

ship behavior showed the pr inc ipa ls  perceived they performed the 

fol lowing roles the most often:  (a) promoting professional  develop­

ment, (b) monitoring student progress, (c)  maintaining high v i s i b i l ­

i t y ,  (d) providing incentives fo r  learning,  and (e)  supervising and 

evaluating ins truct ion .

In addit ion to the above ro les ,  the fol lowing were also per­

ceived as performed by females the most often: (a) framing the
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school goals, (b)  providing incentives fo r  teachers,  and (c )  commu­

n icat ing  the school goals.

Male and Female Perceptions in the Areas of  Defining  
the Mission,  Managing the Instruct ional  Program, 
and Promoting the School Climate

S ig n i f ic a n t  gender d if ferences emerged from the one-way analy­

sis of  variance in the area of  Defining the Mission. Female elemen­

ta r y  school p r inc ipa ls  tended to perceive the two roles of framing 

the school goals and communicating the school goals s ig n i f i c a n t l y  

more often demonstrated than did male school p r inc ipa ls .

Females perceived themselves as performing more often than 

males in the area of  Managing the Ins truct ional  Program but no s ig ­

n i f i c a n t  d if ferences were found. However, two s ig n i f ic a n t  d i f f e r ­

ences emerged fo r  the female elementary pr inc ipa ls  in the roles of  

providing incentives fo r  teachers and promoting professional devel­

opment in the area of  Promoting the School Cl imate.

Male and Female Elementary Pr inc ipa ls '  Perceptions Based 
on Experience as a Pr incipal  and as a Teacher

Years of experience as a pr inc ipa l  and as a teacher were found 

to not a f fe c t  the perceptions of male and female elementary p r i n c i ­

pals in the area of Defining the Mission. In the area of Managing 

the Ins truct ional  Program, no s ig n i f ic a n t  d if ferences were found fo r  

males or females with regard to years of experience as a pr inc ipa l  

or as a teacher.  In the area of Promoting the School Climate,  few 

s ig n i f ic a n t  d if ferences emerged for  d i f f e r e n t  years of experience.
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However, male pr inc ipa ls  with 11-15 years of experience as a p r in c i ­

pal showed the highest score in the ro le  of maintaining high v i s i ­

b i l i t y .  In comparison, female pr inc ipa ls  of 20 or more years of  

experience as a pr inc ipa l  perceived themselves the highest in pro­

viding incentives fo r  learning and promoting professional  develop­

ment.

No s ig n i f ic a n t  d if ferences emerged fo r  the male pr inc ipa ls  for  

years of experience as a teacher in any of the roles of Promoting 

the School Cl imate,  although female pr inc ipa ls  showed a s ig n i f ic a n t  

dif fe rence  fo r  the roles of  providing incentives fo r  teachers.

Male and Female Elementary Pr inc ipa ls '  Perceptions 
Based on School Building Student Enrollment

There were no s t a t i s t i c a l  s ig n i f ic a n t  d if ferences found fo r  

male or female elementary school p r inc ipa ls  in the areas of Defining  

the Mission or Managing the Ins truct ional  Program based on school 

bui ld ing student enrollment.  In the area of Promoting the School 

Climate,  no s ig n i f ic a n t  d if ferences were found fo r  male elementary 

pr inc ipa ls  based on student enrol lment.  In comparison, one s i g n i f i ­

cant d i f ference emerged fo r  the female elementary school pr inc ipa ls  

in the ro le  of maintaining high v i s i b i l i t y .  Female pr inc ipa ls  in 

buildings with student enrol lment of  less than 500 perceived them­

selves higher than those who were pr inc ipa ls  in bui ldings having 

more than 500 students.
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Male and Female Elementary Pr inc ipa ls '  Perceptions 
Based on Degree Level

No s t a t i s t i c a l  d if ferences were found fo r  e i th e r  male or female 

elementary school p r inc ipa ls  in the areas of Defining the Mission or 

Managing the Ins truct ional  Program. In the area of Promoting the 

School Cl imate,  one s ig n i f ic a n t  d i f ference was found in the ro le  of  

providing incentives fo r  teachers.  The di f ference was found for  

female pr inc ipa ls  holding the doctorate of education (EdD) degree.

Also,  s l ig h t  d if ferences in the other roles favored the EdD group, 

but none were s ig n i f ic a n t .

Conclusions

There were d if ferences found between male and female elementary 

school pr inc ipa ls  in the perceptions of t h e i r  ins truct ional  leader­

ship behavior. The data from the survey indicated that female e le ­

mentary school pr inc ipa ls  perceived themselves performing more addi­

t ional  roles than the male elementary pr incipal  perceived themselves 

as performing. A score was interpreted to mean the perception of  

how much a p a r t ic u la r  ins truct ional  leadership pract ice  was per­

formed during one school year by the responding pr inc ipa ls .

The f indings of th is  study provided evidence that male and 

female elementary school pr inc ipa ls  perceived th e i r  performance of 

the roles of ins truct ional  leadership behavior d i f f e r e n t l y .  I t  was 

found that  females perceived they performed s ig n i f i c a n t l y  more often 

than males perceived they did in the roles of (a) framing the school 

goals,  (b) providing incentives fo r  teachers, and (c) promoting
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professional development.

The conclusions drawn from the analysis of the data of th is  

study were as fol lows:

1. Male and female elementary school pr inc ipa ls  were reported 

as perceiving they performed many of the same instruct ional  leader­

ship ro les .

2. Female elementary school pr inc ipa ls  were reported as per­

ceiving they performed addit ional  roles than the male elementary 

school p r inc ipa ls  perceived they performed.

3. Female elementary pr inc ipa ls  perceived they performed s ig ­

n i f i c a n t l y  d i f f e r e n t  than males perceived they performed in the 

areas of (a)  framing the school goals, (b) communicating the school 

goals,  (c) providing incentives fo r  teachers,  and (d) promoting 

professional development.

4. Years of experience as an elementary teacher or elementary 

school p r in c ip a l ,  size of the bui lding based on student enrol lment,  

or degree held did not appear to be a major fac tor  fo r  e i th e r  male 

or female elementary school pr inc ipa ls '  perception of th e i r  instruc­

t iona l  leadership behavior.

Recommendations

The f indings of th is  investigation provided answers to the 

questions ra ised in the f i r s t  chapter.  As a resu l t  of th is  study,

addit ional  questions have been raised.  Further research is needed 

in the area of comparing male and female elementary school p r i n c i ­

p a ls '  i n s t r u c t i o n a l  l e a d e rs h ip  b e h a v io r .  The f o l l o w i n g  are
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suggestions fo r  possible areas to research as well as practices to 

be implemented.

1. Since d if ferences existed in the perceptions of male and 

female elementary p r inc ipa ls '  ins truct ional  leadership behavior,

fu r th e r  research is needed to determine the extent and causes of

these d if fe rences .

2. An expanded study in c lu d in g  the  p e rce p t io n s  of  middle  

school and high school pr inc ipa ls  would provide addit ional  insights  

in to  th is  top ic .

3. Another expansion of th is  study is to analyze elementary

school teachers'  perceptions of th e i r  p r in c ip a ls '  ins truct ional

leadership behavior.

4. In addi t ion,  supervisors'  perceptions of p r in c ip a ls '  i n ­

s tructional  leadership behavior could be analyzed, thereby increas­

ing the knowledge of c e n t r a l  o f f i c e  personnel in the area of  

ins truct ional  leadership.

5. Further research must be undertaken of the causes of d i f ­

ferences of male and female ins truct ional  leadership behavior. This 

study could serve as a basis fo r  such research.

6. Since th is  investigation examines the perceptions of the 

respondents, i t  is recommended that  fu r th e r  research analyze the 

corre la t ion  between the perceptions of th is  study and the actual  

differences gender has on ins truct ional  leadership behavior.

7. A p a ra l le l  study might be undertaken in other areas of the 

country.  The study of ins truct ional  leadership is s t i l l  in i t s  

infancy as is the comparison of administra t ive  behavior of males and
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females. The new study w i l l  enable the f indings of th is  study to 

have e i ther  greater g e n e ra l i ty  or w i l l  reg io nal ize  t h e i r  scope.

8. The Michigan Elementary and Middle School Pr incipa ls  Asso­

c ia t io n  should share the f indings of th is  study with those members 

wanting addit ional  information on ins truct ional  leadership and/or 

male and female s i m i l a r i t i e s  and d if ferences of ins truct ional  lead­

ership or administra t ive  behavior.

9. The f indings id e n t i f y  a need fo r  the Michigan Association 

of School Administrators,  the Michigan Association of Secondary 

School Pr inc ipa ls ,  and the Michigan Elementary and Middle School 

Pr incipa ls  Association to sponsor a j o i n t  study of instruct ional  

leadership and/or a comparison of male and female administrat ive

behavior.

10. This survey could have substantial  impact on school d is ­

t r i c t s .  The f indings of th is  study could help school pr inc ipa ls  and

central  o f f i c e  management better  understand the dynamics between 

male and female school administrators in th e i r  ro le  of instruct ional  

leadership behavior. Also,  i t  is recommended that school d is t r i c t s  

compare and contrast the perceptions of the respondents with those 

of t h e i r  own d i s t r i c t  school p r in c ip a ls .

11. Additional research could be done u t i l i z i n g  a d i f fe r e n t

instrument or change the wording of the instrument used in th is  

study to decrease biases.

12. An expanded study could be done with a larger sample be­

cause of the l imited di f ferences found between males and females.
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13. Further research is recommended in the areas of  th is  study 

th a t  indicated d if fe rences between males and females.

14. Univers i t ies  should examine t h e i r  admin istrat ive  t ra in in g  

programs to ensure tha t  admin is tra t ive  theory courses include lead­

ership c harac te r is t ics  which are common in both male and female 

educators.

15. There should be encouragement and support given to r e ­

search the sty les and behaviors of women administrators.
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U l y s s e s  S . G r a n t  E l e m e n t a r y  S c h o o l

tk W U

9 3 0 0  H u b b a r d  R o a d  
L i v o n i a ,  M i c h i g a n  4 8 1 5 0  
( 3 1 3 )  5 2 3 - 9 4 8 0

L y n n  B a b c o c k ,  P r i n c i p a l

A p r i l  2 9 ,  1 9 9 1

D e a r

T h e  p r i n c i p a l ,  a s  t h e  i n s t r u c t i o n a l  l e a d e r ,  h a s  b e e n  t h e  f o c u s  o f  m u c h  r e c e n t  
r e s e a r c h  a l t h o u g h  i t  r e m a i n s  u n c l e a r  w h a t  a n  i n s t r u c t i o n a l  l e a d e r  a c t u a l l y  d o e s .  
I n  a d d i t i o n ,  q u e s t i o n s  r e m a i n  a s  t o  t h e  s i m i l a r i t i e s  a n d  d i f f e r e n c e s  o f  m a l e  a n d  
f e m a l e  p r i n c i p a l s '  p e r c e p t i o n s  o f  i n s t r u c t i o n a l  l e a d e r s h i p  b e h a v i o r .  R e s e a r c h  
o n  w h a t  p r i n c i p a l s  a c t u a l l y  d o ,  a n d  t h e  c o n s e q u e n c e s  f o r  s t u d e n t  l e a r n i n g  i s  
s t i l l  i n  t h e  i n f a n c y  s t a g e .  I t  i s  f o r  t h e s e  r e a s o n s  t h a t  I  h a v e  c h o s e n  t o  
c o m p a r e  t h e  p e r c e p t i o n s  o f  m a l e  a n d  f e m a l e  e l e m e n t a r y  s c h o o l  p r i n c i p a l s '  
i n s t r u c t i o n a l  l e a d e r s h i p  b e h a v i o r  a s  m y  d i s s e r t a t i o n  s t u d y  a t  W e s t e r n  M i c h i g a n  
U n i v e r s i t y .

I  a m  a s k i n g  y o u r  c o o p e r a t i o n  i n  c o m p l e t i n g  t h e  e n c l o s e d  s u r v e y .  T h e  P r i n c i p a l  
I n s t r u c t i o n a l  R a t i n g  S c a l e  ( P I H R S )  a s s e s s e s  i n s t r u c t i o n a l  l e a d e r s h i p  b e h a v i o r .  
Y o u ' r e  a s k e d  t o  i n d i c a t e  t h e  d e g r e e  t o  w h i c h  y o u  p e r c e i v e  y o u ' v e  p e r f o r m e d  a  
p a r t i c u l a r  i n s t r u c t i o n a l  l e a d e r s h i p  p r a c t i c e  d u r i n g  t h i s  s c h o o l  y e a r .  Y o u r  
r e s p o n s e s  w i l l  p r o v i d e  n e c e s s a r y  i n f o r m a t i o n  f o r  f u r t h e r  k n o w l e d g e  o f  
i n s t r u c t i o n a l  l e a d e r s h i p .

Y o u r  p e r s o n a l  c o n f i d e n t i a l i t y  a n d  t h e  a n o n y m i t y  o f  y o u r  b u i l d i n g  a n d  s c h o o l  
d i s t r i c t  w i l l  b e  p r e s e r v e d  i n  t h i s  s t u d y .  N e i t h e r  y o u r  n a m e  n o r  t h e  b u i l d i n g  
o r  d i s t r i c t ' s  n a m e  w i l l  b e  i d e n t i f i e d  i n  t h e  s u r v e y  r e s u l t s  o r  w r i t e - u p  o f  t h e  
r e s e a r c h .  T h e  n u m b e r e d  i n s t r u m e n t  i s  m e r e l y  i n t e n d e d  t o  m a i n t a i n  a c c u r a t e  r e c o r d  
k e e p i n g .  P l e a s e  r e t u r n  t h e  c o m p l e t e d  q u e s t i o n n a i r e  i n  t h e  e n c l o s e d  s e l f -  
a d d r e s s e d ,  s t a m p e d  e n v e l o p e  b y  M a y  1 0 ,  1 9 9 1 .

T h a n k  y o u  f o r  y o u r  a s s i s t a n c e .

S i n c e r e l y ,

L y n n  B a b c o c k  

E n c l o s u r e s

L i v o n i a  P u b l i c  S c h o o l s
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MEMSPA
M i c h i g a n  E l e m e n t a r y  a n d  M i d d l e  S c h o o l  P r i n c i p a l s  A s s o c i a t i o n

UniJitdWilhThe National AssociaiwnofEUmtnUry School Principals *  AffUiattdWithThe American Student Council Association

D e a r  M E M S P A  M e m b e r :

W e  h o p e  y o u  w i l l  c o o p e r a t e  b y  f i l l i n g  o u t  t h e  e n c l o s e d  
q u e s t i o n n a i r e .

T h i s  r e l a t e s  t o  a  r e s e a r c h  p r o j e c t  b y  a  f e l l o w  M E M S P A  
m e m b e r .  T h i s  r e s e a r c h  c a n  a s s i s t  u s  i n  u n d e r s t a n d i n g  m o r e  
a b o u t  t h e  P r i n c i p a l  a s  t h e  I n s t r u c t i o n a l  L e a d e r .

S i n c e r ^ y ,

W i l l i a m  M a y s ,  3 r .( /  (■ 
E x e c u t i v e  D i r e c t o r

W M / a e  
E n c .

Room 10, M a n ly  M ile s  B lo g . •  1405 S . H a rr is o n  R o . •  E a s t Lanswg, Michigan 48823 • (517) 353-8770/ 800-227-0824 •  Fax  (517) 336-1083
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T H E  P R I N C I P A L  IN S T R U C T IO N A L  M A N A G E M E N T R A T IN G  S C A L E  

P A R T  I :  P l e a s e  p r o v i d e  t h e  f o l l o w i n g  i n f o r m a t i o n  a b o u t  y o u r s e l f  a n d  s c h o o l  d i s t r i c t ;

( A )  H o w  m a n y  y e a r s  h a v e  y o u  b e e n  a  p r i n c i p a l ?
 0 - 5  ____ 6 - 1 0  ____ 1 1 - 1 5  _ _ _ _ _ 1 6 - 2 0   O v e r  2 0  Y e a r s

( B )  H o w  m a n y  y e a r s  o f  e x p e r i e n c e  h a v e  y o u  h a d  a s  p r i n c i p a l  a t  t h i s  s c h o o l  a t  t h e  e n d  
o f  t h i s  s c h o o l  y e a r ?

  y e a r s

( C )  H o w  m a n y  y e a r s  o f  e x p e r i e n c e  h a v e  y o u  h a d  a s  a  t e a c h e r ?
0 - 5  ____ 6 - 1 0  1 1 - 1 5  _ _ _ _ _ 1 6 - 2 0   O v e r  2 0  Y e a r s

( D )  W h a t  g r a d e  l e v e l ( s )  h a v e  y o u  t a u g h t ?
K —6  ____ 7 - 9   9 —1 2  _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ O t h e r

( E )  W h a t  a r e  t h e  g r a d e  l e v e l s  a t  y o u r  p r e s e n t  s c h o o l ?
 K - 5 _ _ ____ K - 6   K - 3   K - 4 _ _ _ _ _ _ _ _ _ _ O t h e r - p l e a s e  s p e c i f y .

( F )  W h a t  i s  t h e  e n r o l l m e n t  o f  t h e  e l e m e n t a r y  w h e r e  y o u  a r e  p r i n c i p a l ?
 l e s s  t h a n  2 9 9  ____ 3 0 0 - 4 9 9   5 0 0  o r  m o r e

( G )  W h a t  i s  t h e  e n r o l l m e n t  o f  t h e  s c h o o l  d i s t r i c t  w h e r e  y o u  a r e  p r i n c i p a l ?

— L e s s  t h a n  7 5  ___ 7 5 - 2 , 3 9 9  _ _ _ _ _ _ 2 , 4 0 0 - 2 9 , 9 9 9 _____ _____ 3 0 , 0 0 0 - 1 1 9 , 9 9 9  _ _ _ _ _ _ 1 2 0 , 0 0 0  o r  m o r e

( H )  W h a t  i s  y o u r  g e n d e r ?  ____ M a l e   F e m a l e

( I )  W h a t  i s  y o u r  a g e  g r o u p ?
 l e s s  t h a n  3 0  y e a r s  o f  a g e  ____ 3 0  t o  4 0  y e a r s  o f  a g e  ____ 4 1  t o  5 0  y e a r s  o f  a g e

 5 1  t o  5 5  y e a r s  o f  a g e   o v e r  5 5  y e a r s  o f  a g e

( J )  W h a t  i s  t h e  h i g h e s t  d e g r e e  y o u  h a v e  e a r n e d ?
 M a s t e r ' s   S p e c i a l i s t ' s  D e g r e e   E d . D .   P h . D .

P .4 R T  I I :  T h i s  q u e s t i o n n a i r e  i s  d e s i g n e d  t o  p r o v i d e  a  p r o f i l e  o f  p r i n c i p a l  i n s t r u c ­
t i o n a l  l e a d e r s h i p .  I t  c o n s i s t s  o f  5 0  b e h a v i o r a l  s t a t e m e n t s  t h a t  d e s c r i b e  p r i n c i p a l  
j o b  p r a c t i c e s  a n d  b e h a v i o r s .  Y o u  a r e  a s k e d  t o  c o n s i d e r  e a c h  q u e s t i o n  i n  t e r m s  o f  
y o u r  i n s t r u c t i o n a l  l e a d e r s h i p  b e h a v i o r  o v e r  t h e  p a s t  s c h o o l  y e a r .

R e a d  e a c h  s t a t e m e n t  c a r e f u l l y .  T h e n  c i r c l e  t h e  n u m b e r  t h a t  i n d i c a t e s  t h e  e x t e n t  t o  
w h i c h  y o u  f e e l  y o u  h a v e  d e m o n s t r a t e d  t h e  s p e c i f i c  j o b  b e h a v i o r  o r  p r a c t i c e  d u r i n g  t h e  
p a s t  s c h o o l  y e a r .  F o r  t h e  r e s p o n s e  t o  e a c h  s t a t e m e n t :

5  r e p r e s e n t s  A l m o s t  A l w a y s ;
4  r e p r e s e n t s  F r e q u e n t l y ;
3  r e p r e s e n t s  S o m e t i m e s ;
2  r e p r e s e n t s  S e l d o m ;
1 r e p r e s e n t s  A l m o s t  N e v e r .

I n  s o m e  c a s e s ,  t h e s e  r e s p o n s e s  m a y  s e e m  a w k w a r d ;  u s e  y o u r  j u d g m e n t  i n  s e l e c t i n g  t h e  
m o s t  a p p r o p r i a t e  r e s p o n s e  t o  s u c h  q u e s t i o n s .  P l e a s e  c i r c l e  o n l y  o n e  n u m b e r  p e r  
q u e s t i o n .  T r y  t o  a n s w e r  e v e r y  q u e s t i o n .

T h a n k  y o u .

P r i n c i p a l  F o r m  1 . 3  
P h i l i p  H a l l i n g e r  1 9 8 4
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To what extant do 70U . . .?

I. fBlffi TE2 SCaOQL SOILS
1. Develop a focused sa t of annual school-wide joa ls with 
s ta ff  assistance tha t are congruent with d is t r ic t  goals

2. Frame the school's goals in terms of 
resp o n slh ilitie s  for meeting them

s ta ff

3. Use needs assessment of other systematic methods to secure 
s ta f f  input on goal development

4. Use data on student academic performance when develcpisg 
the school's academic goals

5. Develop goals with s ta ff  that can be easily  translated 
in to  classroom objectives hy teachers

USDS! mvm lunsT luais

1 2 3 4 5

1 2 3 4 5

n .  CCHKU5ICATE THE SCHOOL GQELS

6 . Conmunicate the school's mission to members of the school 
coomunity

7. Discuss the school's cognitive and affective goals with 
teachers a t  s ta ff  meetings

a . Refer to the school's cognitive and affec tive  goals when 
maxing Instructional decisions with teachers

9. Ensure tha t the school's cognitive and affective goals are 
reflec ted  in highly v isib le  displays in the school
(e .g . posters or bu lle tin  boards emphasising reading or math) 
and depict children positively .

10. Refer to the school's goals in student assemelies

2 3 4 5

2 3 4 5

d .  SOTESVI5E S EÏ&LU1TE THSTEUCniaH

11. Ensure that the classroom p r io ritie s  of teac.-.ers are 
consistent with the sta ted  goals of the school and i is t r ic t

13. Review student work products when evaluating classroom 
instruction

12. Conduct informal obser.'ations in classrooms on a regular 
basis (informal obser;ations are unscheduled, la s t a t least 
5 minutes, and may or may not involve written feedhacx or a 
formal conference)

14. Point out specific  strengths in teacher's  instructional 
p rac tices in post obser/ation feedback (e .g ., in 'conferences 
o r w ritten evaluations)

15. Point out specific  weaknesses or omissions in teacher 
in structional practices in post obser/ation feedback (e .g ., 
in conferences or w ritten evaluations)

IV . cooRDiHME THE a m ic u L im

16. Make clear who is  responsible for coordinating the 
curriculum across grade levels (e .g ., the principal, assistan t 
p rinc ipal o r teacher-loader)

17. Draw upon the re su lts  of student assessments and/or 
re su lts  o f standardised te s ts  when making instructional 
decisions

IS . Monitor the classroom curriculum to see th a t i t  covers the 
schoo l's  o r d i s t r i c t 's  instructional obectives

n.

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

m.

1  2 3 4 5

1  2 3 4 5

C O I T H U E D
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To «bat extent do jou ..7

19. Assess the overlap betraen the school's 
instructional program and the school's or d i s t r i c t 's  
standardized achievement te s ts

20. P artic ipa te  actively in the review of curricular materials

UM SI lEVEB AUnST ALRATS

V. HaSHOB STDDAHI PEOQBESS

21. Meet individually with teachers to  discuss student 
academic progress

22. Discuss the item analysis of te s ts  with the s ta ff  to 
iden tify  instructional strengths and weaknesses

23. Ose te s t  resu lts  as one measure to  assess progress toward 
school goals

24. Inform teachers of the school's performance resu lts (e .g ., 
HEAP Test)

25. Inform school cocnnunity of school's te s t  resu lts

VI. PBOIECT nbTBOCnCBAL TIHE

26. Limit interruptions of instructional time by public 
address announcements

27. Ensure th a t students are not called  to  the office during 
in structional time

28. Ensure that tardy and truant students suffer specific 
consequences for missing instructional time

29. Encourage teachers to  use Instructional time for 
practicing new sk i l ls  and concepts

30. Limit the intrusion of extra- and co-curricular a c tiv itie s  
on instructional time

vn. RAIRAIH glGH VISIBILIIÏ
31. Take time to  ta lk  with students and teachers during recess 
and breaks

32. V isit classrooms to  discuss school issues with teachers 
and students

33. A ttend/participate in ex tra- and co-curricular a c tiv itie s

34. Cover classes for teachers u n til a la te  or substitute 
teacher arrives

35. Tutor students or provide d irec t instruction  to classes

vm. PBOVIDE IHCEBHVES FOB TEACBEBS

36. Reinforce superior performance by teachers in  s ta ff  
meetings, new sletters, and/or memos

37. Compliment teachers publicly and privately fo r th e ir  
e ffo r ts  or performance

38. Acknowledge teachers' exceptional performance by writing 
memos for th e ir  personnel f i le s

39. Reward special e f fo r ts  by teachers with opportunities for 
professional recognition

40. Create professional growth opportunities for teachers as 
a reward fo r special contributions to  the school

2

2

2

2

3

3

3

3

2 3
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5

5

VI.

5

5

5

5

vn.

5

5

5
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5
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5
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To what extent do you . . .7 

n. tBOKia PSOFESSIQUL DXVELOmnR
41. Ensure th a t in-service a c tiv it ie s  attended b j the s ta ff  
are consistent with the school's academic goals

42. Actively support the use of s k il ls  acquired during in- 
service train ing  in  the classroom

43. Obtain the partic ipation  of the whole s ta f f  in  important 
in-service a c tiv itie s

44. Lead or attend teacher in-service a c t iv i t ie s  concerned 
with instruction

45. Set aside time a t s ta ff  meetings for teaohers to  share 
ideas or information from in-service a c tiv itie s

X. PEOmDE mCEBUÏES FOB LEABMBS

46. Recognize students who do superior academic work with 
formal rewards such as an honor ro l l  or mention in the 
p rin c ip a l's  newsletter

47. Ose assemblies to honor students and celehrate learning 
for a l l  academic accomplishments or for behavior or 
citizenship

48. Recognize student achievement or improvement by seeing 
students in the office with th e ir  work

49. Contact parents to coemunicate improved or exemplary 
student performance or contributions

50. Support teachers actively in  th e ir  recognition and/or 
reward of student contributions to and accomplishments in 
class

AUnST AUQTS

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

n.

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

X.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



Appendix C 

Follow-up Letter  of  Transmittal

124

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



125

U l y s s e s  S . G r a n t E l e m e n t a r y  S c h o o l 9 3 0 0  H u b b a r d  R o a d  
L i v o n i a ,  M i c h i g a n  4 8 1 5 0  
( 3 1 3 ) 5 2 3 - 9 4 8 0

L y n n  B a b c o c k ,  P r i n c i p a l

M a y  1 6 ,  1 9 9 1

D e a r

T w o  w e e k s  a g o  y o u  r e c e i v e d  a  r e s p o n s e  I n s t r u m e n t  e n t i t l e d ,  
" T h e  P r i n c i p a l  I n s t r u c t i o n a l  M a n a g e m e n t  R a t i n g  S c a l e . "
I f  y o u  h a v e  n o t  h a d  t h e  o p p o r t u n i t y  t o  c o m p l e t e  a n d  r e t u r n  
I t ,  I  w o u l d  a p p r e c i a t e  y o u  s p e n d i n g  t h e  f i f t e e n  m i n u t e s  
n e c e s s a r y  t o  c o m p l e t e  t h e  a t t a c h e d  q u e s t i o n n a i r e .

A s  a  r e s u l t  o f  t h e  s m a l l  s a m p l e  s i z e  b e i n g  a s k e d  t o  p a r t i ­
c i p a t e  I n  t h i s  s t u d y .  I t  I s  v e r y  I m p o r t a n t  t h a t  e a c h  p e r s o n  
r e s p o n d .  Y o u r  p e r s o n a l  c o n f i d e n t i a l i t y  a n d  t h e  a n o n y m i t y  
o f  y o u r  b u i l d i n g  a n d  d i s t r i c t  w i l l  b e  p r e s e r v e d  I n  t h i s  
s t u d y .  T h e  n u m b e r e d  I n s t r u m e n t  I s  m e r e l y  I n t e n d e d  t o  
m a i n t a i n  a c c u r a t e  r e c o r d  k e e p i n g .

T h a n k  y o u  f o r  y o u r  a s s i s t a n c e .

S i n c e r e l y ,

L y n n  B a b c o c k

L i v o n i a  P u b l i c  S c h o o l s  — '
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U l y s s e s  S . G r a n t E l e m e n t a r y  S c h o o l

ninnnTm im iT

l l i A W

9 3 0 0  H u b b a r d  R o a d  
L i v o n i a ,  M i c h i g a n  4 8 15 0  
( 3 1 3 ) 5 2 3 - 9 4 8 0

L y n n  B a b c o c k ,  P r i n c i p a l

M a r c h  1 4 ,  1 9 9 1

D e a r

T h e  p r i n c i p a l ,  a s  t h e  I n s t r u c t i o n a l  l e a d e r ,  h a s  b e e n  t h e  f o c u s  o f  
m u c h  r e c e n t  r e s e a r c h  a l t h o u g h  I t  r e m a i n s  u n c l e a r  w h a t  a n  I n s t r u c t i o n a l  
l e a d e r  a c t u a l l y  d o e s .  I n  a d d i t i o n ,  q u e s t i o n s  r e m a i n  a s  t o  t h e  s i m i l a r i t i e s  
a n d  d i f f e r e n c e s  o f  m a l e  a n d  f e m a l e  p r i n c i p a l s '  p e r c e p t i o n s  o f  I n s t r u c t i o n a l  
l e a d e r s h i p  b e h a v i o r .  R e s e a r c h  o n  w h a t  p r i n c i p a l s  a c t u a l l y  d o ,  a n d  t h e  
c o n s e q u e n c e s  f o r  s t u d e n t  l e a r n i n g  I s  s t i l l  I n  t h e  I n f a n c y  s t a g e .  I t  I s  
f o r  t h e s e  r e a s o n s  t h a t  I  h a v e  c h o s e n  t o  c o m p a r e  C h e  p e r c e p t i o n s  o f  m a l e  
a n d  f e m a l e  e l e m e n t a r y  s c h o o l  p r i n c i p a l s '  I n s t r u c t i o n a l  l e a d e r s h i p  b e h a v i o r  
a s  m y  d i s s e r t a t i o n  s t u d y  a t  W e s t e r n  M i c h i g a n  U n i v e r s i t y .

I  w o u l d  a p p r e c i a t e  I t  I f  y o u  w o u l d  r e v i e w  t h e  e n c l o s e d  I n s t r u m e n t  -  
t h e  P r i n c i p a l  I n s t r u c t i o n a l  R a t i n g  S c a l e  -  a n d  p r o v i d e  f e e d b a c k  
r e l a t i n g  t o  I t s  c l a r i t y  a n d  c o m p r e h e n s i v e n e s s .  P l e a s e  w r i t e  y o u r  
c o m m e n t s  o n  t h e  s u r v e y  a n d  r e t u r n  I t  I n  t h e  e n c l o s e d  e n v e l o p e .

F o r  t h e  p u r p o s e s  o f  r e v e l w l n g  t h i s  q u e s t i o n n a i r e ,  t h e  f o l l o w i n g  t e r m s  
a r e  I n t e n d e d  t o  s e r v e  a s  a  g u i d e  I n  e x a m i n i n g  I t .

C l a r i t y ;  I f  y o u  w e r e  a  r e s p o n d e n t  d o  y o u  u n d e r s t a n d  e a c h  q u e s t i o n ?

C o m p r e h e n s i v e n e s s :  D o e s  e a c h  q u e s t i o n  l i m i t  I t s  f o c u s  I n  o r d e r
t o  o b t a i n  a  c l e a r  r e s p o n s e ?

A p p r o p r i a t e n e s s :  D o e s  e a c h  q u e s t i o n  a p p e a r  t o  m e a s u r e  I n s t r u c t i o n a l
l e a d e r s h i p  r e s p o n s i b i l i t i e s ?

C o m p l e t e n e s s :  I s  e a c h  q u e s t i o n  s u f f i c i e n t l y  n a r r o w e d  t o  o b t a i n
a  c l e a r  r e s p o n s e ?

I  r e a l l y  a p p r e c i a t e  y o u r  a s s i s t a n c e  I n  t h i s  m a t t e r .  I f  y o u  c o u l d  r e t u r n  
I t  t o  m e  b y  M a r c h  2 7  I ' d  b e  e t e r n a l l y  g r a t e f u l !

S i n c e r e l y ,

L y n n  B a b c o c k

L i v o n i a  P u b l i c  S c h o o l s  — ^
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Kalamazoo. MIctiigan 49008-3899

Western Michigan university

Date: March 11,1991

To: C. Lynn Babcock

From: Mary Anne Bunda, Chair ' f h o J U j

Re: HSIRB Project Number: 91 -02 -10,0

This letter will serve as confirmation that your research protocol, "A Comparison of Male and Female 
Elementary School Principals Perception of their Instructional Leadership Behavior," has been approved 
under the exempt catKiory of review by the HSIRB. The conditions and duration of this approval are 
specified in the Policies of Western Michigan University. You may now begin to implement the research as 
described in the approval application.

You must seek reapproval for any changes in this design. You must also seek reapproval if the project 
extends beyond the termination date.

The Board wishes you success in the pursuit of your research goals.

xc: Charles Warfield, Educational Leadership

Approval Termination: March 11,1992
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