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CHAPTER I

INTRODUCTION TO THE PROBLEM 

In trod u ction

A b il i t y  grouping i s  a popular p r a c tic e  in  American p u b lic  

sch oo ls  today. Although the b a s ic  in te n t  o f  a b i l i t y  grouping has 

been to in crea se  academic achievem ent, the r e s u lt s  o f  th ese  attem pts  

are q u e s t io n a b le . Furthermore, l i t t l e  i s  known about the r e la t io n  

o f  a b i l i t y  grouping to  academic s e lf -c o n c e p t  which may be an even  

more im portant v a r ia b le  than academic achievem ent. The purpose o f  

t h is  study i s  to examine the r e la t io n  between a b i l i t y  grouping and 

academic s e lf -c o n c e p t  as w e ll  as other s e le c te d  v a r ia b le s  in  a f i e l d  

s e t t in g .

S ince the advent o f  Sputnik I ,  American p u b lic  sch oo l c u r r ic u la  

have become more te c h n o lo g ic a lly  o r ie n te d . Development o f  the  

le a r n e r 's  c o g n it iv e  and te c h n ic a l s k i l l s  are g iven  high c u r r ic u la r  

p r io r i t y .  For example, academic a b i l i t y  grouping, a c o g n it iv e ly  

o r ie n te d  p r a c t ic e , became in c r e a s in g ly  popular in American s c h o o ls .

A re ce n t N ation al Education A sso c ia t io n  survey (1968) in d ica te d  th at  

t h r e e - f i f t h s  o f  American elem entary sch oo l teachers approve o f  

a b i l i t y  grouping and th a t the p op u lar ity  o f  a b i l i t y  grouping is  

in c r e a s in g .

The r a t io n a le  g e n e r a lly  g iven  for the a b i l i t y  grouping p r a c tic e  

i s  th a t the p o te n t ia l  for  achievem ent i s  increased  when lea rn ers o f  

s im ila r  a b i l i t i e s  are grouped togeth er  for  in s tr u c t io n . The in te n t  

o f the grouping p r a c t ic e  i s  to  p la ce  stu d en ts o f  l ik e  academic

1
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a b i l i t i e s  t o g e th e r  and p ro v id e  i n s t r u c t i o n  t a i l o r e d  to  th e  p a r t i c ­

u l a r  a b i l i t y  o f  th e  group. T h e o r e t i c a l l y ,  such "narrow range"  

groups would e l im in a te  many o f  the  p roblem s a s s o c ia te d  w i th  "wide 

range" g ro u p s:  problems such as i n a p p r o p r i a t e  m a t e r i a l s ,  and v a ry ­

ing  work and comprehension r a t e s .

S tu d ie s  examining the  r e l a t i o n s h i p  o f  a b i l i t y  group ing  to 

achievement have r e p o r te d  c o n t r a d i c t o r y  f in d in g s .  Some o f  th e se  

s tu d i e s  a re  d i s c u s s e d  in  Chapter I I  o f  th e  p r e s e n t  s tu d y .  Although 

c o n s id e r a b le  r e s e a r c h  has been conduc ted  reg a rd in g  g rouping  and 

ach ievem ent, few s tu d i e s  have been done to  de te rm ine  the  r e l a t i o n  of 

a b i l i t y  g ro u p in g  to  the academic s e l f - c o n c e p t  o f  slow l e a r n e r s .

Since s e l f - c o n c e p t  i s  regarded  by many to  be such an im p o r tan t  

s tu d e n t  v a r i a b l e ,  more d a ta  a re  needed  to  b e t t e r  un d e rs tan d  the 

r e l a t i o n  t h a t  a b i l i t y  g rouping  has to  th e  s t u d e n t ' s  academic s e l f -  

concep t.

L a f f e r t y  (1962:1) p o in te d  out th e  need fo r  a wholesome s e l f -  

concept in  th e s e  s ta te m e n ts :

For th e  p a s t  decade i t  has been w ide ly  recogn ized  
among e d u c a to r s  t h a t  a s e l f  c o n c ep t  was an im portan t  
f a c t o r  in  the  d e te rm in a t io n  o f  how c h i l d r e n  a c t ,  l e a r n ,  
and l a t e r  f u n c t io n  in  l i f e .  H ard ly  a p u b l i c a t i o n  e x i s t s  
in  e d u c a t io n  today th a t  does n o t ,  in  some way, make 
r e f e r e n c e  to  s e l f  concept as p e rh a p s  a more im por tan t  
p r e d i c t o r  o f  success  or f a i l u r e  th a n  even the c h i l d ' s  
i n t e l l e c t u a l  a b i l i t y .

T here  i s  overwhelming e v id e n c e  th a t  s e l f  concept 
i s  r e l a t e d  to  s u c c e s s fu l  f u n c t io n  in  le a r n in g  and 
l a t e r  a d ju s tm e n t  o f  l i v e  . . . .

C l e a r l y ,  the  schoo ls  have a s i g n i f i c a n t  r e s p o n s i b i l i t y  in  

p ro v id in g  each  s tu d e n t  w i th  the k in d s  o f  d a i l y  e x p e r ie n c e s  t h a t  w i l l
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r e i n f o r c e  a  p o s i t i v e  v i e w  o f  s e l f .  S i n c e  s e l f - c o n c e p t  i s  an 

i m p o r t a n t  s t u d e n t  v a r i a b l e  and s i n c e  l i t t l e  i s  known a b o u t  t h e  

e f f e c t  o f  a b i l i t y  g r o u p i n g  on a c ad em ic  s e l f - c o n c e p t ,  t h i s  s t u d y  was 

d e s i g n e d  to  d i r e c t l y  examine t h a t  r e l a t i o n .  S p e c i f i c a l l y  examined 

i s  t h e  q u e s t i o n ,  "Which g r o u p i n g  p r a c t i c e ,  homogeneous o r  h e t e r o g e n ­

eous  a b i l i t y  g r o u p i n g ,  i s  more p o s i t i v e l y  a s s o c i a t e d  w i t h  t h e  s e l f -  

c o n c e p t  o f  t h e  s lo w  l e a r n e r ? "  Both  homogeneous and h e t e r o g e n e o u s  

g r o u p i n g  p r a c t i c e s  c o u l d ,  p o s s i b l y ,  g e n e r a t e  f e e d b a c k  t h a t  would 

h av e  a  n e g a t i v e  e f f e c t  on s e l f - c o n c e p t .

I n  t h e  i n s t a n c e  o f  homogeneous g r o u p i n g ,  t h e  low s t a t u s  o f  t h e  

s l o w e s t  group may have a s i g n i f i c a n t  impact  on t h e  s e l f - c o n c e p t  o f  

t h e  s low  l e a r n e r .  Slow s t u d e n t s  may v iew  t h e i r  p l a c e m e n t  i n  such 

g ro ups  as e v i d e n c e  t h a t  t h e y  a r e  l e s s  t h a n  normal and  a d e q u a t e  

s t u d e n t s .  Such a p e r c e p t i o n  c o u l d  l e a d  to  a n e g a t i v e  r e g a r d  f o r  

s e l f .  C o n s i d e r a t i o n  o f  an a n a l o g o u s  c a s e  in  p o i n t  may h e l p  b e t t e r  

t o  i l l u s t r a t e  t h e  n a t u r e  o f  t h i s  t y p e  o f  f e e d b a c k .  In  a  g i v e n  

c l a s s r o o m  s i t u a t i o n  a t e a c h e r  may group s t u d e n t s  i n c o  two o r  more

homogeneous  a b i l i t y  g r o u p s ,  p e r h a p s ,  l a b e l i n g  them t h e  " B l u e  B i r d s "

( n o n - s l o w  l e a r n e r s )  and th e  "Red B i r d s "  (s low l e a r n e r s )  . I n  such  a

c l a s s r o o m  s i t u a t i o n  i t  i s  p o s s i b l e  t h a t  n e g a t i v e  f e e d b a c k  c o u l d  be

i d e n t i f i e d  a s  t h e  s t i g m a  o f  b e i n g  p l a c e d  in  t h e  "Red B i r d "  group 

w h i l e  b e i n g  f u l l y  aware t h a t  t h i s  gr oup  c o n t a i n e d  o n l y  t h e  s l o w e s t  

o f  s t u d e n t s .  The q u e s t i o n  examined i n  t h i s  s t u d y  r e l a t i v e  t o  homo­

geneous  g r o u p i n g  i s ,  "What r e l a t i o n  does  such a q u a s i - c a s t e  sys tem  

h av e  on t h e  academ ic  s e l f - c o n c e p t  o f  t h o s e  s t u d e n t s  a t  t h e  b o t to m  

o f  t h e  c l a s s r o o m  academic  h i e r a r c h y ? "
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C o n v e r s l y ,  h e t e r o g e n e o u s  g r o u p in g  c o u l d  a l s o  h av e  a n e g a t i v e  

e f f e c t  on t h e  s e l f - c o n c e p t .  In  a "wide  r a n g e "  a b i l i t y  g ro u p ,  th e  

s low  l e a r n e r  may v i e w  h i s  low ac h ie vem en t  s t a t u s  w i t h  d i s a p p o i n t ­

men t .  The f e e d b a c k  i n  q u e s t i o n  i n  t h e  h e t e r o g e n e o u s  a b i l i t y  group 

s i t u a t i o n  i s  t h e  kn o w led g e  t h a t  o t h e r s  i n  t h e  g r o u p  a r e  c l e a r l y  

s u p e r i o r  i n  a b i l i t y ,  p l u s ,  t h e  p o s s i b l e  r e a l i z a t i o n  t h a t  r e g a r d l e s s  

o f  how h a r d  he a p p l i e s  h i m s e l f ,  t h e  s l ew  l e a r n e r  i s  a  " c u t  below" 

h i s  more a b l e  p e e r s  a n d  c a n n o t  compete w i t h  them .  T h e r e f o r e ,  th e  

s p e c i f i c  i n t e n t  o f  t h i s  s t u d y  i s  to  d e t e r m i n e ,  i n  a f i e l d  s e t t i n g ,  

i f  homogeneous o r  h e t e r o g e n e o u s  a b i l i t y  g r o u p i n g  i s  more p o s i t i v e l y  

r e l a t e d  to  t h e  d e v e lo p m e n t  o f  t h e  academic  s e l f - c o n c e p t  o f  s low 

l e a r n e r s .

I t  seems i m p o r t a n t  t o  know which p r a c t i c e ,  homogeneous o r  

h e t e r o g e n e o u s  g r o u p i n g ,  i s  most  conduc iv e  to  t h e  deve lo pm en t  o f  

wholesome s e l f - c o n c e p t s  o f  s low  l e a r n e r s .  F u r t h e r m o r e ,  i t  seems 

im p o r t a n t  to  know i f  s l o w  l e a r n e r s  have lower  a c a d e m ic  s e l f - c o n c e p t s  

t h a n  no n-s low l e a r n e r s  r e g a r d l e s s  o f  th e  t y p e  o f  g r o u p i n g  p r a c t i c e  

a p p l i e d .  This  q u e s t i o n  i s  a l s o  i n v e s t i g a t e d  i n  t h i s  s t u d y .  E x i s t ­

i n g  d a t a  as  r e v i e w e d  i n  C h a p t e r  I I  do n o t  f u l l y  p r o v i d e  t h i s  

i n f o r m a t i o n  f o r  v a r i o u s  r e a s o n s  d i s c u s s e d  i n  t h a t  c h a p t e r .  This  

s t u d y  i s  an a t t e m p t  t o  add to  t h e  e x i s t i n g  l i t e r a t u r e  r e g a r d i n g  

s e l f - c o n c e p t  and a b i l i t y  g r o u p in g  i n  a manner t h a t  f u r t h e r  answers  

t h e  above q u e s t i o n s  r e g a r d i n g  a b i l i t y  g r o u p i n g .

Another  r e a s o n  f o r  e d u c a t o r s  to  be c o n c e r n e d  with, t h e  q u a l i t y  

o f  s e l f - c o n c e p t  i s  i t s  r e l a t i o n  w i th  academic  a c h i e v e m e n t .

Voluminous r e s e a r c h  s t u d i e s ,  some o f  which a r e  c i t e d  i n  C h a p t e r  I I
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o f  t h i s  s t u d y ,  i n d i c a t e  s e l f - c o n c e p t  and  a c h ie v e m e n t  to  be  h i g h l y  

r e l a t e d .  T h e r e f o r e ,  even t h e  most  c o g n i t i v e l y  o r i e n t e d  e d u c a t o r s  

m ight  show some c o n c e r n  f o r  e n v i r o n m e n t a l  v a r i a b l e s  t h a t  e f f e c t  

s e l f - c o n c e p t  as  t h e y  a l s o  may have an  i n f l u e n c e  on a c h ie v e m e n t .

The i n v e s t i g a t o r  su g g es ts  t h a t  t h e r e  may be c lassroom  v a r i ­

a b le s  o th e r  th a n  a b i l i t y  grouping t h a t  a re  r e l a t e d  to academic 

s e l f - c o n c e p t .  One s p e c i f i c  v a r i a b l e  examined in t h i s  s tu d y  i s  th e  

s t u d e n t ' s  p e r c e p t io n  o f  the  te a c h e r  as  i t  r e l a t e d  to s e l f - c o n c e p t . 

Symonds (1951:190) exp ressed  the  im portance  o f  p o s i t i v e  a t t i t u d e s  

subsequent feed b ack  to  c h i ld r e n  from te a c h e r s  and o th e r s  in  t h i s  

s ta te m e n t:

. . . P a re n ts  and te a c h e rs  sh o u ld  be ex trem ely  
s e n s i t i v e  to  the  a t t i t u d e s  they e x p re s s  toward 
c h i l d r e n  . . . .  I t  i s  im p o r ta n t  t h a t  c h i ld r e n  be 
r e f e r r e d  to  w i th  warmth, a p p r e c i a t i o n ,  encouragement, 
and c o n f id e n c e ,  r a t h e r  than w ith  c r i t i c i s m ,  d i s ­
paragem en t, and d isappo in tm en t  . . . .

. . . The f a c t  t h a t  c oncep ts  o f  th e  s e l f  a re  a 
r e f l e c t i o n  o f  the  a t t i t u d e s  e x p re s s e d  toward a person  
by o t h e r s  i n d i c a t e s  the power t h a t  p a re n t s  and 
t e a c h e rs  have in  de te rm in ing  th e  k in d  o f  s e lv e s  t h a t  
c h i l d r e n  w i l l  deve lop .

I f  the  c h i l d  ho lds  a n e g a t iv e  r e g a r d  f o r  the  t e a c h e r ,  i t  cou ld  

be a fu n c t io n  o f  the  type o f  r e l a t i o n s h i p  t h a t  e x i s t s  between 

te a c h e r  and s t u d e n t .  I f  the  s tu d e n t  h o ld s  such a n e g a t iv e  v iew , 

does i t  s e rv e  as n e g a t iv e  feedback and in f lu e n c e  h i s  s e l f - c o n c e p t?  

F urthe rm ore ,  what r e l a t i o n s h i p ,  i f  any , does te a c h e r  image have w ith  

a b i l i t y  g ro u p in g  as i t  r e l a t e s  to s e l f - c o n c e p t ?  Would, f o r  example, 

a p o s i t i v e  t e a c h e r  image o f f s e t  the p o s s i b l e  n e g a t iv e  e f f e c t s  t h a t  

a p a r t i c u l a r  g roup ing  p r a c t i c e  m ight have  on the s e l f - c o n c e p t  o f  a
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slow le a rn e r?  The p r e s e n t  s tu d y  i s  an a t te m p t  to  make th e s e  and 

o th e r  d e te rm in a t io n s  r e g a r d in g  s e l f - c o n c e p t .

Purposes  o f  th e  Study

The s p e c i f i c  purposes  o f  t h i s  s tu d y  were to  i n v e s t i g a t e  the 

fo l lo w in g  q u e s t io n s :

1. Is  th e r e  a r e l a t i o n s h i p  between academic s e l f - c o n c e p t  of 

slow l e a r n e r s  and the  type o f  group in  which they a r e  i n s t r u c t e d ?

2. Is  th e r e  a r e l a t i o n s h i p  betw een slow l e a r n e r s '  p e rc e p t io n s  

o f  the  te a c h e r  and t h e i r  s e l f - c o n c e p t s ?

3. Is  th e re  a r e l a t i o n s h i p  between the  i n t e r a c t i o n  o f  te a c h e r  

image w ith  i n s t r u c t i o n a l  group type  and s tu d e n t  s e l f - c o n c e p t?

4 .  Is  th e r e  a d i f f e r e n c e  between the  way slow and non-slow  

l e a r n e r s  view the  tea c h e r?

5. Do slow l e a r n e r s  have a d i f f e r e n t  s e l f - c o n c e p t  than  non- 

slow le a r n e r s ?

6. Do slow l e a r n e r s  have d i f f e r e n t  s e l f - c o n c e p t s  in  p a r t i c u l a r  

schoo l  s u b je c t s  than  non-slow  l e a r n e r s ?

7. Is  th e r e  a r e l a t i o n s h i p  between th e  s t u d e n t ' s  p e rc e p t io n  

o f  the  te a c h e r  and th e  sex  o f  the  t e a c h e r?

8. Is  th e r e  a d i f f e r e n c e  between the academic s e l f - c o n c e p t s  

o f  slow l e a r n e r s  in  schoo l  s u b je c t s  in  which they  a r e  homogeneously 

grouped compared w ith  th o se  s u b je c t s  in  which th e  same s tu d e n t s  a re  

h e te ro g e n e o u s ly  grouped?

Scope o f  th e  Study

The scope o f  t h i s  s tu d y  was r e s t r i c t e d  to  two p redom ina te ly
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middle c l a s s  comm unities in  so u th w e s te rn  M ichigan . A t o t a l  o f  833 

f i f t h -  and s i x t h - g r a d e r s  from th ese  comm unities took p a r t  in  the  

s tu d y .

The s tu d y  l im i t e d  to f iv e  the  number o f  v a r i a b l e s  t h a t  cou ld  

have s t a t i s t i c a l  r e l a t i o n s h i p s  with  the  s e l f - c o n c e p t s  o f  slow 

l e a r n e r s .  The v a r i a b l e s  examined were: (1) i n s t r u c t i o n a l  group

type , homogeneous o r  h e te ro g en eo u s ,  (2) th e  s t u d e n t ' s  p e rc e p t io n  o f  

the t e a c h e r ,  (3) t e a c h e r  and s tu d e n t  s e x ,  (4) t h e  academic 

achievement s t a t u s  o f  the  s tu d e n t ,  and (5) academic s u b je c t  ty p e .

Because g lo b a l  s e l f - c o n c e p ts  appear  to  be in f lu e n ce d  by numerous 

env ironm en ta l  f a c t o r s  bo th  in  and ou t  o f  schoo l  a s p e c i f i c  measure 

o f  s e l f - c o n c e p t  was tak en .  This c o n s t r u c t  was c a l l e d  the " s e l f -  

concept o f  academ ic a b i l i t y . "  This m easure  was d e r iv e d  from the  

s t u d e n t ' s  f e e l i n g s  o f  competence in  a p a r t i c u l a r  school s u b j e c t ( s ) .

D e f in i t io n  o f  Terms 

The f o l lo w in g  d e f i n i t i o n s  were u sed  th roughou t  the study :

Slow l e a r n e r : Any f i f t h -  or s ix t h - g r a d e  s tu d e n t  t h a t  was o r  would

have been p la c e d  in  the lowest s k i l l e d  group in  two or pore  

academic s u b je c t s  by h i s  t e a c h e r ( s ) .

Teacher image: The average  im press ion  a group o f  s tu d e n ts  had o f  a

p a r t i c u l a r  t e a c h e r .

Homogeneous a b i l i t y  g roup: A group o f  s tu d e n t s  in  a p a r t i c u l a r

school o f  s i m i l a r  academic a b i l i t y ,  th e  members o f  which were 

i n s t r u c t e d  to g e th e r  in a given s u b j e c t .

H eterogeneous a b i l i t y  g roup: A group o f  s tu d e n t s  in  a p a r t i c u l a r

school o f  v a r i e d  academic a b i l i t y ,  th e  members o f  which a re
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in s tr u c te d  together in  a g iv en  s u b je c t .

S p e c i f ic  academic s e lf - c o n c e p t : The s tu d e n t's  p ercep tion  o f  h is

a b i l i t y  to  achieve in a g iv en  academic su b je c t .

Overv iew

The rep ort i s  d iv ided  in to  f iv e  ch ap ters . Chapter I ,  con ta in s  

an in tr o d u ctio n  to the stu d y . In Chapter I I  a r a t io n a le , based on 

data and o p in io n s , for doing the study i s  p resen ted . A d e sc r ip t io n  

o f th e  research  design , m ethodology, and instrum entation  i s  provided  

in  Chapter I I I .  Chapter IV co n ta in s  the fin d in g s o f  th e  stu d y , and 

Chapter V p resen ts  the r e la te d  co n c lu sio n s  and recommendations.
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CHAPTER I I

REVIEW OF THE LITERATURE

The review  o f  r e la te d  l i t e r a t u r e  i s  presen ted  in  s ix  s e c t io n s :  

(1) In tro d u ctio n , (2) S e lf-c o n c e p t  and a b i l i t y  grouping, (3) S e l f -  

concept and achievem ent, (4) A b il i ty  grouping and achievem ent, (5) 

A b il i t y  grouping and stu d en t a t t i t u d e s ,  and (6) R ation ale  for  the 

p resen t study.

In trod u ction

This chapter in c lu d es a review  o f  s tu d ie s  in  which a number o f  

d iv erse  v a r ia b le s  have been examined. In th ese  s tu d ie s ,  r e la t io n ­

sh ip s among a b i l i t y  grouping and stu d en t a t t i t u d e s ,  s e lf -c o n c e p t  and 

a b i l i t y  grouping, and achievem ent and a b i l i t y  grouping were 

in v e s t ig a te d . The reasons for  d isc u ss in g  such a range o f  s tu d ie s  

are as fo llo w .

There were few s tu d ie s  found in  the l i t e r a t u r e  th at showed an 

exam ination o f  the r e la t io n sh ip  among the s p e c i f ic  v a r ia b le s  

researched in  the p resen t stu d y . Furthermore, there were no s tu d ie s  

found that were designed to examine these r e la t io n s  in  the p a r t ic u la r  

way th is  study was designed to examine them. There a r e , however, 

se v e r a l s tu d ie s  c it e d  th a t examined the r e la t io n  between s e lf -c o n c e p t  

and v a r ia b le s  r e la te d  to th is  stu d y .

A review  of the l i t e r a t u r e  in d ica ted  th a t there e x is t s  an 

apparent in te r -r e la t io n s h ip  among s e lf -c o n c e p t ,  achievem ent, a b i l i t y  

grouping and other im portant v a r ia b le s .  There have been s tu d ie s ,

9
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fo r  example, t h a t  r e l a t e  s e l f - c o n c e p t  t o  ach ievem en t,  s e l f - c o n c e p t  

to  a b i l i t y  g ro u p in g ,  and s e l f - c o n c e p t  to  im por tan t  s tu d e n t  a t t i t u d e s .  

There h a s ,  however, been l i t t l e  d i s c u s s io n  g iven  to  the  p o s s ib l e  

i n t e r - r e l a t i o n s h i p s  o f  the  v a r i a b l e s  o f  th e s e  v a r io u s  s t u d i e s .  The 

rev iew  t h a t  fo l lo w s  a ttem p ted  to r e p o r t  th o se  f in d in g s  in  a way 

t h a t  would i l l u s t r a t e  th e  p o s s ib l e  i n t e r - r e l a t i o n s h i p s  o f  the  

v a r i a b l e s  m entioned  above, and in  a way t h a t  would d e p ic t  the  

r a t i o n a l e  f o r  do ing  a m u l t i v a r i a n t  i n v e s t i g a t i o n .

Of f u r t h e r  im portance to  the  r e a d e r  is  th e  knowledge t h a t  th e  

g e n e ra l  c o n d i t io n  o f  s e l f - c o n c e p t  r e s e a r c h ,  p a r t i c u l a r l y  w ith  

r e s p e c t  to g ro u p in g ,  i s  underdeve loped . Because r e s e a rc h e r s  have 

been unab le  to  a g re e  on s e v e r a l  q u e s t io n s  r e g a rd in g  s e l f - c o n c e p t  

r e s e a r c h ,  a d i s j o i n t  body o f  l i t e r a t u r e  on s e l f - c o n c e p t  has d e v e lo p e d .

A main prob lem  f o r  s e l f - c o n c e p t  r e s e a r c h e r s  has been the  q u e s ­

t i o n  o f  what i s  s e l f - c o n c e p t  and how i s  i t  measured? V arious 

d e f i n i t i o n s  o f  s e l f - c o n c e p t  have l e d  to  voluminous s e l f - c o n c e p t  

measurement d e v ic e s .  Such an a r r a y  o f  d e f i n i t i o n s  and s c a le s  has 

g iven  r i s e  to  a g e n e ra l  s t a t e  o f  am b ig u ity  r e g a rd in g  the  r e l a t i o n  

o f  s e l f - c o n c e p t  to  s e l e c t i v e  v a r i a b l e s .  T h e re fo re ,  to  avo id  a 

r e p l i c a t i o n  o f  r e s e a r c h  o f  t h i s  ty p e ,  t h i s  s tudy  d e f in e d  and 

measured s e l f - c o n c e p t  in  a manner t h a t  h o p e fu l ly  would be u n d e rs to o d  

by r e s e a rc h  consum ers. For the p u rp o se s  o f  t h i s  s tudy  s e l f - c o n c e p t  

was d e f in e d ,  s u c c i n c t l y ,  as a s t u d e n t ' s  r e p o r t e d  f e e l in g s  o f  adequacy 

r e l a t i v e  to  ach ievem ent in  v a r io u s  academ ic s u b j e c t s .
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S e lf-C o n c e p t  and A b i l i t y  Grouping

This s e c t i o n  c o n ta in s  a d i s c u s s i o n  o f  s tu d i e s  t h a t  e x p lo re  the  

r e l a t i o n s h i p  between s e l f - c o n c e p t  and a b i l i t y  g roup ing . The s e c t io n  

has r e l e v a n c e  to  the  p r e s e n t  s tu d y  as i t  in c lu d es  a rev iew  o f  

s t u d i e s  s im i l a r  in  des ign  to  th e  p r e s e n t  s tu d y .

The work o f  Luchins and L uch ins  (1948) and Mann (1960) in d ic a te d  

t h a t  s tu d e n t s  a re  q u i t e  aware o f  th e  l e v e l  o f  th e  a b i l i t y  group they 

a r e  p la c e d  in  r e g a r d le s s  o f  th e  t e a c h e r ' s  o r  s c h o o l 's  e f f o r t s  to  

c o n c e a l  such in fo rm a t io n .  The v e n e e r  o f  u n o f fe n s iv e  group l a b e l s  

and unmarked i n s t r u c t i o n a l  m a t e r i a l s  d id  no t  dece ive  the  s tu d e n t s  

who took  p a r t  in  th ese  s t u d i e s .  Members o f  the  slow , a v e ra g e ,  and 

advanced  a b i l i t y  groups were r e a d i l y  i d e n t i f i a b l e  among th e  s tu d e n t s .

Given the  above in fo rm a t io n  t h a t  s tu d e n t s  a re  aware o f  t h e i r  

a b i l i t y  group s t a t u s ,  what r e l a t i o n  does t h i s  p e rc e p t io n  have to 

s e l f - c o n c e p t ?  F ind ings  r e g a r d in g  th e  d e s i r a b i l i t y  o f  a b i l i t y  group­

ing  r e l a t i v e  to  i t s  a s s o c i a t i o n  w i th  wholesome s e l f - c o n c e p t s  were 

d i v id e d .

The N a t io n a l  E duca tion  A s s o c i a t i o n  summarized the  f in d in g s  o f  

f i f t y  r e s e a r c h  s tu d ie s  in  a su rv e y  (1968g3) o f  l i t e r a t u r e  r e g a r d in g  

a b i l i t y  g roup ing . In  t h a t  r e p o r t  from th e  survey  i t  was s t a t e d  

t h a t  " . . .  voluminous l i t e r a t u r e  and r e s e a rc h  f a i l  to  s u p p o r t  a 

p o s i t i v e  o r  a n e g a t iv e  judgment w i th  r e g a rd  to  th e  m e r i t s  o f  a b i l i t y  

g r o u p in g ."  The survey r e p o r t  a l s o  s t a t e d  t h a t  " . . .  f o r  some 

c h i l d r e n  the p r a c t i c e  o f  a b i l i t y  g roup ing  may produce u n d e s i r a b le  

e f f e c t s  in  a re a s  o th e r  than  academ ic achievem ent, in  a t t i t u d e s ,  s e l f -  

c o n c e p t ,  . . . .  L i t t l e  r e s e a r c h  has  been done in  th ese  a r e a s . "
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The fo l lo w in g  i s  a rev iew  o f  s e v e r a l  s t u d i e s  which showed group­

ing  to  be p o s i t i v e l y  a s s o c i a t e d  w ith  s e l f - c o n c e p t .  Drews (1967), in  

a s tudy  o f  n in th - g r a d e  boys ,  found t h a t  boys o f  low, a v e ra g e ,  and 

h igh  a b i l i t y  in  r e s p e c t i v e  homogeneous a b i l i t y  groups had h ig h e r  

s e l f - c o n c e p t s  th a n  d id  t h e i r  academic e q u a ls  in  h e te rogeneous  g ro u p s . 

G oldberg (1964) r e p o r t e d  t h a t  e lem en ta ry  s tu d e n t s  p laced  in  homo­

geneous groups h e ld  h ig h e r  s e l f - c o n c e p t s  than  s tu d e n t s  in  h e t e r o ­

geneous g roups.  Simpson and M artin son  (1961), in  an i d e n t i c a l  

r e s e a rc h  p r o j e c t ,  found t h a t  e ig h th - g r a d e r s  a s s ig n e d  to  homogeneous 

a b i l i t y  groups h e ld  h ig h e r  s e l f - c o n c e p t s  than  d id  s tu d e n t s  o f  

comparable i n t e l l i g e n t  q u o t i e n t s  in  h e te rogeneous  g roups .  O le v a r r i  

(1967) r e p o r te d  t h a t  homogeneous grouped s tu d e n t s  o f  lower academic 

a b i l i t y  in  g rades  seven  th rough  tw elve  had h ig h e r  f e e l in g s  o f  s e l f -  

worth  than  d id  t h e i r  academic e q u a ls  in  th e  h e te rogeneous  c l a s s e s .  

O l e v a r r i  concluded t h a t  a p p a re n t ly  th e  s t igm a  o f  group l a b e l in g  was 

o f f s e t  by th e  c la ss ro o m  atm osphere  and p ro ce s s  o f  th e  homogeneous 

g ro u p .

A comprehensive s tu d y  p re s e n te d  f in d in g s  c o n t r a ry  to th o se  c i t e d  

above. This s tudy  was made by Borg (1964).  Borg r e p o r te d  t h a t  

a b i l i t y  g rouping  was a s s o c i a t e d  w ith  the  s e l f - c o n c e p t  o f  slow 

l e a r n e r s  in  a n e g a t iv e  way. His s tudy  t e s t e d  s tu d e n t s  in  g rades  

f o u r ,  f i v e ,  s i x ,  and n in e  and u t i l i z e d  v a r io u s  types  o f  s e l f - c o n c e p t  

in s t r u m e n ts .  The s tu d y  took  over  fo u r  y e a r s  to  com plete  and 

invo lved  2 ,500 s u b je c t s  from two sc hoo l  d i s t r i c t s .  In  one d i s t r i c t ,  

a b i l i t y  g rouping  was w ide ly  p r a c t i c e d ,  w h i le  in  th e  o th e r  d i s t r i c t ,  

i t  was a  n o n - e x i s t e n t  p r a c t i c e .
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B org's main fin d in g s  r e la t iv e  to  a b i l i t y  grouping and s e l f -  

concept were:

1 . S tudents in  heterogeneous a b i l i t y  groups had b e tte r  s e l f -  

concepts a t a l l  achievem ent le v e ls  than d id  homogeneously grouped 

s tu d e n ts .

2 . G ir ls  o f  slow  a b i l i t y  were somewhat more n e g a tiv e ly  

a ffe c te d  than were boys when p laced  in  homogeneous groups.

3. Slow groups were the l e a s t  n e g a t iv e ly  a f fe c te d  by homogen­

eous grouping.

4 . Homogeneous a b i l i t y  grouping was regarded as harmful to  a t  

le a s t  some o f  the stu d en ts in  the stu dy.

The f in d in g s  o f  B org's study (1964) have p a r ticu la r  s ig n if ic a n c e

for  se v er a l r e a so n s . F i r s t ,  i t  i s  th e  o n ly  study found that reported  

a n ega tive  r e la t io n s h ip  to e x is t  between homogeneous a b i l i t y  group­

ing  and s e lf - c o n c e p t .  Second, i t  i s  a very  la rg e  study that  

incorporated s e v e r a l instrum ents fo r  checks and cross v a l id a t io n ,  

and i t  was done over a long period  o f  tim e. These fa c to rs  g iv e  t h is  

study (Borg, 1964) a greater w eight than o th ers  o f  sm aller m agnitude.

W iley (1961) in  The S elf-C on cep t - "A C r it ic a l  Survey o f  

P ertin en t Research L iter a tu r e 11, reported  th a t the l i t e r a tu r e  was 

" lack ing and inadequate". She c a l le d  fo r  more so p h is t ic a te d  s e l f -  

concept s tu d ie s  o f  m u ltivarian t d e s ig n .

The rev iew  o f  l i t e r a tu r e  in  th is  s e c t io n  has i l lu s t r a t e d  con­

tr a d ic to r y  fin d in g s  regarding the e f f e c t  o f  a b i l i t y  grouping on 

s e lf -c o n c e p t .  This con trad ictory  research  poiirLj out the need for  

a d d itio n a l research  which w i l l  more c le a r ly  determ ine the nature o f
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t h e  r e l a t i o n s h i p  between t h e s e  v a r i a b l e s  by: (1) u s in g  a  s p e c i f i c

d e f i n i t i o n  o f  s e l f - c o n c e p t  t h a t  i s  more conducive to  measurement 

t h a n  o th e r  more g ross  d e f i n i t i o n s ,  and (2) c o n t r o l l i n g  f o r  v a r i a b l e s  

su c h  as th e  s t u d e n t ' s  p e r c e p t i o n  o f  th e  t e a c h e r ,  th e  sex  o f  th e  

t e a c h e r ,  th e  sex  of the  s t u d e n t  and th e  achievement s t a t u s  o f  th e  

s t u d e n t .

S e l f -C o n c e p t  and Achievement

The fo l lo w in g  in fo rm a t io n  had im p l ic a t io n s  f o r  th e  p r e s e n t  s tudy  

inasmuch as s e l f - c o n c e p t  was th e  dependent v a r i a b l e  in  t h i s  s tu d y .  

S in c e  s tu d e n t  achievement l e v e l  has  c o n s id e ra b le  c u r r i c u l a r  p r i o r i t y  

i n  t h e  American s c h o o ls ,  th e  n a t u r e  o f  the  r e l a t i o n s h i p  o f  s e l e c t e d  

v a r i a b l e s  r e l a t e d  to  ach ievem ent needs to  be u n d e rs to o d .  R e l a t i o n ­

s h i p s ,  t h e r e f o r e ,  between s e l f - c o n c e p t ,  th e  dependent v a r i a b l e  o f  th e  

p r e s e n t  s tu d y ,  and ach ievem ent a r e  rev iew ed in  the  f o l lo w in g  d i s c u s ­

s io n  o f  r e l a t e d  s t u d i e s .

R ese a rc h e rs  who have examined the  r e l a t i o n  between s t u d e n t  s e l f -  

c o n c e p t  and achievement r e p o r t  f in d in g s  t h a t  a re  e x p l i c i t  and con­

s i s t e n t .  Reader (1955), C oppersm ith  (1959), P a te r so n  (19 6 6 ) ,  

B rookover (1967), and Hayes (1967) r e p o r te d  v e ry  s i m i l a r  r e l a t i o n s  

to  e x i s t  between s e l f - c o n c e p t  and ach ievem en t. These r e l a t i o n s  were 

such  t h a t  s e l f - c o n c e p t  was c o n s i s t a n t l y  r e l a t e d  to  ach ievem ent in  a 

p o s i t i v e  way.

The l a r g e s t  and most r e c e n t  r e s e a r c h  p r o j e c t  o f  t h i s  ty p e  was 

done by Brookover (1967). His s tu d y  w e l l  i l l u s t r a t e s  th e  f in d in g s  o f  

s i m i l a r  s t u d i e s .  B rookover, in  a s i x - y e a r  r e s e a rc h  p r o j e c t  found
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t h a t  th e  s e l f - c o n c e p t  o f  a b i l i t y  o f  s tu d e n t s  was h ig h ly  r e l a t e d  to 

ach ievem en t.  He found t h a t  s t u d e n t s '  g rade  p o in t  ave rages  were 

h ig h ly  a s s o c ia te d  w i th  t h e i r  academic s e l f - c o n c e p t s .  C ounselors  

were a ss ig n e d  to  work w i th  t h e s e  slow a c h ie v e rs  in  an e f f o r t  to  

r a i s e  t h e i r  s e l f - c o n c e p t s .  The s p e c i f i c  purpose  o f  t h i s  co u n se l in g  

was to  en ab le  the  s tu d e n t s  to  be  more c o n f id e n t  in  them selves  w ith  

s p e c i f i c  r e g a rd  to  s c h o o l  work. There was no academic t u to r in g  

invo lved  and subsequen t  g a in s  in  achievem ent were a t t r i b u t e d  e x c lu ­

s i v e l y  to  improved s e l f - c o n c e p t s .  Over a p e r io d  o f  t im e ,  the  

achievem ent o f  th e s e  slow  l e a r n e r s  r a i s e d  c o n s id e r a b ly .  Brookover 

concluded  t h a t  t h i s  g a in  was d i r e c t l y  r e l a t e d  t o  che improved s e l f -  

c o n c ep ts  o f  th e  slow  l e a r n e r s .

The work o f  Brookover and o th e r s  who have done s i m i l a r  work, i s  

germane to  th e  p r e s e n t  s tu d y  as i t  i l l u s t r a t e d  th e  c lo s e  r e l a t i o n ­

s h ip  between th e  s e l f - c o n c e p t  o f  slow  l e a r n e r s  and ach ievem en t.  I f  

slow  le a r n e r s  a r e  to  have a chance to  maximize t h e i r  achievem ent 

o u tp u t  in  s c h o o l ,  i t  seems im p o r tan t  t h a t  they  have a wholesome 

s e l f - c o n c e p t .  Borg (1964) summarized th e  im portance  o f  t h i s  p o i n t .  

He s a id  t h a t  a h e a l th y  s e l f - c o n c e p t  does n o t  i n s u r e  t h a t  a s tu d e n t  

w i l l  a ch iev e  in  s c h o o l .  However, he went on to  say t h a t  i t  i s  

c e r t a i n  t h a t  th e  l a c k  o f  one w i l l  p re v e n t  optimum ach ievem en t .

A b i l i t y  Grouping and Achievement

I n v e s t ig a t io n s  o f  th e  r e l a t i o n s h i p  between a b i l i t y  grouping  and 

achievem ent have r e s u l t e d  in  c o n t r a d i c t o r y  f i n d i n g s .  There seem to 

be t h r e e  d i f f e r e n t  s c h o o ls  o f  though t r e l a t i v e  to  th e  r e l a t i o n
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between achievem ent and a b i l i t y  g ro u p in g s .  B u r t t  (1923), Justman 

(1967 ),  and Lieberman (1968) found t h a t  t h e r e  i s  no d i f f e r e n c e  b e ­

tween homogeneous and h e te rogeneous  a b i l i t y  groups r e l a t i v e  to  

ach ievem en t .  B i l l e t t  (1928) and French  (1960) found, however, t h a t  

homogeneous g roup ing  does i n c r e a s e  achievem ent over  he te rogeneous  

g ro u p in g .  F u r th e rm o re ,  Edminston (1949) and Bonar (1929) found t h a t  

he te rogeneous  g roup ing  was s u p e r i o r  to  homogeneous g rouping  in  terms 

o f  ach ievem ent.

A b i l i t y  Grouping and S tu d e n t  A t t i t u d e s

The im portance o f  a rev iew  o f  l i t e r a t u r e  t h a t  examined the  

r e l a t i o n  o f  s e l e c t i v e  a t t i t u d i n a l  v a r i a b l e s  to  s e l f - c o n c e p t  i s  based  

on th e  r a t i o n a l e  t h a t  c e r t a i n  s tu d e n t  a t t i t u d e s  may be r e l a t e d  in  

im p o r ta n t  ways to  s e l f - c o n c e p t .  Two o f  th e  v a r i a b l e s  o f  t h i s  s tudy  

a r e  s p e c i f i c  s tu d e n t  a t t i t u d e s .  One o f  th e s e  m easures is  the  

s t u d e n t ' s  a t t i t u d e  toward h im s e l f ,  the  second , h i s  a t t i t u d e  toward 

h i s  t e a c h e r .  I t  seemed germane, t h e r e f o r e ,  to  e x p lo r e  th e  l i t e r a t u r e  

r e g a r d in g  such s tu d e n t  a t t i t u d e s  and the  ways in  which they  a re  

r e l a t e d  to  a b i l i t y  g ro u p in g .

A s tudy  by Borg (1964) was des igned  t o  d e te rm in e  th e  r e l a t i o n ­

s h ip s  between group ing  and v a r io u s  s tu d e n t  a t t i t u d e s .  His f i r s t  

com parison r e v e a le d  t h a t  th e  a s p i r a t i o n  l e v e l s  o f  p u p i l s  in  h e t e r o ­

geneous a b i l i t y  and homogeneous a b i l i t y  groups d id  n o t  d i f f e r .  

S tu d e n ts  in  the  h e te ro g en e o u s  groups d id ,  however, ten d  to  have more 

p o s i t i v e  f e e l in g s  o f  b e lo n g in g  than  d id  th o se  in  th e  homogeneous 

a b i l i t y  g roups .  A nother  com parison  o f  slow l e a r n e r s  in  the
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heterogeneous and homogeneous groups r e v e a le d  no s i g n i f i c a n t  d i f f e r ­

ence in  f e e l i n g s  o f  i n f e r i o r i t y .  A lso ,  no d i f f e r e n c e s  in  s tu d e n t  

an x ie ty  were o b se rv e d  by Borg between th e  two g roups .  P u p i ls  in  the  

hete rogeneous  groups c o n s i s t e n t l y  deve loped  b e t t e r  s tudy  h a b i t s  d u r ­

ing the  e lem en ta ry  schoo l  y e a rs  than p u p i l s  i n  homogeneous groups.

A f u r t h e r  com parison  by Borg o f  h e te ro g e n e o u s ly  and homogeneously 

a b i l i t y  grouped slow  l e a r n e r s  in d ic a te d  t h a t  slow le a r n e r s  appeared 

to  have a f a r  b e t t e r  chance o f  ga in in g  s o c i a l  r e c o g n i t i o n  in  the  

homogeneously grouped c lassroom . Borg a l s o  r e p o r t e d  t h a t  boys of 

slow a b i l i t y  deve loped  more fav o ra b le  a t t i t u d e s  toward school in  

homogeneously grouped c lassroom s than in  h e te ro g e n e o u s ly  grouped 

c la ss room s. F u r t h e r ,  s tu d e n ts  in  the  homogeneous groups he ld  a more 

fa v o ra b le  image o f  th e  t e a c h e r s .  A summary o f  t h i s  s e c t io n  seems to 

in d ic a te  t h a t  a b i l i t y  grouping has bo th  p o s i t i v e  and n e g a t iv e  

r e l a t i o n s h i p s  w i th  im por tan t  s tu d e n t  a t t i t u d e s  and v a r i a b l e s .

R a t io n a le  fo r  the  P r e s e n t  S tudy

The p r e s e n t  s tu d y  a t te m p ts  to  add to  th e  l i t e r a t u r e  in  a way 

which compliments the  f in d in g s  o f  the s t u d i e s  c i t e d  by p ro v id in g  

new d a ta  r e l a t i v e  to  the  academic s e l f - c o n c e p t  o f  slow l e a r n e r s .  I t  

i s  sugges ted  t h a t  th e s e  d a ta  w i l l  be com plim entary  in  the  fo llow ing  

way:

1. Only one s tu d y  (Borg, 1964) was found in  which the  r e l a t i o n ­

sh ip  between t e a c h e r  image and a b i l i t y  g ro u p in g  was i n v e s t i g a t e d .

The f in d in g s  o f  th e  p r e s e n t  s tudy  shou ld  compliment t h i s  d a ta .

2 .  The r e l a t i o n s h i p  between te a c h e r  image and s e l f - c o n c e p t .
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appeared  to  b e ,  as y e t ,  n o t  i n v e s t i g a t e d  in  th e  l i t e r a t u r e .  The 

s tu d y ,  h e r e i n ,  p ro v id e s  some p r e l im in a r y  d a ta  concern ing  the  

r e l a t i o n s h i p  between th e se  two v a r i a b l e s .

3 . P rev io u s  s tu d i e s  t h a t  w ere d es ig n ed  to  examine th e  r e l a ­

t io n s h ip  betw een s e l f - c o n c e p t  and a b i l i t y  g rouping  showed f in d in g s  

t h a t  were c o n t r a d i c t o r y  from one s tu d y  to  a n o th e r .  Perhaps one 

re a s o n  f o r  t h i s  c o n t r a d i c t i o n  in  f in d in g s  was th e  f a i l u r e  o f  th e  

i n v e s t i g a t o r s  to  c o n t r o l  s t a t i s t i c a l l y  f o r  in te r v e n in g  v a r i a b l e s  in  

t h e i r  s t u d i e s .  One such i n t e r v e n in g  v a r i a b l e  could  be the  s t u d e n t ' s  

p e rc e p t io n  o f  th e  te a c h e r .  T h e r e f o r e ,  in  t h i s  s tu d y ,  th e  s t u d e n t ' s  

p e r c e p t io n  o f  th e  te a c h e r  ( te a c h e r  image) was in c o rp o ra te d  as an 

independen t  v a r i a b l e  to  de te rm ine  i f  i t  was r e l a t e d  e i t h e r  s i n g u l a r l y  

o r  in  com b ina tion  w ith  a b i l i t y  g roup ing  on the  s e l f - c o n c e p t  o f  th e  

slow l e a r n e r .

4 .  P rev io u s  r e s e a r c h e r s  who i n v e s t i g a t e d  p o s s ib l e  r e l a t i o n ­

s h ip s  betw een s tu d e n t s '  s e l f - c o n c e p t s  and a b i l i t y  group types  have 

u t i l i z e d  g lo b a l  s e l f - c o n c e p t  s c a l e s .  These s c a l e s  a re  des igned  to  

measure a p e r s o n 's  g e n e ra l  f e e l i n g  o f  adequacy , i t  i s  su g g e s te d  t h a t  

such s c a l e s  were somewhat i n a p p r o p r i a t e  as  th e  g e n e ra l  c o n s t r u c t ,  

s e l f - c o n c e p t ,  appears  to  be in f lu e n c e d  by numerous in te r v e n in g  

f a c t o r s  o t h e r  than those  c o n t r o l l e d  f o r  by th e se  s t u d i e s .  To avo id  

p o s s ib l e  d a ta  c o n ta m in a t io n  o f  t h i s  ty p e ,  th e  s e l f - c o n c e p t  s c a l e  

in s t ru m e n t  u sed  i s  d i f f e r e n t  from th o s e  used  in  most p rev io u s  s e l f -  

concep t s t u d i e s .  The s e l f - c o n c e p t  s c a l e  u t i l i z e d  measures th e  slow 

l e a r n e r s '  s p e c i f i c  f e e l in g s  abou t t h e i r  a b i l i t y  to  a c h iev e  in  a 

p a r t i c u l a r  s c h o o l  s u b je c t .  This  more s p e c i f i c  measure o f  s e l f - c o n c e p t
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i s  d e f in e d  as th e  s e l f - c o n c e p t  o f  academic a b i l i t y .  The s e l f - c o n c e p t  

s c a l e  u sed  showed a measure o f  s e l f - c o n c e p t  t h a t  may be  l e s s  a f f e c te d  

by  th e  s tu d e n t s  s u c c e s s e s  and f a i l u r e s  o u t s id e  o f  th e  c la s s ro o m . A 

d i s c u s s io n  o f  t h i s  in s t ru m e n t  i s  p r e s e n te d  in  Chapter I I I .

5 . Many o f  th e  p re v io u s  s tu d i e s  on s e l f - c o n c e p t  and a b i l i t y  

g rouping  had n o t  in c o r p o r a te d  an i n v e s t i g a t i o n  o f  th e  p o s s ib l e  

in te r v e n in g  e f f e c t s  o f  s e l e c t i v e  v a r i a b l e s  such as sex  o f  t h e  t e a c h e r ,  

sex  o f  th e  s tu d e n t ,  achievem ent s t a t u s  o f  th e  s tu d e n t  and ty p e  o f  

academic s u b je c t  s t u d i e d .  This s tu d y  r e p r e s e n t s  an  a d d i t i o n  to  the  

l i t e r a t u r e  inasmuch as  i t  was an a t te m p t  to  i n c o r p o r a te  and to  s tudy  

th e s e  v a r i a b l e s  as  they  r e l a t e  to  t h e  s e l f - c o n c e p t  o f  the slow 

l e a r n e r .

Summary

F i r s t ,  a rev iew  o f  l i t e r a t u r e  concern ing  s e l f - c o n c e p t  and 

a b i l i t y  g roup ing  in d ic a te d  c o n t r a d i c t o r y  f i n d i n g s .  Some i n v e s t i g a ­

t o r s  r e p o r t e d  homogeneous a b i l i t y  group ing  to b e  more p o s i t i v e l y  

r e l a t e d  to  s e l f - c o n c e p t  th an  h e te ro g en e o u s  g roup ing , and o th e r s  th e  

r e v e r s e .

Second, s tu d i e s  a t te m p t in g  to  a s c e r t a i n  th e  r e l a t i o n  between 

s e l f - c o n c e p t  and achievem ent r e p o r t e d  c o n s i s t a n t  f i n d i n g s .  In  each 

s tu d y  rev iew ed , s e l f - c o n c e p t  was de te rm ined  to  be s t r o n g l y  r e l a t e d  

to  ach ievem ent.

T h ird ,  th e  r e l a t i o n  between a b i l i t y  group ing  and ach ievem ent was 

u n c le a r  in  th e  l i t e r a t u r e .  Some s t u d i e s  r e p o r te d  no d i f f e r e n c e  

between homogeneous and h e te rogeneous  a b i l i t y  g roup ing  w ith  r e g a rd  

f o r  ach ievem en t.  O ther  s t u d i e s  r e p o r t  homogeneous to  be s u p e r i o r  in
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terms o f  ach ievem ent and s t i l l  o th e r s  found h e te rogeneous  to  be more 

p o s i t i v e l y  a s s o c i a t e d  w ith  achievem ent.

F o u r th ,  s t u d e n t  a t t i t u d e s  such as a s p i r a t i o n  l e v e l s ,  f e e l in g s  o f  

i n f e r i o r i t y ,  and a n x ie ty  were no t  a p p r e c ia b ly  d i f f e r e n t  in  homogen­

eous and h e te ro g en e o u s  g roups.  Measures o f  f e e l i n g s  o f  b e lo n g in g ,  

s o c i a l  r e c o g n i t i o n ,  a t t i t u d e s  toward th e  t e a c h e r ,  and a t t i t u d e s  

toward schoo l were found to  be  b e t t e r  in  th e  homogeneous groups. 

C onvers ly , s t u d e n t s  deve loped  b e t t e r  s tu d y  h a b i t s  in  the  h e t e r o ­

geneous g roups.

F i f t h ,  a  r a t i o n a l e  f o r  th e  p r e s e n t  s tu d y  m entioned the  fo l lo w ­

ing  p o i n t s .  Only one s tu d y  has examined th e  r e l a t i o n s h i p  between 

t e a c h e r  image and a b i l i t y  g roup ing . No s t u d i e s  i n v e s t ig a t e d  the  

r e l a t i o n s h i p s  betw een te a c h e r  image and s e l f - c o n c e p t .  In p rev io u s  

s e l f - c o n c e p t  s t u d i e s  th e  s t u d e n t ' s  p e r c e p t io n  o f  the  t e a c h e r  and 

o th e r  p o s s ib l e  i n te r v e n i n g  v a r i a b l e s  such as  t e a c h e r  and p u p i l  s e x ,  

achievement s t a t u s ,  and type  o f  academic s u b j e c t  had n o t  been con­

t r o l l e d  f o r .  A f i n a l  r a t i o n a l e  was based  on th e  type  o f  in s t ru m e n ta ­

t i o n  used  which a l lo w e d  fo r  a more s p e c i f i c  m easure o f  s e l f - c o n c e p t .
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RESEARCH DESIGN AND METHODOLOGY

Review o f  th e  Problem 

The pu rpose  o f  t h i s  s tudy  was to  de te rm ine  the  r e l a t i o n s h i p s  

among th e  fo l lo w in g  s e l e c t e d  c la ss ro o m  v a r i a b l e s :  a b i l i t y  g ro u p in g ,

te a c h e r  image, academic s e l f - c o n c e p t ,  p u p i l  and te a c h e r  se x ,  and 

ach ievem ent s t a t u s .  The major a n a l y s i s  c o n s i s t e d  o f  comparing the  

academic s e l f - c o n c e p t  o f  slow l e a r n e r s  in  he te rogeneous  and homo­

geneous groups w h ile  c o n t r o l l i n g  f o r  t e a c h e r  image through the  use  

o f  a tw o - f a c to r  a n a ly s i s  o f  v a r i a n c e  model.

D e s c r ip t io n  o f  th e  Sample 

The sample c o n s i s t e d  o f  f i f t h -  and s ix th - g r a d e  c h i ld r e n  

s e l e c t e d  from two school d i s t r i c t s  w i th  s i m i l a r  p o p u la t io n s .  The 

d i s t r i c t s  were P o r ta g e ,  M ichigan, and Wyoming, M ichigan. Both d i s ­

t r i c t s  a r e  suburban  w ith  m ostly  w h i t e ,  m iddle  c l a s s  p o p u la t io n s .

A t o t a l  o f  833 f i f t h -  and s i x t h - g r a d e  s tu d e n ts  was t e s t e d  from 

th e s e  two sc hoo l  sys tem s. A breakdown o f  t h i s  sample r e v e a le d  t h a t  

o f  the  833 s t u d e n t s ,  455 were boys and 378 were g i r l s .  There were 

297 slow l e a r n e r s  and 536 non-slow l e a r n e r s  t e s t e d .  A lso ,  a t o t a l  

o f  t h i r t y - t h r e e  te a c h e rs  took p a r t  in  th e  s tu d y .  The s tu d e n t s  made 

up tw en ty -sev en  s e p a r a te  schoo l c l a s s e s  o r  i n s t r u c t i o n a l  groups in  

ten  e le m e n ta ry  s c h o o ls .  The sample used  in  t h i s  s tudy  was n o t  a 

random ty p e  in  t h a t  a l l  a v a i l a b l e  f i f t h -  and s ix th - g r a d e  slow l e a r n e r s  

in  the  p a r t i c i p a t i n g  schoo ls  were t e s t e d .

21

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



22

D e s c r ip t io n  o f  V a r ia b le s  and In s t ru m e n ts  

S p e c i f i c  academic s e l f - c o n c e p t  was th e  main c r i t e r i o n  m easure 

in  t h i s  s tu d y .  The t h e o r e t i c a l  d e f i n i t i o n  o f  t h i s  v a r i a b l e  i s  s im ply 

th e  s t u d e n t ' s  f e e l i n g  o f  adequacy r e l a t i v e  to  achievem ent i n  a p a r t i ­

c u l a r  schoo l  s u b j e c t .  The instrument'*’ u sed  to  a s s e s s  t h i s  v a r i a b l e

was a v a r i a t i o n  o f  th e  S p e c i f i c  S u b je c t  S e lf -C o n c e p t  o f  A b i l i t y  
o

S c a le  (SCA s c a l e )  (P a te r s o n ,  1966) .  This  in s t ru m e n t  was o r i g i n a l l y  

deve loped  by P a te r s o n  to  m easure th e  s e l f - c o n c e p t  o f  e lem en ta ry  

sc h o o l  c h i l d r e n .  The on ly  r e v i s i o n s  made in  the  in s t ru m e n t  were 

changes in  some o f  th e  s c h o o l  s u b je c t s  l i s t e d  in  the s c a l e .  A copy 

o f  th e  o r i g i n a l  in s t ru m e n t  may be seen  in  Appendix B.

An i n v e s t i g a t i o n  o f  th e  SCA s c a l e  was u n d e r ta k en  in  a  s tu d y  by 

P a te r s o n  (1966). In  h e r  d i s s e r t a t i o n ,  P a te r s o n  r e p o r t e d  t h a t  th e  

SCA s c a l e ,  over  a tw e lve  month p e r i o d ,  h e ld  s t a b i l i t y  r e l i a b i l i t y  

c o e f f i c i e n t s  o f  .75 f o r  males and .77 f o r  fem a le s .  Guttman s c a lo -  

gram s, th e  Hoyt i n t e r n a l  c o n s i s t e n c y  p ro c e d u re ,  f a c t o r  a n a l y s i s ,  and 

in d iv id u a l  i tem  a n a l y s i s ,  a l l  a f f i rm e d  th e  b a s i c  homogeneity o f  th e  

SCA s c a l e .  The c o e f f i c i e n t s  f o r  th e  Guttman a n a ly s i s  were above .9 5 .

The Hoyt c o e f f i c i e n t s  were found to  be .82 f o r  males and .84 f o r  

fe m a le s .  The c e n t r o i d  f a c t o r  a n a ly s i s  o f  th e  SCA s c a l e  i tem s gave 

lo a d in g s  r a n g in g  from .53 to  .72 on th e  f i r s t  f a c t o r ,  i n t e r p r e t e d  as 

s e l f - c o n c e p t  o f  a b i l i t y .  A second f a c t o r  th e  s c a l e  measured was 

i d e n t i f i e d  as a t im e d im ension . Weak i tem  lo ad in g s  o f  .06 to  .40

■'"See Appendix A 
2

See Appendix B
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were g iven . I n d iv id u a l  i te m  a n a ly s i s  o f  th e  s c a l e  showed no i tem - 

t o t a l  s c o re  c o r r e l a t i o n  below .59 ;  on ly  two were below  .65 .

The o th e r  in d ep en d en t  v a r i a b l e  measured in  t h i s  s tu d y  was t e a c ­

h e r  image. The t h e o r e t i c a l  d e f i n i t i o n  o f  t e a c h e r  image was g iven  in  

C hap ter  I  as th e  a v e ra g e  im press ion  a group o f  s tu d e n t s  has about a 

p a r t i c u l a r  t e a c h e r .  The o p e r a t io n a l  measure o f  t h i s  v a r i a b l e  was 

d e f in e d  as n um er ica l  a v e ra g e s  o f  s t u d e n t s '  s c o re s  on the  E lem entary

Teacher Image Q u e s t io n n a i r e -̂. This q u e s t i o n n a i r e  i s  a m o d if ic a t io n
2

o f  th e  Teacher Image Q u e s t io n n a i re  developed  and used  by the 

E duca to r  Feedback C e n te r  a t  W estern Michigan U n i v e r s i t y ,  Kalamazoo, 

M ichigan. The only  m o d i f i c a t i o n s  made were d e s ig n e d  to  en ab le  f i f t h -  

and s ix t h - g r a d e r s  to  b e t t e r  u n d e rs ta n d  the q u e s t io n s  on th e  s c a l e .

Every e f f o r t  was made to  r e t a i n  the  o r i g i n a l  i n t e n t  o f  each  i tem  in  

making the  r e v i s i o n s .

I n v e s t ig a t io n s  by th e  E duca to r  Feedback C e n te r  (C oa ts ,  1969) of 

th e  Teacher Image Q u e s t io n n a i r e  r e s u l t e d  in  th e  fo l lo w in g  d a ta .  I t  

was found t h a t  th e  q u e s t io n s  on the  Teacher Image Q u e s t io n n a i re  

measured e s s e n t i a l l y  th e  same f a c t o r .  This  f a c t o r  was i d e n t i f i e d  

by u s in g  a f a c t o r  a n a l y s i s  on the in s t ru m e n t .  S ix ty - o n e  and one 

h a l f  p e r - c e n t  o f  th e  v a r i a n c e  was accoun ted  f o r  by t h i s  common 

f a c t o r .  The common f a c t o r  was c a l l e d  " t e a c h e r  cha r ism a"  o r ,  

p o p u l a r i t y .  "T eacher  c h a r ism a"  i s ,  e v id e n t ly ,  a  g e n e ra l  p e rs o n a l  

elem ent s tu d e n t s  r e a c t  to  in  te a c h e rs  when ju d g in g  them. R egard less

^See Appendix C
O
*See Appendix D

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



o f  th e  type  o f  q u e s t i o n  asked  about th e  t e a c h e r ,  th e  c h a r i s m a t ic  

f a c t o r  seemed to  in f lu e n c e  th e  resp o n se  s t u d e n t s  gave . In  doing 

th e  d a ta  a n a ly s i s  f o r  t h i s  s tu d y ,  a s in g l e  t e a c h e r  image sc o re  was 

u se d .  Seem ingly , t h i s  s t a t i s t i c a l  tec h n iq u e  was j u s t i f i e d  based  on 

th e  above f in d in g s  r e g a r d in g  the  Teacher Image Q u e s t io n n a i r e .

Chance h a l f  com parisons o f  f i f t y  randomly s e l e c t e d  c l a s s e s  o f  s tu d ­

e n ts  r e s u l t e d  in  i te m  r e l i a b i l i t y  c o e f f i c i e n t s  r a n g in g  from .77 to  

.95 (Bryan, 1959). The Spearman-Brown fo rm ula  was u sed  to co n v e r t

th e  chance h a l f  s c o re s  to  r e l i a b i l i t y  c o e f f i c i e n t s .  A lso ,  the
1

c o r r e l a t i o n a l  v a l i d i t y  o f  the  Teacher Image Q u e s t io n n a i re  i s  r e p o r te d  

to  be .9 5 .  The c o r r e l a t i o n a l  v a l i d i t y  was d e r iv e d  from d a ta  which 

were p a r t  o f  a c o n t in u in g  v a l i d i t y  i n v e s t i g a t i o n  on th e  Teacher Image 

Q u e s t io n n a i re  a v a i l a b l e  a t  th e  E duca to r  Feedback  C e n te r ,  Western 

Michigan U n i v e r s i ty  from Dr. C o a ts .

A second in d ep e n d e n t  v a r i a b l e  used in  th e  p r e s e n t  s tudy  was 

a b i l i t y  group ty p e .  Two types  o f  a b i l i t y  g ro u p in g  p r a c t i c e s  were 

compared in  t h i s  s t u d y .  The f i r s t ,  c a l l e d  h e te ro g en e o u s  g roup ing , 

was d e f in e d  in  C h a p te r  I  as any group o f  f i f t h -  o r  s ix th - g r a d e  

s tu d e n ts  o f  mixed academ ic a b i l i t i e s  in  a p a r t i c u l a r  schoo l  s u b je c t  

who were no rm ally  i n s t r u c t e d  to g e th e r  in  t h a t  s u b j e c t .  The second 

type  o f  i n s t r u c t i o n a l  g roup ing , homogeneous g ro u p in g ,  was d e f in e d  in  

C hap ter  I  as any group o f  f i f t h -  o r  s ix t h - g r a d e  s tu d e n t s  o f  s i m i l a r  

academic a b i l i t i e s  in  a p a r t i c u l a r  schoo l s u b j e c t  who were norm ally  

i n s t r u c t e d  to g e th e r  in  t h a t  s u b je c t .

^■See Appendix B

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



25

The e x a c t  group ing  s t a t u s  o f  slow l e a r n e r s  was de te rm ined  by 

in fo rm a t io n  ga in e d  from t h e i r  t e a c h e r s .  B e fo re  s tu d e n t s  were 

t e s t e d ,  a l i s t  o f  names o f  each slow  l e a r n e r  in  a c la ss ro o m  was 

o b ta in e d  from  the  t e a c h e r .  On t h i s  l i s t  each slow l e a r n e r ' s  name 

appeared  in  c o n ju n c t io n  w ith  a l l  o f  th e  academic schoo l s u b je c t s  in  

which he was homogeneously grouped .

A t h i r d  v a r i a b l e  was the  academic achievem ent s t a t u s  o f  th e  

s tu d e n t .  This  s t a t u s  was e i t h e r  s low  l e a r n e r  o r  non-slow  l e a r n e r ,  

and was d e f in e d  e n t i r e l y  by th e  p e r c e p t io n  o f  th e  t e a c h e r .  G e n e r a l ly ,  

t e a c h e rs  c o n s u l t e d  r e c o rd s  in  making such d e c is io n s  abou t  the s tu d ­

e n t s .

P rocedu res

A c o n s i s t e n t  p rocedu re  was fo llo w ed  in  th e  d a t a - g a t h e r i n g  p r o ­

c e s s .  V erba l  c o n ta c t  was made in  each  sc hoo l  system  w ith  the  

d i r e c t o r  o f  e le m en ta ry  i n s t r u c t i o n  to  in form  him o f  th e  n a tu r e  o f  the  

sample needed and to  de te rm ine  i f  h i s  s c h o o l  system  u sed  i n s t r u c t i o n a l  

p r a c t i c e s  n e c e s s a ry  to  q u a l i f y  fo r  t h i s  p a r t i c u l a r  s tu d y .  I f  

p e rm iss io n  to  g a th e r  d a ta  was g ra n te d  by th e  d i r e c t o r  o f  e lem en ta ry  

e d u c a t io n  and th e  p a r t i c i p a t i n g  b u i ld i n g  p r i n c i p a l s ,  su b seq u en t  d i s ­

c u s s io n s  were h e ld  w ith  s e le c te d  c la ss ro o m  t e a c h e r s .  I t  was p o in te d  

o u t  in  m ee ting  w i th  th e se  p e rsons  t h a t  th e  in fo rm a t io n  to  be  g a th e re d  

was to  b e  s t r i c t l y  c o n f i d e n t i a l  and would be used on ly  f o r  r e s e a rc h  

p u rp o se s .  The r a t i o n a l e  and pu rp o ses  o f  th e  s tu d y  were th en  p r e s e n te d  

f o r  q u e s t io n s  from t h i s  group.
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A p i l o t  t e s t i n g  o f  th e  instruments'*" had dem onstra ted  t h a t  p a r t i ­

c u l a r  c a r e  was needed fo r  t h r e e  c o n s i d e r a t i o n s .  F i r s t ,  s tu d e n t s  a t  

th e  f i f t h -  and s ix th - g r a d e  l e v e l  needed  a com plete and u n d e r s t a n d ­

a b le  s e t  o f  d i r e c t i o n s  f o r  each q u e s t i o n n a i r e  w i th  s p e c i f i c  a t t e n t i o n  

to  th e  method o f  com ple ting  th e  q u e s t i o n s .  For t h i s  p u rp o se ,  a 

sample q u e s t io n  was in c o rp o ra te d  in  th e  r e v i s e d  SCA s c a l e  a s  i t  was 

somewhat c o m p lic a te d  f o r  e lem en ta ry  s tu d e n t s  to f i l l  o u t  w i th o u t  an 

example. S tu d e n ts  were ask ed ,  a f t e r  com ple ting  the  d i r e c t i o n s ,  to  do 

a sample q u e s t i o n .  Some q u e s t io n s  were asked  by the  t e s t e r  to  a i d  

th e  s tu d e n t s  in  d e te rm in in g  i f  th e  d i r e c t i o n s  had been c o r r e c t l y  

fo llow ed  in  th e  sample q u e s t io n .  Examples o f  such q u e s t io n s  were 

"How many 'X ' s '  do you have c i r c l e d  in  the  sample q u e s t io n ? " ,  and 

"Do you have more than  one 'X 1 c i r c l e d  in  a row?".

Second, th e  p i l o t  s tudy  a l s o  p o in te d  o u t  t h a t  s tu d e n t s  needed 

t o  be a s s u re d  t h a t  t h e i r  re sp o n se s  would be s t r i c t l y  c o n f i d e n t i a l  

and t h a t  no one a t  t h e i r  schoo l would ev e r  s e e  t h e i r  r e s p o n s e s .  A 

p e r s o n a l  p rom ise  was g iven  to  them t h a t  t h i s  would be th e  c a s e .

The t h i r d  p rocedu re  used  to  a s s u r e  s t a b l e  t e s t  c o n d i t io n s  and 

r e s u l t s  was th e  t e a c h e r ' s  absence  from th e  room d u r in g  th e  e n t i r e  

t e s t i n g  p e r i o d .  S tu d e n ts  in  th e  p i l o t  t e s t i n g  group e x h ib i t e d  con­

s i d e r a b l e  a n x ie ty  over  the  above t h r e e  f a c t o r s .  L i t t l e  o f  t h i s  

a n x ie ty  was obse rved  in  th e  a c t u a l  sam pling  group and p resum ably  th e  

l i s t e d  t e s t i n g  a d ju s tm e n ts  reduced  such s tu d e n t  c o n c ern s .

B efo re  the  t e s t i n g ,  each t e a c h e r  informed th e  s tu d e n t s  t h a t  they

•*-See Appendix A and C
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would be  t e s t e d .  On a r r i v i n g ,  th e  t e a c h e r  would in t ro d u c e  th e  

i n v e s t i g a t o r  and then  excuse  h im s e l f  from th e  room. An e x p la n a t io n  

was g iv en  to  th e  s tu d e n t s  t h a t  th e y  were going  to  he lp  in  an 

e xpe r im en t  t h a t  r e q u i r e d  a b o u t  tw en ty  m inutes  o f  t h e i r  t im e .  They 

were inform ed t h a t  they would be  f i l l i n g  ou t two s e p a r a te  q u e s t i o n ­

n a i r e s  d u r in g  t h i s  p e r io d .  The p r i n t e d  d i r e c t i o n s ^  were r e a d  

s e p a r a t e l y  b e fo re  each q u e s t i o n n a i r e  was a d m in is te re d .  These d i r e c ­

t i o n s  were re a d  a loud  a f t e r  each  s tu d e n t  in  th e  room r e c e iv e d  a 

t e s t .  A l l  s u b je c t s  were t e s t e d  r e g a r d l e s s  o f  t h e i r  ach ievem en t l e v e l  

(s low  o r  non-slow ) o r  group s t a t u s  (homogeneous or h e te r o g e n e o u s ) .

A f t e r  a l l  s u b je c t s  had com ple ted  th e  r e v i s e d  S p e c i f i c  S u b je c t s  

S e l f -C o n c e p t  o f  A b i l i t y  S c a le  , t h e  in s t ru m e n ts  were c o l l e c t e d  and 

c o p ie s  o f  th e  E lem entary  Teacher  Image Q u e s t io n n a i re ^ were d i s t r i b u t ­

e d .  The p r i n t e d  i n s t r u c t i o n s  f o r  t h i s  q u e s t io n n a i r e  were th e n  rea d  

and th e  s c a l e  was com pleted  and c o l l e c t e d  when a l l  s u b j e c t s  were 

f i n i s h e d .  As th e  t e s t e r  c o l l e c t e d  each s c a l e ,  a v i s u a l  check  was 

made to  de te rm ine  i f  th e  s tu d e n t  had com pleted each q u e s t io n  and 

p la c e d  h i s  name and h i s  t e a c h e r ' s  name a t  the  top o f  th e  s c a l e .  I f  

n o t ,  he was asked to  com plete  th e  unanswered q u e s t io n ( s )  a n d /o r  l i s t  

t h e  names r e q u i r e d  a t  th e  to p .

To dem ons tra te  the  c o n f i d e n t i a b i l i t y  o f  th e  q u e s t i o n n a i r e s ,  a l l  

s c a l e s  were then  c o l l e c t e d  and p la c e d  in  envelopes which w ere  s e a le d

•*-See Appendix E, 1 and 2
oSee Appendix A
Q
J See Appendix C
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in  f u l l  v iew  o f  th e  c l a s s .  I t  was a g a in  e x p la in e d  t h a t  th e  in form a­

t i o n  r e c e iv e d  on th e  q u e s t io n n a i r e s  would rem ain c o n f i d e n t i a l  and 

th e  s tu d e n t s  were thanked f o r  t h e i r  c o o p e ra t io n .  The t e s t e r  then  

so u g h t  o u t  th e  te a c h e r  and r e c e iv e d  from him a l i s t  o f  names o f  th e  

s tu d e n t s  in  the  c l a s s  t h a t  i n d i c a t e d  the  s tu d e n t s  who were c o n s id e re d  

by th e  t e a c h e r  to be slow l e a r n e r s  and th o se  who were c o n s id e re d  to  

be non-slow  l e a r n e r s .  The t e a c h e r  a l s o  i n d ic a te d  which were grouped 

and non-g rouped . The te a c h e r  then  was thanked and t o l d  t h a t  he would 

r e c e iv e  an a b s t r a c t  o f  th e  s tu d y  when i t  was a v a i l a b l e .

Data  T reatm ent

The t h r e e  m ajor hypo theses  o f  t h i s  s tudy  a re  p re s e n te d  below:

^1 A b i l i t y  g roup ing  i s  r e l a t e d  to  th e  academic s e l f -  
concep t o f  slow  l e a r n e r s .

^2 Teacher image i s  a s s o c i a t e d  w ith  th e  s e l f - c o n c e p t  
o f  s low  l e a r n e r s .

1 J
3 There i s  an i n t e r a c t i o n  e f f e c t  between the  two

independent v a r i a b l e s  o f  t e a c h e r  image and a b i l i t y  
group type on th e  academ ic s e l f - c o n c e p t  o f  s low  
l e a r n e r s .

These hypotheses  were t e s t e d  u s in g  th e  tw o - fa c to r  a n a ly s i s  model 

shown in  F ig u re  I .

Group S t a tu s
<Dto Grouped Non-Grouped

U High High
0)x:o Medium Medium
<D

Eh

Low Low

FIGURE I

TWO-WAY ANALYSIS OF VARIANCE RESEARCH DESIGN MDDEL
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To t e s t  h y p o th e s is  one , th e  s e l f - c o n c e p t  s c o re s  o f  s low  le a r n e r s  

from homogeneous i n s t r u c t i o n  groups were compared w ith  th o s e  o f  slow 

l e a r n e r s  from he te rogeneous  i n s t r u c t i o n  g roups.

H ypo thes is  two as t e s t e d  by comparing th e  s t u d e n t ' s  p e rc e p t io n  

o f  th e  t e a c h e r  between slow l e a r n e r s  in  he te rogeneous  and homogen­

eous g ro u p s .  The s t u d e n t ' s  p e r c e p t i o n  o f  th e  t e a c h e r  o r ,  t e a c h e r  

image, was th e  second v a r i a b l e  u se d  in  th e  two-way a n a l y s i s  o f  

v a r i a n c e  model. Each c la ss ro o m  te a c h e r  re c e iv e d  a  t e a c h e r  image p ro ­

f i l e  s c o r e .  I t  was the  com posite  o f  a l l  s t u d e n t s '  p e r c e p t io n s  o f  a 

t e a c h e r  t h a t  made up t h i s  s c o r e .  Teacher  image s c o re s  were c l a s s i ­

f i e d  i n to  t h r e e  c a t e g o r i e s ;  h ig h ,  medium, and low. These th r e e  

l e v e l s  were deve loped  in  the a n a l y s i s  model to  accomodate th e  th r e e  

c l a s s i f i c a t i o n s  o f  t e a c h e r s .  In  th e  two-way a n a ly s i s  o f  v a r i a n c e  

m odel, th e  f i r s t ,  o n e - t h i r d  o f  th e  t h i r t y - t h r e e  t e a c h e r s  w i th  the  

h i g h e s t  s c o re s  were p la c e d  t o g e t h e r .  The nex t two l e v e l s  were 

d ec id ed  th e  same way w ith  th e  n e x t  o n e - t h i r d  o f  th e  t e a c h e r s  com pris­

ing  th e  second group and so o n .  Using t h i s  te c h n iq u e ,  a t o t a l  o f  s i x  

c e l l s  were formed. Three o f  t h e s e  c e l l s  c o n ta in e d  s e l f - c o n c e p t  

s c o re s  o f  slow l e a r n e r s  who w ere homogeneously grouped w i th  t e a c h e rs  

o f  h ig h ,  medium, o r  low s e l f - c o n c e p t s .  The rem ain ing  t h r e e  c e l l s  

c o n ta in e d  s e l f - c o n c e p t  s c o re s  o f  s low  le a r n e r s  who were h e te r o g e n ­

e o u s ly  g rouped .

The t h i r d  h y p o th e s is  t e s t e d  f o r  a p o s s ib l e  i n t e r a c t i o n  e f f e c t  

betw een a b i l i t y  group ing  and t e a c h e r  image as they  r e l a t e  to  s e l f -  

c o n c e p t .  The two-way a n a ly s i s  o f  v a r i a n c e  model a llow ed  f o r  an 

i s o l a t i o n  o f  v a r i a n c e  t h a t  i n d i c a t e d  i f  an i n t e r a c t i o n  e f f e c t  o f  t h i s
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ty p e  was o p e r a t iv e .

A number o f  a d d i t i o n a l  hypo theses  and su b -h y p o th e se s  were t e s t e d  

u s in g  j > t e s t s .  A t o t a l  o f  fou r  m ajor and seven  m inor _ t - t e s t s  was 

conducted .
II

4 There i s  no d i f f e r e n c e  between the  way slow  and 
non-slow  l e a r n e r s  v iew  t e a c h e r s .

H ypothesis  f o u r  was t e s t e d  by comparing th e  t e a c h e r  image mean 

s c o re s  o f  slow l e a r n e r s  and non-slow  l e a r n e r s  who had th e  same 

t e a c h e r .  This com parison  was made u s in g  a _ t - t e s t  o f  th e  mean s c o re .

**5 Non-slow l e a r n e r s  and slow l e a r n e r s  have  d i f f e r e n t  academic 
s e l f - c o n c e p t s .

The s e l f - c o n c e p t  s c o re s  o f  a l l  slow l e a r n e r s  were compared w ith  

th e  s e l f - c o n c e p t  s c o r e s  o f  a l l  non-slow  l e a r n e r s .  The comparison 

was made u s in g  a _ t - t e s t .

%  The academ ic s e l f - c o n c e p t  o f  th e  s low  l e a r n e r  w i l l  
be  d i f f e r e n t  in  s u b je c t s  in  which he  i s  grouped 
than  in  th o s e  s u b je c t s  in  which he i s  n o t  grouped.

In  t h i s  a n a l y s i s  th e  slow  l e a r n e r  se rved  as  h i s  own c o n t r o l .

To t e s t  h y p o th e s is  s i x ,  a  J : - t e s t  was a p p l ie d  by comparing the  mean 

s c o re s  from academic s u b je c t s  in  which the  slow  l e a r n e r  was grouped 

w ith  mean sc o re s  from academic s u b je c t s  in which th e  same slow 

l e a r n e r  was n o t  g rouped . I f ,  fo r  example, a  s low  l e a r n e r  was homo­

geneously  grouped in  math and s o c i a l  s tu d i e s  b u t  n o t  grouped in  

s c ie n c e  and r e a d in g ,  h i s  com posite  academic s e l f - c o n c e p t  s c o re  from 

math and s o c i a l  s t u d i e s  was compared w ith  h i s  com pos i te  academic 

s e l f - c o n c e p t  s c o re  from s c ie n c e  and r e a d in g .
I I

7 S tu d e n t  s e x  and t e a c h e r  sex  a re  a s s o c i a t e d  w ith  
th e  s t u d e n t ' s  p e r c e p t io n  o f  th e  t e a c h e r .
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a .  Both boys and g i r l s  show a p r e f e r e n c e  f o r  
a p a r t i c u l a r  te a c h e r  sex .

b .  Boys show a  s t r o n g e r  p r e f e re n c e  f o r  male 
t e a c h e r s  th an  g i r l s  show fo r  m ale t e a c h e r s .

c .  G i r l s  show a s t r o n g e r  p r e f e re n c e  f o r  fem ale 
t e a c h e r s  th an  boys show fo r  fem ale  t e a c h e r s .

To t e s t  t h e s e  h y p o th e s e s ,  t h r e e  _ t - t e s t s  were conduc ted . F i r s t ,  

a l l  s t u d e n t s '  t e a c h e r  image sc o re s  were added and averaged  f o r  male 

t e a c h e r s .  The same was done fo r  th o se  s tu d e n t s  who had female 

t e a c h e r s .  The mean s c o re s  were then  compared u s in g  a  £ - t e s t .  The 

second comparison was made between th e  t e a c h e r  image group mean 

s c o re s  o f  a l l  boys v e r s u s  a l l  g i r l s  having m ale t e a c h e r s .  The same 

type  o f  comparison was th e n  made f o r  a l l  boys and a l l  g i r l s  hav ing  

female t e a c h e r s .  These com parisons i n d ic a te d  i f  boys o r  g i r l s  had a 

p re fe re n c e  f o r  a p a r t i c u l a r  sex  o f  t e a c h e r .

^8 Slow l e a r n e r s  have h ig h e r  academic s e l f - c o n c e p t s  
in  some academ ic s u b je c t s  than  in  o t h e r s .

This h y p o th e s is  was t e s t e d  by comparing th e  s p e c i f i c  s u b je c t  

s e l f - c o n c e p t  s c o re s  o f  t h e  slow le a r n e r s  in  a l l  o f  th e  f i v e  s u b je c t s  

l i s t e d  on th e  q u e s t i o n n a i r e  w ith  each o t h e r .  Each s c o re  in  each o f  

th e  f i v e  academic s u b j e c t s  was compared w ith  each  o f  th e  o th e r  fou r  

s u b je c t  a re a s  u s in g  a j t - t e s t .
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CHAPTER IV

RESULTS AND ANALYSIS OF DATA

In C hapter  IV r e s u l t s  o f  the  a n a ly s i s  o f  d a ta  a re  d i s c u s s e d .

An in t r o d u c to r y  s e c t i o n  i s  fo llow ed by a d i s c u s s io n  o f  th e  f i n d i n g s .  

The f in d in g s  a re  d isc u s s e d  in  e ig h t  s u b s e c t i o n s ; each re s e a rc h  

h y p o th e s is  and r e s u l t s  o f  i t s  a n a ly s i s  a r e  p r e s e n te d  in th e s e  sub­

s e c t io n s  .

R a the r  than  r e p o r t  t r a d i t i o n a l  .01 and .05 s i g n i f i c a n c e  l e v e l s  

in  the  t a b l e s  o f  t h i s  c h a p te r ,  th e  i n v e s t i g a t o r  r e p o r t e d  th e  p r o ­

b a b i l i t y  o f  o b s e rv in g  the  r e s u l t s  t h a t  were obse rved  in  each a n a ly s i s  

by chance i f  th e  n u l l  hypo theses  were t r u e .  The r e a d e r  can then 

deduce by i n s p e c t io n ,  i f  th e  r e s u l t s  were s i g n i f i c a n t  a t  w hatever  

co n f id e n ce  l e v e l s  a r e  o f  i n t e r e s t  to  him.

I n t r o d u c t io n

The s p e c i f i c  pu rposes  o f  t h i s  s tu d y  were to g a in  in fo rm a t io n  

r e l a t i v e  to  th e  fo l lo w in g  q u e s t io n s .

1. I s  t h e r e  a r e l a t i o n  between academic s e l f - c o n c e p t  and the  

type  o f  group in  which th e  slow l e a r n e r  i s  i n s t r u c t e d ?

2 . I s  t h e r e  a r e l a t i o n  between the  s t u d e n t ' s  p e rc e p t io n  o f  th e  

te a c h e r  and s tu d e n t  s e l f - c o n c e p t?

3. I s  t h e r e  a r e l a t i o n  between th e  i n t e r a c t i o n  o f  t e a c h e r  

image w ith  i n s t r u c t i o n a l  group type  and s tu d e n t  s e l f - c o n c e p t?

4 .  I s  t h e r e  a  d i f f e r e n c e  between th e  slow and non-slow 

l e a r n e r ' s  v iew  o f  th e  t e a c h e r?

32
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5 . I s  t h e r e  a d i f f e r e n c e  between th e  n a tu r e  o f  t h e  s e l f -  

c o n c e p t  o f  slow and non-slow  l e a r n e r s !

6 .  I s  th e re  a d i f f e r e n c e  between th e  slow l e a r n e r s  academic 

s e l f - c o n c e p t  among d i f f e r e n t  academic s u b je c t s !

7 . I s  th e r e  a r e l a t i o n s h i p  between the  s t u d e n t ' s  p e rc e p t io n  

o f  t h e  t e a c h e r  and th e  sex  o f  th e  s tu d e n t  o r  t e a c h e r?

8 .  I s  t h e r e  a d i f f e r e n c e  between th e  academic s e l f - c o n c e p t  o f  

th e  s low  l e a r n e r  in  academic s u b j e c t s  in  which he i s  g rouped  and no t 

g rouped?

The f in d in g s  r e l a t i v e  t o  th e  e ig h t  hypo theses  a r e  p r e s e n te d  

be low .

F in d in g s  and D isc u ss io n
I I

1 A b i l i t y  g roup ing  i s  r e l a t e d  to  th e  academic s e l f -  
concep ts  o f  s low  l e a r n e r s .

A two-way a n a ly s i s  o f  v a r i a n c e  model was u s e d - to  compare the  

academ ic s e l f - c o n c e p t  s c o re s  o f  b o th  sexes  o f  homogeneously grouped 

slow  l e a r n e r s  w ith  h e te ro g e n e o u s ly  grouped slow l e a r n e r s .  This 

com par ison , shown in  Table  I ,  i n d i c a t e d  t h a t  t h e r e  was a  s i g n i f i c a n t  

d i f f e r e n c e  between th e  two g ro u p s '  s e l f - c o n c e p t  s c o r e s .  The slow 

l e a r n e r s  who were i n s t r u c t e d  in  two o r  more s u b je c t s  i n  homogeneous 

c la ss ro o m s  had h ig h e r  academic s e l f - c o n c e p t s  in  th e s e  s u b j e c t s  than  

d id  t h e i r  academic eq u a ls  in  t h e  hete rogeneous  g ro u p s .  This  d i f f e r ­

ence in  means was s i g n i f i c a n t  a t  th e  .005 c on fidence  l e v e l  as  shown 

by th e  two-way a n a ly s i s  o f  v a r i a n c e  r e s u l t s  in  Table I .
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TABLE I

TWO-WAY ANALYSIS OF VARIANCE FOR HOMOGENEOUSLY GROUPED 
VERSUS HETEROGENEOUSLY GROUPED SLOW LEARNERS

Source df ms F P

Teacher Image A 2 .00 7.91 .06 .85

Group Type B 1 .00 1285.66 10.70 .005

A x B 2 .00 42 .27 .35

CO0

E r ro r 291.00 120.19

Because p re v io u s  s tu d i e s  had in d ic a te d  t h a t  p o s s ib l e  d i f f e r e n c e s  

in  s e l f - c o n c e p t  m igh t be  caused  by sex d i f f e r e n c e s ,  an i d e n t i c a l  

a n a ly s i s  was conduc ted  u s in g  f i r s t  th e  academic s e l f - c o n c e p t  sco re s  

o f  boys and then  s c o re s  o f  g i r l s .  The f i r s t  com parison , as shown in  

Table  I I ,  between s low  l e a r n in g  boys in  homogeneously and slow l e a r n ­

ing  boys in  h e te ro g e n e o u s ly  grouped c lass room s y i e l d e d  r e s u l t s  

s i m i l a r  to  the  com parison  shown in  Table  I .  Once a g a in ,  th e  s e l f -  

concep t  sc o re s  o f  t h e  slow l e a r n e r s  in  th e  homogeneous groups were 

h ig h e r .  The d i f f e r e n c e  shown in  Table I I ,  was s i g n i f i c a n t  a t  the  

.005 con fid en ce  l e v e l .  This  comparison o f  slow boys i s  shown in  

Table I I .
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TABLE I I

TWO-WAY ANALYSIS OF VARIANCE FOR HOMOGENEOUSLY 
GROUPED VERSUS HETEROGENEOUSLY GROUPED BOYS

Source d f ms F P

Teacher Image A 2 .0 0 30.66 .27 .50

Group Type B 1 .0 0 1076.60 10.86 .005

A x B 2 .0 0 33.84 .30 .50

E r ro r 181.00 122.95

When th e  s e l f - c o n c e p t  s c o re s  o f  slow g i r l s  in  homogeneous and 

h e te rogeneous  groups were compared, a d i f f e r e n t  outcome was ob se rv ed .  

The r e s u l t s  o f  t h i s  comparison can  be seen  then  in  Table I I I .

TABLE I I I

TWO-WAY ANALYSIS OF VARIANCE FOR HOMOGENEOUSLY 
GROUPED VERSUS HETEROGENEOUSLY GROUPED GIRLS

Source df ms F P

Teacher Image A 2.00 7.33 .05 .85

Group Type B 1.00 279.86 2 .04 .15

A x B 2 .00 14.88 .11 .70

E r r o r 104.00 137.43

There was a num erica l  d i f f e r e n c e  in  th e  s e l f - c o n c e p t  means o f  

the  g i r l s '  s c o re s  in  th e s e  two g ro u p s .  This d i f f e r e n c e  ir. means was 

s i g n i f i c a n t  a t  th e  .15 c o n f id e n ce  l e v e l  and i s  shown in  Table  I I I .
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The r e l a t i o n  o f  s e l f - c o n c e p t  to  he te rogeneous  a b i l i t y  g rouping  was 

n o t  as pronounced f o r  s low  g i r l s  as i t  was f o r  s low  b o y s .
IT

2 Teacher image i s  a s s o c i a t e d  with th e  s e l f - c o n c e p t  
o f  slow l e a r n e r s .

This hy p o th es is  was t e s t e d  u s in g  the two-way a n a l y s i s  o f  

v a r i a n c e  t e s t .  Table I  c o n ta i n s  th e  r e s u l t s  o f  t h i s  a n a l y s i s .  In 

Table  I ,  te a c h e r  image was r e p r e s e n te d  by f a c t o r  A. The te a c h e r  

image v a r i a b l e  d id  no t  g iv e  a  s i g n i f i c a n t  F r a t i o .  The s tu d e n t s '  

p e r c e p t io n  o f  the  t e a c h e r  o r  t e a c h e r  image, d id  n o t  have  a s i g n i f i ­

c a n t  r e l a t i o n s h i p  w ith  th e  s t u d e n t s '  s e l f - c o n c e p t .  Teacher  images 

were n o t  d i f f e r e n t i a l l y  r e l a t e d  to  th e  s e l f - c o n c e p t  o f  slow l e a r n e r s .  

H y po thes is  two was n o t  s u p p o r te d  by the f in d in g s  o f  t h i s  t e s t .

When the  sex o f  th e  s tu d e n t  was c o n t r o l l e d  f o r  by  s e p a r a t i n g  

th e  s c o re s  o f  boys and g i r l s ,  t h e  same r e s u l t s  were o b s e rv e d .  Data 

r e p o r t e d  in  Tables I  and I I I  i n d i c a t e d  th a t  t h e r e  a p p e a re d  to  be no 

r e l a t i o n  between th e  way s low  l e a r n e r s  viewed t e a c h e r s  and the  way 

they  viewed them se lves .

h3 There i s  an i n t e r a c t i o n  e f f e c t  between th e  two
independent v a r i a b l e s  o f  tea c h e r  image and a b i l i t y  
group type  on th e  academic s e l f - c o n c e p t  o f  slow 
l e a r n e r s .

The two-way a n a ly s i s  o f  v a r i a n c e  model was u se d  to  t e s t  t h i s  

h y p o th e s i s .  The r e s u l t s  o f  t h i s  t e s t  a re  shown in  T ab le  I  in  source  

A x B. There appeared  to  b e  no e f f e c t  reco rded  by t h i s  t e s t .  The 

same r e s u l t s  were y i e ld e d  when s tu d e n t  sex was i s o l a t e d .  These r e ­

s u l t s  a re  shown in  Table  I I  and I I I .  Hypothesis  t h r e e  was no t 

su p p o r te d  by th e se  f i n d i n g s .  There  appeared to  be  no i n t e r a c t i o n  

e f f e c t  betw een te a c h e r  image and  a b i l i t y  group ty p e  in  t h i s  s tu d y .
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U
4 There i s  no d i f f e r e n c e  between th e  way slow 

l e a r n e r s  and non-slow  l e a r n e r s  v iew  t e a c h e r s .

To t e s t  t h i s  h y p o th e s i s ,  th e  t e a c h e r  image sc o re s  o f  a l l  slow 

l e a r n e r s  were compared w ith  th e  te a c h e r  image s c o re s  o f  non-slow  

l e a r n e r s  who had th e  same t e a c h e r .  This com parison was made by u s in g  

a t ^ - t e s t .  The r e s u l t s  o f  t h i s  com parison a r e  shown in  Table  IV.

TABLE IV

t-TEST COMPARISON OF TEACHER IMAGE SCORES
OF ALL

ALL
SLOW LEARNERS VERSUS 
NON-SLOW LEARNERS

Teacher Image Mean 
Slow L e a rn e rs

Teacher  Image Mean 
Non-Slow L ea rne rs  _t_-value P

35.28 35.71 .77 .50

The d a t a  in  Tab le  IV s u p p o r te d  th e  h y p o th e s is  t h a t  slow and non- 

s low  l e a r n e r s  d id  n o t  seem to  have d i f f e r e n t  views o f  th e  t e a c h e r .  

Whether a  t e a c h e r  had a  f a v o r a b le  o r  u n fa v o ra b le  image d id  n o t  seem 

t o  be r e l a t e d  t o  th e  academic a b i l i t y  l e v e l  o f  th e  s tu d e n t .
U

5 Non-slow l e a r n e r s  and slow  l e a r n e r s  have d i f f e r e n t  
s e l f - c o n c e p t s .

To t e s t  t h i s  h y p o th e s i s ,  th e  s e l f - c o n c e p t  s c o re s  o f  a l l  slow 

l e a r n e r s  were averaged  and th e n  compared w ith  th e  av e rag es  o f  th e  s e l f -  

concep t  s c o re s  o f  th e  non -s low  l e a r n e r s .  This com parison  was made 

w ith  a  _ t - t e s t  and i s  p r e s e n t e d  in  Table  V.
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TABLE V

COMPARISON OF ALL SLOW LEARNERS ACADEMIC 
SELF-CONCEPT SCORES ALL NON-SLOW LEARNERS 

ACADEMIC SELF-CONCEPT SCORES

Mean S e lf -C o n c e p t  
S cores  o f  A l l  Slow 

L e a rn e rs

Mean S e l f -C o n c e p t  
S cores  o f  A l l  Non- 

Slow L e a rn e rs _t-value P

3 .08 3.46 8 .80 .0005

The com parison betw een th e  slow  and non-slow  l e a r n e r s '  s e l f -  

co n cep ts  as  shown in  Table  V i n d i c a t e d  t h a t  the  slow l e a r n e r s  have 

a lower academic s e l f - c o n c e p t  th a n  th e  non-slow  l e a r n e r s .  The d a ta  

o f  t h i s  f in d in g  su p p o r te d  h y p o th e s i s  f i v e .

A f u r t h e r  a n a l y s i s  o f  h y p o th e s i s  f i v e  was done by comparing the  

s p e c i f i c  s u b je c t  academic s e l f - c o n c e p t s  o f  slow and non-slow  l e a r n e r s  

to  d e te rm in e  i f  t h e r e  e x i s t e d  a s i g n i f i c a n t  d i f f e r e n c e  in  s e l f -  

c oncep t  in  a l l  o f  th e  f i v e  academic s u b je c t s  in  which they  were t e s t e d .  

These s u b je c t s  were a r i t h m e t i c ,  s o c i a l  s t u d i e s ,  s c ie n c e ,  r e a d in g ,  and 

language a r t s .  The fo l lo w in g  t a b l e  and accompanying d i s c u s s io n  

d e s c r ib e  th e s e  com parisons betw een th e  v a r io u s  s p e c i f i c  s u b je c t  s e l f -  

c o n cep ts  o f  s low  l e a r n e r s  v e r s u s  non-slow  l e a r n e r s .
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TABLE V I

COMPARISON BETWEEN SLOW LEARNERS' AND NON-SLOW 
LEARNERS' SELF-CONCEPT OF ACADEMIC SUBJECTS

Academic
S u b je c t

Mean o f  Slow 
L ea rn e rs

Mean o f  Non- 
Slow L e a rn e rs

_t-
Value P

A r i th m e t ic 2 .93 3.15 9.25 .0001

S o c ia l  S tu d ie s 2 .97 3.31 5 .89 .0005

S c ience 3.15 3.38 3 .63 .004

Reading 3 .16 3.66 7.89 .0002

Language A rts 3 .20 3 .46 3.73 .003

The com parison between th e  academ ic s e l f - c o n c e p t s  o f  slow and 

non-slow  l e a r n e r s  in  f i v e  academic s u b je c t s  in d ic a te d  t h a t  a d i f f e r ­

ence e x i s t e d  in  the  q u a l i t y  o f  th e  means. The q u a l i t y  o f  non-slow  

l e a r n e r s  academic s e l f - c o n c e p t s  was found to  be h ig h e r  th an  slow 

l e a r n e r s  in  a l l  f i v e  academic s u b je c t s  t e s t e d .

6 The academic s e l f - c o n c e p t  o f  th e  slow l e a r n e r  w i l l  
be  d i f f e r e n t  in s u b je c t s  in  which he i s  grouped 
than  in  th o se  s u b je c t s  in  which he i s  n o t  grouped.

This h y p o th e s i s  was t e s t e d  by comparing th e  s e l f - c o n c e p t  o f  

a b i l i t y  s c o re s  o f  a slow l e a r n e r  from two homogeneously grouped 

c a ta g o ry  academic s u b je c t s  w i th  t h a t  same slow l e a r n e r ' s  combined 

s c o re s  from two h e te ro g e n e o u s ly  grouped c a ta g o ry  academic s u b j e c t s .
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TABLE V II

COMPARISON OF SELF-CONCEPT OF HOMOGENEOUSLY GROUPED SLOW 
LEARNERS' ACADEMIC SUBJECTS WITH HETEROGENEOUSLY GROUPED 

SLOW LEARNERS' ACADEMIC SCHOOL SUBJECTS

Mean o f  Grouped School Mean o f  Non-Grouped
S u b je c t s School S u b je c t s _t-value P

3 .25 3 .04 2.63 .025

Hypothesis  s i x  was supported  by th e  _ t - t e s t  comparison o f  the  two 

c a ta g o r ie s  o f  academ ic  s u b je c t s .  The d i f f e r e n c e  in  means is  s i g n ­

i f i c a n t  a t  the  .025  co n fidence  l e v e l .  T h is  comparison i s  shown in  

Table V II .  Slow l e a r u e r s  in  the  p r e s e n t  s tu d y  h e ld  more p o s i t i v e  

academic s e l f - c o n c e p t s  in  academic s u b j e c t s  in  which they were homo­

geneously  g rouped  a s  compared to academic s u b j e c t s  in  which th e s e  

same slow l e a r n e r s  were h e te rogeneous ly  g ro u p e d .
TT
n7 S tu d e n t  sex  and tea c h e r  sex a r e  a s s o c i a t e d  w ith  the

s t u d e n t ' s  p e rc e p t io n  of th e  t e a c h e r .

a .  Bo th  boys and g i r l s  show a  p r e f e re n c e  
f o r  a p a r t i c u l a r  te a c h e r  s e x .

b .  Boys show a s t ro n g e r  p r e f e r e n c e  f o r  male 
t e a c h e r s  than  g i r l s  show f o r  male te a c h e r s .

c .  G i r l s  show a s t r o n g e r  p r e g e r e n c e  f o r  female 
t e a c h e r s  than  boys show f o r  fem ale te a c h e rs .

This h y p o th e s i s  was analyzed in  t h r e e  comparison o f  means.

F i r s t ,  the  a v e ra g e  te a c h e r  image f o r  a l l  boys  and g i r l s  w ith  male 

tea c h e rs  was compared w ith  a l l  s tu d e n t  t e a c h e r  image averages f o r  

female t e a c h e r s .  Second, a l l  o f  the  t e a c h e r  image averages o f  a l l  

boys with  fem ale  te a c h e rs  were compared w i t h  the  te a c h e r  image
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a v e r a g e s  o f  a l l  g i r l s  w i t h  f e m a le  t e a c h e r s .  T h i r d ,  t h e  t e a c h e r  image 

a v e r a g e s  o f  a l l  boys  w i th  m a le  t e a c h e r s  w ere  com pared w i t h  a l l  g i r l s  

w i th  m a le  t e a c h e r s .

T h e s e  t h r e e  c o m p a r iso n s  p e r m i t t e d  a  d e t e r m i n a t i o n  o f  p o s s i b l e  

p r e f e r e n c e  f o r  t e a c h e r  s e x  t h a t  b o y s  a n d / o r  g i r l s  m ig h t  h a v e .  The 

r e s u l t s  o f  t h e s e  t h r e e  c o m p a r i s o n s  a r e  shown i n  T a b le  V I I I .  Sub­

s e q u e n t  d i s c u s s i o n  i s  g iv e n  f o r  e a c h  c o m p a r i s o n .

TABLE V I I I

COMPARISON OF ALL FEMALE TEACHERS’ TEACHER IMAGE 
SCORES WITH ALL MALE TEACHERS' TEACHER 

IMAGE SCORES

Mean T e a c h e r  Image S c o re  
f o r  M ale  T e a c h e rs

Mean T e a c h e r  Image S c o re  
f o r  F e m a le  T e a c h e rs

_t-
V a lu e P

3 .0 5 2 .9 1 3 .0 9 .003

The c o m p a r i s o n  shown i n  T a b le  V I I I  i n d i c a t e d  t h a t  b o y s  a n d  g i r l s ,  

a s  a  g r o u p ,  h e l d  a h i g h e r  r e g a r d  f o r  m a le  t e a c h e r s  t h a n  f o r  f e m a le  

t e a c h e r s .

When t h e  s e x  o f  t h e  s t u d e n t  w as i s o l a t e d ,  t h e  f o l l o w i n g  r e s u l t s  

w e re  o b s e r v e d .  T a b le  IX c o n t a i n s  a  c o m p a r is o n  o f  t e a c h e r  im age  s c o r e  

a v e r a g e s  o f  b o y s  w i th  fe m a le  t e a c h e r s  w i t h  t h e  same s c o r e s  o f  g i r l s  

w i th  f e m a le  t e a c h e r s .
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COMPARISON
OF

TABLE IX

BETWEEN TEACHER IMAGE SCORES 
BOYS AND GIRLS WITH 

FEMALE TEACHERS

Mean o f  Boys' Teacher Mean o f  G i r l s '  Teacher t -
Inage S cores Image Scores  Value P

2 .71 3.02  5 .24 .0001

The com parison i n  T ab le  IX c o n ta in e d  d a ta  t h a t  in d ic a te d  t h a t  

g i r l s  h e ld  a  h ig h e r  r e g a r d  f o r  fem ale  te a c h e rs  th a n  boys h e ld  f o r  

fem ale  t e a c h e r s .  A s i m i l a r  com parison  f o r  male te a c h e r s  i s  shown in  

Table  X.

TABLE X

COMPARISON BETWEEN TEACHER IMAGE SCORES 
OF BOYS AND GIRLS WITH

MALE TEACHERS

Mean o f  Boys' Teacher 
Image Scores

Mean o f  G i r l s '  Teacher 
Image Scores

t -
Value P

3.05 2 .73 2 .95 .003

The com parison shown in  Tab le  X in d ic a te d  t h a t  boys w ith  male

t e a c h e rs  h e ld  a h ig h e r  image o f  th o se  male te a c h e r s  than  d id  g i r l s .

8 Slow l e a r n e r s  have h ig h e r  academic s e l f - c o n c e p t s  in
some academ ic s u b j e c t s  th an  in  o t h e r  academic s u b j e c t s .

The s e l f - c o n c e p t  mean o f  a l l  s low  l e a r n e r s  o f  a p a r t i c u l a r

academic s u b je c t  was compared w ith  a l l  o t h e r  s c h o o l  s u b je c t s  t e s t e d .
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C om parisons  w e r e  made b e tw e en  t h e s e  a c a d e m ic  s u b j e c t s  to  d e t e r m i n e  

i f  a  s i g n i f i c a n t  d i f f e r e n c e  e x i s t e d  b e t w e e n  t h e  m eans . C o m p a r iso n s  

w ere  made b e tw e e n  t h e  f i v e  s c h o o l  s u b j e c t s ;  a r i t h m e t i c ,  s o c i a l  

s t u d i e s ,  s c i e n c e ,  r e a d i n g ,  and l a n g u a g e  a r t s  t o  d e te r m in e  i f  a n y  o f  

t h e  s lo w  l e a r n e r s '  s p e c i f i c  s u b j e c t  a c a d e m ic  s e l f - c o n c e p t s  d i f f e r e d  

in  any o f  t h e s e  s u b j e c t s .  These c o m p a r i s o n s  a r e  p r e s e n t e d  i n  T a b l e  

X I .

S e v e r a l  s i g n i f i c a n t  d i f f e r e n c e s  among means w ere  o b s e rv e d  i n  t h e  

c o m p a r is o n s  show n in  T a b le  X I .

1 .  S lo w  l e a r n e r s  h e ld  a  c o n s i d e r a b l y  lo w e r  s e l f - c o n c e p t  o f  

a r i t h m e t i c  t h a n  th e y  h e l d  f o r  s 'c rience , r e a d i n g ,  and la n g u a g e  a r t s .

2 .  S lo w  l e a r n e r s '  s e l f - c o n c e p t s  o f  s o c i a l  s t u d i e s  was s l i g h t l y  

h i g h e r  t h e n  t h e i r  s e l f - c o n c e p t s  o f  a r i t h m e t i c .

3 .  S low  l e a r n e r s  h e ld  c o n s i d e r a b l y  h i g h e r  s p e c i f i c  s u b j e c t  

s e l f - c o n c e p t s  i n  s c i e n c e ,  r e a d i n g  an d  l a n g u a g e  a r t s  th a n  t h e y  h e l d  i n  

s o c i a l  s t u d i e s .

4 .  The d i f f e r e n c e s  among t h e  s p e c i f i c  s u b j e c t  s e l f - c o n c e p t s  o f  

s low  l e a r n e r s  i n  s c i e n c e ,  r e a d i n g  a n d  l a n g u a g e  a r t s  were v e r y  s l i g h t  

and  n o t  s t a t i s t i c a l l y  s i g n i f i c a n t .  T h e s e  d i f f e r e n c e s  a r e  shown i n  

T a b le  X I .

In  sum m ary , t h e  s p e c i f i c  s u o j e c t  s e l f - c o n c e p t  o f  a b i l i t y  o f  

s lo w  l e a r n e r s  was lo w e r  i n  a r i t h m e t i c  a n d  s o c i a l  s t u d i e s  t h a n  i t  was 

i n  s c i e n c e ,  r e a d i n g  and la n g u a g e  a r t s .
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TABLE X I

COMPARISONS AMONG MEANS 
SELF-CONCEPTS

OF VARIOUS SPECIFIC SUBJECT 
OF SLOW LEARNERS

Name o f  S u b j e c t s  Compared Mean o f  S u b j e c t s  Compared _ t-V alue P

A r i t h m e t i c  v s  S o c i a l  S t u d i e s 2 . 9 3 / 2 . 9 7 0 . 6 3 .6 0
A r i t h m e t i c  v s  S c i e n c e 2 . 9 3 / 3 . 1 5 3 . 4 9 .004
A r i t h m e t i c  v s  P.eading 2 . 9 3 / 3 . 1 6 3 . 5 9 .004
A r i t h m e t i c  v s  Language A r t s 2 . 9 3 / 3 . 2 0 4 . 2 8 .0005

S o c i a l  S t u d i e s  v s  S c i e n c e 2 . 9 7 / 3 . 1 5 2 . 8 1 .018
S o c i a l  S t u d i e s  v s  Reading 2 . 9 7 / 3 . 1 6 2 . 9 7 .018
S o c i a l  S t u d i e s  v s  Language A r t s 2 . 9 7 / 3 . 2 0 3 . 6 5 .003

S c i e n c e  v s  Reading 3 . 1 5 / 3 . 1 6 0 . 1 6 .65
S c i e n c e  v s  Language A r t s 3 . 1 5 / 3 . 2 0 0 . 7 9 .3 0

Reading  v s  Language A r t s 3 . 1 6 / 3 . 2 0 0 . 6 3 .6 0

-p--p-



Summary

Com putations b a sed  on th e  f a c t o r i a l  a n a ly s i s  o f  v a r i a n c e  model 

r e s u l t e d  in  t h r e e  F - r a t i o s .  The f i r s t  r a t i o  i n d ic a te d  t h a t  th e  

s t u d e n t s '  p e rc e p t io n  o f  th e  t e a c h e r ,  o r  t e a c h e r  image, had no mean­

in g f u l  s t a t i s t i c a l  r e l a t i o n  w ith  s tu d e n t  s e l f - c o n c e p t .  The second 

F - r a t i o  in d ic a te d  t h a t  a s i g n i f i c a n t  s t a t i s t i c a l  r e l a t i o n  e x i s t e d  

between th e  academic s e l f - c o n c e p t  o f  th e  slow l e a r n e r  and th e  type  of 

i n s t r u c t i o n a l  group u s e d .  Slow l e a r n e r s  in  homogeneous a b i l i t y  

groups h e ld  h ig h e r  s e l f - c o n c e p t s  than  d id  slow l e a r n e r s  in  h e t e r o ­

geneous a b i l i t y  g ro u p s .  The t h i r d  F - r a t i o  was a measure o f  the  

i n t e r a c t i o n  e f f e c t .  I t  i n d ic a te d  t h a t  t h e r e  was no s t a t i s t i c a l l y  

s i g n i f i c a n t  i n t e r a c t i o n  e f f e c t  between te a c h e r  image and a b i l i t y  

g roup ing  as they  r e l a t e  to  academic s e l f - c o n c e p t .

A s e r i e s  o f  t - r a t i o s  were computed to  a s c e r t a i n  i f  r e l a t i o n s  

e x i s t e d  between s e l e c t e d  v a r i a b l e s .  The f i r s t  o f  th e s e  _ t - t e s t s  

i n d ic a te d  t h a t  slow and non-slow  l e a r n e r s  d id  n o t  d i f f e r  in  t h e i r  

p e rc e p t io n s  o f  th e  t e a c h e r .

They d id ,  however, d i f f e r  in  t h a t  non-slow  l e a r n e r s  h e ld  h ig h e r  

academic s e l f - c o n c e p t  than  slow l e a r n e r s .  Non-slow l e a r n e r s  a l s o  

h e ld  h ig h e r  academic s e l f - c o n c e p t s  in  a l l  f i v e  academic s u b je c t s  

t e s t e d .  A ls o ,  slow l e a r n e r s  were found to  have lower academic s e l f -  

co n c ep ts  in  sc hoo l  s u b je c t s  in  which they  were n o t  grouped th an  in  

th o se  in  which they were grouped.

Boys and g i r l s  d id  appear  to  d i f f e r  in  t h e i r  p e rc e p t io n s  o f  the  

t e a c h e r .  F u r th e rm o re ,  boys and g i r l s  t o g e th e r  appeared  to  h o ld  a 

h ig h e r  r e g a rd  fo r  male te a c h e rs  than  f o r  fem ale t e a c h e r s ,  as  do boys
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s i n g u l a r l y .  However, g i r l s  when tak e n  s in g u l a r l y  showed a  h ig h e r  

r e g a r d  f o r  fem ale  t e a c h e rs  th an  they  d id  f o r  m ale t e a c h e r s .

A d d i t i o n a l l y ,  when th e  slow l e a r n e r s  s e l f - c o n c e p t  in  p a r t i c u l a r  

schoo l  s u b je c t s  was compared w ith  h i s  o t h e r  academic s u b j e c t s ,  d i f f e r ­

ences were found. The s low  l e a r n e r s  academic s e l f - c o n c e p t  o f  a r i t h ­

m e t ic  and s o c i a l  s t u d i e s  appeared  to  b e  lower than  in  s c i e n c e ,  r e a d ­

ing  and language a r t s .
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CHAPTER V

SUMMARY AND FINDINGS, CONCLUSIONS AND 
RECOMMENDATIONS FOR FURTHER RESEARCH

I n  t h i s  c h a p t e r ,  t h e  s t u d y  i s  d i s c u s s e d  i n  t h r e e  s e c t i o n s :  1) 

Summary o f  f i n d i n g s ,  2 )  C o n c lu s io n s  and I n t e r p r e t a t i o n s ,  and  3) Re­

com m endations  f o r  f u r t h e r  r e s e a r c h .

Summary o f  F in d in g s

A r e v ie w  o f  t h e  l i t e r a t u r e  i n d i c a t e d  t h a t  t h e  r e l a t i o n  be tw een  

a b i l i t y  g ro u p in g  and t h e  a c ad e m ic  s e l f - c o n c e p t  o f  s lo w  l e a r n e r s  i s  

u n c l e a r .  A lso  u n c l e a r  a r e  t h e  r e l a t i o n s  b e tw e e n  s e l f - c o n c e p t  and 

v a r i a b l e s  such  a s  t h e  s t u d e n t ' s  p e r c e p t i o n  o f  t h e  t e a c h e r ,  th e  a c h i e v e ­

m ent s t a t u s  o f  t h e  s t u d e n t  and  th e  ty p e  o f  a c a d e m ic  s c h o o l  s u b j e c t .

The p r e s e n t  s tu d y  e x a m in e d  t h e  above  r e l a t i o n s  a n d  fou n d  t h e  f o l l o w ­

in g :

1 .  Homogeneous a b i l i t y  g r o u p in g  was more p o s i t i v e l y  a s s o c i a t e d  

w i t h  th e  academ ic  s e l f - c o n c e p t  o f  s lo w  l e a r n e r s  t h a n  was h e te r o g e n e o u s  

g r o u p i n g .  T h is  r e l a t i o n s h i p  s t a t i s t i c a l l y  had  m o re  s i g n i f i c a n c e  f o r  

b o y s  t h a n  f o r  g i r l s .

2 .  T here  was no r e l a t i o n s h i p  be tw e en  th e  s t u d e n t ' s  p e r c e p t i o n  

o f  t e a c h e r  ( t e a c h e r  im a g e )  an d  h i s  p e r c e p t i o n  o f  s e l f  (ac a d e m ic  

s e l f - c o n c e p t ) .

3 .  No i n t e r a c t i o n  e f f e c t  was o b s e rv e d  b e tw e e n  t h e  two in d e p e n d ­

e n t  v a r i a b l e s  o f  t e a c h e r  im age and  a b i l i t y  g ro u p  t y p e  in  t h e  academ ic  

s e l f - c o n c e p t  o f  s lo w  l e a r n e r s .
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4 .  No d i f f e r e n c e  was o b s e r v e d  b e tw e e n  t h e  s lo w  and  n o n - s lo w  

l e a r n e r ' s  p e r c e p t i o n  o f  t h e  t e a c h e r .

5 .  N o n -s lo w  l e a r n e r s  e x h i b i t e d  h i g h e r  a c ad e m ic  s e l f - c o n c e p t s  

th a n  d i d  s lo w  l e a r n e r s  in  t h e  com bined  s u b j e c t s  o f  a r i t h m e t i c ,  s o c i a l  

s t u d i e s ,  s c i e n c e ,  r e a d i n g  and l a n g u a g e  a r t s .  N on -s low  l e a r n e r s  a l s o  

e x h i b i t e d  h i g h e r  ac ad e m ic  s e l f - c o n c e p t s  t h a n  d id  s lo w  l e a r n e r s  i n  

e a c h  o f  t h e  s c h o o l  s u b j e c t s  t r e a t e d  s e p a r a t e l y .

6 .  The a c a d e m ic  s e l f - c o n c e p t  o f  t h e  s lo w  l e a r n e r  was h i g h e r  i n  

t h o s e  a c a d e m ic  s u b j e c t s  i n  w h ich  h e  was h o m o g en e o u s ly  g ro u p e d  th a n

i n  a c ad e m ic  s u b j e c t s  i n  w h ich  t h e  same s lo w  l e a r n e r  was h e t e r o g e n e o u s  

l y  g ro u p e d .

7 .  S low  l e a r n e r s  and n o n - s lo w  l e a r n e r s  h e ld  a  h i g h e r  r e g a r d  f o r  

m ale  t e a c h e r s  t h a n  th e y  d i d  f o r  f e m a le  t e a c h e r s ,

8 .  G i r l s  h e l d  a h i g h e r  r e g a r d  f o r  f e m a le  t e a c h e r s  t h a n  d i d  b o y s

9 .  Boys h e l d  a  h i g h e r  r e g a r d  f o r  m a le  t e a c h e r s  th a n  d i d  g i r l s .

1 0 .  S low  l e a r n e r s  h e l d  h i g h e r  a c a d e m ic  s e l f - c o n c e p t s  i n  r e a d i n g  

and la n g u a g e  a r t s  t h a n  th e y  d i d  i n  a r i t h m e t i c  and s o c i a l  s t u d i e s .

C o n c lu s io n s  a n d  I n t e r p r e t a t i o n s

The c o n c l u s i o n s  s t a t e d  in  t n i s  s e c t i o n  a r e  t h e  i n v e s t i g a t o r ' s  

p e r s o n a l  o b s e r v a t i o n s  w hich  w ere  b a s e d  on t h e  f i n d i n g s  o f  t h e  s t u d y  

and r e l a t e d  r e s e a r c h .  They a r e  i n t e n d e d  t o  b e  o f  some a s s i s t a n c e  t o  

t h e  consum er an d  t h e  p r a c t i t i o n e r  i n  r e l a t i n g  th e  s t u d y  in  a  u s e f u l  

way to  f i e l d  p r o b le m s .

The t r a d i t i o n a l  r e a s o n  f o r  u s i n g  hom ogeneous a b i l i t y  g r o u p in g  

h a s  b e e n  t o  e n h a n c e  a c h ie v e m e n t .  P a s t  r e s e a r c h  h a s  i n d i c a t e d  t h a t
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t h i s  r a t i o n a l e  may be u n j u s t i f i e d  i n  t h a t  s t u d i e s  h a v e  shown c o n t r a ­

d i c t o r y  f i n d i n g s .  However, t h e r e  may b e  a l e s s  q u e s t i o n a b l e  j u s t i f i ­

c a t i o n  f o r  homogeneous a b i l i t y  g r o u p i n g  i n  t h a t  i t  a p p e a r s  t o  b e  a 

f a v o r a b l e  p r a c t i c e  w i th  r e g a r d  t o  a c ad e m ic  s e l f - c o n c e p t .  Even though  

hom ogeneous a b i l i t y  g r o u p in g  d o e s  p r e s e n t  c e r t a i n  l o g i s t i c a l  p rob lem s 

f o r  t e a c h e r s  and  may n o t  n e c e s s a r i l y  b e  r e l a t e d  t o  a c h i e v e m e n t ,  i t  

a p p e a r s  t o  b e  p o s i t i v e l y  r e l a t e d  t o  a n o t h e r  im p o r ta n t  v a r i a b l e ,  th e  

a c a d e m ic  s e l f - c o n c e p t  o f  t h e  c h i l d .  T h is  f i n d i n g  a l o n e  may b e  ample 

j u s t i f i c a t i o n  f o r  p r a c t i c i n g  hom ogeneous  g ro u p in g  in  t h e  e l e m e n t a r y  

s c h o o l .

I t  i s  d i f f i c u l t  to  a s c e r t a i n  why homogeneous g r o u p i n g  i s  more 

p o s i t i v e l y  r e l a t e d  to  s e l f - c o n c e p t  t h a n  i s  h e te r o g e n e o u s  g r o u p i n g .

One f a c t o r  w h ic h  may d i f f e r e n t i a t e  homogeneous and h e t e r o g e n e o u s  

g r o u p in g  r e l a t i v e  to  t h e i r  r e l a t i o n  to  s e l f - c o n c e p t  i s  t h e  d e g r e e  

o f  s u c c e s s  a s s o c i a t e d  w i t h  a c h i e v e m e n t .  P r e v io u s  s t u d i e s  fo u n d  s e l f -  

c o n c e p t  an d  a c h ie v e m e n t  to  b e  h i g h l y  r e l a t e d .  In  hom ogeneous  g r o u p s ,  

s lo w  l e a r n e r s  a r e  p r o v id e d  w i t h  t h e  o p p o r t u n i t y  t o  a c h i e v e  an d  even  

to  e x c e l l  r e l a t i v e  to  t h e i r  im m e d ia te  p e e r s ,  w hereas  i n  h e t e r o g e n e o u s  

g r o u p s ,  s lo w  l e a r n e r s  a r e  o f t e n  t h w a r t e d  by a s s ig n m e n ts  t h a t  a r e  too  

d i f f i c u l t  f o r  them . Such f a i l u r e s  c o u ld  r e a d i l y  l e a d  t o  a  n e g a t i v e  

r e g a r d  f o r  s e l f .

P e r h a p s  t h e  m ost i m p o r t a n t  d i s t i n c t i o n  w i th  r e g a r d  t o  s e l f -  

c o n c e p t  i s  n o t  b e tw e en  hom ogeneous and  h e te r o g e n e o u s  g r o u p i n g ,  b u t ,  

r a t h e r  b e tw e e n  a c h i e v i n g  and f a i l i n g .  I f  wholesome s e l f - c o n c e p t s  a r e  

to  b e  e n c o u r a g e d  i n  s c h o o l s ,  e d u c a t o r s  need  to  p r o v id e  s lo w  l e a r n e r s  

w i t h  t h e  o p p o r t u n t i i e s  f o r  a c h i e v e m e n t  t h a t  n o n -s lo w  l e a r n e r s
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e x p e r i e n c e  d a i l y .  T h a t  i s ,  i f  s low  l e a r n e r s  a r e  to  d e v e lo p  w holesom e 

p e r c e p t i o n s  o f  t h e m s e l v e s ,  i t  would seem t h a t  t h e y  m ust  r e c e i v e  t h e  

same amount o f  p o s i t i v e  f e e d b a c k  t h a t  n o n - s l o w  l e a r n e r s  a r e  g iv e n  i n  

b o th  homogeneous a n d  h e te r o g e n e o u s  g r o u p s .

A f u r t h e r  f i n d i n g  o f  t h i s  s tu d y  r e v e a l e d  t h a t  t h e  s low  l e a r n e r ' s  

p e r c e p t i o n  o f  t h e  t e a c h e r  i s  n o t  r e l a t e d  t o  h i s  p e r c e p t i o n  o f  s e l f .  

T h is  i s  q u i t e  s u r p r i s i n g  i n  t h a t  one w ou ld  a s s u m e  th e  s t u d e n t ' s  p e r ­

c e p t i o n  o f  t h e  t e a c h e r  and  o f  s e l f  w ould  b e  h i g h l y  r e l a t e d .

E v i d e n t l y ,  l i t t l e  c o n c e r n  need  be shown f o r  t h e  s t u d e n t ' s  p e r c e p t i o n  

o f  t h e  t e a c h e r  w i t h  r e g a r d  to  h i s  own a c a d e m ic  s e l f - c o n c e p t .

A l th o u g h  s lo w  a n d  n o n - s lo w  l e a r n e r s  h o l d  s i m i l a r  v iew s  o f  

t e a c h e r s ,  s lo w  l e a r n e r s  h o l d  low er  a c a d e m ic  s e l f - c o n c e p t s  th a n  non -  

s lo w  l e a r n e r s  i n  a l l  o f  t h e  f i v e  academ ic  s u b j e c t s  t e s t e d .  I t  i s  

p o s s i b l e  t h a t  no a m o u n t  o f  m a n i p u la t i o n  o f  i n s t r u c t i o n a l  p r a c t i c e s  

would  e q u a te  t h e  a c a d e m ic  s e l f - c o n c e p t  o f  s l o w  an d  n o n -s lo w  l e a r n e r s .  

A l th o u g h  i t  seem s a  r e a s o n a b l e  g o a l  to  m a x im iz e  t h e  academ ic  s e l f -  

c o n c e p t  o f  s lo w  l e a r n e r s  i t  may be i m p o s s i b l e  t o  r a i s e  them to  a 

c o m p le te ly  h e a l t h y  c o n d i t i o n .

The f i n d i n g  t h a t  boys  h o ld  a h i g h e r  im a g e  o f  m a le  t e a c h e r s  th a n  

f o r  fem a le  t e a c h e r s  a n d  t h a t  g i r l s  h o ld  a  h i g h e r  r e g a r d  f o r  fe m a le  

t e a c h e r s  th a n  m a le  t e a c h e r s  c o u ld  have s i g n i f i c a n t  i m p l i c a t i o n s  f o r  

p l a c i n g  s t u d e n t s .  H ow ever ,  b e c a u s e  th e  s t u d e n t ' s  p e r c e p t i o n  o f  t h e  

t e a c h e r  and o f  s e l f  a p p e a r  to  be u n r e l a t e d ,  t h i s  f i n d i n g  seems 

i n c o n s e q u e n t i a l  w i t h  r e g a r d  to  academ ic  s e l f - c o n c e p t .

A lso  o f  i n t e r e s t  i s  t h e  f i n d i n g  t h a t  s l o w  l e a r n e r s  h o ld  a low er  

academ ic  s e l f - c o n c e p t  i n  a r i t h m e t i c  and s o c i a l  s t u d i e s  t h a n  in  s c i e n c e ,
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r e a d i n g ,  a n d  la n g u a g e  a r t s .  No r e a s o n  i s  a p p a r e n t  f o r  t h i s  d i f f e r e n c e .

B u t  t h e  f a c t  r e m a in s  t h a t  s lo w  l e a r n e r s '  academ ic  s e l f - c o n c e p t s  a r e  

a t  t h e i r  l o w e s t  i n  t h e s e  two s u b j e c t s .  T h u s ,  i t  w ould  seem  t h a t  any 

e f f o r t  m ade by  e d u c a t o r s  t o  im p ro v e  t h e  academ ic  s e l f - c o n c e p t s  o f  

s lo w  l e a r n e r s  m ig h t  b e s t  b e  f o c u s e d  on t h e s e  two a c a d e m ic  s u b j e c t  

a r e a s .

S c h o o l s  c r e a t e  t h e  c o n d i t i o n s  i n  w h ich  a c ad e m ic  s e l f - c o n c e p t s  

a r e  f o r m u l a t e d .  Slow l e a r n e r s '  a c a d e m ic  s e l f - c o n c e p t s  a r e  o f te m  

m o d i f i e d  b y  t h e s e  c o n d i t i o n s  i n  a  way t h a t  i s  l e s s  t h a n  d e s i r a b l e .  I t  

f o l l o w s ,  t h e r e f o r e ,  t h a t  e d u c a t i o n a l  l e a d e r s  may b e  a t  l e a s t  i n d i r e c t ­

l y  r e s p o n s i b l e  f o r  th e  low a c a d e m ic  s e l f - c o n c e p t s  o f  s lo w  l e a r n e r s  

and  p e r h a p s  f o r  t h e i r  p o o r  a c h ie v e m e n t  r e c o r d s .  I t  may b e  t h a t  t h e  

f i n d i n g s  o f  t h i s  and s i m i l a r  s t u d i e s  w i l l  e n a b le  e d u c a t o r s  t o  b e ­

come m ore  k n o w le d g e a b le  a b o u t  t e c h n i q u e s  and  p r a c t i c e s  r e l a t e d  t o  t h e  

s e l f - c o n c e p t  d e v e lo p m en t  p r o c e s s .  Such  an a w a re n e s s  m ig h t  p e r m i t  an  

im p ro v e m e n t  i n  s c h o o l  p r a c t i c e s  s u c h  a s  g r o u p in g  t h a t  a r e  r e l a t e d  to  

s e l f - c o n c e p t .

Recom m endations f o r  F u r t h e r  R e s e a rc h

The gap  b e tw e e n  t h e  f i n d i n g s  o f  t h i s  s t u d y  an d  t h e  d e r i v e d  c o n ­

c l u s i o n s  w i t n e s s  t h e  n e e d  f o r  m ore  e x a c t i n g  r e s e a r c h  r e g a r d i n g  

a c a d e m ic  s e l f - c o n c e p t .  F u t u r e  r e s e a r c h  c o u ld  f i l l  t h i s  gap  by p r o ­

v i d i n g  i n f o r m a t i o n  n o t  c o n t a i n e d  i n  t h i s  s t u d y .  Such r e s e a r c h  s h o u ld  

d e t e r m i n e  m ore  s p e c i f i c a l l y  t h e  ways in  w h ich  s e l f - c o n c e p t  i s  r e l a t e d  

t o  e n v i r o n m e n t a l  i n f l u e n c e s  w i t h i n  t h e  s c h o o l .

I d e a l l y  s u c h  r e s e a r c h  s h o u ld  b e  o f  a n  e x p e r i m e n t a l  t y p e  t h a t
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would a l l o w  f o r  m a n i p u l a t i o n  o f  v a r i a b l e s .  A v a r i a b l e  w h ic h  l e n d s  

i t s e l f  r e a d i l y  t o  m a n i p u l a t i o n  i s  i n s t r u c t i o n a l  m e d ia .  V a r i o u s  ty p e s  

o f  m a t e r i a l s  and  m edia  c o u ld  be  t r i e d  by  s low  l e a r n e r s  t o  d e t e r m i n e  

w hich  a r e  m ore p o s i t i v e l y  r e l a t e d  t o  t h e i r  s e l f - c o n c e p t s .

A n o th e r  exam ple  o f  su ch  r e s e a r c h  w ould  b e  a s tu d y  t h a t  w ou ld  

h o ld  g r o u p in g  c o n s t a n t  w h i l e  m a n i p u l a t i n g  a c h ie v e m e n t  s u c c e s s  and  

f a i l u r e .  Such a  s tu d y  may i n d i c a t e  i f  a c h ie v e m e n t  i s ,  i n d e e d ,  a 

c r i t i c a l  f a c t o r  i n  d e t e r m i n in g  a c a d e m ic  s e l f - c o n c e p t .

As a  r e s u l t  o f  t h e  f i n d i n g s  o f  t h i s  s tu d y  w hich  show ed a  

r e l a t i o n  b e tw e e n  a b i l i t y  g r o u p in g  and  a c ad e m ic  s e l f - c o n c e p t  i t  i s  

recommended t h a t  t h e  p r im a ry  t h r u s t  o f  f u r t h e r  r e s e a r c h  s h o u l d  n o t  

b e  t o  f u r t h e r  a s c e r t a i n  w hich  a b i l i t y  g r o u p in g  p r a c t i c e  i s  m ore  

p o s i t i v e l y  r e l a t e d  to  s e l f - c o n c e p t ,  b u t ,  r a t h e r  to  d e t e r m i n e  w h a t  

p s y c h o l o g i c a l  f a c t o r s  a r e  p r e s e n t  i n  hom ogeneous g r o u p in g  s i t u a t i o n s  

t h a t  a r e  a b s e n t  in  h e te r o g e n e o u s  g r o u p in g  s i t u a t i o n s .  I f  t h i s  w ere  

known, t h e  p o s i t i v e  e le m e n t  p r e s e n t  i n  homogeneous g r o u p in g  s i t u a t i o n s  

c o u ld  be  a m p l i f i e d  by  t e a c h e r s  i n  a n  a t t e m p t  to  im prove t h e  s e l f -  

c o n c e p t s  o f  s lo w  l e a r n e r s .
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Name

C i r c l e  t h e  "X11 u n d e r  t h e  h e a d in g  w h ic h  b e s t  a n s w e rs  t h e  q u e s t i o n . 
Answ er f o r  a l l  f i v e  s u b j e c t s . (You w i l l  h a v e  one  "X" c i r c l e d  on e a ch  
l i n e . )

SAMPLE QUESTION:

How w ou ld  you  r a n k  y o u r  a b i l i t y  t o

I  am t h e  
p o o r e s t

I  am
b e lo w
a v e r a g e

I  am 
a v e r a g e

I  am
a b o v e
a v e r a g e

I  am th e  
b e s t

Run f a s  t X X X X X
I c e  s k a t e X X X X X
Draw p i c t u r e s X X X X X
S h o o t  b a s k e t s X X X X X
S p e l l  w ords X X X X X

1 . How do you r a t e  y o u r  a b i l i t y  i n  t h e  f o l l o w i n g  s c h o o l  s u b j e c t s  
com pared  w i t h  y o u r  c l o s e  f r i e n d s ?

I  am t h e  
p o o r e s t

I  am
b e lo w
a v e r a g e

I  am 
a v e r a g e

I  am
a b o v e
a v e r a g e

I  am th e  
b e s t

A r i t h m e t i c X X X X X
S o c i a l  S t u d i e s X X X X X
S c i e n c e X X X X X
R e a d in g X X X X X
L anguage  A r t s X X X X X

2 .  How do you  r a t e  y o u r  a b i l i t y  i n  t h e  f o l l o w i n g  s c h o o l  
com pared  w i t h  t h o s e  i n  y o u r  c l a s s  i n  s c h o o l?

s u b j e c t s

I  am t h e  
p o o r e s t

I  am
b e lo w
a v e r a g e

I  am 
a v e r a g e

I  am
a b o v e
a v e r a g e

I  am t h e  
b e s t

A r i t h m e t i c X X X X X
S o c i a l  S t u d i e s X X X X X
S c i e n c e X X X X X
Read ing X X X X X
L anguage  A r t s X X X X X
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3. Where do you th in k  you would ran k  
c l a s s  in  th e  fo l lo w in g  s u b j e c t s ;

among below 
th e  average  
p o o r e s t

A r i th m e t ic  X X

in  your h igh  sc h o o l

ave rage  above
average

X X

g ra d u a t in g

among
the.
b e s t

X
S o c ia l  S tu d ie s X X X X X
S cience X X X X X
Reading X X X X X
Language A r ts X X X X X

4 .  Do you th in k  you have 1 
fo l lo w in g  s u b je c t s ?

the a b i l i t y to  do c o l l e g e  work in  the

no p ro b ab ly
n o t

no t  su re  y e s ,  
e i t h e r  p ro b ab ly  
way

y e s ,
d e f i ­
n i t e l y

A r i th m e t ic X X X X X
S o c ia l  S tu d ie s X X X X X
S cien ce X X X X X
Reading X X X X X
Language A r ts X X X X X

5. Where do you th in k  you 
fo l lo w in g  s u b je c t s ?

would ran k  in  your c o l l e g e  c l a s s  in  th e

among
th e
p o o r e s t

below
av erag e

average above
average

among
th e
b e s t

A r i th m e t ic X X X X X
S o c i a l  S tu d ie s X X X X X
S c ien c e X X X X X
Reading X X X X X
Language A r ts X X X X X

6. How l i k e l y  do you th in k  i t  i s  t h a t  you cou ld  com plete  advanced 
work in  c o l l e g e  in  th e  fo l lo w in g  s u b je c t s ?

most
u n l ik e ly

u n l ik e ly  n o t  su re  
e i t h e r  
way

somewhat
l i k e l y

v e ry
l i k e l y

A r i th m e t ic X X X X X
S o c ia l  S tu d ie s X X X X X
S cience X X X X X
Reading X X X X X
Language A rts X X X X X
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7. F o rg e t  f o r  a moment how o th e r s  g rade  your  work. In  your  own 
op in io n  how good do you th in k  your  work i s  in  th e  fo l lo w in g  
s u b je c t s ?

my work 
i s  much 
below 
average

my work 
i s  b e ­
low
average

my work 
i s
a verage

my work 
i s  good

my work 
i s  ex ­
c e l l e n t

A r i th m e t ic X X X X X
S o c ia l  S tu d ie s X X X X X
S cience X X X X X
Reading X X X X X
Language A rts X X X X X

8. What k in d  o f  g rades  do 
th e  fo l lo w in g  s u b je c t s ?

you th in k  you a r e  c a p a b le  o f  g e t t i n g  in

m ostly
E 's

m ostly
D 's

m ostly
C 's

m o st ly
B 's

m ostly
A 's

A r i th m e t ic X X X X X
S o c ia l  S tu d ie s X X X X X
S cience X X X X X
Reading X X X X X
Language A r ts X X X X X
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SPECIFIC SUBJECT SELF-CONCEPT OF ABILITY SCALE

C i r c l e  th e  "X" under th e  h ead in g  which b e s t  answers th e  q u e s t io n .  
Answer f o r  a l l  fo u r  s u b j e c t s . (You w i l l  have one "X" c i r c l e d  on 
each l i n e . )

1. How do you r a t e  y ou r  a b i l i t y  in  the  fo l lo w in g  sc hoo l  s u b je c t s  
compared w ith  your  c lo s e  f r i e n d s ?

I  am th e I  am I  am I  am I am
p o o r e s t below average above th e

ave rage average b e s t

A r i th m e t ic X X X X X
E ng lish X X X X X
S o c ia l  S tu d ie s X X X X X
Science X X X X X

2. How do you r a t e  y o u r  a b i l i t y  in  th e  fo l lo w in g  sc h o o l  s u b je c t s  
compared w ith  th o se  in  y ou r  c l a s s  a t  school?

I  am th e  
p o o r e s t

I  am
below
a v e ra g e

I  am 
ave rage

I  am
above
av e rag e

I  am th e  
b e s t

A r i th m e t ic X X X X X
E n g lish X X X X X
S o c ia l  S tu d ie s X X X X X
Science X X X X X

3. Where do you 
c l a s s  in  th e

th in k  you would ra n k  
f o l lo w in g  s u b je c t s ?

in  y ou r  h igh  schoo l g ra d u a t in g

I  am the  
p o o r e s t

I  am
below
av e ra g e

I  am 
av e rag e

I  am
above
average

I  am the  
b e s t

A r i th m e t ic X X X X X
E n g lish X X X X X
S o c ia l  S tu d ie s X X X X X
Science X X X X X

4. Do you th in k  you have th e  a b i l i t y  
fo l lo w in g  s u b je c t s ?

to  do co l i e g e  work in  the

no p r o ­
b a b ly
n o t

no t
su re
e i t h e r
way

yes
p r o ­
b ab ly

y e s ,
d e f i ­
n i t e l y

A r i th m e t ic X X X X X
E n g lish X X X X X
S o c ia l  S tu d ie s X X X X X
S cience X X X X X
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5 .  W here do you  t h i n k  you  w o u ld  r a n k  i n  y o u r  c o l l e g e  c l a s s  in  th e  
f o l l o w i n g  s u b j e c t s ?

among
th e
p o o r e s t

b e lo w
a v e r a g e

a v e ra g e above
a v e r a g e

among t h e  
b e s t

A r i t h m e t i c X X X X X
E n g l i s h X X X X X
S o c i a l  S t u d i e s X X X X X
S c i e n c e X X X X X

6 .  How l i k e l y  do you t h i n k  
w o rk  b ey o n d  c o l l e g e  i n

i t  i s  t h a t  you c o u ld  c o m p l e t e  a d v a n c e d  
t h e  f o l l o w i n g  s u b j e c t s ?

m ost
u n ­
l i k e l y

u n l i k e l y n o t  s u r e  
e i t h e r

som ew hat v e r y  
l i k e l y  l i k e l y

A r i t h m e t i c X X X X X
E n g l i s h X X X X X
S o c i a l  S t u d i e s X X X X X
S c i e n c e X X X X X

7. F o r g e t  f o r  a 
o p i n i o n  how 
s u b j e c t s ?

moment how o t h e r s  g r a d e  y o u r  w ork . I n  y o u r  own 
good do you  t h i n k  y o u r  work i s  in  t h e  f o l l o w i n g

my work 
i s  much 
be low  
a v e r a g e

my w ork  
i s  b e ­
low
a v e r a g e

my work 
i s
a v e ra g e

my w o rk  
i s  good

my work 
i s  e x ­
c e l l e n t

A r i t h m e t i c X X X X X
E n g l i s h X X X X X
S o c i a l  S t u d i e s X X X X X
S c i e n c e X X X X X

8 .  W hat k i n d  o f  g r a d e s  do y o u  t h i n k  you  a r e  c a p a b le  o f  
t h e  f o l l o w i n g  s u b j e c t s ?

g e t t i n g  in

m o s t ly
E ' s

m o s t l y
D 's

m o s t ly
C 's

m o s t ly
B 's

m o s t l y  
A 's

A r i t h m e t i c X X X X X
E n g l i s h X X X X X
S o c i a l  S t u d i e s X X X X X
S c i e n c e X X X X X

( P a t e r s o n ,  1966)
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TEACHER-IMAGE QUESTIONNAIRE

Do n o t  b e g in  u n t i l  t o l d  to  do so by th e  
p e rso n  in  c h a rg e .

USE LEAD PENCIL

1. My t e a c h e r ' s  knowledge abou t  th e  
s u b j e c t  he te a c h e s  is

3dSW H

s 0c5H
C
(14

QO

3oi
w H > w w ma

w o rs t  f a i r  good b e s t

2 .  My t e a c h e r ' s  a b i l i t y  to  e x p la in  
th in g s  so  t h e  c l a s s  u n d e rs ta n d s  them 
i s

3. My t e a c h e r ' s  a b i l i t y  to  t r e a t  e v e ry ­
one f a i r l y  i s

4 .  My t e a c h e r ' s  a b i l i t y  to  keep o rd e r  
in  th e  c la ss ro o m  i s

5 . My t e a c h e r ' s  a b i l i t y  to  be f r i e n d l y  
toward a l l  h i s  s tu d e n t s  i s

6. My t e a c h e r ' s  a b i l i t y  to  make sc hoo l  
seem fun  and i n t e r e s t i n g  is

7. My t e a c h e r ' s  a b i l i t y  to  en joy  h i s  
job  o f  t e a c h in g  sc h o o l  i s

8. My t e a c h e r ' s  a b i l i t y  to  g e t  s tu d e n t s  
to  t e l l  ab o u t  t h e i r  id ea s  in  c l a s s  i s

9 .  My t e a c h e r ' s  a b i l i t y  to  laugh and 
en joy  jo k es  in  th e  c la ss ro o m  i s

10. My t e a c h e r ' s  a b i l i t y  to  a s s ig n  
schoolw ord t h a t  i s  i n t e r e s t i n g  to  do 
i s

11. My t e a c h e r ' s  a b i l i t y  to  look  n e a t  
and d r e s s  n i c e  is

12. My t e a c h e r ' s  a b i l i t y  to  c o n t r o l  
h i s  anger  i s

w o rs t  f a i r  good b e s t

w o rs t  f a i r  good b e s t

w o rs t  f a i r  good b e s t

w o rs t  f a i r  good b e s t

w o rs t  f a i r  good b e s t

w o rs t  f a i r  good b e s t

w o rs t  f a i r  good b e s t

w ors t  f a i r  good b e s t

w o rs t  f a i r  good b e s t

w o rs t  f a i r  good b e s t

w o rs t  f a i r  good b e s t
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EDUCATOR FEEDBACK CENTER

W estern M ichigan U n iv e r s i ty

INSTRUCTIONS FOR PERSON IN CHARGE OF CLASS

B efo re  M eeting w i th  S tu d e n ts  

You w i l l  be in  charge  o f  t h i s  c l a s s  f o r  th e  15 o r  20 m inu tes  

needed by s tu d e n t s  to  answer th e  Teacher Image Q u e s t io n n a i r e .

Make s u re  t h a t  a l l  th e  in fo rm a t io n  c a l l e d  fo r  on th e  f a c e  o f  

th e  l a r g e ,  r e t u r n  enve lope  has been  s u p p l i e d .

While A d m in is te r in g  th e  Q u e s t io n n a i re  

Read th e  fo l lo w in g  i n s t r u c t i o n s ,  e x a c t ly  as  w r i t t e n ,  to  the  

c l a s s :

" P le a s e  answer th e  fo l lo w in g  q u e s t io n s  h o n e s t ly  and 
f r a n k l y .  Do n o t  g iv e  your name. To encourage  you t o  be 
f r a n k ,  your r e g u l a r  t e a c h e r  i s  a b s e n t  from th e  c la ss ro o m  
w h ile  th e s e  q u e s t io n s  a r e  b e in g  answ ered . N e i th e r  your 
te a c h e r  nor  anyone e l s e  a t  your  s c h o o l  w i l l  e v e r  s e e  your 
a n sw e rs .

The p e rso n  who i s  t e m p o ra r i ly  in  c h a rg e  o f  your c l a s s  
w i l l  c o l l e c t  a l l  r e p o r t s  a f t e r  you have com pleted  them 
and s e a l  them in  an  enve lope  a d d re s se d  to  W estern Michigan 
U n i v e r s i ty .  Your t e a c h e r  w i l l  r e c e iv e  from the  U n iv e r s i ty  
a summary o f  th e  answers by th e  s tu d e n t s  in  your c l a s s .
The U n iv e - s f ty  w i l l  m ail  t h i s  summary to  no one ex cep t  
your te a c h e r  u n le s s  r e q u e s te d  to  do so by your t e a c h e r .

A f t e r  you have  com pleted  t h i s  r e p o r t ,  s i t  q u i e t l y  o r  
s tu d y  u n t i l  a l l  s tu d e n t s  have com pleted  t h e i r  q u e s t i o n n a i r e s .  
There shou ld  be no t a l k i n g . "

While a d m in is t e r in g  t h i s  Teacher Image Q u e s t io n n a i r e ,  e x h i b i t  

th e  same a t t i t u d e  t h a t  i s  a p p r o p r i a t e  when a d m in i s t e r in g  any t e s t  o r  

exam ina t ion .
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Make s u re  t h a t  s tu d e n t s  u n d e rs ta n d  t h a t  th ey  shou ld  answer th e  

q u e s t io n s  r e g a rd in g  t h e i r  r e g u l a r  t e a c h e r  and n o t  co n c e rn in g  you, the  

tem porary  s u b s t i t u t e  in  c h a rg e .

S tu d e n ts  shou ld  b e  g iv en  a l l  th e  t im e needed to  answer q u e s t io n s  

17 and 18. I f  s tu d e n t s  a r e  h u r r i e d ,  they  a r e  i n c l in e d  to  omit 

answers to  t h e s e  q u e s t io n s .

I t  i s  d e s i r a b l e  t h a t  you rem ain  s e a te d  a t  th e  d esk  r a t h e r  than  

c i r c u l a t e  among th e  s tu d e n t s  w h i le  they  a r e  answ ering  th e  q u e s t io n ­

n a i r e .

A f t e r  a l l  q u e s t i o n n a i r e s  have been answ ered , have one s tu d e n t  

c o l l e c t  a l l  c o p ie s  f o r  d e l i v e r y  to  your d e sk .  Prom ptly  s e a l  th e  

answered q u e s t io n n a i r e s  in  the  enve lope  a d d re s se d  to  W estern Michigan 

U n iv e r s i ty  in  the  p re se n c e  o f  th e  s t u d e n t s .

A f t e r  th e  Envelope has  been  S ea le d

You shou ld  m a i l  th e  enve lope  t o  W estern M ichigan U n iv e r s i ty  

u n le s s  enve lopes  from a number o f  c la ss room s a r e  b e in g  c o l l e c t e d  

a t  a c e n t r a l  l o c a t io n  f o r  p a c k ag in g .  In  th e  l a t t e r  e v e n t ,  you 

s h o u ld  d e l i v e r  th e  enve lope  to  th e  " c e n t r a l  l o c a t i o n . "
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TEACHER-IMAGE QUESTIONNAIRE

Do n o t  b e g in  u n t i l  you a r e  t o l d  to  do 
so by th e  p e rso n  in  charge

USE LEAD PENCIL

WHAT IS YOUR OPINION CONCERNING THIS 
TEACHER'S:

1 . KNOWLEDGE OF SUBJECT: (Does he 
have a tho rough  knowledge and 
u n d e rs ta n d in g  o f  h i s  t e a c h in g  
f i e l d ? )

2 .  CLARITY OF PRESENTATION: (Are 
id ea s  p r e s e n te d  a t  a l e v e l  which 
you can u n d e rs ta n d ? )

3. FAIRNESS: ( I s  he f a i r  and im p a r t ­
i a l  in  h i s  t r e a tm e n t  o f  a l l  s t u d ­
e n ts  in  th e  c l a s s ? )

ai
8Fa

w

*  1M W
<  E>Pk  <3

His

p o o r ,  f a i r  avg. good exc.

poor f a i r  avg . good exc.

poor f a i r  avg. good exc.

4 .  CONTROL: ( I s  t h e  c la ss ro o m  o r d e r l y  ■ 11 — 111 
b u t  a l s o  r e l a x e d  and f r i e n d l y ? )  poor

5. ATTITUDE TOWARD STUDENTS: (Do you

f a i r  avg. good exc .

f e e l  t h a t  t h i s  t e a c h e r  l i k e s  you?) poor f a i r  avg. good exc .

6 .

7.

SUCCESS IN STIMULATING INTEREST: 
( I s  t h i s  c l a s s  i n t e r e s t i n g  and 
c h a l l e n g in g ? ) poor f a i r  avg. good exc .

ENTHUSIASM: (Does he show i n t e r e s t  
in  and en th u s ia sm  f o r  th e  s u b je c t?
Does he a p p ear  to  en joy  te a c h in g  — 1 
t h i s  s u b je c t ? )  poor f a i r  avg . good exc.

8. ATTITUDE TOWARD STUDENT IDEAS: 
(Does t h i s  t e a c h e r  have r e s p e c t  
f o r  th e  th in g s  you have to  say  
in  c l a s s ? ) poor f a i r  avg. good exc .

9. ENCOURAGEMENT OF STUDENT PARTICI­
PATION: (Does t h i s  t e a c h e r  en ­
courage  you to  r a i s e  q u e s t io n s  
and e x p re s s  id ea s  in  c l a s s ? )

10. SENSE OF HUMDR: (Does he s h a re  
amusing e x p e r ie n c e s  and laugh a t  
h i s  own m is ta k e s ? )

poor f a i r  avg. good exc.

poor f a i r  avg. good exc.
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Teacher-Image Q uestionnaire (continued)

11. ASSIGNMENTS: (Are ass ignm ents  
s u f f i c i e n t l y  c h a l l e n g in g  w i th ­
o u t  b e in g  u n rea so n a b ly  long?)

12. APPEARANCE: (Are h i s  grooming 
and d r e s s  in good t a s t e ? )

13. OPENNESS: ( i s  t h i s  t e a c h e r  a b le  
to  s e e  th in g s  from your p o i n t  o f  
v iew ?)

14. SELF-CONTROL: (Does t h i s  t e a c h e r  
become angry when l i t t l e  
problems a r i s e  in  the c lassroom ?)

15. CONSIDERATION OF OTHERS: ( I s  he 
p a t i e n t ,  u n d e r s ta n d in g ,  c o n s id e r ­
a t e ,  and c o u r te o u s? )

poor f a i r  avg . good

poor f a i r  avg . good

poor f a i r  avg . good

poor f a i r  avg. good

poor f a i r  avg . good

16. EFFECTIVENESS: (What i s  your 
o v e r a l l  e v a lu a t io n  o f  your 
t e a c h e r ' s  e f f e c t i v e n e s s ? ) poor f a i r  avg . good

I f  you w ish ,  p l e a s e  l i s t  one o r  more w eaknesses o f  your t e a c h e r :

e x c .

exc .

exc.

exc.

exc .

e x c .

I f  you w ish ,  p l e a s e  l i s t  one o r  more s t r e n g th s  o f  your  t e a c h e r :
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NUMBER 1

DIRECTIONS FOR THE REVISED 
SPECIFIC SUBJECT SELF-CONCEPT OF ABILITY SCALE

To b e  r e a d  a lo u d  t o  e a c h  c l a s s  b e f o r e  t e s t i n g

1 .  P l a c e  y o u r  f u l l  name a t  t h e  to p  r i g h t - h a n d  c o r n e r  o f  t h e  

q u e s t i o n n a i r e .

2 .  T h e re  a r e  e i g h t  q u e s t i o n s  on t h e  q u e s t i o n n a i r e ,  do them

a l l .

3 .  P l e a s e  do t h e  s a m p le  p ro b le m  a t  t h e  to p  o f  t h e  p a g e .

4 .  P l e a s e  a n s w e r  t h e  q u e s t i o n s  h o n e s t l y  and  f r a n k l y .  To 

e n c o u r a g e  y o u  t o  do s o ,  y o u r  r e g u l a r  t e a c h e r  i s  a b s e n t  f rom  t h e  

room . N e i t h e r  y o u r  t e a c h e r ,  n o t  anyone  e l s e  a t  t h i s  s c h o o l  w i l l  

e v e r  s e e  y o u r  a n s w e r s .

5 .  Take a s  much t im e  a s  you  n e e d  t o  f i n i s h  t h e  q u e s t i o n n a i r e .  

When y o u  a r e  f i n i s h e d ,  q u i e t l y  t a k e  o u t  some s c h o o l  w ork  an d  w a i t  

f o r  f u r t h e r  i n s t r u c t i o n s .

6 .  I f  you  do n o t  u n d e r s t a n d  a  w ord  on t h e  q u e s t i o n n a i r e ,  

r a i s e  y o u r  hand  and  I  w i l l  r e a d  i t  t o  y o u .
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NUMBER 2

DIRECTIONS FOR ELEMENTARY TEACHER IMAGE QUESTIONNAIRE 

To be r e a d  a lo u d  to  each  c l a s s  b e f o r e  t e s t i n g .

1. P la c e  your f u l l  name a t  th e  top  r ig h t - h a n d  c o rn e r  o f  th e

q u e s t i o n n a i r e .

2. P la c e  th e  name o f  the  te a c h e r  b e in g  r a t e d  below your name. 

The c o r r e c t  s p e l l i n g  o f  your t e a c h e r ' s  name i s  on th e  b la c k  b o a rd .

3. There a r e  tw elve  q u e s t io n s  on th e  q u e s t io n n a i r e :  p le a s e  

do them a l l .

4 .  P le a s e  answer each q u e s t io n  h o n e s t ly  and f r a n k l y .  To

encourage  you to  do s o ,  your r e g u l a r  t e a c h e r  i s  a b s e n t  from th e  room.

N e i th e r  your  t e a c h e r  o r  anyone e l s e  a t  t h i s  sc hoo l  w i l l  ev e r  see  your 

a n s w e rs .

5 . Take as much t im e as you need to  f i n i s h  the  q u e s t i o n n a i r e .  

When you a r e  f i n i s h e d ,  q u i e t l y  work on some sc hoo l  work and w a i t  f o r  

f u r t h e r  i n s t r u c t i o n s .

6. I f  you do n o t  u n d e rs ta n d  a word on th e  q u e s t i o n n a i r e ,  

r a i s e  your hand and I  w i l l  re a d  i t  to  you.
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