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CHAPTER I
INTRODUCTION

In attempting to understand individual behavior and the group
process, observers have been perplexed by the differences in behav-
ioral limits which exist among group mewbers. Moreover, leaders
have expressed concern that in a group setting, certain prestiglous
individuals can exﬁibit behavior that would bring prompt and punitive
sanctions upon lesser individuals. Such an observation and an aware-
ness of research on the subject prowmted Hollander (1958) to construct
the theory of "idiosyncrasy credit.”

Hollander's theory and wodel of idiosyncrasy credit are compre-
hensive in their treatwment of status and conformity. Idiosyncrasy
credit may be considered as the positive ilwpressions of a person held
by others. Credit represents status and allows variant behavior,
innovation, and the assertion of influence. Idiosyncrasy credit is
supposed to be measured by the degree to which an individual may exceed
the "limits" set by the common expectancies of the group.

Hollander's theory, however, is largely lacking ewmpirical
validation. The use of a theory which lacks the verification of
research could be problematic. Until proven, a theory is a mere
hypothetical construct and may be incongruent with real and observable
phenomena. One can readily foresee that a serilous problem might result
from the application in practice of an incorrect theory. In a research

1
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sense, the use of an wproven theory as an assumption for further
research requires special care to assure valid research. Before
Hollander's theory is considered valid, it should have the benefit
of rigorous testing. Travers (1964) stated that a theory marks the
point of departure from which a successful exploration of educational
phenomena is made. It was therefore appropriate that Hollander's
theory serve as the basis for research. The intent of the investiga-
tor in this study was to investigate a portion of the idiosyncrasy
credit theory which lacked validation and thus to provide the behav-
ioral sciences and especially the field of educational administration
with some basic empirical data. In summary, the investigator sought

to accept, reject, or modify a portion of Hollander's theory.
Problem Statement

Hollander (1958) hypothesized that the three general variables
which are determinants of idiosyncrasy credit are: (1) task
competency, (2) individual characteristics, and (3) immediate past
idiosyncratic behavior. The variables of task competency and
immediate past idiosyncratic behavior have been previously investigated
in laboratory studies, but were lacking verification of thelr associa-
tion with idiosyncrasy credit in a field situation. Also, the specific
individual characteristics which are associlated with idiosyncrasy
credit have not been investigated in any setting, so far as was known.
The relationships of the nature of the local situation to the various
variables also had not been investigated. Moreover, none of the

variables had been investigated in an educational setting.
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Significance of the Study

The major significance of this study was in the partial investi-
gation of a theory. This study provides original data on selected
variables which were suspected of being associated with idiosyncrasy
credit.

the testing of Hollander's theory in an educational field setting
may allow educational administration nractitioners and theorists to
interpret the theory of idiosyncrasy credit as applied to the education-
al scene. Testing of the theory in an action setting outside the
laboratory removed the elements of artificiality and wmay allow for
increased generalizability.

The interdisciplinary scope of the present investigation wmay
provide the disciplines of Sociology and Psychology with empirical
data on idiosyncrasy credit and group interaction. Thus, disciplines
other than Education may be able to use the findings as a basis for
research and for integration into their respective bodies of know-
ledge.

In an applied sense, educational administrators have available
a theory which has had the benefit of testing in the field of educa-
tion. The theory could allow administrators to have a better under-
standing of the actions and interactions of their teaching faculties
as groups. Awareness of Hollander's theory and of the findings of
this study might allow practicing educational administrators to
recognize individuals with high potential for influence and to promote
them accordingly. Recognition of faculty members with low idiosyn-

crasy credit and corresponding low potential for influence could

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



allow for constructive steps to be taken to help such individuals to
be more successful within their groups. Knowledge of the theory and
of the findings of this study also could serve the practicing adminis-
trator by allowing him to better understand how a potential employee
might fit into a group.

This study was inncvative in its research design. Community
college instructors were asked to nominate and rate each other
on a variety of factors. This study demonstrated that peer nomina-
tions and ratings could be successfully conducted, and that high and
low idiosyncrasy credit holders could be successfully identified

within academic divisions through peer nomination.
Purpose of the Study

The major purpose of this study was to investigate a selectled
number of variables which Hollander (1958) theoriged were associated
with idiosyncrasy credit. This study also sought to investigate a
number of selected variables which were suspected to be associated
with idiosyncrasy credit. The purpose of this study was to investi-
gate the relationships between idiosyncrasy credit and task
competency, external status, recent idiosyncratic behavior, duration
of group affiliation, appearance and grooming, speaking ability, and
selected personality and demographic variables in various local

situations.
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Assumptions

This study was conducted with six underlying assumptions, as

follow.

1. Among a given group of individuals, the group
ascribes varying amounts of idiosyncrasy credit
to its wmewmbers.

2. The combined terms of "status" and "freedom to deviate",
as used in the Nomination Form, represent idiosyn-
crasy credit.

3. Faculty members within community college divisions
are capable of rating their divisional peers on
competency, appearance, status, speaking ability,
and freedom to deviate from group expectancies.

4, Faculty members within a given community college
division are a group in a sociological sense.

5. The sample of community college divisions used
within this study is representative of two-year,
comprehensive, public, community college divisions
with a size of fifteen to thirty faculty mewmbers.

6. The sample of community college instructors is

representative of instructors in two-year,
comprehensive, public community colleges.

Limitations

This study was conducted under the following limitations.

1. The findings of this study were viewed as relationships,
and therefore no causal inferences were made.

2, The study was limited to faculty wembers within divisions
consisting of fifteen to thirty faculty wmewbers each.

3, It was limited to faculty mewmbers within six divisions
of three Michigan comprehensive, two-year, public,
community colleges.

L, It was limited to the objectives specifically included
in the design.
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Definitions of Terms

Theoretical Definitions

l.

8.

Conformity is behavior which is consistent with a social
expectancy.

Deviant behavior is a series of actions, by an individual or a

group, which fall outside the expectation liwmits accorded
to the specific individual or group by a larger collectivity
(Boles, 1969).

External status represents an accumulation of the positively

disposed impressions of an individual which originated outside
the focal activities of the group.

ggggg'is a term which describes a collectivity of individuals
having a common purpose or goal and having communication
with each other (Boles, 1969).

Idiosyncratic behavior is any group member's behavior which may

be perceived by the group to deviate from a given group
expectancy (Hollander, 1958).

Idicsyncrasy credil is an accumulation of positively disposed

impressions residing in the perceptions of relevant others
(Hollander, 1958).

Nemcontermilty is behavior which is inconsistent with a social
expeclancy.

Relevant other is a person whose behavior is meaningful to

another individual (adapted from Hollander, 1958).
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9. Status represents an accumulation of the positively disposed
impressions residing in the perceptions of relevant others.

10. Task compelency is the perceived abilily of a group wmewber to

perform activities which are focal to the group.

11. Variant behavior is a series of actions by an individual which

is not conforming in all its aspeclts but which occurs within
tolerable limits prescribed by a social system of which he is

a member (Roles, 1969).

Operational Definitions

1. ACL is the Adjective Check List (Gough, Heilbrun, 1965).1

2. External status is interpreted in this study as a cowbination

of status within the community and status within the
discipline. External status comprised items eight and nine
of Form R.

3. Form R is the instrument used in this study to gain cognizance
of the perceptlons held for the target nominces by their peers
regarding task competency, external status, appearance and
grooming, speaking ability, and idiosyncraltic behavior.

L, High nominees are the five individuals within each division who

received the greatest number of high nowminations from their

divisional peers.

lSee Appendix A for the definitions of the scales and indices
yielded by the Adjective Check List.
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5. Idiosyncrasy credit is interpreted in this study as status

and freedom to deviate. The term was used operationally in
the Nomination Form.

6. Low nowinees are the five individuals within each division who
received the greatest number of low nominations from their
divisional peers.

7. Nomination Form is the instrument used in this study to learn

the names of the individuals perceived to have high status
and freedom to deviate and the individuals perceilved to have
low status and freedom to deviate.

8. Target nominees are the high five and low five idiosyncrasy

credit nowminees.

9. Task competency is considered as a combination of knowledge

of supject malter, teaching ability, relationship with
students, contribution toward divisional objectives, and
overal effecltiveness as a faculty wember. Task competency

comprised items one, two, three, four, and seven of Form R.
Organization of the Dissertation

The purpose of Chapter I has been to state the problem, the
significance of the study, the purpose of the study, the assumptions,
the limitations, the definitions of terms, and the organirzation of
the dissertation. Contained within Chapter II is the theory of
idiosyncrasy credit and research on the theory. Chapter III, Design
of the Study, contains an overview of the procedure, the hypotheses

and questions explored, the sources of data, the methods of gathering
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data, the instrumentation, and the wmethods of analyzing data. Chapter
IV contains a report of the findings, and Chapter V consists of a
summary of the study, discussion of the findings, conclusions drawn

from the findings, and a staltement of implications.
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CHAPTER II

THE THEORY OF IDIOSYNCRASY CREDIT
AND RELATED RESEARCH
This chapter consists of a review of Hollander's (1958) theory
of idiosyncrasy credit and a suwmuary of the designs and findings
of those studies which are known to be related to the theory. A
review of the theory is presented to inform the reader of its
nature and a review of related research provides further substan-

tiation of the necessity for this study.
The Theory of Idiosyncrasy Credit

The theory of idiosyncrasy credit (Hollander, 1958) is compre-
hensive in its treatwent of conformity, status, and intragroup
relationships. Theoretically, idiosyncrasy credit is an outcome
of social interaction and represents an accumulation of positively
disposed impressions residing in the perceptions of other members
within the groups to which an individual belongs. Hollander
asserted that social interaction between mewbers within a group is
essential for impressions to develop.

He contended thalt the idiosyncrasy credit model is applicable
in small face-to-face groups or larger social entities such as
organizations. The theory includes the notion that since an individual
may have simultaneous mewbership in many groups, he may be considered
to have a distinct credit balance in each group in which he interacts.

10
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11

Hollander also hypothesized that each individual within a group
may be thought of as having a degree of group-awarded credit that
permits idiosyncratic behavior before group sanctions are applied.
Hollander defined idiosyncratic behavior as behavior which may be
perceived as deviant from a common expectancy. Thus, the possession
of idiosyncrasy credit allows for idiosyncratic behavior of an indivi-
dual before group sanctions are applied to him.

According to Hollander, idiosyncrasy credit represents status,
which may allow for variant behavior, innovation, and the assertion
of influence. From this, one way infer that an individual with a
high amount of idiosyncrasy credit is in a good position to lead.
Berg and Bass (1961) stated, with research support, that "the higher
one's esteem, the more likely he is to succeed as a leader among
those of lower esteem [p. 79]."

Hollander drew an analogy between the gain or loss of idiosyn-
crasy credit and a bank account with "credits" or "debits." An
individual's credit balance may be added to or subtracted from depend-
ing upon the extremity and frequency of the manifested idiosyncratic
behavior, and the credit level which the individual currently holds.
As an example, Hollander stated that "in our soclety today, one's
credit balance very likely will be rapidly exhausted by publicly
espousing Communist doctrine."™ The theory includes the notion that
if one exhausts his credit balance completely, pressures are applied
to remove him from the group, or the group no longer perceives him

to be a member.
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A key point in Hollander's theory is the notion that an individ-
ual of high status and idiosyncrasy credit loses fewer credits for
idiosyncratic behavior than does an individual with low status for
similar behavior. However, research by Alvarez (1968) showed that
such a relationship is tenable only in a Sﬁccessfull organization.
Thus, in unsuccessful organizations, the higher-status incumbent
loses credit at a much higher rate. The findings of the study by
Alvarez are elaborated in a subsequent portion of this chapter.

According to Hollander there are three general variables which
can be delineated as determinants of the impressions held by others
which determine an individual's idiosyncrasy credit balance. The
first of these variables is the perceived task competence of an
individual; the second involves the characteristics of the individ-
ual; and the third is immediate past idiosyncratic behavior which
constitutes a drain on credit. Hollander did not contend that cred-
it is necessarily related linearly to these variables, nor did he
ignore their likely interrelationships. He contended that the
variables are intercorrelated through varying degrees of signifi-
cance in generating or dissipating credits.

According to Hollander, however, mere possession by group members

of positive impressions of an individual on the three aforementioned

lIn the study conducted by Alvarez, degree of success was defined
as the feedback offered the members of the hypothetical organization
by the investigator. The investigator inforwmed the wembers of the
organizations on the performance of their organization on a continuum
from very good to poor. If an organization obtained a very good rat-
ing it was termed successful; if it received a poor rating it was
considered unsuccessful.
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13
variables does not automatically accord hiwm idicsyncrasy credit. Per-
ceptual ability, representing a general alertness to the social
stimulus field, is also an essential element in gaining a high credit
balance.

Associated with this conceplt is the view that conformity and
nonconformity are not fixed to a single norm applicable to everyone.
Rather, nonconforming behavior is variously defined by the group
according to the idiosynecrasy credilt balance of each individual.
Consequently, individuals with a high idiosyncrasy credit balance
have a wider latitude for nonconformity or idiosyncralic behavior
in successful organizations. Thus, perceptual ability is essential
in gaining and maintalning idiosyncrasy credit as a result of different
and changing group expectancies. If an individual does not perceive
the changing expectancies, he might think that he is exhibiting
behavior which conforms with group expectations while, in fact, he
ig exhibiting idiosyncratic behavior and losing credits. Hollander
accounted for the possibility that an individual way have poor skills
in recognizing changing perceptions and termed it "perceptual error."

Hollander contended that, in addition to the perceptual variables,
an individual's motivation to affiliate with a group in both social
and focal activities 1s an element relating to an individual's idio-
syncrasy credit balance. If an individual is lacking in wotivation
to belong to the group, it is unlikely that he would gain and maintain
a high idiosyncrasy credit balance. Similarly, Hollander included
the attraction that the group has for its members as an element

affecting idiosyncrasy credit. If group members do not see their
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group as attractive, it will undoubtedly affect their motivational
state. The final variable that Hollander associated with the idio-
syncrasy credit model is the "communicality" (sic) of a given group
expectancy. He maintained that the degree to which an expectancy is

communicated is directly related to group attraction.
Research On the Theory

The first empirical research study on the idiosyncrasy credit
model was conducted by llollander (1960). In that study Hollander
experimentally investigated the sequential relationship between
perceived competency and nonconformity. He hypolhesized in the
experiment that given equivalent deprees of task competence, a group
member should achieve greater acceptance of his influence when he
has conformed in the past and then proceeds to nonconform than he
should when another nonconformity precedes conformity.

To research the question four-person groups of college students
were given a group cholce task from a payoff wmatrix. The task
required fifteen trials, but a confederate subject in each group
was contrived to be correct on sll but four trials, thus reflecting
considerable task compeltence. Postexperimental ratings were designed
to assess the confederates' nonconforming influence on both task and
nontask variables. Except when the confederates' nonconforming
competence was displayed at the very beginning, the increasingly
positive higher ratings of confederate subjects by the others supported
the author's contention. Thus, early conformation to group expec-

tancies and task competence allowed the confederate to gain in
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influence, whereas early nonconformity to agreed upon group procedures
sharply reduced the influence of the group's wost competent member.
The results of Hollander's 1960 experiment coincided with the original
idiosyncrasy credit model.

Inherent in the idiosyncrasy credit model is the thesis that
one member of a group may perform certain aclions with impunity
whereas the same behavior exhibited by a different group member may
elicit an opposite reaction. Hollander researched that central
element of the idiosyncrasy credit wodel in 1961. In this experiment
Hollander hypothesized that attributing higher degrees of competence
to a person should result in a correspondingly greater willingness
to accept that person's authority. Also, this effect should be
enhanced for each degree of ascribed competence the longer the person
is known to have belonged to the group. In a second element of the
experiment Hollander contended that the status accorded a person should
be inversely related to the disapproval of his deviancy. Or, the
higher the status held by a person, the less would be the disapproval
expressed by the group.

To conduct the experiment, student subjects were given a brief
description of a person lhey were to imagine in any group to which
they belonged. Eight descriptions were used. Half the subjects
were told this stimulus person had "been in the group for a while,”
the other half that the person was "mew to the group." Within each
of these two categories the person was described as having one of
four levels of cowmpetence. Subjects were then asked Lo signify on

a seven-point scale how willing they would be to have this person in
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a position of authority. This was used as a measure of accorded
status. The results indicated that both competence and length of
time in the group contributed systematically to increased group
awarded status. Hollander also conducted a second phase of the
experiment wherein the scores for accorded status were looked at

in relationship to how much the subjects would disapprove of various
behaviors that the same stimulus person might show in the group.
According to the author's prediction, the individuals with accorded
high status were able to exhibit innovative behavior and incur less
disapproval than their low status counterparts. In similar studies,
Hollander's theory was researched by other investigators. A report
of some such investigations follows.

Research on a high status person being allowed grealer freedom
to deviate from group norms had preceded Hollander's model. Lippitt,
Polansky, Redl, and Rosen (1952), and Zander and Cohen (1955),
asserted that the high status individual may show less conformity to
the shared opinions of others in the group than does a low status
person. Experiments by Dittes and Kelley (1956) and by Harvey and
Consalvi (1960) also yvielded results that are consistent with
Hollander's theoretical model. In both cases, those people receiving
the greatest acceptance from the other members exhibited lower con-
formity to group norms than did woderately accepted individuals.
Harvey and Consalvi (1960) also found that an individual with a given
status rank might not be willing to exhibit nonconforming behavior if
his acceptance level was likely to change and the probability of this

change was governed by other group members. Similarly, Julian and
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Steiner (1961) found that high group acceptance was associated with

low conformity in an experimental setting. Berkowitz and Macaulay

(1961) also investigated a similar thesis and found that individuals

of perceived higher status have a wider latitude for nonconformity

than their lower status counterparts. In addition to the aforemen-
tioned studies the four studies which follow are related to portions

of Hollander's idiosyncrasy credit wodel.

In an experimental setting, Sabath (1964) manipulated status and
sequences of disruptive behavior. High-status individuals were pre-
sented as having special aptitude in an unfamiliar task. The research
design included the use of a confederate who, unknown to the otlher
group mewmbers as such, varied his competency in a standardized
dowel-sorting task. To disrupt the task facilitation, the confederate
dropped dowels on the floor and wmade annoying comments while the
group was supposed to work rapidly. Status was induced primarily
during a brief question-and-answer period which took place prior to
the sorting task. To establish high status, the confederate reported
high academic achievement, soclal recognition, and competency in
sorting. To measure changes in perceived status questionnaire forms
were filled out by the subjects in regard to the confederate. Each
subject rated the disruptive confederate on qualities of competence,
motivation, and various status attributes. Group members' perceptions
of high-status individuals were generally favorable, regardless of
their disruptive behavior. Thus, Sabath was able to conclude that in
his short-term experimental study, bhigh status makes one less

accountable for his actions than does low status. Moreover, Sabath
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found that the ratings of high-status confederates were generally less
subject to change than those recorded for low-status confederates.

Status and nonconformity were manipulated in a laboratory study
with student subjects by Wiggins, Dill, and Schwartz (1965). Status
was manipulated by the use of scores on a number of academic tests.
The independent variable of nonconformity (in this case interference)
was manipulated by the experimenter who fictitiously stated that a
group member was cheating. The dependent variable of perceived status
was measured by using an instrument which asked the subjects to rate
other subjects on a variety of questions. The experiment confirmed
the hypothesis that high status somewhat protects the individual from
negative sanctions when he deviates. The researchers found, however,
that the high status incumbents' freedom to nonconform is limited to
nonconforming acts which do not interfere with the group achieving
its goal. Also, the results showed that high status persons are
punished less for winor, but more for major, interference than are
middle status persons.

Alvarez (1968) also conducted an experimental study which
researched deviance and reaction to deviance. In a tightly controlled
2x2x2 factorial design three variables which were hypothesized as
determining deviance and the reaction to deviance were manipulated.
The three variables manipulated included hierarchial status enjoyed
by the presumed deviant within the group, imposition of sanctions
upon the presumed deviant, and degree of success in accomplishing
group goals. The study was conducted within work organizations

simulated in a laboratory, and college students were used as subjects.
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Findings showed that participants allocated more esteem to the deviant
in a wmanagerial position than to one in a worker position. This find-
ing, however, is complicated by the question of whether or not the
organization is successful in accomplishing its goals. Consequently,
for the same or similar acts of deviance, the hipher-status incumbent
loses group awarded credits at a lower rate in successful organiza-
tions. Contrarily, in unsuccessful organirzations the higher-status
incumbent loses esteewm al a wmuch higher rate. Alvarez accounted for
this finding by asserting that in unsuccessful1 organigzations il is
the high-status wembers who may be held most accountable for system
failure. Thus, the findings of Alvarez corroborate the hypotheses
introduced by Hollander; Alvarez, however, introduced specifications
for conditions to which these claims apply.

In a more recent study, Wahrman (1970) also researched the notion
that higher status individuals may deviate from group expectations
and incur less severe sanctions than their lower status counterparts.
The findings of Wahrman do not concur with Hollander's theory and
other research findings regarding idiosyncrasy credit. In his experi-
mental study, using college students as subjects, Wahrman manipulated
expectations at two levels. Wahrman induced general expectations
by stating that the subjeects had varying levels of education. Specific
expectations were induced by stating the subject majors of the indivi-

duals. Tn the experiment the subjects discussed the case history

1 . . . .
Organizations whose members were given negative feedback on
their performance.
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of a delinquent. The case was written to emphasize the delinquent's
need for warwmth and understanding. Deviant behavior was induced in
the experiment by a participant who recommended strict discipline
for the delinquent. Wahrman found that the higher the general
expectations, the wore severe the sanctions and, similarly, the
higher the specific expectations, the more the severe the canctions.
Wahrman explained his findings with the following statewent:

If and when the group applies the level "deviant" lo the

non-conforming high status actor, penalties will reflect

not only disapproval of the behavior itself, bul also

greater annoyance and disappointwment with the source of

the behavior for having violated these high expectations.

Penalties are, therefore, more severe than they normally

would be [p. 485 |,

The inconsistency between Wahrman's findings and other research
can be explained in part by the variance awmong the operational
definitions of nonconforming or deviant behavior. In the study
conducted by Sabath (1964) nonconforming behavior consisted of
dropping dowels in a dowel sorting task. Wiggins, Dill, and
Schwartz (1965) manipulated nonconformity by using a confederate
who fictitiously stated that a group member was cheating. Alvares
(1968) manipulated nonconformity by using confederates who exhibited
varying degrees of task-relevant behavior. Wahrman introduced non-
conforming behavior through the use of a confederate whose acts were
inconsistent with his role. These varying operational definitions
of nonconformity wmake comparison difficult. Therefore, the possibility
exists that Wahrman's operational definition of nonconformity was so

divergent from the definitions of nonconformity used in other studies

that his results would be expected to be different.
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CHAPTER III
DESIGN OF THE STUDY

The purpose of this chapter is to make the design of the study
and the procedures used to implewment it explicit. Specifically,
the hypotheses and questions explored, the sources of the data, the
methods of gathering data, the instrumentation, and the methods

of analyzing data are explained.
Overview of Procedure

Participants in this study were selected from six academic
divisions of three Michigan community colleges. Initially, all
faculty members within each of the divisions were asked to partici-
pate in the study and comprised the sample. The instruments were
administered in two phases. During the first phase of the study,

a nomination form which asked faculty members to nominate their

peers, was administered to determine the high five and low five
idiosyncrasy credit holders. In the second phase of the study, three
instruments were used to gather data on the characteristics of the

high five and low five idiosyncrasy credit holders, which were termed
the target nominees. The participaling target nominees were asked to
complete an instrument which gssessed personality Tactors and a question-
naire which contained demographic and biographic items. The second

phase of the study also required the participating faculty members in

21
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each division to rate the target nominees on the variables of task
comvetency, appearance, speaking ability, external status, and
idiosyncratic behavior.

Inferential statistical models were used to wmake comparisons
between the high and low nowinees for each of the variables studied.
The data representing the personality variables and the variables of
task competency, appearance, speaking ability, external status, and
idiosyncratic behavior were analyzed through the use of L tests. The
chi-square model was used to test the strength of a relationship be-
tween idiosyncrasy credit and the sex of the nominees. The data
regarding all demographic variables other than sex were analyzed
through the use of Lhe Mann-Whitney U test. Except where the U test
was applied, the strength of associlation between idiosyncrasy credit

and each of the variables also was computed.
Hypotheses and Questions Explored

The wmain intent of this study was to investigate a selected
number of individual variables in relation to idiosyncrasy credit.
Six hypotheses and three questions, with a number of sub-questions,
were explored. In instances where Hollander specifically provided
a basis for hypothesis construction, hypotheses were constructed
for this study. In instances where there was no basis for hypothesis

construction, questions were asked.

Hypotheses

The following research hypotheses were investigated in this study.
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1. The faculty members who are identified as high idlosyncrasy
credit nominees will be perceived as being more competent
in task related activities than the low nominees.

2. The faculty members who are identified as high idiosyncrasy
credit nominees will be perceived as holding greater external
status than the low nomineecs.

3. The faculty members who are identified as high idiosyncrasy
credit nominees will be perceived as exhibiting a greater
amount of idiosyncratic behavior than the low nowinees.

4, The faculty members who are identified as high idiosyncrasy
credilt nominees will have been assoclated with the group
for a longer period of time than the low nominees.

5. The facully members who are identified as high idiosyncrasy
credit nominees will have a greater need for intraception
than the low nominees.

6. The faculty members who are identified as high idiosyncrasy
credit nominees will have a greater need for affiliation

than the low nominees.

lHollander (1958) hypothesized that idiosyncrasy credit was

associated with the personality variables of wmotivation to belong and
perception. To test that relationship, this study used the Adjective
Check List (Gough, Heilbrun, 1965) to assess personality traits. This
study used the ACL scale of need for affilialion as a measure of need
to belong and the ACL scale of need for intraception as a measure of
perception. Chapter three contains a description of the ACL and the
methods used to administer it.
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Questions

The following questions were investigalted in this study.

1. What is the relationship between idiosynecrasy credit and

each of the following dewmographic variables?

a. age

b. acadenic degrees

¢, academlc honors

d. job related professional organizations

e. published journal articles

f£. published books or monographs

g, social, community, or church organizations

h. offices held within social, community or
church organigzations

i. committee participation

J. sex

2. What is the relationship between idiosyncrasy credit and

each of the following personality variables?l

a. ‘total number of adjectives checked2

b, number of favorable adjectives checked
¢, number of unfavorable adjectives checked
d. lability

e. personal adjustment

f. self-control

g. need for nurturance

h. need for order

i. need for autonouy

j. need for aggression

k. need for change

1. need for succorance

m. need for endurance

n. need for dowinance

o. need for achievement

p. need for heterosexuality

1Hollander (1958) did not speculate in regard to the relationship

24

between idiosyncrasy credit and personality traits other than motivation

to belong and perception. Consequently, questions were asked regarding

the personality traits and scales stated above,

2
See Appendix A for definitions of the scales and indices yielded

by the Adjective Check List.
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q. need for abasement
r. need for deference
. need for exhibition
. self-confidence

W

3. What is the relationship between idiosyncrasy credit and
each of the following variables?
a. appearance and groowming

b. speaking ability

Sources of Data

Population

Because of an interest in the community college and a realiza-
tion that few leadership studies had been conducted in the community
college (Richardson, 1970) the investigator selected leaching faculty
members from such institutions as the population. Therefore, the
population was defined as all full-tiwe faculty members within academic

divisions of public, couprehensive, two-year, community colleges.

Criteria for Sample Selection

The sampling of subjeclts was controlled by the colleges and the
academic divisions selected. This was necessary because the design
stipulated that a subject must be a member of a division. The sample
colleges were selected on the basis of the following criteria:

1. The college must be public, two-year, comprehensive,

and wnust serve a given community.
2., The college must contain at least two divisions of fifteen

to thirty faculty wmembers each.
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3. The college must be located within 150 miles of the
investigator, who lived in Flint, Michigan.

L, The college administration permits the investigator to
conduct the study.

The sample divisions within each college were selected on the

basis of ﬁﬁe following criteria:

1. The division chairman and the faculty wewbers within the
division must express a willingness to cooperate in the study.

2. There is an absence of major conflict awong the faculty
members within the division.

3., BEach college ulbilized must have one socilal science division
and one science and/or mathematics division, so that
comparisons can be made between similar divisions in
different colleges.

The sample subjects within each division were selected on the

basis of the following criteria:

1. Each subject must be a full-time teaching member without
administrative assignment.

2. Each subject must not express opposition to the study.

A Description of the Sample

The total subjects involved in this study consisted of 140 facully
members within six academic divisions of three Michigan community
colleges. To protect the anonymity of the subjects, the divisions,
and the colleges, the actual names of the colleges and the subjects

were not reported. Instead, the colleges were referred to as Alpha,
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Beta, and Gamma. The divisions were termed by the nature of the sub-
ject matter taught and the subjects were referred to numerically.

College Alpha was located in a rural setling serving three urban
areas. College Alpha was a comprehensive, public, community, two-year
institution enrolling more than 5,000 students during the fall semester
of 1970, At the tiwe of the study, the college had been in existence
on the same site for over ten years. Members of the Social Scilence
division and the Science division were sampled. The Social Science
division consisted of twenty-seven full-time faculty wmembers while
the Science division consisted of twenty-four full-time faculty
members.

College Beta was located in a suburban area which serves a major
metropolitan area. College Beta was a comprehensive, public, community,
two-year institution enrolling more than 10,000 students in the fall
of 1970, Il was a multi-campus institution, of which the largest
campus was utilized for this study. The campus on which this study
was conducted had been in operation for over six years. Within college
Beta, the Humanities division and the Science and Mathematics division
were sawpled. Although an attempt was wmade to select only Social
Science and Math and Science divisions, the Humanities division was
substituted in this case because the Social Science division consisted
of thirty-eight faculty mewbers, and was thus considered too large.

The Humanities division consisted of twenty-two full-time faculty
members while the Science and Mathematics division consisted of twenty-

seven full-time faculty mewbers.

College Gamma was located in a rural area which serves two urban
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areas. College Gamma was a comprehensive, public, community, two-
year, institution enrolling more than 4,000 students in the fall
of 1970, College Gamma had been operational for five years. The
college was formerly housed in temporary facilities and had only
recently occupied a new campus. Within college Gamma, the Social
Science division and the Science and Mathematics division were

samnpled. Each division was comprised of twenty faculty meubers.
Methods of Gathering Data

The data were collected in two phases. The first phase con.
sisted of the administration of the idiosyncrasy credit Nomination
Form (see Appendix B), to select the target nominees. The second
and subsequent phase consisted of the administration of three
instruments by wmeans of which data about the target nominees were
gathered. The three instruments used were the Demographic Form,
the Adjective Check List, and a peer rating form termed Form R.

In all three colleges sampled, the procedure for the admini-
stration of the instruments was identical. Initially, the research-
er traveled to the colleges and personally asked the permission of
a central adminstrative officer to conduct the research. TFollowing
an explanation of the nature of the study, cach administrator who
was questioned agreed to allow the study to be conducted. The
central administrator questioned was a director of institutional
research in each of two cases and an academic dean in the third,
where personnel in institutional research did not exist. Next, the
permission of each divisional chailrman was sought, and in all cases

verbal approval to conduct the study was granted.
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To begin the first phase of data collection, a list of faculty
names within each of the divisions was obtained. The list of names
was transferred to the idiosyncrasy credit Nomination Form (see
Appendix B). The researcher then proceeded to confer personally with
each of the subjects on an individual basis. The nature of the
study, the requirements of the participants, and the confidentiality
of the data were explained to each of the subjects. An appropriate
Nomination Form and a stamped, addressed envelope were pgilven to
each individual who consented to participate. One week after the
Nomination Forms were distributed, a rewinder note was sent to
each participating subject (see Appendix B).

The data resulting from returned Nowination Forms were used to
elect the targel nominees. The total number of high nominations
and the total number of low nominations received by each faculty
member were tabulated. An algebraic score for each instructor was
achieved by subtracting the smaller number from the larger. TFor
example, if an individual received more high nominations than lows,
the number of low nominations was subtracted from the number of
high nominations, or if he recelved wore lows than highs, the
opposite procedure was followed to obtain the algebraic score.
Using algebraic scores to partition high and low nominees, the ten
target nominees were then designated as the five names in each
division who achieved the highest number of high nominations plus
the five names who receilved the highest number of low nominations.
The nomination scores by subjects classified according to division

and college are displayed in Appendix D.
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Seventy per cent of all subjects returned the Nomination Form.

Among the academic divisions, the per:ent of returns varied from a

low of fifty-five per cent to a high of eighty per cent.

The number

and per cent of returns for the Nomination Form are presented in

Table 1.
Table 1
Number and Per Cent of Subject Responses
for the Idiosyncrasy Credit Nomination Form
Number of Number of Per Cent
Instructors Completed of
Within Forws Forms
College Division Division Returned Returned
Alpha Social Science 27 20 73%
Alpha Science 2 19 79%
Beta Humanities 22 14 63%
Beta Science and
Mathematics 27 19 70%
Gamma Social Science 20 11 55%
Gamma Science and
Mathematics 20 16 80%
TOTAL 140 99 70%

To implement the second phase of the data collection, the

researcher again returned to each campus to distribute lthe necessary

instruments.

a packet containing copies of Form R (see Appendix B).

Each faculty member in each sample division was given

The target
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subjects were not permitted to rate themselves so they were given
nine copies each of Form R, one for each of the other target nomi-
nees in the division. All participating faculty wembers within

each division, outside of the target nominees, were given ten

copies of Form R, one for each of the ten target nominees. In addi-
tion to the copies of Form R, the target nominees were each given an
Adjective Check List (see Appendix B) and a Demographic Information
Form (see Appendix B) to fill out in regard to his own person.

Each packet of forms also contained a letter describing the study
and providing instructions. Two different letters were written, one
for target nominees (see Appendix C) and another for instructors

(see Appendix C) in the division who were not included in the tar-
get group. A separate letter was necessary for the target subjects
because their packets contained the ACL and the Dewmographic Informa-
tion Form (see Appendix D) which were not required of other subjects.
Approximately one week after the instrument packets were distributed,
a reminder notice was mailed. In a number of cases the researcher
traveled to the campuses again and personally requested that the
packets be returned. The numbers and per cent of completed second-
phase instruments are displayed in Appendix E.

Among all colleges, fifty-eight per cent of all subjects re-
turned the Form R packets. The per cent of returns within each of
the divisions for the Form R packet varied from a low of thirty-one
per cent to a high of eighty-five per cent. Regarding the returns on
the Demographic Information Form, the total returns from all colleges

was eighty-six per cent. Among divisions, the returns varied from
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a low of seventy per cent to a high of one hundred per cent. Regard-
ing the Adjective Check List, from all colleges eighty-one per cent
of the target nominees retwrned completed ACL's. Among individual
divisions, the retwns varied from a low of seventy per cent to a

high of one hundred per cent.
Instrumentation

In this study, four instruments were used to obtain the required
data. In the first phase of the study, the peer Nomination Form was
administered and, in the second and subsequent phase, the Adjective
Check List, the Demographic Information Form, and Form R were

administered to the subjects.

Peer Nomination Form

The basic instrument on which this study was based was the
idiosyncrasy credit Nomination Form (see Appendix A). The Nomination
Form was constructed specifically for this study. The form explains,
defines, and operationalizes idiosyncrasy credit in simplified terms.
The Nomination Form stated the nature of this study, assured the
confidentiality of the data, and provided instructions. TFaculty
members were asked to nominate from the 1list of faculty names within
their division the five individuals whom they perceived as holding
the greatest amount of status and the greatest freedom to deviate
and the five individuals whom they perceived as holding the least
amount of status and the least freedom to deviate. The combined

terms of status and freedom to deviate were used in this study as
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an operational definition of idiosyncrasy credit for purposes of
instrumentation.

The peer nomination technique offered a number of advantages
over other methods of gathering data. The technique made it
possible to involve a large number of raters to make the ratings
more reliable. Also, the technique had the virtue of taking into
account the reality of everyday life where those persons who are in
continued close contact with each other are in a good position to
observe each others' performance. Although the Nomination Form was
constructed specifically for this study, the validity and reliability
of the nomination technique had been established by several earlier
studies, descriptions of some of which follow.

The first substantial work cowmpleted on the validity and relia-
bility of the peer nomination technique was conducted by the Arwmed
Forces. Williams and Leavitt (1947) utilized peer ratings of officer
candidates to predict their performance in cowbat. Those investiga-
tors found that "soclometric group opinion was a wmore valid predictor
both of success in Officer Candidate School and of combal performance
than several objective tests and superiors' ratings [p. 29]." Wherry
and Fryer (1949) found that peer nominations appeared to be a better
measure of ability to lead than any other variable. Confirmation
of these results also came from follow-up studies of graduates of
West Point (1948, 1949).

In regard to computed values of validity for the peer nomination
technique, Richardson, Bellows, and Henry (1951) found levels of

.76 and .77; Webb (1956) obtained .90 value for pooled group ratings.
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In regard to split-half reliability, Hollander (1954) found coeffi-
cients for peer nowinations of leadership falling quite routinely
between .85 and .90, while Anderhalter, ct al. (1952) reported
test-retest reliability coefficients of peer nominations at aboul
.90. Hollander (1964) concluded as follows:

The evidence supporting the validity and reliability of
the peer ratings technique is consistent and substantial.
Nominations do predict diverse behavioral phenowmena
reliably [p. 963

Concern has been expressed over the possibility that peer nomina-
tions are contaminated through friendship bias. Hollander (1956)
investigated that problem and found that overall the data revealed
that about two out of five acknowledged friends nawmed by each subjectl
were nominated, on the average, as high nowinees. Hollander reached
the following conclusions:

In broad terms, the results obtained do not support the

contention that friendship operates as an adversely bilas-

ing and invalidating factor in peer nowinations. It is

true, of course, that friends do receive a somewhat larger

nunber of 'high' nowminations than their actual proportion

would indicate. Bul the aggregative effect of this--in

the popularity sense--does not lead to a generalized

diminution of walidity. Thus, though popularity tends

to be functionally related to peer-nowination scores,
this fails to alter prediction fundamentally [p. 136J.

Adjective Check List

To provide information on the personalities of the subjects,
the Adjective Check List (Gough, Heilbrun, 1965) was used (see
Appendices A and B). The ACL consists of 300 adjectives commonly
asked to describe the attributes of a person. The ACL yields infor-

mation concerning twenty-four experimental scales and indices.
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As a measure of reliability, Gough and Heilbrun (1965) twice
administered the ACL to 100 men, with approximately six months
between times. The test-retest mean reliability coefflcient was
calculated at .54 for the words. The test-reteslt wmean reliability
coefficient for the ACL scales was calculated at .50.

Heilbrun (1958) researched the validity of the ACL by correla-
ting ib with the Edwards Personal Preference Schedule (Edwards, 1954).
Versions of the ACL need scales were related to their counterparts
on the EPPS. The rank order of needs as assessed by the ACL corre-
lated .60 with the ranking given by the EPPS.

Tn another validational study (Heilbrun, 1960) personality
differences between maladjusted and adjusted college students as
measured by the ACL need scales were compared with the combined
judgments of psychologists as to what the personality correlates
of adjustment for each subject should be. TFor male subjects, ten
of the fifteen differences on the need scale were in the direction
specified by the judges, whereas for the female group of subjects,
five scales showed a significant difference in the appropriate
direction.

In this study, use was made of twenty-two of the twenty-four
scales yielded by the ACL. Two scales were not used because the
Adjective Check Lisl reports standardized scores on the basis of sex.
In this study only the standardized male scale was used so that all
scores would be comparable. Therefore all female scores in this study
were converted to male scores. Changes in the value of the female

scores when converted to male scores were significant in all but two
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of the ACL scales. Those two scales were defensiveness and counseling
readiness. Therefore the two scales of defensiveness and counseling

readiness were ignored and were not analyzed or reported in this study.

Demographic Information IForm

To ascertain information on relevant dewographic and biographic
variables associated with idiosyncrasy credit, the Demographic
Information Form (see Appendix B) was administered to the population
sample. The Demographic Information Form was developed especially
for this study. The fourteen items on the instrument originated from
three sources: (1) inference from Hollander's model; (2) logic; and
(3) a list of biographical factors adapted from a biographical
questionnaire developed by Bass, Fiedler and Kruger (1964). The items
included in the Demographic Information Form were as follows.

nane
age

sex

marital status

senilority

tenure

college degrees

subject major

year earned

institution where earned

11. academic honors received

12. job related professional organizations

13. previous job titles

14. dates of previous employment

15. books or monographs published

16. published journal articles

17. social, community, and church organizations

18, offices held in social, community, and church organizations
19. committees participated in at the college

= & & o o o o o

NO O~ OV o

—
(@]
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Form R

To assess the peer perceptions of the target subjects, Form R
was developed (see Appendix B). Form R contains ten items with a scale
of seven alternative responses from low to high for each item. Form R
was developed from inference from Hollander's wmodel, loglc, and a
teacher feedback instrument developed by Bryan (1958), and wodified
by Coats (1969) and Wolthuis (1970). The purpose of using Form R
was to determine if the peer perceptions held for the high nominees
were different from perceptions held for the low nominees. The ten
items included in Form R were as follows.
knowledge of subject matter
teaching ability
relationship with students
contribution toward divisional objectives
speaking abilitly
appearance and grooming
overall effectiveness as a faculty member
status within the community

status within discipline outside the college
degree of nonconforwity

OO XM~ O\ W N

Tt

The form provided instructions to the participants and gave a date

and address for return to the investigator.
Methods of Analyzing Data

The methods of analyzing data were determined according to the
hypotheses and questions developed and lhe data which were derived

therefrom.

Data Analysis for the Hypotheses

The null form of the research hypotheses was tested by comparing,
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through the use of the one-tail t test, (Popham, 1967), differences
between the mean scores of the high nominees and the low nominees.
The comparisons were made within each division, college, and in total
as the data permitted. The analysis of data at the divisional level
was not possible for the hypotheses dealing with duration of affilia-
tion, need for intraception, and need for affiliation because the
sample size was not large enough.

A score for task competency consisted of a compilation of items
one, two, three, four, and seven of Form R (see Appendix B). The
data from items eight and nine of Form R were cowbined to yileld the
scores for the variable of external status. The recent idiosyncratic
behavior score consisted of item ten of Form R. The source of the
data for the hypotheses regarding need for affiliation and need for
intraceptionl was the Adjective Check List (see Appendix B). Data
regarding duration of affiliation were pgathered through the use of

item five of the Demographic Information Form (see Appendix B).

Data Analysis for the Questions

Three inferential statistical models were used to analyze the
differences between the scores of the high nominees and the low
nominees for each of the research questions. WNamely, the three models
used were the chi-square test, the Student's t test, and the Mann-

Whitney U test. Data for each college and in total were analyzed

lSee Appendix A for definitions of the terms need for affilia-
tion and need for intraception.
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statistically for each question., The data regarding speaking ability
and appearance and grooming were also analyzed on a divisional basis.
The data for other questions were not analyzed on a divisional basis
because the sample sizes were too limlted.

The two-tail t test was used to analyze the data regarding appear-
ance and grooming and speaking ability. Data which represented
personality scales and indices were also analyzed through the use of
the two-tail t test., Where the t test was used, the strength of
association, w2, was also cowputed.

The Mann-Whitney U test (Siegel, 1956) was applied to all
demographic variables other than sex. The U test was applied because
it appeared as if the demographic data did not approach a normal
distribution in the population.

For the variable of sex, the chi-square test (Siegel, 1956) was
used to analyze the data. In computing the chi-square statistic,
Yates! (1934) correction for continuity was ewmployed. The coefficient
of contingency, C, (Siegel, 1956) was used to compute the extent of
association between idiosyncrasy credit and sex.

The source of the data regarding demographic variables was the
Demographlic Information Forwm. The Adjective Check List was the
source of the data regarding personality variables. The source of the
data regarding speaking ability was item five of Form R and the
source of the data regarding appearance and grooming was item six
of Form R. The instruments used in this study are presented in

Appendix B.
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Analysis of Instrumentation

The Form R instrument, which sought assessment of the percepltions
of the target nominees' peers, was developed for this study. To
determine independence or construct validity of the items on Form R,

a factor analysis was computed (Kerlinger, 1964). From a factor

analysis one is able to discern which variables on the instrument are

intercorrelated.

Statistical Simnificance and Strength of Association

Traditionally, investigators have stated the specific level of
statistical significance at which the null hypothesis would be re-
jected. A recent trend, however, has developed in behavioral scilence
research to analyze results and merely report the level at which the
null hypothesis can be rejected. This trend has arisen, in part,
from the realization that the .05 and .01 levels of significance
have little logical or scientific basis (Winer, 1952).

Because the statistical significance of an association between
two variables is related to the size of the sample, it is meaningful
to examine the strength of an association as well as the level of
confidence., Additionally, a t test of the difference between two
means merely informs the investigator that there was a relation
(Kerlinger, 1964). If one is interested in knowing the degree of
relationship it then becomes iwmportant to calculate the strength
of association. According to Hays (1963), a belter decision may be

made about data by using both the level of statistical significance

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



and the estimated strength of association than by considering level
of significance alone.

In this study, an estimate of the strength of association, w
(Kerlinger, 1964), was computed and reported for each comparison
where parametric statistics were used. Through the calculation of
w2, one ic able to estimate the percentage of variance accounted for.
The statistic wZ‘was not computed in regard to the variable of sex
where the coefflicient of contingency, C, was used to compule the
extent of association. In instances where the Fisher Exact Probability
test and the Mann-Whitney U test were computed the strength of
association was not computed because it would have been artificial

to have done so.
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CHAPTER IV
REPORT OF THE FINDINGS

The data obtained from the procedures and analyses described
in Chapter III are presented as follows. First, the analysis of the
instrumentation is presented; second, the analysis of the data
regarding the hypotheses is displayed, and finally the data analysis
for the questions is exhibited.

The results of data analyses are presented in summary form for
both the hypotheses and for the questions regarding demographic
items within the text. The results of the analyses regarding
personality variables are reported in the text only where significant
associations were found. The results of all data analyses are dis-
played in thelr entirety in the Appendices.

The summary tables of each pair-wise comparison where the t test
was used include the degrees of freedom, df; the wmean score of the
high nominees, mean high; the mean score of the low nominees, mean
low; the computed t value, t; the level of statistical significance,
p; and the strength of association, u?. The summary tables where the
Mann-Whitney U test was applied include the total number of subjects,
N3 the mean score of the high nominees, mean high; the wmean score of
the low nominees, mean low; the computed U value, U; the computed 2
value, Z; and the level of statistical significance, p. Where chi-square
was used the raw frequencies were reported, the computed chi-square,

L2
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55; the degrees of freedom, df; the level of statistical significance,
p; and the coefficient of contingency, C.

For all statistical versions of the research hypotheses, one-
tail t tests were computed. For all research questions the level
of significance was based on the two-tail distribution. Probability
levels are reported at the approximate obtained significance
probability or as n.s. (not significant) if the probability level

of observing tested differences due to error variance is greater

than .50.

Analysis of Instrumentation

Factor Analysis of Form R

To determine the underlying factors of Form R, an inter-
correlation matrix, factor wmatrix, and a rotated factor matrix were
computed. The inter-correlation and factor matrices are displayed
in Appendix F. Tables 38 and 39. Contained within Table 2 is the

rotated factor matrix.
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TABLE 2

Rotated Factor Matrix of Form R

Form R Item I I1I I1I
1. KNOWLEDGE OF SUBJECT MATTER 729 -.004 -.226
2. TEACHING ABILITY .876 .009 -.166
3. RELATIONSHIP WITH STUDENTS 821 .035 ~.053
4, CONTRIBUTION TOWARD DIVISIONAL
OBJECTIVES 775 -.036 ~.214
5. SPEAKING ABILITY B -.090 ~.223
6. APPEARANCE AND GROOMING 256 -.684 -.262
7. OVERALL EFFECTIVENESS AS A
FACULTY MEMBER .810 -.100 ~.249
8. STATUS WITHIN THE COMMUNITY 226 -.02 ~.853
9. STATUS WITHIN DISCIPLINE
OUTSIDE THE COLLEGE <240 .010 -.840
10. DEGREE OF NONCONFORMITY L146 .80 -.195

Ly

An inspection of the rotated factor matrix indicated that there

were three distinct factors operating within the ten Form R items,

namely task competency, external status and nonconformity. For the

most part, the three factors found were consistent with the use

made of Form R data.

An examination of the rotated factor matrix revealed that items

one, two, three, four, five, and seven are strongly associated with a

common factor. This study used a combination of items one, two,
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three, four, and seven as a measure of task competency. The factor
analysis seemed to indicate that speaking ability (item five) was re-
lated to task competency.

The degree of nonconformity and appearance and grooming were
analyzed on separate bases. An. examination of the rotated factor
matrix disclosed that these two items appear to be somewhat distinct
from other items and frow each other.

The variable of external status was operationalized as a com-
bination of items eight and nine as found on Form R. An inspection
of the rotated factor matrix showed that both items were highly

correlated with each other and together were distinct from other

factors.

Research Hypotheses

Hypothesis 1. The faculty members who are identified as high
idiosyncrasy credit nominees will be perceived as being wmore

competent in task related activities than the low nominees.

Presented within Table 3 is a summary of the results of the one-
tail t tests used to determine the relationship between idiosyncrasy
credit and task competency. The analyzed data are displayed in their
entirety in Appendix F, Table 40. Task competency was wmeasured by

ratings of faculty members on items 1, 2, 3, 4, and 7 of Form R.
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TABLE 3

Relationship Between Idiosyncrasy Credit
and Perceived Task Competency

Meana Mea o >

daf High Low t p w
College Alpha 1178 5.65 L,2h 19.41 L0005 .24
Social Science Division 678  5.56 4,28 14.82 .0005 24
Science Division 498  5.80 4,19 12,77 .0005 .24
College Beta 858 5.81 4,23 15.78 .0005 22
Humanities Division 278  5.50 3.76 8.29 ,0005 .19
Science Division 578  5.94 L.51 13.51 L0005 .23
College Gamma 1083 5.73 4,26 19.50 L0005 .26
Social Science Division u88 5,61 4,37 10.69 .0005 .18
Science Division 593  5.83 L,16 16.84 .0005 .33
Total 3123 5.66 4,31 28.01 .0005 .20

“Mean high = Mean task competency score for the high idlosyncrasy
credit nominees.

Mean task competency score for the low idiosyncrasy
credit nowminees.

p = One-tail test of significance.

I

bMean low

C

The results of the analyses indicate quite clearly that the high
idiosyncrasy credit nominees were perceived to be more competent in
task related activities than were the low nominees. This relation-
ship was found within all divisions, colleges, and in total. These
differences could have been expected by chance only five times in

ten thousand. The average,u)z, for all divisions combined was twenty

percent.
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Hypothesis 2. The faculty members who are identified as high
idiosyncrasy credit nominees will be perceived as holding

greater external status than the low nominees.

Table 4 contains a swmmary of the results of the one-tail t
tests used to compute the relationship between idiosyncrasy credit
and external status. Displayed within Appendix F, Table 40, is a
comprehensive table of all the analyzed data. External status was

measured by a combination of ratings on items eight and nine of Forum R.
TABLE 4

Relationship Between Idiosyncrasy Credit
and Perceived External Status

Mean Mean a 5

daf High Low t p W

Collepe Alpha L8 5.01 3.19 13.70 .0005 .29
Sociagl Science Division 256 4.93 3.16 10.69 L0005 .30
Science Division 190  5.13 3.21 8.70 . 0005 .28
College Beta 238 5.07 3.74 7.16 .0005 .18
Humanities Division 90 4,92 3.76 3.39 .0005 .10
Science Division 6 5.14 3.72 6.59 .0005 .21
College Gawmma 248 4,96 3.86 5.46 .0005 .10
Social Science Division 130 L.74 L.,06 2.63 .0005 04
Science Division 116 5.22 3.65 5.07 0005  ,17
Total 938 5.0L1 3.50 15.62 .0005 .20

%One-tail test of significance
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From an examination of the results, it is evident that the high
nominees were perceived as holding greater external status than the
low nominees. This relationship was demonstrated in all divisions,
colleges and in total. These differences could have been expected by
chance only five times in ten thousand. The strength of association,
wZ, indicated that external status accounted for a low of four percent
of the variance in idiosyncrasy credit ratings in one division to a
high of thirty percent in another. The average wz, computed on all
of the data, accounted for twenty percent of the variance in idiosyn-

crasy credit ratings.

Hypothesis 3. The faculty members who are identified as high
idiosyncrasy credit nominees will be perceived as exhibiting
a greater amount of idiosyncratic behavior than the low

nominees.

Exhibited within Table 5 is a summary of the findings of the t
tests used to test the existence of a relationship between idiosyncrasy
credit and idiosyncratic behavior. Displayed within Appendix F, Table
40, are the data in their entirety. The idiosyncratic behavior score

came from item ten of Form R.
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TABLE 5

Relationship Between Idiosyncrasy Credit
and Tdiosyncratic Behavior

Mean Mean a 5

af High Low t D w
College Alpha 258 3.93  2.82 5.41 .0005 .09
Social Science Division 153 3.8L  2.76 3.89 .0005 .07
Scilence Division 103 h,11  2.95 3.55 . 0005 .09
College Beta 187 2.89 2.53 1.29 .10 .00
Humanities Division 61 5,0 2,06 8.58 .0005 53
Science Division 124 1.82 2.78 4,02 .0005 .10
College Gamma 225 3.70  3.19 2.55 .01 .02
Social Science Division 98 3.70 3.15 1.62 .10 .01
Science Division 125 3.69  3.21 1.89 .025 .02
Total 67k 3.27 3.14 .83 25 .00

d0ne-tail test of significance

The results are mixed in both direction and strength of association.
The high nominees were perceived to exhibit preater idiosyncratic
behavior at a level of significance beyond .02 in each of four divisions.
Among those four divisions the portion of the variance accounted for,
wz, ranged between one percent and fifty-three percent. In one division
the direction of the data was reversed and in another the difference
was slight. When all data were combined, the differences were found

to be slight and the portion of the variance accounted for was zero.

Hypothesis 4., The faculty members who are identified as high

idiosyncrasy credit nominees will have held group membership
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for a longer time than the low nominees.

Table 6 offers a summary of the results of the one-tail t tests
used to test the existence of a relationship between idiosyncrasy
credit and duration of affiliation. The analyzed data are displayed
in their entirety in Appendix F, Table 42. TITtewm five of the
Demographic Information Form was the source of the duration of group

affiliation data.
TARLE 6

Relationship Between Idiosyncrasy Credit
and Duration of Group Affiliation

M?an Mean a 2

ar High Low t P W

College Alpha 18 L.,80 3.90 .75 W25 .00
College Beta 14 6.00 6.62 .53 W40 .00
College Gamma 13 3.87 3,14 1.2. .25 .03
Totals ) 4,88 4,26 1.09 .25 .00

q0ne-tail test of significance

An examination of these analyses reveals that in two of three
colleges the high nominees had belonged to the group for a greater
length of time than the low nominees. In both of these instances a
difference this great could be expected by chance twenty-five times

in one hundred. The portion of the variance accounted for was gzero
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in two colleges while in College Gamma three percent of the varlance

was accounted for.

Hypothesis 5. The faculty mewmbers who are identified as high
idiosyncrasy credit nominees will have a greater need for

intraception than the low nominees.

Contained within Table 7 is a summary of the results of the t
tests used to determine the relationship need for intraception and
idiosyncrasy credit. A complete display of the analyzed data is
exhibited in Appendix F, Table 42, The need for intraception scores

were yielded by the Adjective Check List.
TABLE 7

Relationship Between Idlosyncrasy Credit
and Need for Intraception

51

Mean Mean >

ar High  Low 5 p w

College Alpha 17 55.11  59.10 .80 .50° .00
College Beta 12 49.83  56.50  1.00 .50° .00
College Gamma 13 55,62 54,57 17 ns® .00
Totals W6 53.91  57.00 .95 .50° .00

aOne-tail test of significance

bTwo—tail test of significance

The results suggest that the high nominees do not have a greater
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need for intraception than the low nominees. In fact, in two of three

colleges the data indicate the opposite. No significant differences were

found in any of the analyses.

Hypothesis 6. The faculty members who are identified as high

idiosyncrasy credit nominees will have a greater need for

affiliation than the low nominees.

Table 8 contains a summary of the results of the t tests used
to determine the relationship between need for affiliation and idio-
syncrasy credit. Appendix T, Table 42, contains a complete display of
the analyzed data. The Adjective Check List was the source of the

need for affiliation scores.

TABLE 8

Relationship Between Idiosyncrasy Credit
and Need for Affiliation

Mean Mean 2

af High Low t p W

College Alpha 17 55,22 19,20 .72 .25% 00
College Beta 12 50.66  53.25 .50 ns® .00
College Gamma 13 45,62 L5.28 .06 ns? .00
Totals L6 49.52 49,40 Ok ns® .00

80ne-tail test of significance

bTwo-tail test of significance
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An exawination of the results suggests that there were no signifi-

cant differences between the high and low nominees in regard to need

for affiliation,

Research Questions

The analyzed data are presented in the text in summary form for
each demographic variable. Because twenty-one personalily variables
were investigalted, only those variables showing a relationship with
idiosyncrasy credit are presented here. The results of all data
analyses are shown, in total, in Appendix F. The source of the
demographic data was the Demographic Information Form, and the source
of the personality data was the Adjective Check List. The instruments

used in this study are displayed in Appendix B.

Questions regarding demographic variables

Question la: What is the relationship between idlosyncrasy credit

and age?

An examination of the data analyses revealed that there were no
strong relationships between idiosyncrasy credit and age. Table 9

contains the results of the data analyses regarding age.
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TABLE 9

Relationship Between Idiosyncrasy Credit and Age

Mean

Mean
ar High  Low t po 0
College Alpha 18 39.70  35.80 .85 .50 .00
College Beta 14 34.62 39.62 1.36 .20 .05
College Gawmma 13 40.87 35.71 1.15 .50 .02
Totals 49 38.50 37.00 .60 ns .00

@wo-tail test of significance

Question lb: What is the relationship between idiosyncrasy credit

and number of earned college degrees?

In preparing the data for analysis, each Bachelor's degree,
Master's degree, and Doctor's degree was counted as one. Table 10
contains the results of the statistical analyses regarding the

relationship between idlosyncrasy credit and earned college degrees.,
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TABLE 10

Relationship Between Idiosyncrasy Credit
and Earned College Degrees

Mean Mean
N High Low U 7 p?
College Alpha 20 2.30 2.10 35.00 1.13 2L
College Beta 16 2,28 2,12 23.50 .52 Ll
College Gamma 16 2.25 1.85 18.00 1.15 .16
Total 50 2,28 2,00 228,50 1.63 .10

8ryo-tail test of significance

From an examination of the results, it was apparent that the high
nominees earned wore college degrees than the low nominees. This
tendency was noted in all three colleges and in total. The levels
of computed statistical significance, however, were weak. When the
data from all three colleges were cowbined and analyzed, a difference

was found that could have been expected by chance ten times in one

hundred.

Question lc: What is the relationship between idiosyncrasy credit

and number of academic honors?

The results of the Mann-Whitney U Tests regarding the academic

honors data are presented in Table 11,
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TABLE 11

Relationship Between Idiosyncrasy Credit and
Number of Academic Honors

Mean Mean a

N High Low U 7 p

College Alpha 20 .80 1.60 36.00  -1.05 .28
College Beta 16 .62 .50 31.50 | .05 ns
College Gamma 16 .87 .28 23.50 .52 Al
Total 52 .76 .88 309.00 -.30 ns

dwo-tail test of significance

The results of these analyses suggested that there were no signifi-
cant differences between the number of academic honors of the high

nominees and the low nominees.

Question 1d: What is the relationship between idiosyncrasy credit and

number of memberships held in job-related professional organiza-

tions?

Table 12 offers a summary of the results of the U tests used to
determine the relationship between idiosyncrasy credit and number of

memberships held in job-related professional organizations.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



57

TABLE 12

Relationship Between Idiosyncrasy Credit and
Mewmbership in Professional Organizations

Mean Mean
N High Low U Z pa
College Alpha 20 3.20 3.00 45,50 .34 ns
College Beta 16 1.62 3.25 13.00 1.99 .05
College Gamma 16 2.87 i.83 15,00 1.16 .08
Total 52 2,61 2.79 299.50 -2k ns

4Two-tail test of significance

An inspection of the findings indicated that in two of three
colleges the high nominees held more memberships in professional organi-
zations than did the low nominees. In College Beta the low nowminees
held more memberships than the high nominees. When all data were
combined, the differences found did not approach a strong level of

significance.

Question le: What is the relationship between idlosyncrasy credit

and number of published journal articles?

Table 13 contains the results of the U tests to determine the
relationship between idiosyncrasy credit and number of published

Jjournal articles.
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TABLE 13

Relationship Between Idiosyncrasy Credit and
Number of Published Journal Articles

Mean Mean a

N High Low U Z p

College Alpha 20 1.22 .10 22.50 1.83 .10
College Beta 16 1.25 1.00 28.00 A2 .32
College Gamma 16 2,75 14 10.50 2.02 .02
Total 52 1,72 .36 200.50 2,17 .03

8ywo-tail test of significance

These analyses indicated that the high nominees wrote and pub-
lished more journal articles than did the low nominees. In College
Alpha, the differences observed could have happened by chance ten times
in one hundred. In College Beta, the differences observed could have
been expected by chance thirty-two times out of one hundred. The
difference found in College Gamma could have been observed by chance
two times in one hundred. When the data were summarized the extent
of the differences was clearly apparent. In total, the differences

observed were statistically significant at the .03 level.

Question 1f: What is the relationship between idiosyncrasy credit

and number of published books or monographs?

The analyses regarding the relationship between idiosyncrasy
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credit and published books or monographs are reported in Table 14,
TABLE 14

Relationship Between Idliosyncrasy Credit and
Number of Published Books or Monographs

Mean Mean a

N High Low 9) Z p
College Alpha 20 1.00 .10 34,50 1.17 .24
College Beta 16 .12 .37 24,00 -84 Al
College Gamma 16 .25 b 25,00 .34 .50
Total 52 L6 .20 302,50 L2 ns

8Two-tail test of significance

An examination of the results revealed that no strong relation-

ship was found between idiosyncrasy credit and number of published

books or wmonographs.

Question lg: What is the relationship between idiosyncrasy credit and

membership in social, community, or church organizations?

From an examination of these analyses it was apparent that there
was no consistent relationship between idiosyncrasy credit and member-
ship in social, community, or church organizations. The results of

the statistical tests regarding membership are presented in Table 15.
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TABLE 15

Relationship Between Idiosyncrasy Credit and
Membership in Social, Community, or Church Organizations

Mean Mean n

N High Low U Z p-

College Alpha 20 2,40 1.50 36.50 1.02 .30
College Beta 16 .50 1.00 21,00 -1.15 .26
College Gamma 16 1.37 .57 16.00 1.38 .10
Total 52 1.50 1.08 360.50 .66 .50

8Two-tail test of significance

Question lh: What is the relationship between idiosyncrasy credit
and the holding of an office within social, community, or church

organizations?

The results of these analyses are presented in Table 16.
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TABLE 16

Relationship Between Idiosyncrasy Credit and the
Holding of an Office Within Social,
Community, or Church Organizations

61

Mean Mean a

N High Low U Z p

College Alpha 20 1.40 1.00 L, 50 41 ns
College Beta 16 .25 62 27,00 -.52 ns
College Gamma 16 .37 1.37 17.50 L.52 .16
Total 52 1.03 .69 294,00 .80 L2

8Two-tail test of significance

An examination of these analyses suggested that there was no
consistent relationship between idiosyncrasy credit and the holding

of an office within socilal, community, or church organizations.

Question 1li: Whal is the relationship between idiosyncrasy credit

and membership on college committees?

The analyzed data are presented in Table 17. In Colleges Beta
and Gamma the low nominees held more memberships than the high nomi-
nees. In College Beta the difference observed could have happened
by chance twenty-six times out of one hundred and in College Gamma

the differences could have occurred by chance ten times out of one

hundred.
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TABLE 17

Relationship Betweén Idiosyncrasy Credit
and Membership on College Committees

Mean Mean
N High Low ] Z p?
College Alpha 20 2,40 1.20 20.50 1.02 .30
follege Beta 16 1,00 1.62 21.00 -1.15 .26
College Gamma 16 .50 71 16.00 -1.38 .10
Total 52 1.38 1.20 296.50 .53 .59

Myo-tail test of signiticance

Question 1j: What is the relationship between idiosyncrasy credit

and the sex of the group members?

The data for all colleges combined and the results of the analyses

regarding such data are presented in Table 18.
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TABLE 18
Relationship Between Idiosyncrasy Credit

and the Sex of the Nominee
for ALl Colleges Combined

Male Temale Total
Number of
High Nominees 28 2 30
Number of
Low Nominees 21 9 30
Total 49 11 60
x° ar b2 c
3.98 1 .10 .06

dwo-tail test of significance

When the data were analyzed by college, no significant differences
were found in regard to sex. When all data were combined, however,
the results indicated a significant difference between the high and
low nominees in regard to sex. This difference could have been expected
by chance ten times in one hundred. The extent of association, C,

was .006.

Questions regarding personality variables

Question 2: What is the relationship between idiosyncrasy credit

and each of the following personalily variables?

a. total number of adjectives checked
b. number of favorable adjectives checked
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¢. number of unfavorable adjectives checked
d. self-confidence

e. self-control

f. lability

g. personal adjustment

h. need for achievement

i. need for dominance

j. need for endurance

k. need for order

1. need for nurturance

m. need for heterosexuality
n. need for exhibition

0. need for autonomy

p. need for aggression

q. need for change

r. need for succorance

s. need for abasement

t. need for deference

Tables 19 through 26 present the results of the two-talled it
tests which approached a level of significance. Appendix F, Table 42,
displays the analyzed data regarding personality variables in their
entirety. Only those personality variables which seemed to be
assoclated with idiosyncrasy credit are presented in the text.

An inspection of the findings (see Appendix F, Table 42) reveals
that no strong relationships were found between idiosyncrasy credit
and any of the following personality scales and indices:

total number of adjectives checked
number of favorable adjectives checked
number of unfavorable adjectives checked
lability

personal adjustment

need for endurance

need for order

need for nurturance

need for autonowy

need for aggression

need for change

need for succorance

¢ o ° e e ® o

O O~ O\t W

=
&5

=
e}
- L]

Definitions of the personality scales and indices used are presented

in Appendix A.
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Contained within Table 19 are the results of the analysis of the

relationship between idiosyncrasy credit and the scale of self-

confidence.
TABLE 19
Relationship Between Idiosyncrasy Credit
and Self-Confidence
Mean Mean a 2
daf High Low t p w
College Alpha 17 57.22 50.50 1.16 .40 .01
College Beta 12 56.20 56.12 .02 ns .00
College Gamma 13 56 .00 43,00 1.94 .10 .16
Total 46 56.47 50,20 1.76 .10 oL

wo-tail test of significance

An examination of the results of this analysis indicated a slight
tendency for the high nominees to score higher than the low nominees on
the self-confidence scale. This tendency was found to exist in all
three colleges and in total. However, in College Bela the differences
were almost non-existent and in College Alpha the difference could have
occurred by chance forty times out of one hundred. The highest level
of statistical significance occurred in College Gamma and in total
when the differences could have occurred by chance ten times in one
hundred. The strength of association,tnz, indicated that, in total,

self-confidence accounted for four percent of the variance.
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The results of the data analysis regarding need for dominance

are reported in summary form in Table 20.

TABLE 20

Relationship Between Idiosyncrasy Credit
and Need for Dominance

Mean Mean
daf High Low t pa w2
College Alpha 17 59.22 52.00 1.55 .20 .07
College Beta 12 54.33 59.37 .81 50 .00
College Gamma 13 59,25 44,28 2.48 .05 .25
Total 46 57.95 52,20 1.73 .10 .0l

8Two-tail test of significance

An examination of the results revealed that in two of three
colleges the high nominees exhibited a greater need for dominance
than did the low nominees. In College Alpha a difference this great
could have occurred by chance twenty times in one hundred and in College
Gamma the difference could have occurred by chance five times in one
hundred. In College Beta the direction of the data was reversed and
the difference was not large encugh to approach a high level of
significance. When all data were combined a difference this large
could have occurred by chance ten times in one hundred. The strength
of association,wz, revealed that need for dominance accounted for

four percent of the variance.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



67
Displayed within Table 21 is a summary of the data regarding

the need for achievement scale.
TABLE 21

Relationship Between Idiosyncrasy Credit
and Need for Achievement

Mean Mean a 2

df High Low t P w
College Alpha 17 62,22 53.90 1.80 .10 .10
College Beta 12 56.00 62.37 1.25 .50 .0k
College Gamma 13 57.12 48.00 1.72 .12 .11
Total ) 58.82 54.96 1.27 .50 .01

8lyo-tail test of significance

An inspection of the results revealed that in two of three
colleges the high nominees scored higher than the low nowminees.
Differences that large could have occurred by chance in College Alpha
ten times in one hundred and in College Gamma twelve times in one
hundred. In College Beta the direction of “the data was reversed.
However, the difference found was not large enough to reach a high
level of significance.

Displayed within Table 22 is a summary of the data regarding the

need for heterosexuality scale.
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TABLE 22

Relationship Between Idiosyncrasy Credit
and Need for Heterosexuality

Mean Mean a 2

df High Low t p w
College Alpha 17 s4.66  40.90 2,30 .05 .18
College Beta 12 53.50 50.62 .38 ns .00
College Gamma 13 L7.,25 49,28 L7 ns .00
Total L6 51.78 L6.36 1.53 .20 .02

8ryo-tail test of significance

In College Alpha and College Beta the high nowminees achieved
higher mean scores than the low nominees in regard to need for hetero-
sexuality. In College Alpha the difference could have occurred by
chance only five times in one hundred. The differences in the other
two colleges and in total were not large enough to reach a high level
of significance.

A brief display of the analyzed data regarding need for aggression

is contained in Table 23.
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TABLE 23

Relationship Between Idiosyncrasy Credit
and Need for Aggression

Mean Mean
daf High  Low t p* we
College Alpha 17 51.55  48.30 .70 .50 .00
College Beta 12 51.50 50.37 .16 ns .00
College Gamma 13 56.75 L6.00 1.64 .20 .10
Total L6 53.34 48,32  1.53 .20 .02

8lwo-tail test of significance

In all three colleges and in total a tendency for the high nominees
to score higher on the need for aggression scale was noted. In two
colleges, however, a high level of significance was not reached. In
College Gamma and in total the differences could have occurred by
chance twenty tiwmes in one hundred.

Table 24 contains a summary of the data analysis regarding the

relationship between idiosyncrasy credit and need for abasement,
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TABLE 24

Relationship Between Idiosyncrasy Credit
and Need for Abasement

Mean Mean
af High  Low t p2 w°
College Alpha 17 43.55 L9, 40 1.47 .20 .05
College Beta 12 L., 66 Ls5,12 .08 ns .00
College Gamma 13 L, 00 50.57 1.24 .50 .03
Total U6 Lk, 00 48,56 1.63 .15 .03

qMyo-tail test of significance

In all three colleges and in total a tendency for the low nowinees
to score higher than the high nominees in need for abasement was noted.
In College Alpha a difference this large could have occurred by chance
twenty times in one hundred. When all data were combined the difference
could have occurred by chance fifteen times in one hundred. In both
College Beta and College Gamma the differences found were consistent
in direction but failed to reach a high level of significance.

A brief display of the analyzed data regarding need for deference

1s contained in Table 25.
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TABLE 25

Relationship Between Idiosyncrasy Credit
and Need for Deference

Mean Mean a 2

df High Low t p w
College Alpha 17 47,00 50.10 .54 ns .00
College Beta 12 48,00 48.62 .09 ns .00
College Gamma 13 h2,12 53.28 1.62 .15 .10
Total L6 45,56 50.52 1.39 .20 .01

8Two-tail test of significance

In all three colleges and in total the low nowinees exhibited
higher mean scores than the high nominees in regard to need for
deference. However, in College Alpha and College Beta the differences
were minimal. In College Gamma the difference between the high and
low nominees could have occurred by chance fifteen times in one

hundred.

A summary of the results of the two-tail t analysis regarding
the relationship between idiosyncrasy credit and need for exhibition

is presented in Table 26.
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TABLE 26

Relationship Between Idiosyncrasy Credit
and Need for Exhibition

Mean Mean
af High  Low % p2 o
College Alpha 17 52,11 46,30 1.09 .50 .01
College Beta 12 53.66 50,87 A6 ns .00
College Gamma 13 55,00 Lb, 14 1.60 .20 .09
Total L6 53.52 b7.,16 1.90 .10 .05

qTwo-tail test of significance

The faculty wmembers who were identified as high nominees ex-
hibited a greater need for exhibition than the low nominees. This
tendency was noted in each division. The differences, however, were

not large enough to reach a high level of statistical significance.

Question 3: What is the relationship between idiosyncrasy credit

and appearance and grooming?

Table 27 contains a summary of the results of the two-tail t
tests used to cowmpute the relationship between idiosyncrasy credit
and appearance and grooming. The sample size was large enough, in
this instance, to allow for analyses within each division as well
as each college and in total. Appendix F, Table 40 displays all of

the analyzed data regarding appearance and groowming.
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TABLE 27

Relationship Between Idiosyncrasy Credit
and Appearance and Grooming

Mean Mean a 5

daf High Low t p W
College Alpha 253 5.41 4,91 2.94 .01 .02
Social Science Division 150 5.36 5.25 J6 ns .00
Science Division 101 5.51 L, b6 4,63 001 .16
College Beta 195 5.09 5.22 .69 .50 .00
Humanities Division 60 3.93 5.18 3.10 01 .12
Science Division 133 5.56 5.25 1.62 .20 .00
College Gamma 250 5.56 5.30 1.72 .10 .00
Social Science Division 101 5.50 5.32 .68 .50 .00
Science Division 145 5.60 5.28 1.81 .10 .01
Total 701 5.36 5.13 2.26 .05 .00

dTwo-tail test of significance

The relationship between idiosyncrasy credit and appearance and
grooming varied considerably from one division to another. In five of
the six divisions the high nominees obtained higher ratings than the
low nominees. A strong relationship was found, however, only in the
Science Division of College Alpha where the difference could have
occurred by chance one time in one thousand. An inspection of the
findings revealed that in the Humanities Division of College Beta
the low nominees scored higher than the high nominees. Such a differ-

ence could have occurred by chance one time in one hundred.

Question 4: What is the relationship between idiosyncrasy credit and

speaking ability?
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A summary of the results of the two-tail t analyses regarding the
relationship between idiosyncrasy credit and speaking ability is pre-
sented in Table 28. A cowplete presentation of the findings is dis-

played in Appendix F, Table 40.

TABLE 28

Relationship Between Idiosyncrasy Credit
and Speaking Ability

Mean Mean a >

df High Low t P W
College Alpha 254 5.71 L.,17  10.25 .001L .29
Social Science Division 148 5,72 L,19 8.41 .001 .32
Science Division 104 5.68 4,15 5,97 L.001 .24
College Beta 197 5.35 4,37 4,73 ,001 .10
Humanities Division 60 5,37 3.69 4,29 001 .21
Science Division 135 5.34 4,72 2.66 ,001 .04
College Gamma 240 5.70 4,53 7.16 .001 .18
Social Science Division 102 5,67 4.81 3.18 .001 .07
Science Division 136 5,72 4,33 6.96 .001L .25
Total 695 5.60 4,35 12.64 .001 .18

#Two-tail test of significance

The high nominees achieved higher mean scores than the low nowminees
in all instances. Differences as large as those found could have
occurred by chance one time in one thousand. The strength of associa-
tion,u?, ranged from a low of four percent to a high of thirty-two
percent. When the data were analyzed in total the strength of

association was calculated at eighteen percent.
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Summary

A strong positive relationship was found between idiosyncrasy
credit and task competency. A strong positive relationship was also
found between idiosyncrasy credit and external status.

A consistent relationship between idiosyncrasy credit and dura-
tion of group affiliation was not evident. An inspection of the
results also indicated that there was no consistent relationship
between idiosyncrasy credit and the hypothesized variables of need
for affiliation and need for intraception.

Conflicting relationships were found between idiosyncrasy credit
and idiosyncratic behavior. A considerable amount of variance in the
computed strength of association was noted from one division to an-
other.

Evidence of a consistent positive relationship between idiosyn-
crasy credit and age was not found. A tendency of the high nominees
to hold more college degrees than the low nominees was noted.

A consistent relationship between idiosyncrasy credit and number
of academic honors or wmewberships held in professional organizations
was not evident., A positive relationship was found to exist between
idiosyncrasy credit and number of published journal articles. Evidence
of a strong relationship between idiosyncrasy credit and number of
published books or monographs, or number of memberships held in college
comnittees, was not found. The results also indicated that females
recelved a greater proportion of low nominations than did males.

No consistent relationships were determined to exist between
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idiosyncrasy credit and the following personality scales: total number
of adjectives checked, number of favorable adjectives checked, number
of unfavorable adjectives checked, lability, personal adjustment, need
for endurance, need for order, need for nurturance, need for autonomy,
need for aggression, need for change, and need for succorance.

Although high levels of statistical significance were not reached,
the data indicated a tendency for the following variables to be posi-
tively associated with idiosyncrasy credit: self-confidence, need
for dominance, need for exhibition, need for achlevement, need for
heterosexuality, and need for agression. A tendency for a negative
association with idiosynecrasy credit was found regarding need for
abasement and need for deference.

The relationship between idiosyncrasy credlt and appearance and
grooming was inconsistent from one situation to another. A strong
positive relationship was found between idiosyncrasy credit and speak-
ing ability. It must be noted, however, that the results of a factor
analysis indicated that the scores which comprised speaking ability
were high intercorrelated with the scores which constituted task

competency.
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CHAPTER V

SUMMARY, DISCUSSION OF FINDINGS,
CONCLUSIONS AND IMPLICATIONS
This chapter will (1) provide the reader with a brief
description of the purposes and design of the study, (2) discuss the
findings in regard to the idiosyncrasy credit theory, (3) present
the conclusions drawn from the findings, and (4) offer a brief dis-

cussion of the implications of the findings.
Surmmary

In attempting to understand the behavior of individuals within
groups, observers have been perplexed by the differences in behavioral
limits accorded group wmembers. Moreover, leaders have expressed con-
cern that in a group setting, certain prestigious individuals can
exhibit behavior that would bring prompt and punitive sanctions upon
lesser individuals. A comprehensive theory, termed "idiosyncrasy
credit,” was developed by Hollander (1958) which attempted to explain
such a behavioral phenomenon.

Hollander's theory and wodel of idiosyncrasy credit are compre-
hensive in their treatment of conformity and status. Idiosyncrasy
credit may be considered as the positive impressions of a person held
by others. Credit represents status and allows for behavior which wmay
be variant, innovative, or influential in nature. According to
Hollander, idiosyncrasy credit is supposed to be measured by the

77

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



78
degree to which an individual may exceed the "limits" set by the common
expectancies of the group.

Portions of Hollander's theory have not been validated by empiri-
cal study. Hollander hypothesized that the three general variables
which are detsrminants of idiosyncrasy credit are: (1) task competency,
(2) individual characteristics, and (3) immediate past idiosyncratic
behavior. The variables of task competency and immediate past idio-
syncratic behavior have been previously investigated in laboratory
studies, but were lacking verification of their association with idio-
syncrasy credit in a field situation. Also, only a few specific
individual characteristics which are associated with ildiosyncrasy
credit have been investigated in any setting, so far as was known.

Tt was suggested by Boles (1970) that the theory of idiosyncrasy credit
may provide educators with a framework for studying behavior within

the various social systems found in education. So far as was known,
the theory of idiosyncrasy credit had not been previously investigated
in an educational setting.

Therefore, the intent of this study was to investigate a portion
of the theory of idiosyncrasy credit outside of the laboratory in an
educational field setting. Also, this study sought to learn if the
portion of the idiosyncratic credit theory which it investigated was
a mere hypothetical construct or was congruent with real social systems
in education.,

The specific purpose of this study was to investigate the relation-
ship between idiosyncrasy credit and task competency, external status,

recent idiosyncratic behavior, duration of group affiliation, appearance
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and groowming, speaking ability, and selected personality and demo-
graphic variables in various collegical situations.

The sample from the population represented in this study consisted
of 140 faculty mewbers within six academic divisions of three Michigan
community colleges., This study was designed to wmake comparisons be-
tween faculty members with a high amount of idiosyncrasy credit and
faculty members with a low amount of ildiosyncrasy credit within each
academic division. The faculty members with high idiosyncrasy credit
and the faculty members with low idiosyncrasy credit were determined
through the development and administration of a peer nowination form.
The nomination form asked faculty members to nominate, from a list of
faculty names in their division, the names of the five persons that
they considered to have the highest amownt of idiosyncrasy credit
and the five with the lowest amount of idiosyncrasy credit. The peer
nominations were tabulated and the five persons with the wmost high
nominations were designated as the high nominees and the five persons
with the most low nominations were termed the low nominees. The high
and low nominees completed the Adjecltive Check List, which assessed
personality traits, and a questiommaire which contained demographic
and biographic items. All facully wmembers within each division were
asked to rate the high and low nominees on the variables of task
competency, appearance, speaking abilitly, external status, and extent
of nonconformity.

Comparisons were made between the high and low nominees on each
of the variables studied. The statistical tests used to analyze the

data consisted of 1 tests, Mann-Whitney U tests, and chi-square.
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In addition to the aforementioned analyses, the approximate level
of significance for each computed value was determined, as well

as an estimate of the strength of association.
Discussion of TFindings

General findings

This study found a strong, consistent, positive relationship
between idiosyncrasy credit and task competency. This finding is
in agreement with Hollander's (1958) theory of idiosyncrasy credit
and the experimental research which has been conducted on the theory.
It appears that Hollander's contention that idiosyncrasy credit is
related to task competency is not only valid in experimental studies
but is in agreement with real on-going social systewms in education.

The findings of this study are also in agreement with Hollander's
thesis that one's idiosyncrasy credit is related to his status exter-
nal to the group. A consistent positive relationship was found be-
tween idiosyncrasy credit and external status. The individuals
perceived to have high idiosyncrasy credit were also perceived to
hold higher external status than the low nominees.

The relationship between idiosyncrasy credit and idiosyncratic
behavior was inconsistent. The high nominees were perceived to exhibit
a greater amount of idiosyncratic behavior than the low nominees at a
statistically significant level in four of the six divisions in the
sample population. In one division the difference was slight and in

another the direction of the difference was reversed. The strength
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of the association between idiosyncrasy credit and idiosyncratic be-
havior varied considerably from one division to another. Hollander
contended that an individual with high idiosyncrasy credit has the
potential to display wore idiosyncratic behavior than others but might
not choose to do so. The findings of this study suggest that the
relationship between idiosyncrasy credit and idiosyncratic behavior
may depend upon the situation.

This study also found a positive relationship between speaking
ability and idiosyncrasy credit. The faculty meuwbers with high
idiosyncrasy credit were also perceived to be better speakers.
Hollander did not mention speaking ability in his theory of idiosyn-
crasy credit. It must be noted, however, that the factor analysis
of items included in Form R showed thal speaking ability was highly
correlated with the factors which comprised task competency. There-
fore, one wight conclude that speaking ability is not a distinct
component of idiosyncrasy credit but is in association with task
competency.

No consistent positive relationship was found between idiosyn-
crasy credit and appearance and grooming. In an academic division
of one college the high nowminees were rated significantly higher than
the low nominees and in another division the direction was reversed.
Hollander did not mentilon appearance and grooming in his theory of
idiosyncrasy credit. The variable was included in this study because
of curiosity of the investigator. The data suggest that the relation-
ship between idiosyncrasy credit and appearance and grooming may again

depend upon the situation.
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Hollander hypothesized that the characteristics of an individual
known to other group members are associated with idiosyncrasy credit.
Hollander was not specific as to what these characteristics are. This
study asked questions regarding the relationship between idiosyncrasy
credit and selected demographic and biographic items thought to be
associated with idiosyncrasy credit.

A positive relationship was found between idiosyncrasy credit and
the sex of the target nominees. The data showed that fewer women than
men received high idiosyncrasy credit nominations. One wmust note,
however, that the community college faculties investigated in this
study were predominantly wmale. Also, a high level of statistical
significance was found only when all nominees were pooled.

A positive relationship was also found between idiosyncrasy credit
and the number of earned college degrees. The data showed that the
high nominees had earned wore degrees than the low nominees. This
finding is consistent with the relationship which was also found between
idiosynecrasy credit and task cowmpetency in this study.

No consistent relationship was found between idiosyncrasy credit
and age, number of academic honors, or number of mewberships held in
professional organizations. The data suggested that such variables
are of no consequence when considering idiosyncrasy credit. A positive
relationship between idiosyncrasy credit and number of wemberships held
on college committees, however, was found in one college division.

The nature of the relationship between duration of group affilia-
tion and idiosyncrasy credit was not clearly demonstrated in this study.

This finding is somewhat inconsistent with Hollander's theory and
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1961 research where a positive relationship was found between idio-
syncrasy credit and duration of affiliation with a group in an experi-
mental setting. In conducting this research project, however, the
investigator noticed that rarely did an individual who was new Tto the
group receive a high nomination. It is also important to note that
the oldest institution studied was ten years old at the time of the
investigation. Therefore, one may speculate upon the effect that this
had upon the difference between mean age scores.

A positive relationship was found between idiosyncrasy credit and
number of published journal articles. No strong relationship was
found, however, between idiosyncrasy credit and number of published
books or monographs. An examination of the analyzed data indicated
that few publications of any nature were generated by the faculty
members studied. One might note that the community college philosoph-
jically places less emphasis on publication and research than do
universities.

This study investigated the relationship between idiosyncrasy
credit and the personality scales yielded by the Adjective Check List.
Hollander's idiosyncrasy credit theory served as the basis for hypoth-
esis construction regarding two variables. The hypotheses in this
study stated that the individuals perceived as having high idiosyn-
crasy credit would also indicate a higher need for intraception and
need for affiliation than the low nominees. Questions were asked in
this study in regard to the other personality scales where Hollander
did not infer a relationship with idiosyncrasy credit.

No positive relationships were found between idiosyncrasy credit
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and the hypothesized variables of need for intraception and need for
affiliation. Hollander theorized that idiosyncrasy credit is related

to an individual's motivation to affiliate. To test thal relationship
the Adjective Check List scale of need for affiliation was used. To
test the relationship between idiosyncrasy credit and perceptual ability
the ACL scale of need for intraception was used.

One might speculate that there actually was no strong relationship
between idiosyncrasy credit and Hollander's perceptual ability and
motivation to affiliate. On the other hand, it is possible that the
two scales used in this study to test the relationships were not
operational interpretations of Hollander's terms. One might also
speculate upon the discriminatory ability of the ACL among college
teachers.

No statistically significant relationships were found between
idiosyncrasy credit and the personality variables where questions
were asked. A number of tendencies, however, were noted. The ten-~
dencies found seem to be consistent with the theory of idlosyncrasy
credit. High idiosyncrasy credit holders tended to score higher than
the low credit holders in regard to the variables of self-confidence,
need for dominance, need for achievement, need for heterosexuality,
need for agression and need for exhibition. Low idiosyncrasy credit
holders tended to score higher on need for abasement ( to express
feelings of inferiority ) and need for deference (to seek and sustain
subordinate roles) than the high credit holders. For a complete
explanation of the definitions of Adjective Check List scales see

Appendix A. Inferences regarding the aforementioned tendencies should
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be wmade with caution. The data suggest, however, that such variables
might be taken into consideration when investlgating idiosyncrasy
credit.

No consistent relationships were found to exist between idiosyn-
crasy credit and the following personality scales: total number of
adjectives checked, number of favorable adjectives checked, number of
unfavorable adjectives checked, lability, personal adjustment, need
for endurance, need for order, need for nurturance, need for autonowy,

need for aggression, need for change, and need for succorance.

Situational findings

This study investigated idiosyncrasy credit among six divisions,
two divisions in each of three community colleges. A science divislon
was involved within each college, a social science division in each
of two colleges, and a humanities division in one. The faculty
members within the science divisions taught higher wathematics or
biological or physical science. The subjects of history, sociology,
and political science were the primary subjects taught by the faculty
members in the social sciences divisions. The faculty members within
the humanities division taught art, wmusic, phllosophy or speech.

The variables of task competency, external status, and appearance
and grooming were found to have a statistically significant positive
relationship with idiosyncrasy credit across all divisions. The strength
of association between idiosyncrasy credit and the aforementioned
variables varied considerably, however, between the humanities division

and the other divisions investigated. An inspection of the analyzed
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results for the humanities division revealed that the strength of
association between idiosyncrasy credit and idiosyncratic behavior
was far stronger than in other divisions. Correspondingly, the
strength of association between idiosyncrasy credit and external
status and between idiosyncrasy credit and task cowmpetency was lower
in the humanities division than in other divisions. In all divisions
except the humanities division the high idiosyncrasy credit nominees
scored higher on appearance and grooming than the low nominees. The
faculty members who were perceilved to be low idlosyncrasy credit
holders in the humanities division were rated higher than the high
nominees in regard to appearance and grooming.

The data suggest that the humanities situation was unique. The
high nominees were perceived as exhibiting an extremely high amount
of idiosyncratic behavior. The data suggest that possibly idiosyn-
cratic behavior may have been required to gain idlosyncrasy credit
or that the high idiosyncrasy credit holders felt very free to exercise
idiosyncratic behavior. The exercise of idiosyncratic behavior appears
to be confirmed by the reversal on the variable of appearance and
groouwing where the low nominees were rated higher than the high nominees.
Possibly, the high nominees were exhibiting idiosyncratic behavior
through their comparatively poor appearance and grooming. In conclusion,
the data suggest the particular situation may have a strong iuwpact
upon the strength of association between idiosyncrasy credit and the

variables which are found to be significantly related with it,
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Conclusions

1. Faculty wembers who were perceived by their peers as having high
idiosyncrasy credit were also percelved by their peers as being
more competent in task related activities than the faculty members
with low idiosyncrasy credit.

2. TFaculty members who were perceived by their peers as having high
idiosyncrasy credit were also perceived by their peers as having
a greater amount of status which is external to the group than
the faculty members with low idiosyncrasy credit.

3. The strength and direction of the association between idiosyncrasy
credit and idiosyncratic behavior depends upon the situation.

L4, TFaculty wmenbers who were perceived by their peers as having high
idiosyncrasy credit were also perceived by their peers as having
a greater speaking ability than the low nominees. The factor
analysis of the instrument used to gain ratings of speaking
ability and task competency, however, revealed a high correlation
between the two items.

5. No consistent relationship was found between idiosyncrasy credit
and appearance and grooming.

6. TFaculty members who were perceived by their peers as having high
idiosyncrasy credit also seemed to possess a greater number of
earmned college degrees.

7. More males were perceived to have high idiosyncrasy credit than the
number perceived to have low idiosyncrasy credit. More fémales
were perceilved to have low idiosyncrasy credit than the number

perceived to have high idiosyncrasy credit.
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8. TFaculty members who were perceived by their peers as having high
idiosyncrasy credit published more journal articles than
low nominees.

9, No consistent relationships were found between idiosyncrasy credit
and age, number of academic honors, number of memberships held
in professional organizations, number of published books or
monographs, and number of mewberships in college committees.

10, No strong relationships were determined to exist between idio-
syncrasy credit and the following personality scales: total
number of adjectives checked, number of favorable adjectives
checked, number of unfavorable adjectives checked, lability,
personal adjustment, need for endurance, need for order, need
for nurturance, need for autonomy, need for aggression, need
for change, and need for succorance.

11. The faculty members who were perceived by their peers as having
high idiosyncrasy credit tended to score higher than the faculty
members with low idiosyncrasy credit in regard to the variable
of self-confidence, need for dowminance, need for achievement,
need for heterosexuality, need for aggression, and need for
exhibition. The facully wmembers who were perceived by their
peers as having high idiosyncrasy credit tended to score lower
on the scales of need for abasement and need for deference than
the faculty members with low idilosyncrasy credit, Although the
results of the data analyses suggested that there might be such
relationships between idiosyncrasy credit and the aforementioned

variables the statistical levels of confidence were not substantial.
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12, The results of the data analyses indicated that the relationships
between idiosyncrasy credit and the variables studied were con-
sistent in their direction and levels of significance with a few
exceptions. The computed strength of association between idio-
syncrasy credit and the various variables fluctuated considerably,
however, from one situation to another. The data suggested that
the situation way account for the strength of the associlation
between idiosyncrasy credit and the variables.

13. In general, the findings of this study give strong support to
Hollander's (1958) theory of idiosyncrasy credil. This study
also introduced a number of added individual characteristics
which were found to be related to idiosyncrasy credit among
faculty mewmbers within academic divisions at the community

college level.
Implications

The findings of this study provide practicing educational leaders
with the results of an ewmpirical investigation of a behavioral science
theory in an on-going educational social system.

Through an awareness of £he theory of idiosyncrasy credit and the
results of this study practitioners may be better equipped to under-
stand status and conformity within social systems and particularly
among faculty wmembers in their respective academic groupings. Also,
practicing leaders may want to learn of the idiosyncrasy credit levels
of teachers as a method of selecting the individuagl with the most

leadership potential., A practicing leader might achieve better group
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cohesiveness through assisting low idiosyncrasy credit holders in
raising their levels of idiosyncrasy credit. For example, this might
be accomplished by allowing an individual to display his task compe-
tency.

Through an awareness of theory of idiosyncrasy credit and the
results of this study, participants in social systems may be able to
understand why some individuals can exhibit variant behavior and not
be penalized, whereas, if another exhibited the same behavior, sanc-
tions would be imposed by the group. Through an wderstanding of
the theory, participants in soclal systems, such as teachers, may
be able to manipulate their own credit levels and calculate the ex-
tent to which they might engage in variant behavior.

The results of this study demonstrate that the theory of idio-
syncrasy credit seems to operate within on-going social systems and
is more than a hypothetical construct. Such a finding should have
implications for the behavioral sclences in general and serve as a
basis for further research.

In regard to research design, this study demonstrates that it
is possible to rank individuals according to their idiosyncrasy
credit levels within an on-going social system. This achilevement
provides an operational base for further investigations.

The results of this study provoke a series of questions which
could be investigated. Would different conclusions be drawn if this
investigation were replicated in other two-year colleges, four-year
colleges, or in the public schools? Would a case study approach

offer additional insights into the application of the idilosyncrasy
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credit theory in on-going soclal systems? Does an individual's idio-
syncrasy credit level have a tendency to remain constant across all
of the social systems in which he holds wmembership? Would the peer
appraisal of personality traits offer any advantages over the self-
appraisal method used in this study? To what extent does an individual's
idiosyncrasy credit balance change over time? What is the correlation
among peer idiosyncrasy credit ratings, administrator ratings, and
student ratings? What variables other than those investigated in

this study are associated with idiosyncrasy credit?
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APPENDIX A

Definitions of the Scales and Indices
Yielded by the Adjective Check List

Adapted from Gough, G. H., Heilbrun, A. B. The
adjective check 1lislt wanual. Palo Alto:
Consulting Psychologists Press, 1965.
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1. Total number of adjectives checked. (No. Ckd.) The individual

high on this variable tends to be described as emotional, adven-
turous, wholesome, conservative, enthusiastic, unintelligent,
frank and helpful. He is active, apparently means well, but

tends to blunder. The wman with low scores tends more often to

be quiet and reserved, wmore tentative and cautious in his approach
to problems, and perhaps unduly taciturn and asloof. He 1s more
apt to think originally and inventively, but is perhaps less
effective in geltting things done.

2, Number of favorable adjectives checked. (Fav.) The individual

who checks many words in the list of 75 appears to be motivated
by a strong desire to do well and to impress others, but always
by virtue of hard work and conventional endeavor. The reaction
of others is to see him as dependable, steady, conscientious,
mannerly, and serious; there is also a suspicion that he may be
too concerned aboult others, and lacking in verve and quickness

of mind. The low-scoring subject is much wore of an individual--
more of'ten seen as clever, sharp-witted, headstrong, pleasure-
seeking, and more original in thought and behavior, His emotions
being wmore accessible, he also more often experiences anxietly,
self-doubts, and perplexities.

3. Number of unfavorable adjectives checked. (Unfav.) The high-

scoring subject strikes others as rebellious, careless, conceited,
and cynical. He tends to be a disbeliever, skeptic, and a threat
to the complacent beliefs and attitudes of his fellows. The low-
scorer is more placid, more obliging, more mannerly, wmore tactful,

and probably less intelligent.
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L, Self-confidence (S-Cfd) A high-scorer is assertive, affiliative,

outgoing, persistent, and actionist. He wants to get things
done, and is impatient with people or things standing in his way.
He is concerned about creating a good iwmpression, and is not
able cutting a few corners to achieve this objective. He makes
a distinct impression on others, who see him as forceful, self-
confident, determined, ambitious, and opportunistic. The low-
scoring person 1s a much less effective person in the everyday
sense of the word--he has difficulty in mobilizing himself and
taking action, prefering inaction and contemplation. Others
see him as unassuming, forgetful, mild, preoccupied, reserved,
and retiring.

5. Self-Control (S-Cn) High scorers tend to be serious, sober
individuals, interested in and responsive to their obligations.
They are seen as diligent, practical, and loyal workers. At
the same time there may be an element of over-control, too much
emphasis on the proper weans for attaining the ends of social
living. The low scorer seems to be inadequately socialized,
headstrong, irresponsible, complaining, disorderly, narcissistic,
and impulsive.

6. Lability (Lab) The high-scoring subject is seen favorably as
spontaneous, but unfavorably as excitable, temperamental, rest-
less, nervous, and high-strung. The low scorer is wmore phleg-
matic, routinized, planful, and conventional, He is described

by observers as thorough, organized, steady, and unemotional.
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7. Personal Adjustment (Per Adj) The high scoring subject is seen

as dependable, peaceful, trusting, friendly, practical, loyal,
and wholesome. The low-scoring subject sees himself as at odds
with other people and as wmoody and dissatisfied. This view is
reciprocated by observers, who describe the low scorer as aloof,
defensive, anxious, inhibited, worrying, withdrawn, and un-
friendly.

8. Need for Achievement (Ach) Definition: To strive to be out-

standing in pursuits of socially recognized significance. The
high~scoring subject is usually seen as intelligent and hard-
working, but also as involved in his intellectual endeavors.

He is determined to do well and usually succeeds. The low
scoring subject is wmore skeptical, wmore dubious about the re-
wards which might come from effort and involvement and uncer-
tain about risking his labors. He seems to be somewhat withdrawn
and dissatisfied with his current status.

9. Dominance (Dom) Definition: To seek and sustain leadership
roles in groups or to be influential and controlling in
individual relationships. The high scorer is a forceful, strong-
willed, and persevering individual. He is confident of his
ability to do what he wishes and is direct and forthright in
his behavior. The low scorer on Dom is unsure of himself, and
indifferent to both the demands and challenges of interpersonal
life. He stays out of the limelight, and avoids situations
calling for choice and decision-making.,

10. Endurance (End) Definition: To persist in any task undertaken.
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The subject high on End is typically self-controlled and respon-
sible, but also idealistic and concerned about truth and justice.
By nature conventional, he may nonetheless find himself cham-
pioning unconventional ideas and wnpopular causes. The low
scorer on End is erratic and iwmpatient, intolerant of prolonged
effort or attention, and apt to change in an abrupt and
quixotic manner,

11. Order (Ord) Definition: To place special emphasis on neatness,
organization, and planning in one's activities. High scorers
on Ord are usually sincere and dependable, but at the cost of
individuality and spontaneity. These selfdenying and inhlbi-
tory trends may actually interfere with the attainment of the
harmony and psychic order which they seek. Low scorers are
quicker in tewperawment and reaction, and might often be called
impulsive. They prefer complexity and varicty, and dislike
delay, cautilon and deliberation.

12, Intraception (Int) Definition: To engage in attempts to under-
stand one's ouwn behavior or the behavior of others. The high
scorer on Int is reflective and serious, as would be expected;
he is also capable, conscientious, and knowledgeable. His
intellectual talents are excellent and he derives pleasure from
thelr exercise. The low scorer may also have talent, but he
tends toward profligacy and intemperateness in its use. He is
aggressive in manner, and quickly becomes bored or iwmpatient
with a situation where direct action is not possible. He is a

doer, not a thinker.
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13. Nurturance (Nur) Definition: To engage in behaviors which
extend material or ewotional benefits to others. The subject
high on this scale is of a helpful, nurturant disposition, but
sonetimes too bland and self-disciplined. His dependability
and benevolence are worthy qualities, but he may nonetheless
be too conventional and solicitous of the other person. The
subject scoring low on Nur 1s the opposite: skeptical, clever,
and acute, but too self-centered and too little attentive to
the feelings and wishes of others.

14, Affiliation (Aff) Definition: To seek and sustain numerous
personal friendships., The high scorer on Aff is adaptable and
anxious to please, but not necessarily because of altruistic
motives; i.e., he is ambitious and concerned with position,
and may tend to exploit others and his relationships with them
in order to gain his ends. The low scorer is more individual-
istic and strong-willed, though perhaps not out of inner
resourcefulness and independence. He tends to be less trust-
ing, more pessimistic about life, and restless in any situation
which intensifies or prolongs his contacts with others.

15. Heterosexuality (Het) Definition: To seek the company of and

derive emotional satisfactions from interactions with opposite
sexed peers. The high scorer on Het is interested in the
opposite sex as he is interested in life, experience, and most
things around him in a healthy, direct, and outgoing wmanner.
He may even be a bit naive in the friendly ingenuousness in

which he approaches others. The low scorer thinks too much,
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as it were, and dampens his vitality; he tends to be dispirited,
inhibited, shrewd and calculating in his interpersonal relation-
ships.

16. Exhibition (Exh) Definition: To behave in such a way as to
elicit the immediate attention of others. Persons who are
high on this scale tend to be self-centered and even narcissis-
tic., They are polsed, self-assured, and able to meet situations
with aplomb, but al the same time they are quick tempered and
irritable, In their dealings with others they are aplt to be
opportunistic and wmanipulative. Persons who score low tend
toward apathy, self-doubt, and undue inhibition of impulse.

They lack confidence in thewmselves and shrink from any en-
counter in which they will be visible or "on stage."

17. Autonomy (Aut) Definition: To act independently of others
or of social values and expectations. The high scorer on Aut
is independent and autonomous, but also assertive and self-
willed. He tends to be indifferent to the feelings of others
and heedless of their preferences when he himself wishes to
act., The low scorer is of a woderate and even subdued disposi-
tion. He hesitates to take the initiative, preferring to wait
and follow the dictates of others.

18. Aggression (Agg) Definition: To engage in behaviors which
attack or hurt others. The individual high on this scale is
both competitive and aggressive. He seeks to win, to vanguish,
and views others as rivals. His impulses are strong, and often

under-~controlled. In an appropriate situation he may drive
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on to worthy attainment, but often his behavior will be self-
aggrandizing and disruptive. The individual who is low on Agg
is much more of a conformist, but not necessarily lacking in
courage or tenacity. IHe tends to be patiently diligent, and
sincere in his relationships with others.

19. Change (Cha) Definition: To seek novelty or experience and
avoid routine. Persons high on Cha are typically perceptive,
alert, and spontaneous individuals who cowprehend problems and
situations rapidly and incisively and who take pleasure in
change and variety. They have confidence in themselves and
welcone the challenges to be found in disorder and complexity.
The low scorer seeks stability and continuity in his environ-
ment, and is apprehensive of ill-defined and risk-involving
situations. In temperament he is patienlt and obliging,
concerned with others, but lacking in verve and energy.

20, Succorance (Suc) Definition: To solicit sympathy, affection,
or emotional support from others. Suc appears to depilct,
at its high end, a personality which is trusting, guilleless,
and even naive in its faith in the integrity and benevolence
of others. The high scorer is dependent on others, seeks
support, and expects to find it. The low scorer, on the
contrary, is independent, resourceful, and self-sufficient,
but at the same time prudent and circuwmspect. IHe has a sort
of quiet confidence in his own worth and capability.

21, Abasement (Aba) Definition: To express feelings of inferiority

through self-criticism, guilt, or social impotence., High
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scorers on Aba are not only submissive and self-effacing, but
also appear to have problems of self-acceptance. They see
themselves as weak and undeserving, and face the world with
anxiety and foreboding. Their behavior is often self-punishing,
perhaps in the hope of forestalling criticism and rejection
from without. The low scorer is optimistic, poised, productive,
and decisive. Not fearing others, he is alert and responsive
to them. His tempo is brisk, his manner confident, and his
behavior effective.

22, Deference (Def) Definition: To seek and sustain subordinate
roles in relationships with others. The individual scoring
high on Def is typically conscientious, dependable, and
persevering. He 1s self-denying not so much out of any fear
of others or inferiority to them as out of a preference for
anonymity and freedom from stress and external demands. He
attends modestly to his affairs, seeking little, and yielding
always to any reasonable claim by another. The individual
with a low score in Def is wmore energetic, spontaneous, and
independent; he likes attention, likes to supervise and direct
others, and to express his will. He is also ambitious, and is
not above taking advantage of others and coercing them if he

can attain a goal in so doing.
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Nowmination Form

Observers have noticed that within a group, certain prestiglous in-
dividuals can exhibit behavior that would bring prompt and punitive
sanctions upon lesser persons. Certain individuals can say certain
things and get away with it, whereas others would incur group ridi-
cule or punishment for an identical act. Sowme have thought that
those persons who have the ability to set away with wore, if they
choose to do so, have a type of group awarded status. Researchers
are uncertain as to the causes of group awarded status. Possibly,
this status is the result of task competency, physical appearance,
academic degrees, seniority or a cowbination of those and oticr
factors. This research project is an attempt toward gaining a
greater understanding of such causes.

This study will attempt to determine which faculty members in your
division have high group awarded status and a greater ability to
nonconform. The following are possible examples of such nonconform-
ity: tardiness at meetings, remarks which oppose an established
principle in your discipline, or bizarre patterns of dress or groom-
ing. This study also seeks to learn which individuals have low
status and the least freedom to deviate.

From the list of faculty names below please nominate the high five
individuals in your division who have high status and could getl
away with the wost if they chose to do so. Please remember that
this may or may not be the same as what they actually get away with.
Also, nominate the low five individuals who have low status and the
least freedom to deviate from group expectations, if they elect to
do so. Please feel free to nominate yourself if appropriate. Do
not include the division chairman among your nowminations.

High Five Low Five
(Greatest Status and (Least Status and
Freedom to Deviate) Freedom to Deviate)
l' 1.
2. 2,
3. 3.
L". 4.
5' 5'

Faculty Names:

Your cooperation in this research is sincerely appreciated, and you
can be assured that the information you give will be held in strict
confidence. At no time will any personal information supplied by
you be released to anyone at your college or elsewhere. Neither
your division nor college will be identified in a description of the
research. Your complete anonymity is assured.

Please return by to: Brent Knight, 1186 River Valley Drive
Apt. F-12, Flint, Michigan 48504
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Form R

Please rate on a 1 through 7 basis (7 highest, 1 lowest)
in response to the following questions. Rate in comparison with
other faculty members in your division.

Your answers will be held in strict confidence.

Low High
1., KNOWLEDGE OF SUBJECT MATTER: 1 2 3 4 5 6 7
2. TEACHING ABILITY: 12 3 45 67
3. RELATIONSHIP WITH STUDENTS: 12 3 4 5 6 7
L, CONTRIBUTION TOWARD DIVISTIONAL 12 3 4 5 6 7
OBJECTIVES:
5. SPEAKING ABILITY: 12 3 4 567
6. APPEARANCE AND GROOMING: 1 2 3 4 5 6 7
7. OVERALL EFFECTIVENESS AS A 12 3 4 5 6 7
FACULTY MEMBER:
8. STATUS WITHIN THE COMMUNITY: 1 2 3 4 5 6 7
(To what extent is this faculty
mewber known and respected within
the community?)
9. STATUS WITHIN HIS DISCIPLINE OUTSIDE 1 2 3 4 5 6 7

THE COLLEGE:

(To what extent is this faculty
member known and respected by
other professionals in his
discipline within the region,
state or nation?)

10. DEGREE OF NONCONFORMITY: (To what Conformity Nonconformity
extent has this faculty wmember 12 3 4 5 6 7
violated group expectations within
the last year; e.g. made rewmarks
contrary to established principles
or bizarre dress or grooming, etc.)

Please return by 1970 to: Brent Knight
1186 River Valley Drive

Apt. F-12
Flint, Michigan 48504
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Dewographic Information Form

Name 2, Age 3. Sex

Marital Status: Single __, Married___, Separated__ , Divorced_ _
Number of years seniority within the ¢ college

Do you have tenure?

Please list your college degrees, majors, name of institution and

year earned.
Degree Subject Major Institution where earned Year

List the academic honors you have received.

10.

List the number of job related professional organizations to which
you belong.

List in chronological order the job titles and dates of your pre-
vious employment.

Job Title Inclusive Dates

11.
12,

13.

How many published journal articles have you written which are
related to your discipline or profession? ___

How many published books or monographs have you written which
are related to your discipline or profession?

List the social, community, and church organizations to which
you belong and the offices you hold or have held.

Organization Offices

14,

List the committees which you presently participate in at your
college.
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Communications

Reminder Notice 1
Reminder Notice 2
Introductory Letter to the Target Subjects
Introductory Letter to the Non-Target Subjects
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Reminder Notice 1

TO: Faculty in the Social Sclence Division

FROM: Brent Knight, Doctoral Candidate, W.M.U.

REGARDING: Participation in the Research Project
on Idiosyncrasy Credit

If you have completed and forwarded the nomination form which
I gave you, please disregard this note. If you have not forwarded
the nomination form, please do so at your earliest convenience. 1
sincerely appreciate your cooperation in the research project.
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Reminder Notice 2

To: Faculty in the Social Science Division
From: Brent Knight, Doctoral Candidate, W.M.U.
Regarding: Participation in the research project on

idiosyncrasy credit

Thank you for your continued cooperation in the research project
which I am conducting. If you have not forwarded the forms
which I gave you, please do so. I plan to send you an abstract
of the findings of the study as soon as the data are analyzed.

Thank you again for your cooperation.
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1186 River Valley Drive
Flint, Michigan 48504
November, 1970

Dear Participating Faculty Mewber:

A few weeks ago I asked you, and the other faculty wmembers in

your division, to nominate your peers on the basis of your per-
ception of their status and freedom to deviate. Most of the
faculty members in your division completed the nomination form.

I am very appreciative of the faculty cooperation which I received
in implementing the first phase of the study.

I am now attempting, with your continued cooperation, to complete
the second and final phase of the study. I have enclosed nine peer
evaluation forms, the Adjecltive Check List, and a dewmographic
information form. Please £ill them out to the best of your ability.

The Adjective Check List will require about fifteen minutes to
complete. Tt attempts to wmeasure personality attributes. The
purpose of the Adjective Check List and the demographic informa-
tion form are to compile data regarding your person so that I
will be able to determine which of your characteristics are re-
lated to your peer nomination position.

Let me hasten to say that the forms you cowplete for this study
are completely confidential. Your name and the information
concerning you will not be revealed to anyone nor will any names
be reported in a description of the research. I assure you that
this promise of confidentiality will not be violated for any
reason. When you have completed the enclosed forms, please
utilize the stamped, addressed envelope and mail them at your
earliest convenience.

Again, I am very appreciative of your cooperation. I would have

been unable to conduct this study without your participation.

I hope that through this study we have made a positive contribu-

tion to educational leadership and the behavioral sciences.
Sincerely,

Brent Knight
Doctoral Candidate, W.M,U,

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



116

1186 River Valley Drive
Flint, Michigan 48504
November, 1970

Dear Participating Faculty Member:

A few weeks ago I asked you, and the other faculty wmembers in

your Zivision, to nominate your peers on the basis of your
perception of their status and freedom to deviate. Most of the
faculty members in your division completed the nomination form.

I am very apprecilative of the faculty cooperation which I received
in implementing the first phase of the study.

I am now attempting to gain your continued cooperation in
completing the second and final phase of the research study. 1
have enclosed ten peer evaluation forms which I would like you

to complete. The evaluations will be used, along with other data,
in an attempt to relate such information to the earlier nominations.

Let me hasten to emphasize that yowr continuved anonymity is
assured and that these forms will not be revealed to anyone.
Moreover, neither faculty names nor college or divisional
identity will be revealed in a description of the research.

Please utilize the enclosed stamped, addressed envelope and mail
the completed forms to me at your earliest convenience. I hope
that through this study we will have made a positive contribution
to educational leadership and the behavioral sciences. Once again,
thank you for your participation and encouragement.

Sincerely,

Brent Knight
Doctoral Candidate, W.M.U.
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APPENDIX D
Idiosyncrasy Credit Nominations

Social Science Division, College Alpha
Science Division, College Alpha
Humanities Division, College Beta
Mathematics Division, College Beta
Social Science Division, College Gamma
Mathematics Division, College Gamma
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TABLE 29
Idiosyncrasy Credit Nomiations

Socilal Science Division
College Alpha

Subject Number of High  Number of Low Algebraic Designation

Number Nominations Nominations Sum
1 1 1 0
2 13 0 +13 High Nominee
3 7 3 + L
[ 8 5 + 3
5 0 3 -3
6 L L 0
7 0 5 -5 Low Nominee
8 2 3 -1
9 L 1 + 3
10 1 2 -1
11 5 3 + 2
12 10 +10 High Nowminee
13 5 -5
14 2 - 2
15 5 7 -2
16 L 1 + 3
17 L -4
18 6 -6 Low Nominee
19 3 3 0
20 1 Ly -3
21 9 + 9 High Nominee
22 10 -10 Low Nowinee
23 8 -8 Low Nominee
24 12 =12 Low Nominee
25 7 + 7 High Nominee
26 17 +17 High Nominee
27 L -4
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TABLE 30
Idiosyncrasy Credit Nominations

Science Division
College Alpha

Subject  Number of High  Number of Low Algebraic Designation

Number Nominations Nominations Sum
1 6 -6 Low Nominee
2 9 + 9 High Nominee
3 7 -7 Low Nominee
L 2 -2
5 1 -2
6 8 + 8 High Nominee
7 8 + 8 High Nominee
8 3 2 + 1
9 5 1 + b
10 5 +5
11 1 2 -1
12 5 -5
13 1 -1
14 3 + 3
15 7 + 7
16 1 -1
17 1 1 0
18 0 0 0
19 1 + 1
20 11 1 +10 High Nominee
21 11 1 +10 High Nominee
22 9 -9 Low Nominee
23 9 -9 Low Nominee
24 5 -5 Low Nominee

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



120

TABLE 31

Tdiosyncrasy Credit Nominations
Humanities Division
College Beta

Subject  Number of High  Number of Low Algebraic Designation

Number Nominations Nominations Sum
1 2 + 2
2 1 4 -6
3 13 +13 High Nominee
4 1 3 -2
5 5 1 + 4
6 L + 4 High Nominee
7 V4 -7 Low Nowminee
8 5 + 5 High Nominee
9 2 L -2
10 L 4 0
11 3 -3
12 1 7 -6 Low Nominee
13 2 + 2
14 3 -3
15 3 + 3
16 9 -9 Low Nominee
17 7 -~ 7 Low Nominee
18 1 + 1
19 13 +13 High Nominee
20 2 + 2
21 10 2 + 8 High Nominee
22 2 10 -8 Low Nominee
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TABLE 32

Idiosyncrasy Credit Nominations, Science and
Mathematics Division
College Beta

Subject  Number of High  Number of Low Algebraic Designation

Number Nominations Nominations Sum
1 2 1 + 1
2 1 1 0
3 3 3 0
L 10 +10 High Nominee
5 1 -1
6 8 -8 Low Nominee
7 5 -5
8 L - L
9 L w b
10 5 8 -3
11 6 -6 Low Nominee
12 2 -~ 2
13 6 + 6 High Nominee
14 L + L
15 2 7 -5 Low Nominee
16 2 1 + L
17 16 +16 High Nominee
18 2 2 0
19 2 L -2
20 0
21 9 +9 High Nominee
22 5 + 5
23 1 9 -8 Low Nowminee
24 3 -3
25 6 + 6 High Nominee
26 6 -6 Low Nominee
27 0
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TABLE 33

Idiosyncrasy Credit Nominations

Soclal Science Division
College Gamma

Subject  Number of High  Number of Low Algebraic Designation
Number Nominations Nominations Sun
1 7 -7 Low Nominee
2 1 5 _ Low Nowminee
3 4 1 + 3 High Nominee
4 6 + 6 High Nowminee
5 5 + 5 High Nominee
6 4 2 + 2
7 1 3 -2
8 3 3 0
9 0
10 b4 + 4 High Nominee
11 4 - 4 Low Nominee
12 8 + 8 High Nominee
13 5 -5 Low Nominee
14 1 -1
15 3 + 3
16 3 + 3
17 1 1 0
18 3 5 -2
19 2 2 0
20 L -4 Low Nominee
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TABLE 34
Idiosyncrasy Credit Nominations, Science and

Mathematics Division
College Gamma

Subject  Number of High Number of Low Algebraic Designation

Number Nominations Nominations Sum
1 1 10 -9 Low Nominee
2 2 3 -1
3 11 +11 High Nominee
4 3 3 0
5 2 7 -5 Low Nominee
6 L L 0
7 10 2 + 8 High Nominee
8 2 3 -1
9 6 + 6 High Nominee
10 1 L -3
11 6 1 + 5
12 5 4 + 1
13 9 -9 Low Nominee
4 8 -8 Low Nominee
15 6 + 6 High Nominee
16 6 2 + 4
17 5 -5 Low Nowinee
18 3 2 i+ 1
19 y 5 -1 .
20 7 + 7 High Nowminee
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APPENDIX E

Number and Per Cent of Subject Responses

Form R Packet
Adjective Check List
Demographic Information Form
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TABLE 35

Number and Per Cent of Subjects
Returning Form R Packets

Number of Per Cent of
Number of  Completed Returned
Faculty Form R Completed
Within Packets Form R
College Division Division Returned Packets
Alpha Social Science 27 17 66%
Alpha Science 24 13 54
Beta Humanities 22 7 31%
Beta Sclence and
Mathematics 27 15 55%
Garmna Social Science 20 12 60%
Gamma Science and
Mathematics 20 17 85%
TOTAL 140 81 58%
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TABLE 36

Number and Per Cent of Subjects Returning
the Adjective Check List

Total Per Cent of
Total Number of Returned
Number of Completed Completed
Target ACL Forms ACL
College Division Nominees Returned Forms
Alpha Scocial Science 10 9 90%
Alpha Science 10 10 100%
Beta Humanities 10 7 70%
Beta Science and
Mathematics 10 7 70%
Gammna Social Science 10 7 70%
Gamma Science and
Mathematics 10 9 20%
TOTAL 60 49 81%
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Number and Per Cent of Subjects Returning
the Demographic Information Form

TABLE 37

127

Per Cent of
Total Number Returned
of Completed Completed
Total Number  Dewmographic Dewographic
of Target Information Information
College Division Nominees Forms Forms
Alpha  Social Science 10 10 100%
Alpha Science 10 10 100%
Beta Humanities 10 7 70%
Beta Science and
Mathematics 10 8 80%
Gawmma, Social Science 10 8 80%
Gamma, Science and
Mathematics 10 9 90%
TOTAL 60 52 86%
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APPENDIX F

Supplemental Analyzed Data

Form R Inter-Correlation Matrix
Form R Factor Matrix
Form R Analyzed Data
Demographic Information Form Analyzed Data
Adjective Check List Analyzed Data
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TLBLE 41 (Continued)

Data Based Datz Based Computational - a
Unit ht Mean High  Mean Low U A Mean St Dev A P
Number of Publishad Books or Yonographs - Item 12

Collegze Alphe Z0 1.00 10 65.50 34,50 50.C0 13.23 1.1 24
Colleze teta 16 .12 .37 25,00 10,00 32,00 9.52 Ll ol
College Cemma 16 W2 J5 31.C0 25,00 28,00 8.6k oSl .50
Totel 32 L6 .20 347.50 302.50 325.00 53.07 A2 £6

Turber of Memberships Eeld in Social, Commmity, or Church Organizations -~ Item 13
Collage ..lpha 2 2,10 1.50 £3.50 26.50 50.00 13.23 1.02 .30
Colleze 2zta 16 .50 1,00 21,00 13,00 22.00 9.52 ~-1.15 .25
Colleze Gemma 16 1.37 .57 Ld,00 16.00 28.00 8.64 1.38 .10
Totel 52 1.50 1,08 360.50 289.50 325.00 53.07 66 .50

Mzmbker of Offices Held in Social, Community, or Church Organizations - Item 13
Colleze Alghaz 20 1.%0 1.00 55.50 4,50 50.C0 13.23 A1 .68
Collere Betla 16 .25 52 27,00 37.00 32,00 9.52 -.52 bk
College Gemma 15 W37 1.37 L5.50 17.50 32,00 9.52 1.52 16
Total 52 1.03 .69 382.00 254,00 338.6C 5k, 6L .20 A2
Number of lemberships Held in College Comnitiees - Iten 14

Coliege :ilpha 20 2.40 1.20 79.56 20,50 50.00 13.23 2,23 .05
Ccllece Beta 16 1.00 1.62 21,00 +3.00 32.00 9.52 -1.15 .26
College Gamrma 16 .50 R7al 16.00 50,00 28,00 8.5k -1,38 .10

GET
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TABLE &1 (Concluded)

¥zle  TFemale  Total x? ar o C
Sex of the Nominees - Item 3

Number of High
Nominees 28 2 30
Number of Low
Tominees 21 9 30

Total Lo 11 60
Yalue 3.98 1 .10 .06

3 Tyo-tail test of significance

LT
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