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CHAPTIF. I

TEE PROBLEM

With the current emphasis on the importance o f  h igher education  

and the ever in c re a s in g  enrollm ents in  c o lle g e s  and u n iv e r s it ie s ,  

th ere  i s  a need in  educational s e t t in g s  fo r  an e f f i c i e n t  and e f f e c t ­

iv e  method fo r  d ea lin g  w ith the p sy ch o lo g ica l problems of normals.

The S e lf -d e fe a t in g  B ehavior Workshop model i s  an attem pt to  se rv ic e  

the needs of stu d en ts  who demonstrate no severe  pathology and who 

are not under p s y c h ia tr ic  treatm ent.

Purpose of the Study

The purpose of the study was to determ ine i f  u n iv e r s ity  students  

p a r t ic ip a tin g  in  a treatm ent c a lle d  S e lf -d e fe a t in g  Behavior Workshops 

decreased th e ir  s e lf -d e fe a t in g  behaviors and changed th e ir  s e l f -  

d efea tin g  p e r c ep tio n s .

The Workshop Model

The S e lf -d e fe a t in g  Behavior (SBB) Workshop i s  a teaching model 

designed to a llow  the p a r tic ip a n ts  to understand the exact process 

invo lved  in  b r in g in g  about change in  behavior p a tte r n s .

The workshop i s  based on the theory fo r  e lim in a tin g  s e l f -  

d e fea tin g  behavior (Cudney. 1970) and the theory o f workshop design  

(Lowe and Cudney, 1 9 7 0 ). Cudrey defined  s e lf -d e f e a t in g  behavior as

1
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2

" . . . t h o s e  b e h a v io rs  t h a t ,  when p ra c tic e d ., work in  some way a g a in s t  

th e  owner p .  7 •" To change a  s e l f - d e f e a t in g  behav io r a  pe rso n

tiiU 8t

1 .  C le a r ly  d e fin e  th e  s e l f - d e f e a t in g  behav io r to  be  e lim in a te d ,
2 . U nderstand  and accep t th a t  he  i s  th e  only  p e rp e tu a to r  of 

t h i s  b eh av io r
3- I d e n t i f y  and f u l l y  adm it to  h im se lf  th e  p r ic e  b e in g  p a id  

f o r  u s in g  th e  b eh av io r 
h’. I d e n t i f y  and ta k e  r e s p o n s i b i l i t y  f o r  th e  p re c is e  c u te r  and 

in n e r  ch o ic e s  th a t  pu t th e  b e h a v io r  in to  g ea r 
5- I d e n t i f y  and fa c e  up to  th e  tech n iq u es  one u ses  to  c a rry  

o u t th e  s e l f - d e f e a t in g  b e h a v io r  in n e r  c h o ic e , and
6 .  I d e n t i f y  and fa c e  th e  s y th i c a l  f e a r  avoided  by keep ing  th e  

SD3 [ p p .  7 -1 0 ] .

Exampl e s  o f s e l f - d e f e a t in g  b e h a v io rs  a r e  f e e l in g  i n f e r i o r ,  main­

ta in in g  a  n e g a tiv e  s e l f - c o n c e p t ,  f e a r in g  f a i l u r e ,  e t c .  A l i s t  of 

b e h a v io rs  th e  SDB Workshop i s  d esigned  to  h e lp  peop le  e lim in a te  

ap p ears  in  Appendix A.

The workshop d e s ig n  (Lowe and Cudney, 1970) Is  p r im a r i ly  a  

te a c h in g  method which in v o lv e s  some in d iv id u a l  tre a tm e n t and some 

sm all g roup  i n t e r a c t io n .  In  c o n tr a s t  to  group p sy cho therapy , the  

workshop i s  an e d u c a tio n a l model. In  an  i n i t i a l  in te rv ie w  each 

p a r t i c ip a n t  i s  a s s i s t e d  in  id e n t i f y in g  one s p e c i f ic  b eh av io r he w i l l  

work to  e l im in a te .  The workshop i t s e l f  c o n s is ts  o f t e a  c o n ta c t 

hou rs p e r  c l i e n t .  The f i r s t  s ix  s e s s io n s  a r e  tea c h in g  s e ss io n s  

which fo cu s  on a  c o g n it iv e , d id a c t ic  p r e s e n ta t io n  o f c e r ta in  con­

c e p ts  n e c e s s a ry  to  th e  change p ro c e s s . Teaching i s  done by th e  use  

o f h a n d o u ts , s h o r t  l e c t u r e s ,  d is c u s s io n  and assignm ent of homework. 

F iv e  to  t e n  m inutes o f each te a c h in g  hour a r e  spen t in  l e c t u r e .

V isu a l a id s — c h a r ts  or b lackboard  d iagram s—a re  u sed , a s  a re  mimeo-
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3

graphed, handouts exp la in in g  the concepts ta u g h t. D iscu ssion  before  

each le c tu r e  fo cu ses  on p a r t ic ip a n ts ' su c cesses  and fa ilu r e s  in  

applying concepts p rev iou sly  taught. D iscu ssio n s a f te r  the le c tu r e  

focu s on understanding of the new concept. At th e  end of each 

s e s s io n  homework i s  g iv en  to insure a c t iv e  involvem ent by the par­

t ic ip a n ts  "between s e s s io n s .

In the in d iv id u a l se ss io n  the p a r tic ip a n t i s  helped to  bring  

to awareness the f e e l in g  or b e l ie f  that he has about h im self that 

p r e c ip ita te s  the s e lf -d e fe a t in g  behavior.

The rem aining s e ss io n s  in vo lve  sm all group in te r a c tio n  in  

which the whole change process i s  again review ed. The groups meet 

tw ice  for one and one—h a lf  hours each. P a r tic ip a n ts  i s o la t e  the 

s p e c if ic  spot in  th e ir  progress to  date and work with the group and 

the lead er to  reach each succeeding s ta g e . Throughout the e n tir e  

workshop, th e  lea d ers  focu s on help in g  each p a r tic ip a n t understand  

e x a c t ly  what i s  in vo lved  in  the change p rocess .

Most prev iou s models for behavior change do not allow  the  

p a r tic ip a n t to lea rn  the process of behavior change. In f a c t ,  in  

most models the process i s  known only by the counselor or th e r a p is t , 

ana the p a r tic ip a n t fo cu ses  only on c o n ten t. T his model te s te d  i s  

unique in  th a t i t  purposely teaches the p rocess of behavior change 

in  order th a t the p a r t ic ip a n ts  may apply the same process to  other 

behaviors on t h f ^  own once they lea v e  the workshop.

As reporte<^Ry 3ednar and Law lis (1971) . populations stu d ied  

in  most of the reported  research on group therapy are b a s ic a l ly

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



p s y c h ia t r i c .  Some s tu d ie s  a r e  s p e c i f i c a l l y  d i re c te d  to  treatm m ent 

o f s c h iso p h re n ic *  and d e lin q u e n ts . As seen in  th e  re s e a rc h  r e p o r te d  

in  C hap ter I I I ,  some group work h as  a l s o  "been done w ith  u n d e r­

a c h ie v in g  s tu d e n ts .  A pparen tly  no p ro ced u re  has  been developed  

s p e c i f i c a l l y  f o r  th e  p sy c h o lo g ic a l tre a tm e n t o f norm als. T here i s  

an u rg e n t  need f o r  a  tre a tm e n t t h a t  in v o lv e s  a  r e l a t i v e l y  l a r g e  num­

b e r  o f  p e o p le  i n  a  r e l a t i v e l y  s h o r t  p e r io d  o f tim e . The SDB Work­

shop i s  an a tte m p t to  do t h i s .

H ypotheses fo r  t h i s  s tu d y  were based  in  p a r t  on the  p o s i t iv e  

r e s u l t s  r e p o r te d  in  th e  re s e a rc h  c i te d  in  C hapter I I .

R esearch  E ypotheses

F o r t h i s  s tu d y  th re e  g e n e ra l r e s e a rc h  hypo theses were p ro p o sed : 

1) p re  to  p o s t  d i f f e r e n c e s  w i l l  be r e p o r te d  by p a r t i c ip a n ts  in  

t h e i r  s e le c te d  s e l f - d e f e a t in g  b e h a v io rs , 2) th e re  w il l  be changes 

in  s e le c te d  p e r s o n a l i ty  c h a r a c t e r i s t i c s  o f  p a r t i c ip a n ts  upon com­

p l e t io n  o f th e  workshop, and 3) p a r t i c i p a n t s '  p e rc e p tio n s  of them­

s e lv e s  and t h e i r  w orld w i l l  change upon com pletion  of th e  SDB Work­

shop.
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CHAPTER II  

% RELATED LIT5EATTEE

L i te r a tu r e  r e l a t e d  to  th e  p re s e n t study i s  l im i te d  to  th e  e f ­

f e c t iv e n e s s  of group p sy ch o th e rap y  in  prom oting b e h a v io r  change. 

B ecause th e  S e l f - d e f e a t in g  B ehav io r (SDB) Workshop i s  u n iq u e , 

th e r e  a re  no p a r a l l e l  m odels a v a i la b le  f o r  com parison . Conse­

q u e n tly , i t  was n e c e s s a ry  to  in v e s t ig a te  th e  most s im i la r  k ind  of 

t r e a tm e n t ,  which i s  group p sy c h o th e rap y . B ednar and L aw lis (1971) 

re p o r te d  t h a t  a lth o u g h  a  w ide v a r i e ty  of r e s e a rc h  d e s ig n s  have 

been  used  in  in v e s t ig a t in g  g roup  p sycho therapy , few  o f th e  s tu d ie s  

have been r e p l i c a t e d ,  n e v e r th e le s s ,  th ey  in d ic a te d  th a t  s im ila r  

f in d in g s  o f p o s i t i v e  r e s u l t s  r e p o r te d  in  a  l a r g e  number of in d e ­

penden t s tu d ie s  p o in t  en co u ra g in g ly  to  th e  e f f e c t iv e n e s s  of group 

work in  prom oting  b e h a v io r  change.

The fo llo w in g  s tu d ie s  in d ic a te d  p o s i t iv e  r e s u l t s  fo llo w in g  

group p sych o th erap y  w ith  teen ag e  d e lin q u e n ts , u n d e ra c h ie v in g  h igh  

sch o o l g i r l s  and u n d e ra c h ie v in g  c o lle g e  freshm en . These s tu d ie s  

were s e le c te d  f o r  rav iew  becau se  they  were most s im i la r  in  popu­

l a t i o n  and d e s ig n  to  th e  p r e s e n t  s tu d y .

Group P sycho therapy  w ith  
Teenage D e lin q u en ts

P e rs o n s ' (1966) s tu d y  compared 4 l p a i r s  o f d e lin q u e n t teenage 

boys in  a  s t a t e  re fo rm a to ry  who were matched on a  number of back-

5
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groind v a r ia b le s . One from each pair was randomly assigned, to  a 

therapy or control group, the other to  the reg a in in g  group. The 

therapy groups s e t  tw ice weekly fo r  one and on e-h a lf hour group 

treatm ent for  a 20-week p er io d . They met in  sm all groups o f seven  

with a p sy c h o lo g is t  or a s o c ia l  worker as th e r a p is t .

A major o b je c tiv e  o f the treatm ent was to encourage in  each 

boy the development of warm in terp erson a l r e la t io n sh ip s  w ith the  

th e r a p is ts  and the other boys. The treatment includ ed  exp loring  

the b oys' p ast behavior »nd attem pting to teach them and have them 

experience l e s s  s e l f -d e fe a t in g  ways o f l iv in g .  In the ea r ly  se s ­

s io n s  the th e r a p is ts  were supportive and a ccep tin g . They la te r  

used in te r p r e ta t io n , n ega tive  reinforcem ent of inappropriate  be­

havior and approval o f appropriate behavior. They a ls o  attem pted  

to  teach  the boys the d iffe r e n c e  between accep tab le  and non- 

accep tab le  behavior. E ole p lay in g  was used by both the th e ra p is ts  

and s u b je c ts . During the fou rteen th  and f i f t e e n t h  s e s s io n s  the 

th e ra p is t  introduced extreme amounts o f anxiety  and s tr e s s  con­

cern ing a n t i - s o c ia l  behavior. The l a s t  three weeks focu s was on 

the d i f f i c u l t i e s  of return ing to  the community. In a d d itio n  to 

the group therapy, each boy r e ce iv ed  at l e a s t  one hour a week of 

in d iv id u a l therapy.

P ost therapy t e s t  r e s u lt s  for  the therapy group were s i g n i f i ­

ca n tly  low er on the Minnesota M ultiphasic P e r so n a lity  Inventory  

(MMPI), the Delinquency S ca le  {DS} and the Taylor M anifest 

A nxiety S c a le . The therapy group a lso  showed a s ig n if ic a n t ly  

greater  decrease in  scores than did the control group on the
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same t e s t s .  In a d d it io n , the hoys in  the therapy group ohowed 

improved academic fu n c tio n in g  during the therapy period  when com­

pared with the boys in  the control group.

Group Psychotherapy with 
U nderachieving High School G ir ls

Thoma (l96h) rep orted  on group therapy conducted in  a h igh  

school s e t t in g .  F o rty -th ree  underachieving g i r l  students having  

a minimum IQ, score o f 115 were in v ited  to p a r t ic ip a te  in  the pro—

T  r \  sx  o ^ r t r  A 4* a w  — A - . 1  j .  . .1  j - V  a V  =
 —'  ~  «>—. w -  * * » . ■ -  S c w ~ .  S ' '* ’ *  X. i U Q g  « i .  W 14 V * -L ©  W i- iC ti .  » p X O  V

in  an e f fo r t  to  d iscover  the nature o f her g o a l .  At th a t time 

each g i r l  was to ld  how p a r t ic ip a tio n  in  the group might help  her 

to  understand o b sta c le s  in  the way of ach iev in g  her g o a l. Specia l 

emphasis was p laced  on a ssu r in g  that c o n f id e n t ia l i ty  would be 

m aintained, e s p e c ia l ly  regard ing school s t a f f  and p aren ts.

Treatment c o n s is te d  o f  30 one hour weekly s e s s io n s .  A fter  

the i n i t i a l  in terv iew , there was no further in tr o d u ctio n . Topics 

of d iscu ss io n  were brought up by the p a r t ic ip a n t s . They included  

r e la t io n sh ip s  w ith tea c h e r s , with parents, w ith peers and with the  

op p osite  8e x . Sn^jhasis was on fr e e  in te r a c tio n  and expression  of 

f e e l in g s .  The aim was to  c la r i fy  each g i r l ’s g o a l, to  help  her  

understand the reasons fo r  her choice, and to  h e lp  her f in d  more 

appropriate compensations fo r  in fe r io r ity  f e e l in g s .  Emphasis was 

on the p resen t. At tim es the th erap ist took r o le s  suggested  by 

the to p ic  o f  d isc u ss io n , e . g . ,  teacher, o lder s i s t e r ,  e t c .  A ctive
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p a r t ic ip a t io n  by the th e ra p is t  p lu s th era p ist  empathy helped the  

g i r l s  understand the p o s s ib i l i t y  of in te r a c tin g  w ith a u th o r ity  

f ig u r e s  w ithout danger.

R esu lts  of the study as evaluated  by te a c h e r s , group combers, 

and each g i r l  h e r s e lf  in d ica ted  improved a t t i tu d e s  in  three areas: 

l )  f e e l in g s  of worth rep laced  anger, 2) awareness o f cause and 

e f f e c t  in  c o n f lic t  w ith  a u th o r ity  f ig u r e s  was accompanied by in ­

creased  to leran ce  fo r  d if fe r e n c e s , and 3 ) understanding o f s ib lin g  

and peer r e la t io n sh ip s  r e su lte d  in  increased  cooperation  with 

o th e rs .

For 86/6 of the s u b je c ts , improvement in  grade p o in t averages 

over the l a s t  year was s ig n if ic a n t  at the .01 l e v e l .

Group Psychotherapy with
U nderachieving C ollege Students

In a study of underachieving c o lle g e  s tu d e n ts , Teahan (1966) 

found th at fo llo w in g  group psychotherapy in c re a se s  in  grade point 

averages o f c o lle g e  sophomores were s ig n if ic a n t  a t  the .01 l e v e l .

F ir s t  sem ester sophomores with a h is to r y  o f  su c c e ss fu l high  

school performance and with C ollege Q u alify in g  Test (CQT) scores  

th a t p laced  them in  the upper q u a r tile  o f the freshman clasB  were

in v ite d  to  p a r t ic ip a te . In an i n i t i a l  in terv iew  i t  was emphasised

th a t focu s would be on personal-em otional problems and not on 

academic grades. The underlying assumption was that some person­

a l i t y  fu n ction s w e S R n te r fe r in g  with s tu d e n ts1 achievem ent. The 

group experience was to a llow  students to exp lore th e ir  f e e l in g s
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w ith  o th e r  Btudents hawing the 9ame d i f f i c u l t i e s .

I n te r e s te d  s tu d e n ts  were asked  to  com plete th e  MMPI and two 

P a r e n ta l  A t t i tu d e  S ca le s  (one f o r  each p a re n t)  m easuring  s tu d e n t 

p e rc e p tio n  o f p a re n ts  in  term s o f p c s s e s s iv e n e s s , d o m in a tio n , and 

r e j e c t i o n  o r ig n o rin g  o f the  s tu d e n t .

S u b je c ts  were d iv id e d  in to  th r e e  groupB: a  tw o -sem este r group

of 12 m ales and 7 fe m a le s , a  o n e - s e a e s te r  group o f 18 m ales and 3 

fe m a le s , and a  c o n tro l  poo l o f 3^ s tu d e n ts .  S tu d e n ts  from th e  pool 

were m atched to  th e  ex p e rim en ta l group  on th e  b a s i s  o f sex , CQ.T 

sc o re s  and g rade p o in t  average  a t  th e  end o f th e  freshm an y e a r .

The tw o-sem este r group met in  weekly group p sy ch o th e rap y  

s e s s io n s  f o r  a  p e r io d  of e ig h t  m onths. The one-sem este r group was 

seen  f o r  from one“*t'o tw elve s e s s io n s  th e  f i r s t  s e m e s te r . (S tu d e n ts  

f e l l  in to  t h i s  group because th e y  had no i n t e r e s t  in  c o n tin u in g  

th e ra p y .)  The c o n tro l  poo l r e c e iv e d  no group e x p e r ie n c e .

The th e ra p y  s e s s io n s  in v o lv e d  fo c u s in g  a t t e n t i o n  on th e  p e r­

so n a l and em otional problem s o f  th e  p a r t i c i p a n t s  w ith  em phasis on 

t h e i r  r e la t io n s h ip s  w ith  one o r b o th  p a r e n ts .

The th e ra p y  groups showed s i g n i f i c a n t  in c re a s e s  i n  g rad e  p o in t  

a v erag e  a t  th e  end o f th e  sophomore y e a r .  Improvement f o r  th e  

o n e -sem este r group was s ig n i f i c a n t  a t  th e  .05  l e v e l ;  improvement 

f o r  th e  tw o-sem ester group was s ig n i f i c a n t  a t  th e  .01 l e v e l .  The 

c o n tro l  group d id  no t show a  s ig n i f i c a n t  im provem ent.

Teahan re p o r te d  t h a t  th e  g roups may have d i f f e r e d  i n i t i a l l y  

on some p e r s o n a l i ty  v a r ia b le s  a s  m easured by th e  MMPI. In d ic a t io n s  

w ere th a t  th e  s tu d e n ts  chosen f o r  th e  th e ra p y  groups may have been
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l e s s  d e fe n s iv e  and, th e r e f o r e ,  more ready  to  adm it to  and to  work 

on t h e i r  p rob lem s.

Ho s ig n i f ic a n t  changes were r e p o r te d  on p o s t  MMPI s c o re s .

Summary

I n  th e  s tu d ie s  rev iew ed  f o r  t h i s  s e c t io n ,  sam ples v a r ie d .

P e r s o n s ’ (1966) s tu d y  in v o lv e d  in c a r c e r a te d  teen ag e  hoys; Thomafs 

(196*0, h ig h  schoo l g i r l s ;  and T eah an 's  (1966) , u n iv e r s i ty  s tu d e n ts .

The ag e  range  approx im ated  t h a t  o f th e  p r e s e n t  s tu d y . T eahan’s 

sam ple was most s im i la r  to  th a t  of th e  workshop i n  th a t  bo th  

in v o lv e  u n iv e r s i ty  s tu d e n ts .

P e rso n s and Teahan u sed  p r e -p o s t  measurement and a  m atched, 

n o - th e ra p y  c o n tro l  group d e s ig n . Thoma used  on ly  th e  p re -p o s t  

measurem ent w ithou t a  c o n tro l  g ro u p . The p re s e n t  s tudy  a ls o  u ssd  

th e  one group p r e t e s t - p o s t t e s t  d e s ig n .

W ith th e  e x c ep tio n  o f th e  o n e -sem este r th e ra p y  group in  

T eah an ’s  s tu d y , tre a tm e n ts  in  th e  re p o r te d  re s e a rc h  were le n g th y . 

P e rso n s  1 study  invo lved  a  20-week p e r io d  t o t a l i n g  60 hours of group 

p sy ch o th e rap y  p lu s  weekly in d iv id u a l  th e ra p y  f o r  each boy. Thoma’s 

w eekly one-hour th e ra p y  s e s s io n s  ex tended  over a  3 ° - w®ek p e r io d . 

T e a h a n 's  tw o-sem ester g roup  in v o lv e d  an e ig h t  month tim e sp an . In  

c o n t r a s t , th e  SDB Workshop can be conducted  i n  10 hou rs w ith in  a  

f iv e -w e e k  p e r io d  of tim e .

T reatm ents v a r ie d  a l s o .  Thoma and Teahan conducted group 

p sy ch o th e rap y  s e s s io n s  which encouraged f r e e  e x p re s s io n  of f e e l in g s  

and em o tio n s . P ersons in d ic a te d  some te a c h in g  was invo lved  i n  h i s
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study In ad d ition  to  a rath er  c lo se  in terpersonal involvem ent of 

th e ra p is t  with p a r t ic ip a n ts . Methods used for  teach in g  and extent 

of the teach ing were not reported  in  the study. The SUB Workshop 

i s  d e f in i t e ly  a teach in g  model. Group in te r a c tio n  i s  minimal and 

in terp erson a l r e la t io n sh ip  "between th e r a p is ts  and p a r tic ip a n ts  i s  

la r g e ly  d isregarded . Procedures fo r  the model are described  in  

the theory s e c t io n .

P o s it iv e  behavior change in  p a r tic ip a n ts  fo llo w in g  group 

therapy was in d ica ted  in  s tu d ie s  by both Persons and Thoma. In 

a d d itio n , p a r t ic ip a n ts  in  a l l  three s tu d ie s  showed improved aca­

demic performance a f te r  group therapy. Since l i t e r a t u r e  av a ila b le  

in d ic a te s  th at n . . -an x iety  can have a r e s t r ic t in g  e f f e c t  on a tte n ­

tio n  and in te l le c tu a l  fu n c tio n in g , and that i t  g e n e r a lly  in h ib it s  

and r e s t r ic t s  complex mental id e a tio n  (Bednar and L aw lis , 1971, 

p . 318)."  improved academic fu n c tio n in g  could probably be 

considered a r e s u lt  o f  se lf-a d ju stm en t or p o s it iv e  behavior  

change. This g iv e s  credence to  the hypotheses o f the present 

study that group p a r t ic ip a t io n  i s  e f f e c t iv e  in  promoting d esirab le  

behavior change.

Because sam ples, treatm ents and r e su lts  vary among s tu d ie s ,  

there i s  a need for a sy stem a tic  approach which produces p o s it iv e  

r e s u lt s .  The SDB Workshop model o f fe r s  such an approach through 

a c le a r  and con cise  d e f in i t io n  of treatm ent.
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CHAPTER III

DBSIGJT 0? THE STUDY

In  C hapter I I I  th e  sam ple, p ro c e d u re s , t e s t a b le  h y p o th ese s , 

d e s ig n  and a n a ly s is  of d a ta  sire p re s e n te d .

Sample

P a r t i c ip a n t s  i n  th e  S e lf - d e fe a t in g  B ehavior (SDB) Workshop 

w ere f u l l - t im e  c o lle g e  s tu d e n ts  in  a  u n iv e r s i ty  of 20,000 s tu d e n ts .  

A g e n e ra l  announcement in  th e  schoo l newspaper in d ic a te d  th a t  th e  

w orkshops would he conducted . P o u rte e n  o f  th e  v o lu n te e r s ,  8 m ales 

and 6 fe m a le s , c o n s t i tu te d  the  workshop sample used fo r  t h i s  s tu d y . 

T h is  was n o t a  random sam ple. T hat i s ,  i t  was a  sample o f th o se  

s tu d e n ts  w ith in  th e  c o lle g e  p o p u la tio n  who wished to  in  some way 

change t h e i r  b e h a v io r , f o u r te e n  were s e le c te d  acco rd in g  to  tim e 

a v a i l a b le  in  t h e i r  c la s s  sc h e d u le s .

In s tru m e n ta tio n

In s tru m e n ts  were a d m in is te re d  to  s tu d e n ts  one week p r io r  to  

t re a tm e n t and one week fo llo w in g  t re a tm e n t. In s tru m e n ts  u se d  were 

th e  Workshop Q u e s tio n n a ire  (Appendix B ) , made up o f q u e s tio n s  t h a t  

a d d re s s  them selves to  th e  fre q u e n c y , i n te n s i t y ,  and g e n e ra l 

re sp o n se  to  change o f b e h a v io r ; th e  M innesota M u ltip h as ic  P e rso n ­

a l i t y  In v e n to ry  (MMPI); and a  Sem antic D i f f e r e n t ia l  (Appendix C) ,

12
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designed, to  measure change in  th e  m eanings s tu d e n ts  a t t a c h  to  the  

fo llo w in g  co n c ep ts : s e l f ,  p a r e n ts ,  f r i e n d s ,  l i f e ,  p e o p le . The

c o n c e p ts  were s e le c te d  on th e  b a s i s  of t h e i r  re le v a n c e  to  th e  

change p ro c e s s . fo llo w in g  Osgood ^  Tannenbsum's (1957) recom­

m endation , th re e  a d je c t iv e  p a i r 8 were s e le c te d  fo r  each  of th e  

t h r e e  main dim ensions on a  Sem antic D i f f e r e n t i a l ,  nam ely , 

e v a lu a t io n ,  p o ten cy , and a c t i v i t y .  S e le c t io n  o f th e  a d je c t iv e  

p a i r s  was made on th e  b a s is  of h ig h  f a c t o r  lo a d in g  on th e  dim ension 

in  q u e s tio n  and t h e i r  a b i l i t y  to  make p sy c h o lo g ic a l s e n se .

I t  was decided  p r io r  to  t e s t i n g  to  u se  th e  f iv e  s c a le s  o f the  

MMPI which a r e  most a p p ro p r ia te  to  th e  k in d s  of d i f f i c u l t i e s  

c o l le g e  s tu d e n ts  e x p e rien c e .

Treatm ent

The fo u r te e n  s tu d e n ts  met a s  a  group tw ice  a  week fo r  one 

hour s e s s io n s  o f l e c tu r e  and d is c u s s io n  f o r  a  t o t a l  of s ix  

m e e tin g s . H andouts were d i s t r ib u t e d  and homework was a s s ig n e d  to  

p a r t i c i p a n t s  a t  each s e s s io n . Two c o u n se lo rs  conducted  th e  group 

s e s s io n s  a s  a  team , fo llo w in g  th e  s ix  s e s s io n s ,  each  p a r t i c ip a n t  

had a  one hour in d iv id u a l  s e s s io n  w ith  one o f th e  c o u n s e lo rs .

A f te r  th e  in d iv id u a l  s e s s io n s  were com pleted , th e  s tu d e n ts  met 

tw ice  i n  groups of fo u r  o r f iv e  f o r  one and o n e -h a lf  hou r s e s s io n s .  

The e n t i r e  p ro ced u re  encompassed f iv e  w eeks.

H ypotheses

The fo llo w in g  h ypo theses  were developed  around th r e e  a re a s
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I k

o f in q u iry :  l )  change o f th e  s e l f - s e l e c t e d  b e h a v io r , 2) g e n e ra l

p e r s o n a l i ty  change and 3) p e rc e p tu a l  change.

A rea I :  S e l f - s e le c te d  B ehavior

H y p o th es is : S tu d e n ts  p a r t i c i p a t i n g  in  an SUB Workshop w i l l
r e p o r t  a  d e c re a se  i n  th e  frequency  o f  th e  
b eh a v io r  a f t e r  com pleting  th e  workshop.

H y p o th es is : S tu d e n ts  p a r t i c i p a t i n g  in  an  SUB Workshop w i l l
r e p o r t  a  d e c re a se  i n  th e  i n te n s i t y  o f  th e  
b e h a v io r  a f t e r  com pleting  th e  workshop.

H y p o th es is : S tu d e n ts  p a r t i c i p a t i n g  in  an  SUB Workshop w i l l
r e p o r t  g e n e ra l improvement in  th e  s p e c i f ie d  
b e h a v io r  a f t e r  com pleting  th e  workshop.

A rea I I :  P e r s o n a l i ty

H y p o th es is : S tu d e n ts  p a r t i c i p a t i n g  in  an  SUB Workshop w i l l
ev idence  a  g r e a te r  d e g ree  o f g e n e ra l ad ju s tm en t 
upon com pletion  o f  th e  workshop th an  p r io r  to  
th e  e x p e rie n c e .

H y p o th esis : S tu d e n ts  p a r t i c i p a t i n g  in  an  SUB Workshop w il l
ev idence  l e s s  d e p re s s io n  upon com pletion  o f  th e  
workshop th an  p r io r  to  th e  e x p e rie n c e .

H y p o th es is : S tu d e n ts  p a r t i c i p a t i n g  in  an  SUB Workshop w il l
ev id en ce  l e s s  e x c e s s iv e  worry upon com ple tion  
o f th e  workshop th an  p r io r  to  th e  e x p e rie n c e .

H y p o th es is : S tu d e n ts  p a r t i c i p a t i n g  in  an  SDB Workshop w i l l
ev id en ce  l e s s  s o c ia l  in t r o v e r s io n  upon com ple tion  
o f  th e  workshop th a n  p r io r  to  th e  e x p e r ie n c e .

H y p o th e s is : S tu d e n ts  p a r t i c i p a t i n g  i n  an  SUB Workshop w i l l
r e p o r t  a  re d u c tio n  i n  m a n ife s t a n x ie ty  upon 
co m p le tio n  of th e  workshop th an  p r io r  to  th e  
e x p e r ie n c e .

A rea  I I I :  P e rc e p tio n

H y p o th e s is : S tu d e n ts  p a r t i c i p a t i n g  in  an SUB Workshop w i l l
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H y p o th es is :

H y p o th e s is :

H y p o th es is :

H y p o th e s is :

H y p o th e s is :

H y p o th es is :

H y p o th es is :

H y p o th es is :

H y p o th es is :

H y p o th es is :

H ypothesis:

H y p o th es is :

evaluate themselves more p o s it iv e ly  a fte r  com­
p le t in g  the workshop than prior to the experience

S tu d e n ts  p a r t i c ip a t in g  in  an SD3 Workshop w i l l  
p e rc e iv e  them selves a s  more p o te n t  a f t e r  com­
p l e t i n g  th e  workshop than  p r io r  to  th e  experience

S tu d e n ts  p a r t i c i p a t i n g  i n  an SDB Workshop w il l  
p e rc e iv e  them selves as  more a c t i v e  a f t e r  com­
p l e t i n g  th e  workshop th an  p r io r  t o  th e  ex p erien ce

S tu d e n ts  p a r t i c ip a t in g  in  an SUB Workshop w il l  
p e rc e iv e  t h e i r  p a re n ts  more p o s i t i v e l y  a f t e r  
co m p le ting  th e  workshop th an  p r i o r  to  th e  
e x p e r ie n c e .

S tu d e n ts  p a r t i c i p a t i n g  in  an SDB Workshop w il l  
p e rc e iv e  t h e i r  p a re n ts  a s  more p o te n t  a f t e r  
c o m p le ting  th e  workshop than  p r i o r  to  th e  
e x p e r ie n c e .

S tu d e n ts  p a r t i c i p a t i n g  in  an SUB Workshop w il l  
p e rc e iv e  t h e i r  p a re n ts  a s  more a c t i v e  a f t e r  
com p le ting  th e  workshop th an  p r i o r  to  th e  
e x p e r ie n c e .

S tu d e n ts  p a r t i c ip a t in g  in  an  SDB Workshop w il l  
p e rc e iv e  f r i e n d s  more p o s i t i v e ly  a f t e r  com pleting  
th e  workshop th an  p r io r  to  th e  e x p e r ie n c e .

S tu d e n ts  p a r t i c i p a t i n g  in  an  SDB Workshop w il l  
p e rc e iv e  f r i e n d s  as  more p o te n t a f t e r  com pleting  
th e  workshop th a n  p r io r  to  th e  e x p e r ie n c e .

S tu d e n ts  p a r t i c ip a t in g  in  an  SDB Workshop w il l  
p e rc e iv e  f r i e n d s  a s  more a c t iv e  a f t e r  com pleting  
th e  workshop than  p r io r  to  th e  e x p e r ie n c e .

S tu d e n ts  p a r t i c ip a t in g  in  an  SDB Workshop w i l l  
e v a lu a te  l i f e  more p o s i t iv e ly  a f t e r  com pleting  
th e  workshop than  p r io r  to  th e  e x p e r ie n c e .

S tu d e n ts  p a r t i c ip a t in g  in  an SDB Workshop w il l  
e v a lu a te  l i f e  as more p o te n t a f t e r  com pleting  
th e  workshop th an  p r io r  to  th e  e x p e r ie n c e .

S tu d e n ts  p a r t i c i p a t i n g  in  an  SDB Workshop w il l  
e v a lu a te  l i f e  a s  more a c t iv e  a f t e r  com pleting  
th e  workshop th an  p r io r  to  th e  e x p e r ie n c e .

S tu d e n ts  p a r t i c ip a t in g  in  an SDB Workshop w il l
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evaluate people more p o s it iv e ly  a fter  completing
the workshop than prior to the experience.

H y p o th es is : S tu d e n ts  p a r t i c i p a t i n g  in  an SDB Workshop w i l l
e v a lu a te  p e o p le  a s  more p o te n t  a f t e r  com pleting  
th e  workshop them p r io r  to  th e  e x p e rie n c e .

H y p o th es is : S tu d e n ts  p a r t i c i p a t i n g  in  an  SIB Workshop w i l l
e v a lu a te  p eo p le  as  more a c t iv e  s if te r  com pleting  
th e  workshop th a n  p r io r  to  th e  e x p e rien c e .

D esign

A p re -p o s t  t e s t  d e s ig n  which i s  d e s ig n a te d  by S tan ley  and 

Campbell (1963) a s  0^ S 0^ was u s e d . In th e  d e s ig n , s tu d e n ts  

com pleted  a  p r e t e s t ,  were a d m in is te re d  a  tre a tm e n t and took  a  

p o s t t e s t .

A n a ly s is  o f D ata

The s ig n  t e s t  (S ie g e l ,  1956) was used  to  a n a ly te  the  Workshop 

Q u e s tio n n a ire  d a ta .  The S tu d en t t. t e s t  (F erguson , 1959) was 

a p p lie d  to  th e  MMPI and Sem antic D i f f e r e n t ia l  d a ta .

F o llow ing  a  r e c e n t  t re n d  in  b e h a v io ra l  s c ie n c e  re s e a rc h  

r e p o r te d  by Winer (1 9 6 2 ), th e  s tu d y  was conducted , r e s u l t s  

a n a ly z e d , and th e  le v e l  re p o r te d  a t  which th e  n u l l  hypo theses 

cou ld  be r e j e c t e d .  I t  i s  l e f t  to  th e  re a d e r  to  judge th e  power 

o f th e  s t a t i s t i c s .  A ccording to  W iner (1962) ,  "use o f the  .05 

and .01 l e v e l s  o f s ig n i f ic a n c e  i s  a  m a tte r  o f conven tion  h av ing  

l i t t l e  s c i e n t i f i c  o r l o g ic a l  b a s i s .  When th e  power o f t e s t s  i s  

l i k e l y  to  be low under th e s e  l e v e l s  o f s ig n i f ic a n c e ,  and when 

ty p e  1 and ty p e  2 e r r o r s  a re  o f ap p ro x im ate ly  equal im p o rtan ce ,
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the .30  and .20 l e v e l s  o f s ig n if ic a n c e  nay he more appropriate  

than the .05  and .01 l e v e l s  I p .13 ,̂ ."
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CEAPT3R IV

ANALYSIS 0? TEE RESULTS

The outcome of the study covered three areas of in v e s t ig a t io n :  

1 ) actu a l change in  the sp e c if ie d  s e lf -d e fe a t in g  behavior, 2 ) change 

in  p e r s o n a lity  c h a r a c te r is t ic s  o f  the p a r t ic ip a n ts , and 3 ) change in  

p ercep tion s h e ld  by the p a r tic ip a n ts  regarding s e l f ,  p a ren ts, fr ien d  

l i f e  and p eo p le .

S p ec ified  3ehavior Change

The f i r s t  three hypotheses were r e la te d  to changes made in  the 

s e lf -d e f e a t in g  behavior s p e c if ie d  by p a r tic ip a n ts  as the ta rg e t  

behavior fo r  the workshop. Each of the lh  workshop p a r t ic ip a n ts  

d esign ated  one of the fo llow in g  behaviors for change: m aintaining  

an u n r e a l is t ic  s e l f  image, m aintaining fe e l in g s  o f in f e r io r i t y ,  

la ck in g  s e l f - c o n f  id e .ic e , being a fra id  in  groups or being overw eight.

The in v e s t ig a t io n  included th ree  ca teg o r ie s: 1) the frequency  

w ith  which p a r tic ip a n ts  engaged in  the behavior—whether they  d id  i t  

c o n sta n tly , once a day, once a week, once a month, e t c . ,  2 ) the 

in t e n s i t y  w ith which they experienced the behavior—i f  they f e l t  

com pelled or driven by i t ,  i f  they were bothered a great deal or 

ju s t  somewhat by i t .  or i f  they f e l t  the behavior did not in te r fe r e  

w ith l i f e  at a l l ,  and 3 ) the degree to  which p a r tic ip a n ts  f e l t  they  

had changed th e  behavior—from no change at a l l  t o  dropping the

18
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behavior com pletely.

Frequency

Responses on the pre and p ost Workshop Q uestionnaires showed 

that o f a n  K o f lh ,  ten  p a r tic ip a n ts  reported  a decrease in  frequency  

o f  the "behavior, two reported no change in  frequency, and two reported  

an in c re a se  in  frequency of the behavior upon com pletion of th e  S e l f -  

d efea tin g  Behavior (SDE) Workshop. The s ig n  t e s t  was s ig n if ic a n t  a t  

the .02 l e v e l .  Responses o f workshop p a r t ic ip a n ts  regarding frequency  

of behavior are shown in  Table 1 .

Table 1 . Frequency o f  Behavior as Reported by P a r tic ip a n ts  on Pre
and P ost Workshop Q uestionnaires

Time C onstantly
Several Times 

a Day
Once
a Day

Once 
a Week Rot a t A ll

Pre 6 5 2 0

Post 2 1 “3 < 3

Rote: p < .02 Sign Test

I n te n s ity

Of an 2? o f 1̂ +, e leven  students reported  a decrease in  in t e n s i t y  

o f the b eh av ior , th ree  reported no change in  in te n s i ty ,  and no one 

reported  an in crea se  in  in te n s ity  of the behavior upon com pletion  

of the workshop. The s ig n  t e s t  was s ig n if ic a n t  a t the .005 l e v e l  . 

Responses o f  workshop p a r tic ip a n ts  regard ing in te n s ity  of behavior  

are shown in  Table 2-
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T ab le  2 . I n te n s i t y  o f B ehav ior a s  R ep o rted  by P a r t i c ip a n ts  on P re
and P ost Workshop Q uestionnaires

Time Compelled
Bothered a 
Great Deal

Bothered
Some

D oesn't
In ter fe re

Pre 3 10 •«X 0

Post 0 4 6 4

Note: p < .005 Sign Test

Degree o f Change

Of an  IT of 1 4 . one r e p o r te d  com plete change in  th e  b e h a v io r  

upon com ple tion  of th e  workshop, f iv e  r e p o r te d  a lm ost com plete 

change and seven re p o r te d  n o t ic e a b le  ch ange , w h ile  only  one 

r e p o r te d  l i t t l e  change and no one r e p o r te d  no change.

P e r so n a lity  Change

F iv e  hypotheses were r e la te d  to  changes in  p erso n a lity  

c h a r a c te r is t ic s  o f p a r t ic ip a n ts  as in d ic a te d  in  the d iffe r e n c e s  

between pre and p o st M innesota M nltiphasic P e r so n a lity  Inventory  

(MMPI) s c o r e s . The f iv e  c a te g o r ie s  in clu d ed : 1} general ad ju st­

ment, 2 ) d ep ressio n , 3) e x c e ss iv e  worry, 4) s o c ia l  in tr o v e r s io n , 

and 5) a n x ie ty . The S tu d en t's .t was used fo r  th e  a n a ly s is .  

R e l ia b i l i t y  c o e f f ic ie n t s  fo r  only th ree  of the above sc a le s  have 

been c a lc u la te d  (Dahlstrom and Welsh, 1962): K sc a le  (general

adjustm ent) r = ?6 , D sc a le  (d ep ression ) r = 6 6 , and Pt s c a le  

( e x c e s s iv e  worry) r = 9 0 .
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G enera l A djustm ent

D ifferen ces  "between pre and post MMPI scores on the K sc a le  

in d ica ted  th a t p a r t ic ip a n ts  improved in  general adjustm ent (p < . 005) 

upon com pletion o f the workshop. According to Drake and O etting  

(1959) the Z s c a le  i s  considered to  "be "a su b tle  in d ica to r  of 

d efen siven ess"  and fo r  c o lle g e  students i s  thought to  be fla 

r e la t iv e ly  good s ig n  of genera l adjustment _p . 3 2 j ."  D ifferen ces  

between pre and p ost MMPI scores are found in  Table 3 .

Pe-presBion

P a r t i c ip a n ts  appeared  to  be l e s s  unhappy and d e p re sse d  ( p < .C l)  

upon com pletion  o f  th e  workshop as seen  in  p re  to  p o s t  d if f e re n c e s  

i n  MMPI s c o r e s .

E xcessive  Worry

Students evidenced l e s s  ex c ess iv e  worry (p < .0 2 5 )—showed more 

con fid en ce, and seemed l e s s  in secure— a f te r  com pleting the workshop.

S o c ia l I n t r o v e rs io n

P re  to  p o s t  re sp o n se s  on th e  MMPI in d ic a te d  th a t  s tu d e n ts  

showed l e s s  s o c ia l  in t r o v e r s io n  (p < . 025)— were l e s s  shy and 

s o c ia l ly  in s e c u re —upon com pletion  o f th e  workshop.

A nxiety

D iffe re n c e s  i n  p re  to  p o s t MMPI sc o re s  a ls o  in d ic a te d  p a r t i -
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c ip a n ts  ev idenced  l e s s  a n x ie ty  (p < .0 2 5 )  a f t e r  com pleting  th e  work­

shop.

Table 2 . D if fe re n c e s  Betw een P a r t i c i p a n t s 1 P re  and P o s t  MMPI Scores

S c a le X o re X -post V p

E a d a p tiv e n e s s 69.36 5^.79 3.10 .005

D d e p re s s io n 68.86 56.36 2.83 .01

F t e x c e s s iv e  worry 6 3 .16 61.21 2.66 .025

Si s o c ia l  in t r o v e r s io n 61 .66 5^.29 2.22 .025

A a n x ie ty 66.21 56.16 2-.?i .025

H ote: E= l6  Means a r e  s ta n d a rd iz e d  sc o re s

P e rc e p tio n

The l a s t  15 h y po theses  were r e l a t e d  to  changes in  p a r t i c i p a n t s ’ 

p e rc e p tio n  o f s e l f ,  p a re n ts ,  f r i e n d s ,  l i f e  and p e o p le .

S e lf

D if fe re n c e s  betw een p re  and p o s t re sp o n ses  to  a  Sem antic 

D i f f e r e n t i a l  in d ic a te d  th a t  p a r t i c ip a n t s  reg a rd ed  them selves more 

p o s i t iv e ly  (p < .025 ) upon com pletion  o f th e  workshop; t h a t  i s ,  they  

tended to  see  them selves more as good, f r i e n d ly  or h o n e s t r a th e r  

th an  a s  b ad , u n f r ie n d ly  o r d is h o n e s t .  P re -p o s t  resp o n se  d i f f e re n c e s  

a re  r e p o r te d  in  Table 6 .

P re  to  p o s t  Sem antic D i f f e r e n t ia l  re sp o n se s  in d ic a te d  p a r t i c i ­

p a n ts  may re g a rd  them selves a s  s tro n g e r  (p  < .1 0 ) upon com pletion  of 

th e  w orkshop. There was some in d ic a t io n  in  t h i s  a re a  t h a t  one"of
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th e  p a i r s  o f  a d je c t iv e s ,  h a r d - s o f t ,  was f r e q u e n tly  m is in te rp re te d  

hy p a r t i c i p a n t s  an d , th e r e f o r e ,  tended  to  can ce l ou t r a t in g s  on 

th e  o th e r  two p a i r s ,  sha llow -deep  and w eak -stro n g .

A f te r  com ple ting  th e  workshop, p a r t i c i p a n t s  a ls o  tended  to  see  

th em se lv es  a s  more a c t iv e  ( p < .0 0 5 ) .  They saw them se lves  as  b e in g  

more a c t iv e  th a n  p a s s iv e ,  more warm th a n  co ld  and more i n te r e s t i n g  

as opposed to  b o r in g .

T able  4 . D if fe re n c e s  Between P a r t i c ip a n t s '  P re  and P o st ¥orkshop
Sem antic D i f f e r e n t i a l  Eesoonse* to  S e lf

Dim ension Z o re I  p o s t t o

E v a lu a tio n 6 .2 9 4 .79 2 .5 4 .025

Potency 7.79 6 .5 7 1-60 .10

A c t iv i ty 9 6 .2 9 3 .1 8 .005

P a re n ts

P re  to  p o s t  Sem antic D i f f e r e n t ia l  re sp o n se s  in d ic a te d  no s ig n i ­

f i c a n t  change in  s tu d e n ts*  e v a lu a tio n  of p a re n ts  a s  p o s i t iv e  upon 

com ple tion  of th e  workshop. Responses a r e  r e p o r te d  i n  T able  5»

Ho s ig n i f i c a n t  change was no ted  in  s tu d e n t s ’ p e rc e p tio n  of 

p a re n ts  a s  p o te n t  upon com pletion  of th e  workshop.

There was a ls o  no s ig n i f ic a n t  change in d ic a te d  in  s tu d e n ts  * 

p e rc e p tio n  o f p a r e n ts  a s  a c t iv e  fo llo w in g  th e  w orkshop.
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T ab le  5 - D if fe re n c e s  Between P a r t i c i p a n t s ’ P re  and P o s t Workshop 
Sem antic D i f f e r e n t ia l  Besuonees to  P a re n ts

Dim ension X u re  X p o s t  t P_ .

E v a lu a tio n 4 .43 5 -1 .0 7 U .S .

P o tency 7.93 7 .7 9 •38 JJ.S .

A c t iv i ty 8 .0 7 . . .  7-52 U .S .

F r ie n d s

Upon com pletion  o f th e  workshop, s tu d e n ts  e v a lu a te d  f r ie n d s  

more p o s i t i v e ly  (p < .0 5 ) a s  in d ic a te d  by re sp o n se s  on a  Sem antic 

D i f f e r e n t i a l .  P re  to  p o s t re sp o n se s  re g a rd in g  f r ie n d s  a re  r e p o r te d  

i n  f a b l e  6 .

S tn d e n ts  seemed to  view  f r i e n d s  a s  more p o te n t (p  < .10) a f t e r  

c o m p le ting  th e  workshop.

S tu d e n ts  appeared  to  see f r i e n d s  a s more a c t iv e  (p < .05) upon

com pletion  of th e  workshop.

T able 6 . D if fe re n c e s  Between P a r t i c i p a n t s 1 P re  and P o s t  Workshop 
Sem antic D i f f e r e n t i a l  EesponBes to  F rie n d s

Dim ension X p re X p o s t t r>

E v a lu a tio n  4 .5 7 3-86 2 .11 .05

P o tency  6 .2 1 6 .0 7 1 .4 2 .10

A c t iv i ty  7 .1 4 5 .64 1 .9 3  . •05 _

L ife

S tu d e n ts  e v a lu a te d  l i f e  a s  more p o s i t i v e  (p  < .05) a f t e r  com­

p l e t in g  th e  workshop a s  seen  in  th e  d i f f e r e n c e s  betw een p re  and p o s t
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re sp o n se s  on a  Sem antic D i f f e r e n t i a l .  See Table 7.

S tu d e n ts  appeared  to  see  l i f e  a s  more p o te n t  (p  < .10) fo llo w in g  

p a r t i c i p a t i o n  in  th e  w orkshop.

S t u d e n t s  a l s o  ten d ed , t o  r e g a r d  l i f e  a s  m ore a c t i T e  (p  < .10) 

u p o n  c o m p le t io n  of t h e  w o rk sh o p .

T able  7- D if fe re n c e s  Between P a r t i c i p a n t s '  P re  and P o s t Workshop 
___________ Sem antic D i f f e r e n t ia l  R esponses to  L ife ___________________

D im ension__________ X p re_______ X p o s t_________ t _____________ p

E v a lu a tio n  8 .1 4  6 2 .0 7  *05

P o tency  10 8 .43  1 .6 5  *10

A c t iv i ty ___________7^5__________6 .57___________1 .4 9 __________ .10

P eople

P re  to  p o s t  Sem antic D i f f e r e n t i a l  changes in  re sp o n se  in d ic a te d  

s tu d e n ts  e v a lu a te d  p eo p le  more p o s i t i v e l y  (p < .0 1 )  upon co m p le tio n  

o f  th e  w orkshop. E esponses re g a rd in g  p eop le  a re  re p o r te d  i n  T ab le  8. 

A f te r  th e  workshop s tu d e n ts  saw p eo p le  as  more p o te n t  (p  < .0 0 5 ) . 

S tu d e n ts  a l s o  p e rc e iv e d  peop le  a s  more a c t iv e  ( p < .0 5 )  a f t e r  

co m p le tin g  th e  S e l f - d e fe a t in g  B ehav ior W’orkshop.

T ab le  8 . D if fe re n c e s  Between P a r t i c i p a n t s '  P re  and P o s t Workshop 
___________ Sem antic D i f f e r e n t ia l  R esponses to  People

Dim ension_________ X u re ________X p o s t___________ t ___________ u

E v a lu a tio n  8 6 .21  2 .8 7  *01

P o tency  1 0 .5  8 .5 7  3 -°9  -005

A c t iv i ty __________ 8.71_________ 7-43____________ 2 .06 _________ .05
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CHAPTER V

SUMMARY OF RESULTS, COECLUSIOES 
ABE RECOMMEHLAIIOHS

The s tu d y  wa9 d esig n ed  to  t e s t  w hether th e  S e l f - d e fe a t in g  

B ehavior (SEB) Workshop i s  an e f f i c i e n t  model f o r  e f f e c t in g  change 

i n  l )  c e r t a i n  b e h a v io rs  o f u n iv e r s i ty  s tu d e n ts ,  2) in  p e r s o n a l i ty  

c h a r a c t e r i s t i c s  o f  th e  s tu d e n ts ,  and 3 ) i ^  c e r t a i n  p e rc e p tio n s  

h e ld  by th e  s tu d e n ts .

Summary of R e s u lts

The r e s u l t s  o f  t h i s  s tu d y  of b eh av io r change in  u n iv e r s i ty  

s tu d e n ts  fo llo w in g  p a r t i c i p a t i o n  in  SDB Workshops were encourag ing . 

As was n o te d  e a r l i e r  in  C hapter I , th e re  i s  a  need in  e d u c a tio n a l 

s e t t in g s  f o r  an  e f f e c t iv e  p sy c h o lo g ic a l tre a tm e n t f o r  norm als th a t  

can  b e  used  w ith  a  r e l a t i v e l y  la r g e  number o f p e o p le  in  a  r e l a t i v e ly  

s h o r t  p e r io d  o f  tim e . The SDB Workshop model a p p e a rs  to  be th a t  

k ind  o f t r e a tm e n t .

That p o s i t i v e  b eh a v io r  change d id  occur was e v id e n t in  r e s u l t s  

from  a l l  t h r e e  in s tru m e n ts  u sed  in  th e  s tu d y . D if fe re n c e s  in  

re sp o n ses  on p re  to  p o s t  Workshop Q u e s tio n n a ire s  in d ic a te d  th a t  

B tuden ts  w ere a b le  to  e lim in a te  o r s ig n i f i c a n t l y  reduce  s e l f ­

s e le c te d  u n d e s ir e a b le  b e h a v io rs  upon co m ple tion  o f th e  workshop. 

A lthough two p a r t i c i p a n t s  r e p o r te d  an in c re a s e  i n  freq u en cy  of th e  

b e h a v io r , a l l  r e p o r te d  a t  l e a s t  some r e d u c tio n  i n  i n t e n s i t y  of th e

26
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b e h a v io r  and. a l l  bu t one re p o r te d  a t  l e a s t  a  n o t ic e a b le  degree of 

change. P o s i t i v e  change was a ls o  in d ic a te d  in  th e  f iv e  p e r s o n a l i ty  

c h a r a c t e r i s t i c s  m easured in  t h i s  s tu d y . T h is  wee seen in  the  

d if f e re n c e s  betw een p re  and p o s t M innesota M u ltip h as ic  P e r s o n a l i ty  

In v en to ry  r e s u l t s .  The g r e a t e s t  p r o b a b i l i t y  o f  change was n o ted  

on th e  E s c a l e ,  an e le v a t io n  o f which i s  c o n s id e re d  to  be a  good 

s ig n  of g e n e ra l  a d ju s tm e n t. However, p o s i t i v e  s ig n i f ic a n t  change 

was a ls o  in d ic a te d  re g a rd in g  th e  o th e r  m easured c h a r a c t e r i s t i c s — 

d e p re s s io n , e x c e s s iv e  w orry , s o c ia l  in t r o v e r s io n  and a n x ie ty — 

a l l  o f which r e p o r te d ly  d ec reased  fo llo w in g  com pletion  of th s  SUB 

Workshop.

P in d in g s  on p re  to  p o s t Sem antic D i f f e r e n t i a l  re sp o n ses  were 

somewhat l e s s  c o n c lu s iv e , a lth o u g h  p o s i t iv e  s ig n i f ic a n t  change was 

re p o r te d  in  p e rc e p tio n  of .HI co n cep ts  ex cep t th a t  o f p a re n ts .

I t  I s  i n t e r e s t i n g  to  n o te  t h a t ,  c o n tra ry  to  what was h y p o th es iz ed , 

on th e  e v a lu a tiv e  d im ension f o r  p a r e n ts ,  s tu d e n t s ’ p e rc e p tio n s  

were a c tu a l ly  l e s s  p o s i t iv e  a f t e r  com pleting  th e  workshop.

T h is outcom e, how ever, nay be a  h e s l th y  Bign in  th e  c o lle g e  s e t t i n g .

I t  may w ell be an in d ic a t io n  of th e  s tu d e n t s ' growing independence, 

a  b re a k in g  away from  p sy c h o lo g ic a l dependence on p a re n ts  and a  

coming to  term s w ith  them selves as com petent and re s p o n s ib le  

in d iv id u a ls .

The g r e a t e s t  o v e r - a l l  p r o b a b i l i ty  o f  change in  p e rc e p tio n  

was n o ted  f o r  th e  concep t "p eo p le” . This a ls o  appears  to  be 

im p o rtan t f o r  t h i s  p a r t i c u l a r  p o p u la t io n . E leven o f th e  l h  p a r t i ­
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c i p a n t s  i n d i c a t e d  on t h e  p r e  W orkshop Q u e s t io n n a i r e  t h a t  t h e i r  

s e l e c t e d  s e l f —d e f e a t i n g  b e h a v io r  was one  t h a t  i n  one way o r  a n o th e r  

in v o lv e d  u n s a t i s f a c t o r y  r e l a t i o n s h i p s  w i th  o t h e r s .

P o s i t i v e  c h a n g e s  i n  v a r y in g  d e g r e e s  w ere  a l s o  r e p o r t e d  f o r  t h e  

r e m a in in g  t h r e e  c o n c e p ts —- s e l f , l i f e  a n d  f r i e n d s .  As was n o te d  

e a r l i e r ,  one  o f  th e  p a i r s  o f  a d j e c t i v e s ,  h a r d - s o f t ,  u s e d  t o  e v a l ­

u a t e  p e r c e p t i o n s  r e g a r d i n g  p o te n c y  a p p e a re d  to  h e  m i s i n t e r p r e t e d  

b y  p a r t i c i p a n t s .  T h is  h a d  th e  e f f e c t  o f  c a n c e l i n g  o u t  th e  o t h e r  

r a t i n g s  on  t h i s  d im e n s io n  an d  may e x p l a i n  t h e  som ew hat s s f t l l e r  _ £ 's  

d e r i v e d  f o r  t h e  d im e n s io n .

C o n c lu s io n s

I n  t h e  sa m p le  u s e d  f o r  t h i s  B tu d y , a l l  t h e  p a r t i c i p a n t s  w ere  

v o l u n t e e r s .  T h is  w ould  i n d i c a t e  t h a t  th e y  w ere  p r o b a b ly  m o t iv a te d  

t o  c h a n g e . A l s o ,  s i n c e  t h e y  w ere  u n i v e r s i t y  s t u d e n t s ,  i t  c a n  be  

r e a s o n a b ly  assu m ed  t h a t  t h e y  w ere  o f  a t  l e a s t  a v e r a g e  i n t e l l i g e n c e .

I t  w o u ld  a p p e a r  t h a t  th e  SUB W orkshop m o d e l, w h ic h  i s  a  t e a c h in g  

m o d e l, i s  e f f e c t i v e  i n  b r i n g i n g  a b o u t  c e r t a i n  c h a n g e s  f o r  t h i s  

p o p u l a t i o n  e v e n  th o u g h  i t  was n o t  e q u a l ly  e f f e c t i v e  f o r  a l l  p a r t i ­

c i p a n t s .

I t  i s  p o s s i b l e  t h a t  t h e  t r e a tm e n t  n e e d s  p e r f e c t i n g  t o  b e  

e f f e c t i v e  a c r o s s  a  b r o a d e r  b a s e ,  o r  i t  may b e  t h a t  t h e  t r e a tm e n t  

i s  J u s t  n o t  a p p r o p r i a t e  f o r  e v e ry o n e .

A n o th e r  im p o r ta n t  c o n c lu s io n  i s  t h a t  t h i s  m odel i n  w h ich  t h e  

p r o c e s s  o f  c h a n g e  i s  c l e a r l y  t a u g h t  h a s  a  b r o a d  k in d  o f  f a l l o u t  

e f f e c t .  R e s u l t s  o f  t h e  s tu d y  i n d i c a t e  t h a t  a l t h o u g h  p a r t i c i p a n t s
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fo c u se d  oa one s in g le  ta r g e t  b eh av io r th ro u g h o u t th e  workshop, 

th ey  experienced, a  much more g lo b a l change in  b e h a v io r , p e r s o n a l i ty  

c h a r a c t e r i s t i c s  and p e rc e p tio n s .

A lso , th e  r e s u l t s  sc .r. a t  l e a s t  to  a  deg ree  to  v a l id a te  th e  

n o tio n  th a t  th e  c o n cep ts  i d e n t i f i e d  by Cudney (1970) a re  t r u ly  

e s s e n t i a l  to  th e  change p ro c e s s . (These c o n cep ts  a re  i d e n t i f i e d  

i n  C hapter I . )

B ecause t h i s  i s  an  e d u c a tio n a l m odel, i t  f u r th e r  appears th a t  

d id a c t ic  in p u t does have an im pact on b e h a v io r . In  r e l a t i o n  p a r­

t i c u l a r l y  to  t r a d i t i o n a l  te a c h in g  m ethods, i t  appear s  th a t  homework, 

h a n d o u ts , e t c . ,  i f  fo cu sed  on th e  r i g h t  m a te r ia l  a re  e f f e c t iv e  

to o ls  to  u se  as a  means fo r  b r in g in g  abou t b eh av io r change■

Bsc ommendat i  ons

I t  i s  recommended th a t  a  r e p l i c a t i o n  of t h i s  s tu d y  o f  th e  

S e lf - d e fe a t in g  B ehavior Workshop be made. I t  i s  a ls o  recommended 

t h a t  a  lo n g -ra n g e  fo llo w -u p  s tu d y  be made. A fo llo w -u p  s tu d y  i s  

needed to  de te rm ine  th e  s ta y in g  power o f th e  changes made. I t  i s  

a ls o  needed  to  e v a lu a te  th e  su ccess  o f w orkshop p a r t i c ip a n ts  in  

ap p ly in g  th e  c o n cep ts  le a rn e d  to  changing o r e l im in a tin g  o th e r  

b e h a v io rs  su b se q u e n tly  found by them to  be s e l f - d e f e a t in g .
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A l i s t  o f  b e h a v io r s  t h e  S e l f - d e f e a t i n g  B e h a v io r  W orkshop i s  d e s ig n e d  
t o  h e l p  p e o p le  e l i a i n & t e :

I n f e r i o r i t y  f e e l i n g s  
l e g a t i v e  s e l f - c o n c e p t  
Tear of  f a i l u r e  
Y e a r  o f  g ro u p s
D i f f i c u l t y  i n  d e c i s i o n  m ak ing
U n d e r a c h ie v e a e n t
R a c ia l  p r e j u d i c e
P e r f e c t i o n i s m
D ep en d en cy
L a c k  o f  m o t iv a t io n
W ith d ra w a l
E x c e s s iv e  o v e rw e ig h t  
B i - s e x u a l i t y  
H o m o s e x u a l i ty  
V o y eu rism
C o m p u ls iv e  b e h a v io r  

c o m p u ls iv e  l y i n g  
c o m p u ls iv e  s e x u a l  b e h a v io r  
c o m p u ls iv e  e a t i n g  
e t c .

B oredom
f e e l i n g s  o f  h a t r e d  
U n f u l f i l l e d  s e x u a l  e x p e r ie n c e  
A lc o h o l is m  
E x c e s s iv e  w o rry  
A l i e n a t i o n  o f  o t h e r s  
f e e l i n g s  o f  m e a n in g le s s n e s s  
I n a b i l i t y  t o  f i n i s h  t a s k s  
P s y c h o s o m a t ic  i l l n e s s e s  
D e p re ss io n * !
S t u t t e r i n g
f e e l i n g s  o f  l o n e l i n e s s  
f e a r  o f  d e a t h  
f e a r  o f  t h e  unknow n 
A v o id a n c e  o f  r e s p o n s i b i l i t y  
I n a b i l i t y  t o  g iv e  o n e s e l f  i n  a  

l o v i n g  r e l a t i o n s h i p  
f e a r  o f  h u r t i n g  o t h e r s  
E x c e s s iv e  a t t e m p t s  t o  p l e a s e  o t h e r s  
D ru g  a b u s e
E x c e s s iv e  d a y -d re a m in g  
I n a b i l i t y  t o  c o n c e n t r a t e  
f o l d i n g  u p  u n d e r  p r e s s u r e  o r  v h e n  

c h a l l e n g e d  
P r o m i s c u i t y  
Tem per

D e f e n s iv e n e s s
f e a r  o f  s t a t i n g  o n e 's  o p in io n  
H e g a t iv is m
f e a r  o f  e x p r e s s in g  d e e p  

f e e l i n g s  
I n a b i l i t y  t o  s a y  no 
A u t h o r i t y  h a n g -u p s  
In s o m n ia  
D i s o r g a n i s a t i o n

f e v e r  on tim e  
W aste  t im e  
P o o r  p la n n in g  
C a n 't  f i n d  n e e d e d  t h i n g s  
f o r g e t f u l  

f e a r  o f  b e in g  o n e s e l f  
A lw ays f e e l i n g  p u sh e d  b y  

s o m e th in g  
f e a r  o f  Sod
U n r e a l i s t i c  e x p e c t a t i o n s  o f  

s e l f  an d  o t h e r s  
U n h a p p in e s s  c r e a t e d  b y  o n e s e l f  
f e a r  o f  com m itm ent 
P r o c r a s t i n a t  io n  
L a c k  o f  s e l f - c o n f i d e n c e  
T e a r  o f  r e j e c t i o n  
E x trem e  n e r v o u s n e s s  
E t c .  E t c .  E t c .  E t c .  E t c .
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P le a se  answer each question  with no more than two sen ten ces-  
Where i t  i s  appropriate simply make one check, hut one check 
only .

1 . What i s  the s p e c if ic  s e lf -d e fe a t in g  behavior you wish to  
change in  the workshop? P lea se  he very s p e c i f i c .

2 . What d i f f i c u l t i e s  do you experience as a r e s u lt  of th is  
behavior? Again be s p e c if ic .

3- What causes your behavior?

k.  What do you do to bring about t h is  behavior?

5- How o fte n  do you engage in  th is  behavior? Use the past 
th ir ty  days as an example-

Once a month ■ ______
Once a week ______
Once a  day ______
Several times a day ______
C onstantly ______

c .  'With what in te n s ity  do you experience the behavior? Again 
u se th e  p a st th ir ty  d ays.

A. I f e e l  compelled and driven by the behavior __
3 .  I am bothered a great deal by the behavior __
C. I am bothered some but not in te n s e ly  by the __

behavior
E The behavior d oesn 't bother me much or __

in te r fe r e  w ith my l i f e .
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Page 2

PHE-WCHZSEOP QJJESTIOMAIBE

? . Eow badly do you want to change the behavior?

A. Changing i s  the most important th in g  
in  my l i f e  r ig h t  now

B. Changing i s  extrem ely important to
ay fu tu re  happiness

C. Changing i s  very im portant, but l o t s
o f  other th in gs matter more

D. Changing i s  im portant, but i f  I d o n 't ,
I can g e t by o .k .

E. Other p eop le  are r e a lly  more concerned
SLbcut 222̂  "tllSJl X

3 . Eow easy do you th in k  i t  i s  for  you to  change the behavior?

A. I th ink  th a t w ith ju s t  a l i t t l e  work I can ______
change q u ite  r e a d ily

3 .  I t  i s n ' t  r e a l easy  to  change, but i t  i s n ' t  ______
r e a l d i f f i c u l t  e ith er

C. I t  i s  d i f f i c u l t  to  change_____________________ ______
3 . I t  I s  extrem ely d i f f i c u l t  to  change ______
E. F rankly, I don 't r e a lly  b e l ie v e  I can _______

change
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Same

POST-WGEESEOP Q.UESTIONNAIEI

P le a se  answer each, question  with no more than two sen ten ces. 
Where i t  i s  appropriate sim ply make one check, hut one check on ly .

1 . What i s  th e  s p e c if ic  s e lf -d e fe a t in g  behavior you wished to  
change in  the workshop? P le a se  he very s p e c i f i c .

2 . What caused your behavior?

3- What do you do to  bring t h is  behavior about?

h. Eow o fte n  do you engage in  t h is  behavior? Use the past, ten  
days as an example.

Not a t  a l l  ______
Once a week ______
Once a day ______
S everal tim es a day________ ______
C onstantly  ______

5- With what in te n s ity  ao you exp erience the behavior? Again 
use the p a st 10 days.

A . I f e e l  compelled and driven  by the behavior ___
3 . I am bothered a grea t deal by the behavior ___
C. I am bothered some but not in te n s e ly  by the ___

behavior
D . The behavior d oesn 't bother me much or ___

in te r fe r e  w ith :y  l i f e

6 .  Eow easy i s  i t  for you to change the behavior?

A. I th ink w ith  ju s t  a l i t t l e  work I can change ___
q u ite  r e a d ily

3 . I t  i s n ' t  r e a l ly  easy to  change, but i t  ___
i s n ' t  r e a l d i f f i c u l t  e ith e r

C. I t  i s  d i f f i c u l t  to  change________________________ ___
D. I t  i s  extrem ely d i f f i c u l t  to  change ___
E. Frankly, I don't r e a l ly  b e l ie v e  I  can change ___
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POST-WORKSHOP iiDSSTIONKAIRE Page 2

7. Eave you changed your "behavior?

A. Ho
B . Very l i t t l e
C. H oticeah ly
P. Almost com pletely
E. Com pletely

8 . P le a se  d escr ib e  the behavior changes you have made. I t  w i l l  
be most h e lp fu l i f  you are q u ite  s p e c i f i c .

9 . What d i f f i c u l t i e s  do you continue to  experience as a r e s u lt  
of t h is  behavior? Again be s p e c if ic .

1 0 . What in  the workshop was most h e lp fu l, most m eaningful to 
you? Again, being s p e c if ic  w ill  h e lp .

11. What could you say th a t would be h e lp fu l to  in d iv id u a ls  who 
are beginning a workshop?
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S34AXTIC DIFE2-.ZETIA1 IKSTr.UCTISi: SHEET

The purpose o f th is  stucy i s  to  measure the meanings certain, 
th ings have fo r  you. In tarin g  th is  t e s t ,  p lea se  make your judg­
ments on the "basis o f what these th in gs =ear. to you . Cn each page 
you w i l l  f in d  a d iffe r e n t  concept to he judged and "beneath i t  a 
set o f s c a le s .  You are to ra te  the concept on each of these sc a le s  
in order.

I f  one end of the sc a le  very c lo s e ly  d escr ib es  how you f e e l  
toward the concept a t the top of the p age . p la ce  your check­
mark as fo llo w s:

<?ood X _____:______ :______:______:______"bad
or

good :_____ :______ :______: : X "bad

I f  one end of the  s c a l e  c lo s e ly  d e s c r ib e s  how you f e e l  toward 
the  concep t ,  p la c e  your ch eck m ark  3s fo l lo w s :

good______ : I :_____:______:______:_____ bad
or

good______ :______ :  : : X :_____ bad

I f  one end of the  s c a le  only s l i g h t l y  d e s c r ib e s  how you f e e l  
toward th e  co n cep t ,  p la c e  your c h e e r -n a rk  as fo l lo w s :

good : : X  :___:_____ bad.
or

good :______:______ ; X :______:_____ bad

IMPORTANT:

1) P lace  your check-nsrk in  the middle of s'paces, not on 
the boundaries

t h is  not th is

 : X : : : I

2) Be sure you check every sc a le  for  every concept—-do not 
o n lt  an y .

3) Never put more than one check-nark on a s in g le  s c a le .

Do not try  to remember how you checked s im ilar  item s in  the t e s t .  
Make each Item a separate and irdenendent judgmen t . Work at a
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f a ir ly  h igh speed . I t  i s  your f i r s t  im pression , the immediate 
f e e l in g s  ahout the item s, that we want. However, p lea se  do not 
he c a r e le s s ,  because we want your true im p ression s.
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For t h is  study the concepts measured were:

s e l f

parents

fr ie n d

l i f e

people

The same a d je c t iv e  p a ir s  were used for each concept. A 

sample o f a page from the Semantic D if fe r e n t ia l  used in  the S e l f -  

d e fea tin g  Behavior Workshop fo llo w s .
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JHISKD

gooc_ 

fr ien d ly _  

honest_  

hard_ 

shallow _  

weak_ 

a c t iv e _  

h o t_  

.n te r e s t ln g

_bad

..u n frien d ly

_d ishonest

_ s o ft

_deep

_strong

.p a ss iv e

_cold

b o rin g
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