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INTRODUCTION

S tu d ies  such as th e  p re se n t one may f u l f i l l  se v e ra l purposes, 

one in  p a r t ic u la r  i s  the  d is s e r ta t io n  requirem ent fo r  the  degree. 

There a re  a lso  many tim es when th e  s tudy  b esid es  s a t is fy in g  d i s s e r t a ­

t io n  requ irem ents f u l f i l l s  a need th a t  o th e rs  in  and out o f the  

p ro fe ss io n  may have fo r  the  f in d in g s  and r e s u l t s  o f the  re sea rch .

A need fo r  such a study e x is t s  and the  in v e s t ig a to r  a ttem pts to  

decrease  the  u n c e r ta in ty  o th e rs  may have on the m atte r being s tu d ied  

by h is  e f f o r t s .  When the  in v e s t ig a t io n  serves a th i r d  purpose, 

th a t  o f  in c re a s in g  th e  w r i t e r ’s e x p e r tis e , knowledge and s k i l l s  in  

a s c h o la r ly  a re a , then  i t  can be sa id  th a t  the  expenditure o f tim e, 

e f f o r t  and money has been t r u ly  w orthw hile. Such i s  the  case w ith 

th e  s tu d y  h e re in  p re sen ted . I t  has not ju s t  s a t i s f i e d  a requirem ent 

o r added to  l i t e r a t u r e  b u t has in c reased  immeasurably t h i s  w r i te r ’s 

understand ing  o f  th e  phenomenon o f curriculum  development.

The in v e s t ig a t io n  was a d e sc r ip tiv e  f i e ld  study  which involved  

some g rossness o f  d a ta  and o th e r l im ita t io n s  which a re  d iscu ssed  in  

Chapter I .  T his study  was considered  by some co lleagues and u n iver­

s i t y  f a c u l ty  members to  be to o  d i f f i c u l t  a p ro je c t to  adequate ly  

develop as a  d i s s e r ta t io n .  Y et, w ith  th e  encouragement o f an 

in te r e s te d  d o c to ra l committee th e  id e a  took  form and a proposal was 

drawn up and subsequently  approved. Through th e  cooperation  o f many 

persons and groups along th e  way th e  p roposal became th e  fu l l - f le d g e d  

study  and th e  d a ta  c o lle c t io n  progressed  on schedule.

1
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The o r ig in a l in s p ir a t io n  fo r  such a s tudy  as th e  p re sen t one 

came from many so u rces , such as co n v ersa tio n s  w ith  fe llow  s tu d en ts  

and f a c u l ty  a t  th e  u n iv e rs i ty  as w e ll as ponderings over th e  l i t e r a ­

tu re  to  see what had been done and what needed to  be done. A need 

seemed to  e x is t  f o r  s tu d ie s  th a t  were d e sc r ip tiv e  as w e ll as p re ­

s c r ip t iv e .  The l i t e r a t u r e  was re p le te  w ith  p re s c r ip tio n s  fo r  ways to  

go about developing curricu lum . An a ttem pt a t  determ ining  what was 

being  done by school system s known fo r  e f fe c t iv e  curricu lum  develop­

ment programs and th e  degree o f congruency between what th e y  are  

doing and what th e  a u th o r i t ie s  in  th e  l i t e r a t u r e  say  should be done 

took on th e  a sp ec ts  of a m eaningful d is s e r ta t io n  to p ic .

One a d d itio n a l and ch a llen g in g  c o n sid e ra tio n  was given to  th e  

in v e s t ig a tio n . A fte r  th e  d a ta  were g a th ered , th e  f in d in g s  rep o rted  

and conclusions and recom nendations made, a model d e p ic tin g  in t e r ­

re la t io n s h ip s  of pe rso n s, even ts  and the  p ro cess  o f developing 

curriculum  was form ulated . This model should serve o th e rs  who want 

to  develop e f fe c t iv e  procedures f o r  curricu lum  development and those 

who a re  in te re s te d  in  a fu r th e r  understand ing  o f th e  p rocess .

R eproduced  with perm ission of the copyright owner. Further reproduction prohibited without perm ission.



CHAPTER I

THE STUDY 

Statem ent o f the Problem

The purposes of t h i s  study  were to :  1) id e n t i f y  c r i t e r i a  fo r

curriculum  development th a t  were c ru c ia l ,  fu n c tio n a l and observable 

2 ) determ ine the  e x te n t to  which th e se  c r i t e r i a  were evidenced in  

e x is t in g  school systems and 3 ) form ulate an a c tio n  model fo r  the  

p rocess o f curricu lum  development.

S ig n ific an ce  o f th e  Study

G reat i n t e r e s t  has been shown in  the  p a s t decade in  the  curriculum  

f i e l d .  Most o f th e  emphasis has appeared to  c en te r  around new academic 

programs, new school o rg a n iz a tio n a l p a tte rn s  and media technology 

r a th e r  th an  around curricu lum  development p rocedures. Consequently, 

school systems have found ample h e lp  in  determ ining  which new programs 

to  adopt; o ften  th e se  programs were package proposals complete from 

g o als  to  e v a lu a tio n . New p a tte rn s  of school o rg an iza tio n  were a lso  

recommended beg inn ing  w ith  such changes as  adding c la s s e s  fo r  p re ­

k in d e rg a rten  on through ungrading th e  elem entary  and secondary schools 

and suggestions fo r  a  middle school which would change the  more

•'“Each c r i te r io n  was accepted  upon th e  b a s is  th a t  i t  was: 1)
C ru c ia l—i t  must s tan d  alone as  b e in g  d e c is iv e  and c r i t i c a l  to  any 
l i s t  form ulated ; 2) F u n c tio n a l—a u se r  would have to  understand th e  
c r i t e r io n  and be ab le  to  app ly  i t ;  3) O bservable—i t  must be r e a d ily  
id e n t i f ia b le  as a  p h ilo so p h ic a l o r p r a c t ic a l  operant.

3
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t r a d i t io n a l  ju n io r  h igh  s t r u c tu r e .  A ll o f th e se  id e a s  were bombarding 

th ose  re sp o n s ib le  fo r  decision-m aking  in  such m a tte rs . Less p rev a len t 

were suggestions which would enable school system s to  examine and 

c r i t iq u e  t h e i r  curriculum  development p rocedures. Those re sp o n s ib le  

f o r  curriculum  planning  needed h e lp  which would enable them to  employ 

an e f fe c t iv e  process fo r  e s ta b l is h in g  goals and determ ining  th e  

ap p ro p ria ten ess  fo r  t h e i r  p a r t i c u la r  s i tu a t io n  o f th e  many new id eas  

fo r  school o rg an iza tio n  and fo r  academic programs which were co n fron ting  

them.

A number o f re fe re n c e s  in  th e  l i t e r a t u r e  r e l a t e  to  th e  need 

served by th e  c u rre n t s tudy . G en try ,^  in  a  s tudy  in v o lv in g  an exami­

n a tio n  o f curricu lum  development p rocedu res, made re fe re n c e  to  th e  

la ck  o f c le a r  p a t te rn s  fo r  such p rocedures as those  d esc rib ed  above.

He fu r th e r  po in ted  out th a t  d i s t r i c t s  th a t  wanted to  improve were 

o ften  confused about th e  s te p s  t h a t  should be taken  to  make changes.

The c u rre n t in v e s t ig a t io n  was an a ttem pt to  provide a  p a t te rn  fo r  

schools in te r e s te d  in  b u ild in g  e f f e c t iv e  cu rricu lum s.

Remarks by S co tt^  a lso  supported  th e  im portance o f t h i s  study .

He s ta te d  t h a t :

I t  i s  th e  r e s p o n s ib i l i ty  o f  th e  g e n e ra l curricu lum  f i e ld  to  
develop c r i t e r i a —by in v e n tio n  or a d a p ta tio n —fo r  th o se  who 
must make curricu lum  d e c is io n s .

•^Gentry, R obert G ., "A D e sc rip tiv e  Study o f  Q u a lity  Schools to  
Determine E ffe c tiv e  Procedures f o r  C urriculum  Development" (unpublished 
D o c to r 's  d i s s e r ta t io n ,  N orthern I l l i n o i s  U n iv e rs ity , De K alb, I l l i n o i s ,
1967), p . 1.

^ S co tt, Harry V ., "Comparing Curriculum  P ro p o sa ls ,"  E ducational 
Leadersh ip , XXV (December, 1967), 2l;2. (by perm ission)
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5

Beauchamp’*' argued th a t  w e ll though t-ou t and c a r e fu l ly  planned 

curriculum  development p rocesses a re  e s s e n t ia l .  He went on to  say:

Every school and /o r school d i s t r i c t  has a curricu lum  develop­
ment system . . . . whether i t  be v is ib le  or in v is ib le ,  
conscious, organized o r random. At some tim e, in  some way, 
and by someone, a s e t  o f  d ec is io n s  has to  be reached about 
what i s  to  be tau g h t to  achieve the  goals o f the  school.

K e lley ,^  w rit in g  in  E ducational L eadersh ip , agreed w ith  Beauchamp 

and went on to  suggest th a t  curricu lum  changes w ith in  an i n s t i t u t i o n  

may be based upon 1 ) chance f a c to r s ,  2 ) a w him sical d e s ire  to  t r y  

something new or 3) a pragm atic p lan o f a c tio n . The c u rre n t study  

attem pted  to  fo rm ulate  a pragm atic p lan as suggested by K elley  through 

th e  development of a model f o r  a system atic  approach to  curricu lum  

improvement and change.

A study  s im ila r  to  the  p re sen t in v e s t ig a tio n  was c a r r ie d  out by 

McNally, Passow and A ssocia tes^  wherein c r i t e r i a  were form ulated 

fo llow ing a f i e ld  a p p ra is a l  of programs in  curricu lum  development in  

seven school systems throughout th e  country . McNally and h is  team 

attem pted , as they  s a id , " to  wed th eo ry  w ith  p ra c t ic e ."  Some o f th e  

c r i t e r i a  th ey  developed were used in  th e  l i s t  drawn up fo r  the  p re sen t

■^Beauchamp, George A ., Curriculum  Theory (W ilm ette: Kagg P ress ,
1968 ) ,  p . 1 1 2 . (by perm ission)

^K elley , Jean A ., " C r i te r ia  fo r  Inn o v a tio n ,"  E ducational Leader­
s h ip , XXV (January , 1968), 30lj..

% cN ally , Harold J . , T&ssow, A. Harry, and A sso c ia tes , Improving 
th e  Q u a lity  o f Public School Programs (New York: Teachers College
F re s s , I 9 6 0 ) ,  p. v i i i .
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study. C asw ell,1 in  the  foreword of th e  McNally book, d esc rib ed  th e  

im portance of e f f o r t s  to  examine c u rre n t programs o f curricu lum  dev el­

opment. He s ta te d  th a t :

D esc rip tio n s  and a p p ra isa ls  o f organized e f f o r t s  a t  c u rr ic u ­
lum improvement a re  e s s e n t ia l  to  the  c o n s tru c tiv e  development 
of ed u ca tio n a l th eo ry  and p ra c t ic e .  When f i e ld  experience i s  
th o u g h tfu lly  analyzed, shortcom ings become apparen t and sound 
g u id e lin e s  emerge fo r  th e  fu tu re .

The design  o f t h i s  study  should a lso  serve as a p a tte rn  fo r  o th e r 

in te re s te d  in v e s t ig a to r s  to  apply  in  school s e t t in g s  d i f f e r e n t  than  

those used in  t h i s  a n a ly s is .

Assumptions

Assumption 1

P re s c r ip tiv e  and d e s c r ip tiv e  s tu d ie s  to g e th e r , such as the

c u rre n t s tudy , g ive p u rp osefu l meaning to  many phenomena, and to

education in  p a r t ic u la r .  Beauchamp d iscussed  t h i s  idea  in  one of

h is  l a t e s t  books:

The so -c a lle d  " is -o u g h t"  dichotomy in  ed u ca tio n a l th in k ­
ing  cannot bej i t  has to  be "b o th ."  For schooling to  be 
o p e ra tiv e  and m eaningful, th e  fa c tu a l  and p re d ic tiv e  
q u estio n s  about what ought to  be done must be answered. . . .
Then th e  question  of what s h a l l  we do or what ought we to
do can be debated more in t e l l i g e n t ly .

The f i r s t  assum ption was th a t  an a n a ly s is  o f e x is t in g  p ra c t ic e s  and

co n d itio n s , as w e ll as a p re s c r ip t io n  o f  th e  id e a l  co n d itio n s  was

e s s e n t ia l  to  th e  fo rm ulation  o f a model fo r  curricu lum  development.

Casw ell, H o llis  L ., w ritin g  in  th e  Foreword, McNally, Harold J . , 
Passow, A. H arry, and A sso c ia tes , Improving th e  Q u a lity  of P ub lic  
School Programs (New York: Teachers College P re s s , I9 6 0 ), p . v .
(by perm ission)

2
Beauchamp, op. c i t . ,  p . £0. (by perm ission)
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Assumption 2

The second assumption was th a t  even though th e re  would be many 

agreements between th e  th e o r e t ic a l  c r i t e r i a  and th e  p r a c t i c a l  c r i t e r i a ,  

observable d if fe re n c e s  would a lso  be found between th e se  two 

dim ensions.

Assumption 3

The th i r d  assum ption was th a t  a complete p ic tu re  o f  th e  c u r r ic u ­

lum development system  could n o t be obtained  from w r i t te n  documents 

a lo n e . A d d itio n a l necessa ry  in fo rm ation  r e la te d  to  cu rricu lu m  procedures 

would have to  be obtained  by observation  and in te rv ie w s  o f s ig n if ic a n t  

p e rso n s, such as a d m in is tra to rs  and te a c h e rs , w ith  th e  use o f a c a re ­

f u l ly  co n stru c ted  in te rv iew  schedule .

Scope of the  Study

This s tudy  was broad in  i t s  use o f curricu lum  c r i t e r i a  which were 

s e le c te d  from a wide range o f c r i t e r i a  found in  p re se n t l i t e r a t u r e .  

Twenty-four c r i t e r i a  fo r  curriculum  development were used even 

though many more could have been s e le c te d . This was done to  exped ite  

th e  c o l le c t io n  o f d a ta . The c r i t e r i a  re f in e d  from t h i s  wide sampling 

were ap p lied  in  depth to  th re e  school systems where tim e , money and 

e f f o r t  were being  expended fo r  curriculum  improvement. The concen­

t r a t i o n  o f th e  study was on the  p rocesses used on th e  secondary 

le v e l  (grades 7 - 1 2 ) .
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L im ita tio n s  o f th e  Study

8

A stu d y  such as  t h i s  one had p o ss ib le  l im ita t io n s  which had to  

be co n sid ered . Any b ia s  th e  in v e s t ig a to r  co nsc iously  o r unconsciously  

m aintained f o r  cu rricu lum  improvement could have c o n s ti tu te d  a  l im i ta ­

t io n  upon th e  s tu d y . P o ss ib le  m is in te rp re ta tio n s  on th e  p a r t  o f th e  

in v e s t ig a to r  during  th e  o b serv a tio n  and in v e s t ig a tio n  could have added 

to  th e  l im i ta t io n s  p laced  upon th e  v a l id i ty  o f th e  r e s u l t s .

Another l im i t a t io n  was imposed when q u a l i ta t iv e  d a ta , as th a t  

obtained  from th e  o b serv a tio n  and in te rv ie w s , were t r a n s la te d  in to  

q u a n ti ta t iv e  te rm s.

D e f in it io n  o f Terms

P re lim in ary  to  or a p a r t  o f  alm ost every  e f f o r t  made to  develop 

a  study such as th e  one under d iscu ss io n  was a need fo r  a d e f in i t io n  

o f s e v e ra l  te rm s. To give co n sis ten cy  to  t h i s  s tudy  such c l a r i f i c a ­

t io n  seemed e s s e n t i a l .  The term s defined  i n  t h i s  s e c tio n  are  

curricu lum , i n s t r u c t io n , model and c r i t e r io n .

C urriculum . —An o rg a n iz a tio n a l p a t te rn  fo r  s tru c tu r in g  le a rn in g . 

I t  i s  th e  p re -p lan n ed  dim ension o f th e  in s t r u c t io n a l  program.

I n s t r u c t io n . —The p rocess o f p u ttin g  o p p o rtu n itie s  fo r  le a rn in g  

befo re  th e  s tu d e n t . I t  i s  th e  im plem entation o f th e  curriculum .

Though curricu lum  and in s t r u c t io n  a re  considered  to  be in sep a rab ly  

r e la te d ,  no a ttem p t was made i n  t h i s  in v e s t ig a t io n  to  s tudy  the  

tech n iques o r r e s u l t s  o f  in s t r u c t io n .
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Model. —An a b s tra c t io n  designed to  d ep ic t or symbolize in  a 

h ig h ly  compact and i l l u s t r a t i v e  manner the  in te r r e la t io n s h ip s  o f 

events and of people, in d iv id u a lly  and in  groups, and the  p rocesses 

by ■which th ey  r e la t e  to  each o th e r.

C r i te r io n . —A standard  or a t e s t  by which a judgment can be 

formed.
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CHATTER I I

REVIEW OF THE LITERATURE

A H is to r ic a l  P ersp ec tiv e

What th e  l i t e r a t u r e  has to  say about th e  o r ig in  and h i s t o r i c a l  

foundations o f curricu lum  development was viewed in  two p e rio d s .

The f i r s t  was th e  e a r ly  beg inn ings, th e  period  up to  World War I; th e  

second was from World War I  u n t i l  "S pu tn ik ,"  which was considered  to  

be th e  beginning  of our contemporary p e rio d .

The E a rly  Beginnings

O ften , in  th e  e a r ly  days o f the  development o f a s c i e n t i f i c  
a re a , fo lk lo re  ty p ic a l ly  p rov ides a b e t t e r  b a s is  fo r  guid ing  
b eh av io r than  s c ie n t i f i c  th eo ry . However, h is to ry  has shown 
th a t  once s u b s ta n t ia l  e f f o r t  has been devoted to  the  develop­
ment o f an a re a  o f knowledge, s c ie n t i f i c  means o f p re d ic tio n  . . 
su rpass those  which t r a d i t io n  has p rov ided . 1

The au th o rs  o f t h i s  re c e n t bo o k le t o f the  ASCD were w ritin g  about
......

in s t r u c t io n a l  th eo ry  b u t th e  words a re  re le v a n t to  th e  a rea  o f th e  

curricu lum  development p ro cess . What th ey  s ta te  was and i s  t ru e  o f 

th e  f i e l d  o f curricu lum  change. T rad itio n  was re sp o n sib le

Gordon, I r a  J . , e d . ,  C r i te r ia  fo r  T heories o f In s tru c t io n  
(W ashington, D. C.: A ssoc ia tion  fo r  Supervision and Curriculum
Development, 1968), p . 6 . (by perm ission)

10
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fo r  what would be ta u g h t and how i t  would be ta u g h t. H a rr is ’*' s ta te d  

th a t :

In  th e  e a r ly  h i s to r y  n f education  th e  curriculum  was a 
s o c ia l  and in t e l l e c t u a l  bank in  which was dep o sited  th e  accum­
u la te d  wisdom o f a  people to  be drawn upon as needed by youth.

In  America in  i t s  e a r ly  y ears  th e  purposes o f education  were 

narrow ly d e fin ed  and n o t questioned . There was a s t a t i c  q u a li ty  about 

what was ta u g h t which we m ight c a l l  i n  a v e ry  r e s t r i c t e d  sense 

cu rricu lum . T h e re fo re , th e re  was no need fo r  such a process as the

one considered  in  t h i s  s tu d y , th a t  o f improving or developing curricu lum .
2

Koopman r e f e r r e d  to  th e  e a r ly  beginnings o f curricu lum  development

when he w rote th a t :

The concept o f cu rricu lum  as a co n stan t and p e r f e c t ib le  instrum ent 
was accep ted  and a cc e p tab le . S ta tu s  r a th e r  than change dominated 
ed u ca tio n a l ph ilosophy  and p racb ice .

Y et, i t  should n o t be concluded th a t  curricu lum  (o r what was to  

be tau g h t) was n o t considered  p r io r  to  the l a s t  s ev e ra l decades.

Caswell^ s ta te d  t h a t :

The cu rricu lum  has been a  su b jec t o f study and innovation  
since  th e  beg inn ing  of organized education . Innumerable h i s to r ic a l  
even ts and persons have co n trib u te d  to  i t s  p re sen t form and con­
te n t .  Names such as Comenius, P e s ta lo z z i, H erbart, F roebel, Horace 
Mann and W illiam  T. H a rr is  a re  rem inders th a t  se rio u s  thought about 
th e  curricu lum  and ex ten siv e  e f f o r t s  to  achieve new and b e t te r  
forms have been an e v e r-p re se n t c h a r a c te r i s t ic  of Western education .

^ H a rris , C h este r W., e d . , Encyclopedia o f E ducational Research 
(New York: M acmillan Company, I9 6 0 ) , p. 361. (b'y perm ission)

2
Koopman, G. R o b ert, Curriculum  Development (New York: The

Center fo r  A pplied R esearch in  Education, In c . 1966), p. 1. (by 
perm ission)

C asw ell, H o llis  L .,  "Emergence o f th e  Curriculum  as a f ie ld  o f 
P ro fe ss io n a l Work and S tudy," P receden ts and Promises in  th e  Curriculum 
f ie ld  (New York: Teachers C ollege P ress , 1966), p. 1. (by perm ission)
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Examples o f e a r ly  e f f o r t s  a t  curricu lum  reform  as suggested above 

by Caswell can be read  in  re p o r ts  w r it te n  by Horace C. Mann. Mann fo r  

many y ears  was S ec re ta ry  of th e  Board o f Education o f th e  Commonwealth 

o f M assachusetts. In  tw elve annual re p o r ts  covering  th e  y ears  1837 —U8 

he e lo q u en tly  d iscussed  th e  needs o f th e  schools under h is  Board1s 

ju r i s d ic t io n  as w e ll as t h e i r  p rog ress  and worthy accomplishments. 

E ffo r ts  which in d ic a te d  understand ings o f the  need fo r  curriculum  

re v is io n  were p u t fo r th  by Mann w ell over a cen tu ry  ago. In the  

Second Annual R ep o rt, f o r  example, new school o rg a n iz a tio n a l p a tte rn s  

were suggested as w e ll as redesigned  curriculum s which considered 

in d iv id u a l d if fe re n c e s . Many o th e r re fe re n c e s  to  h is  forward looking  

a ttem pts a t  curricu lum  development f i l l  th e  pages o f th e se  re p o r ts .

S evera l w r i te r s  seemed to  agree th a t  one o f the  e a r l i e s t  p roposals 

fo r  curricu lum  change came about w ith  F ra n k lin 's  p lan  fo r  an academy.
O

In c id e n ta l ly , in  th i s  regard  Caswell wrote o f F ra n k lin 's  p lan :

. . . th e  change was accomplished through th e  procedure of
developing a new in s t i t u t i o n .  This i s  one means o f  achieving
curricu lum  m o d ifica tio n .

The academy became a popular school concept fo r  th e  n ex t h a l f  cen tury  

o r more, b u t only v e s tig e s  remain today o f t h i s  once innovative  and 

necessary  i n s t i t u t i o n .

% ann, Horace, S ec re ta ry  o f th e  Board. Second Annual Report of 
th e  Board o f Education Together w ith  th e  Second Annual Report o f the  
S ec re ta ry  o f th e  Board (Boston: Dutton and Wentworth S ta te  P r in te r s ,
1839)j PP. 29, 39. (Taken from a fa c s im ile  e d it io n  o f the  Hugh B irch - 
Horace Mann Ftmd o f th e  N a tio n a l Education A sso c ia tio n , 191*8) 29, 39. •

o
C asw ell, H o llis  L . ,  and A sso c ia te s , Curriculum  Improvement in  

P ublic  School Systems (New York: Bureau o f P u b lic a tio n s , Teachers
C ollege, Columbia U n iv e rs ity , 19^0), p. 1*. (by perm ission)
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Koopman'1' and McNally2 are two of a group o f w r i te r s  who a lso

d iscussed  e a r ly  curricu lum  improvement e f f o r t s .  Their work was

re p re se n ta tiv e  o f what o th e r au tho rs  in  th i s  f i e l d  have s a id . In

p a r t ic u la r  Koopman w rote th a t ,

. . . p r io r  to  World War I  change was a n e g lig ib le  f a c to r .  
E ducational le a d e rsh ip  was then  concerned p rim a rily  w ith  th e  
estab lish m en t o f schools and school system s, . . .

Koopman did n o te  th a t  due to  a la c k  or non -ex istence  o f e d u ca tio n a l

re sea rc h  the  a u th o r i ty  and philosophy of ed u ca tio n a l p h ilo sophers

had g re a t in f lu e n c e  over any change th a t  might be considered in

education .

McNally^ tended to  d isag ree  w ith  Koopman1s opening statem ent

above. McNally s ta te d  th a t :

From th e  p eriod  o f th e  common-school re v iv a l to  the  c lo se  o f  
World War I ,  the  curriculum  in  American schools changed 
g re a t ly .

He went on to  say th a t :

The changes w ere, however, f re q u e n tly  piecem eal and haphazard.
The re s u l t in g  curriculum  was c h a rac te riz ed  by one observer as 
’ th e  amorphous product o f g en era tions of t in k e r in g . 1 The p a tch ­
work of courses . . . had evolved from a process d esc rib ed  as 
th e  r s c is s o r s  and p a s te p o t’ approach to  curricu lum  b u ild in g . . . . 
The conception o f th e  curriculum  as a c o lle c t io n  o f su b je c ts  
guided th e  approaches used to  improve programs g e n e ra lly . . . .
I t  was th e  tex tbook  w r ite r s  who, by th e i r  s e le c t io n  and. a rran g e ­
ment of c o n te n t, both in flu en ced  and c rea ted  the  curricu lum  of 
th e  schools from th e  time o f graded c la s se s  in  th e  18140’ s .  . . . 
One obvious means of curriculum  improvement was th e  p roduction  
o f b e t t e r  tex tbooks.

^-Koopman, op. c i t . , p. 1. (by perm ission)

2McNally, H arold J . , F&ssow, A. Harry, and A sso c ia tes , Improving 
the  Q u a lity  o f P ub lic  School Programs (New York: Teachers C ollege
P re ss , I9 6 0 ), pp. 29-30.

% b id . (by perm ission)
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An example o f a tex tbook  which g re a t ly  changed what was tau g h t and 

how i t  was tau g h t was McGuffey1 s R eader, a product of the  m id-n ineteen th  

cen tu ry . Commager,^ in  a foreword in  a r e p r in t  of one o f McGuffey' s 

venerab le  t e x t s ,  s ta te d  th a t  one need only tu rn  to  the  textbooks and 

re a d e rs  c u rre n t in  th e  middle o f 19th cen tu ry  America to  see what a 

g re a t improvement th e  McGuffey Reader brought about.

Taba^ and McNally^ a re  two among o th ers  who c a lle d  the  1 890 's  the

beginning  o f a  long p erio d  o f curriculum -m aking by n a tio n a l com m ittees.

They r e f e r r e d  to  such groups as  th e  Committee o f  Ten which Cremin^

s ta te d  was s tro n g ly  in flu en ced  by a ph ilosopher o f th e  19th  cen tu ry ,

H erbert Spencer. Cremin w rote t h a t :

By th e  tu rn  o f th e  cen tu ry  a re v o lu tio n  [pedagogical reformism] 
was c le a r ly  a t  hand . . .  i f  th e  re v o lu tio n  had a beginning i t  
was s u re ly  w ith  th e  work o f H erbert Spencer. . . .  I t  l e n t  
p o ten t support to  C harles W. E l io t 's  in d e fa tig a b le  campaign fo r  
a 'new e d u ca tio n ' based on the  pure and ap p lied  sc ien ces , th e  
modem European languages and m athem atics. I t  was obviously 
i n f l u e n t i a l  in  the  fo rm u lations o f  the  NEA's Committee of Ten 
[1893 ] ,  which gave p a r i ty  t o  th e  n a tu ra l  sc ien ces  in  the 
secondary school program.

A nother committee o f n o te , th e  Committee o f 1$, a lso  during  th is  

pe rio d  was in flu en ced  by a p sy ch o lo g is t, G ran v ille  S tan ley  H a ll,

ICommager, Henry S te e le ,  w ritin g  in  th e  Foreword, McGuffey, 
W illiam  Holmes, M cGuffey's F if th  E c le c tic  Reader (New York: The New
American L ib ra ry  o f  World L i te r a tu r e ,  I n c . ,  1962 p r in t in g —1879 
E d i t io n ) ,  p . x .

p
Taba, H ild a , Curriculum  Development: Theory and P ra c tic e  (New

York: H arco u rt, Brace and World, I n c . ,  1962), p. U16.

^McNally, op. c i t . ,  p . 31.

^•Cremin, Lawrence A ., The T ransform ation of the  School (New York: 
A lfred  A. Knopf, I n c . ,  1961), pp. 91-93. (by perm ission)
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whose emphasis was th e  c h ild -c e n te re d  school. In  the  A ddresses and 

Proceedings of th e  NEA  ̂ in  1895 t h i s  committee made a p o in t o f n o ting  

th a t  in  modem ed u ca tio n  knowing th e  ch ild  was o f paramount im portance 

as opposed to  any emphasis upon su b jec t m a tte r .

A movement considered  by  some w r i te r s  to  have begun a f t e r  th e  

C iv il War came to  be la b e le d  th e  P ro g ressive  Education Movement.

The in f lu x  o f immigrants to  our cou n try  and a g re a t ly  changing indus­

t r i a l  c lim ate  c a lle d  fo r  new in te rp re ta t io n s  about th e  fu n c tio n s  

and purposes of the  school. Toward the  end o f th e  n in e te en th  cen tu ry  

John Dewey came to  th e  foreground o f th e  p ro g ress iv e  movement. Dewey 

was a man who l e f t  an in d e l ib le  mark upon the  schools and upon c u r­

riculum  in  p a r t ic u la r .  He was p ra ise d  and condemned by many. Often 

h is  c r i t i c s  and " d is c ip le s "  d id  n o t t r u l y  understand  him or even read 

what ha had to  say . One o f h is  books. The Child and th e  Curriculum,^ 

s tro n g ly  urged ed uca to rs  to  co n sid er th e  need fo r  th e  tw o-fo ld  n a tu re  

o f experience . Dewey saw th e  need fo r  invo lv ing  n o t only the  c h ild  

and h is  needs and in t e r e s t s  b u t a lso  what he c a lle d  "race-experience" 

(accumulated r e s u l t s  o f p a s t  g e n e ra tio n s ) . Throughout th e  f i r s t  two 

decades or more o f th e  1900* s Dewey became a most im portan t change 

agent on the  ed u ca tio n a l scene and one o f th e  most m isunderstood.

During the  e a r ly  p a r t  o f th e  20th  cen tu ry  ex ten siv e  school surveys 

were conducted by no ted  persons in  the  curricu lum  f i e ld .  Two such

^N ational Education A sso c ia tio n : Addresses and Proceedings, I89f>,
p . 21+2j quoted in  Cremin, T ransform ation of th e  School, op. c i t . ,  p . 103.

^Dewey, John, The Child and th e  Curriculum  (Chicago: The
U n iv e rs ity  of Chicago P ress , 1902),
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surveys -were conducted in  Grand Rapids-'- and S t. L o u i s .^ C harles H. 

Judd, then  of th e  U n iv e rs ity  of Chicago, e d ite d  and w rote m a te r ia l 

fo r  th e se  r e p o r ts .  The S t. Louis survey had a  s e c tio n  devoted to  

curricu lum  re v is io n  by com m ittees. The cu rricu lum  development 

p rocedures used were notew orthy f o r  th a t  p e rio d  o f tim e . For example, 

in  th e  S t. Louis study th e  committees were d esc rib ed  as be ing  " re p re ­

s e n ta t iv e ,"  a lthough Franklin  B obb it, th e  au tho r o f th e  ch ap te r on 

curricu lum , d id  n o t e lab o ra te  on the  q u a l i f ic a t io n s  o r s e le c t io n  o f 

th e  members. He d id  ex p la in , however, t h a t  th ey  were commissioned 

to  beg in  b u ild in g  curricu lum  from th e  ground up—th e y  were n o t to  

amend what a lre a d y  e x is te d . The committee was a lso  commissioned to  

d efine  aims and o b je c tiv e s  and p lan  f o r  experim en ta tion  and ev a lu a ­

t io n .  B obb itt sa id  th a t  those re sp o n s ib le  fo r  d i r e c t io n  and le a d e r ­

sh ip  in  S t. Louis showed " ra re  ed u ca tio n a l i n s ig h t ." 3

S h o rtly  a f t e r  th e  S t. Louis Survey some o f th e  personnel who 

conducted th a t  study  came to  Grand Rapids f o r  a s im ila r  e f f o r t .  The 

document r e la t in g  to  the  Grand Rapids ed u ca tio n a l program made no 

mention o f th e  p rocedures, i f  th e re  were any, a t  red esig n in g  and 

developing th e  curricu lum . Y et, th e  f a c t  t h a t  such surveys were 

conducted in  the  e a r ly  1900 ' s  in d ic a te d  some i n t e r e s t  in  examining 

and changing what e x is te d  in  the  schools a t  th a t  tim e.

■*-Judd, C harles H ., e d . ,  School Survey Grand R apids, M ichigan—1916 
(Grand Rapids: White P r in tin g  Company, 1916).

p
^Judd, C harles H ., e d . ,  Survey o f th e  S t. Louis Public Schools 

(Yonkers-on-Hudson, New York: World Book Company, 1918).

3I b i d . , pp. 77- 8 0 .
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U n til  th e  end of World War I  th e  g re a te s t  in f lu e n c e s  on curricu lum  

development were o u ts id e  th e  lo c a l  school system . I f  th e  lo c a l  school 

d id  anyth ing  in  r e  s ty l in g  th e  curricu lum  i t  -was th e  su p e rin ten d en t 

h im se lf o r members o f h is  s t a f f  under h is  immediate d i r e c t io n  who 

prepared curricu lum  m a te r ia ls ,  o ften  on very  su b je c tiv e  s tan d a rd s .

The Second Period; World 
War I  Through "Sputnik11

"The c lo se  o f World War I  can . . . b e  marked as a tim e when
p

modem curricu lum  development programs began." W riting  in  I960 
3

McNally remarked th a t :

The id e a  th a t  th e  process of curricu lum  improvement might be 
s tu d ied  to  b e t t e r  th e  em p irica l a c t i v i t i e s  i s  a  n o tio n  s c a rc e ly  
fo u r decades o ld . The p rocesses by which th e se  m o d ifica tio n s  
[new i n s t i t u t i o n s ,  new tex tb o o k s, new methods o f in s t r u c t io n ,  
e tc .J  have been brought about have been d iv e rs e . The e v a lu a tio n  
o f planned programs fo r  curricu lum  development began slow ly  b u t 
a c c e le ra te d  ra p id ly  a f t e r  World War I .

Koopman^ added to  M cN ally 's comments by s ta t in g  th a t :

. . .  i t  can be sa id  t h a t  d e lib e ra te  and sy stem atic  cu rricu lum  
re v is io n  f i r s t  occurred a f t e r  World War I  and th a t  curricu lum  
development as a  w e ll defined  and te c h n ic a l p rocess appeared about 
a decade l a t e r .  . . . The r e s u l t  o f th ese  developm ents was th e  
w idespread m odernization o f  curriculum s th a t  began about 1920  and 
le d  to  th e  development o f a  n a tio n a l ed u ca tio n a l p lanning  process 
which has come to  be c a lle d  curricu lum  developm ent. . . . a c tu a l ly  
curricu lum  development i s  a tw e n tie th  cen tu ry  phenomenon. . . . 
Good examples o f curricu lum  development began to  appear between 
1925 and 1930.

^McNally, op. c i t . ,  p . 3 0 .

^McNally, op. c i t . , p . 33. (by perm ission) 

% cN ally , op. c i t . ,  pp. 28-29. (by perm ission) 

^Koopman, op. c i t . ,  pp. 2 -6 . (by perm ission)
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Krug’1' d iscu ssed  th e  h i s to r i c a l  development o f curriculum -m aking 

and cu rricu lum  change in  fo u r phases. The f i r s t  was the  one th a t  

follow ed our European h e r i ta g e ,  th e  second was th e  p eriod  o f d e fin in g  

curricu lum  by means o f a committee o f e x p e r ts , th e  th i r d  was the  tim e of 

s c ie n t i f i c  measurement, and fo u r th  was the  s o c ie ty -c e n te re d , dem ocratic 

"cu rricu lum  development" movement. Events o f h is  second, th i r d  and 

fo u r th  phases would g e n e ra lly  f a l l  w ith in  th e  h i s to r i c a l  pe rio d  being  

d iscussed  in  th i s  s e c tio n  on the  review of l i t e r a t u r e — 1918 through 

"S p u tn ik ."

The second p e rio d  re fe r r e d  to  by Krug, th a t  o f committees o f 

e x p e rts  which was d iscussed  e a r l i e r  in  t h i s  c h ap te r , was r e f le c te d  in  

a  group which developed th e  now famous C ard inal P r in c ip le s  o f Secondary 

Education (1918). This g a th erin g  was known as th e  Committee on 

R eorgan iza tion  of Secondary Education. Many w r i te r s ,  among them 

Krug,^ Taba^ and Koopman,^ r e fe r re d  to  the  re p o r t  o f t h i s  committee as 

a most im portan t one. This committee’ s document pronounced h e a lth ,  

command o f fundam ental p ro cesses , worthy home membership, v o c a tio n , 

c i t iz e n s h ip ,  worthy use o f l e i s u r e ,  and e th ic a l  c h a ra c te r  as th e  

seven "main o b je c tiv e s"  o f American secondary ed u ca tio n .^

•'-Krug, Edward A ., Curriculum  Planning (New York: H arper and
B ro thers P u b lish e rs , 19f?0), pp. 277-9!?.

2
Krug, op. c i t . ,  p . 280.

3Taba, op. c i t . ,  p.

^Koopman, op. c i t . ,  p.

^Commission on th e  R eorgan ization  o f Secondary E ducation , C ard inal 
P r in c ip le s  o f Secondary Education (Washington, D .C .: U.S. Government
P r in tin g  O ffic e , 19^8)> pp. £-10.
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Another committee, th e  Committee on Economy o f Time, which had

i t s  in cep tio n  p r io r  to  World War I ,  made i t s  g r e a te s t  im pact in  th e

curricu lum  f i e ld  in  the  1920’ s .  The NEA’ s Department o f  Superintendence

in  1911  appointed th i s  committee and charged i t  w ith  fo rm ulating

recommendations fo r  g e tt in g  r i d  o f  w aste in  th e  school curricu lum .

The re p o r ts  o f t h i s  committee came out between 19 l£  and 1919. The

th i r d  p u b lic a tio n ’'" was re p re se n ta tiv e  o f most of th e  re p o r ts  o f the

committee. In  th i s  volume an a ttem p t was made, on th e  b a s is  o f  re sea rc h

s tu d ie s ,  to  s e t  down the  minimum e s s e n t ia l s  in  th e  v a rio u s  su b je c ts

o f th e  elem entary schoo ls. These in c luded  read in g , handw riting ,

s p e l l in g ,  language, a r i th m e tic , geography, h is to r y ,  c iv ic s ,  l i t e r a t u r e

and p h y sica l educa tion . The re p o r ts  were most comprehensive] y e t

even though i t s  p o s itio n  may have appeared p re c ise  and s c i e n t i f i c ,

Cremin s ta te d  th a t :

. . . th e  committee had ended by  d e fin in g  th e  goals  o f education  
in  term s of l i f e  as i t  was, and hence by proposing  a  curricu lum  
th a t  would accommodate youngsters  to  e x is t in g  co n d itio n s  w ith  
l i t t l e  emphasis on improving them.

F ranklin  B obbit, a member of the  Committee on Economy of Time, 

was d iscu ssed  by Taba,^ C r e m in ,^ Koopman^ and Caswell^ as a n o tab le

■LWhipple, Guy M., e d . ,  The Seventeenth  Yearbook o f th e  NSSE, B arts
I  and I I  (Bloomington, I l l i n o i s :  Public School P ub lish ing  C o., 1918).

2
Cremin, op. c i t . ,  p. 193. (by perm ission)

^Taba, op. c i t . ,  p . 83.

^Cremin, op. c i t . ,  p . 199.

%oopman, op. c i t . ,  p . 7 .

^C asw ell, op. c i t . (1966), p . 1 .
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advance man i n  th e  f i e ld  o f an organized and m ethod ical approach to  

curricu lum  b u ild in g . Of th e  w r ite r s  named above Taba and Cremin tended 

to  analyze c r i t i c a l l y  th e  c o n tr ib u tio n  o f B obbit. An example o f  t h i s  

a n a ly s is  was s ta te d  by Cremin, l in k in g  Bobbit w ith  th e  Committee on 

Economy o f Time:

In  1921; B obbit pub lished  a major work c a l le d  How to  Make a 
Curriculum  in  which he c a r r ie d  th e  th e o ry  and p rocedures o f  th e  
Committee on Economy o f Time to  t h e i r  lo g ic a l  outcome. . . .
But u lt im a te ly , Bobbit f e l l  v ic tim  to  h is  own te ch n iq u es . Aban­
doning th e  world o f hazy id e a l s ,  o f in e f fa b le  q u a l i t i e s  . . .  he 
ended by m easuring what could be measured. His r e s u l t s  may have 
sp ark led  w ith  p re c is io n , b u t in  the  p rocess  he had g iven  up th e  
p ro g ress iv e  quest fo r  th e  b e t t e r  l i f e  th rough  ed u ca tio n .

O ther au th o rs  d iscussed  th e  co n tr ib u tio n s  o f B obbit e s p e c ia l ly  as 

h is  c o n tr ib u tio n s  r e la te d  to  lay in g  the  groundwork f o r  th e  newer 

concepts o f th e  curriculum  and i t s  development.

Koopman^ r e fe r re d  to  th e  p e rio d  fo llow ing  World War I  as a tim e 

o f " th e  c racks in  th e  facad e ."  He went on to  s t a t e  th a t :

In c reased  a ff lu e n c e , new in v e n tio n s , changes in  s o c ia l  " 
thought and th e  f i r s t  w orld war in  h is to ry  g r e a t ly  in c re a se d  
p e rcep tio n s  o f people bo th  in  and out o f th e  f i e ld  o f educa tion  
to  th e  need o f re v is in g  th e  curricu lum .

D uring th e  1920*s a s c i e n t i f i c  emphasis in  cu rricu lu m  development 

came about. B obbit and C h a rte rs , Krug^ w rote " . . .  le d  th e  move­

ment to  a r r iv e  a t  curricu lum  o b jec tiv es  by a  q u a n t i ta t iv e  determ ina­

t io n .  . . . "  Krug^ in  d iscu ss in g  th e  s c i e n t i f i c  emphasis s ta te d  t h a t ,

•kjremin, op. c i t . (by perm ission)

^Koopman, op. c i t . (by perm ission)

^Krug, op. c i t . ,  p . 281. (by perm ission)

^ Ib id . (by perm ission)
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Curriculum  development was seen as proceeding lo g ic a l ly  from 
o b je c tiv e s  determ ined in  th e  i n i t i a l  phase o f th e  program, 
th rough  s e le c t io n  and arrangem ent o f m a te r ia ls ,  to  th e  try o u t 
o f  th e  m a te r ia ls .  The try o u t  was supposed to  proceed along 
s c i e n t i f i c  l in e s  and to  g ive  th e  answer to  th e  problem of 
r e ta in in g ,  s e le c t in g  o r r e je c t in g  curricu lum  co n ten t.

Taba-*- a ls o  spoke to  th e  s c i e n t i f i c  experim entalism  when she

w rote th a t :

The emerging knowledge o f th e  le a rn in g  process generated  
e f f o r t s  to  d e fin e  ed u ca tio n a l o b je c tiv e s  and developed a  concept 
o f  a  more comprehensive curricu lum . The concept in tro d u ced  a 
whole stream  o f experim ental work on curricu lum  re v is io n  . . .

D uring t h i s  period  o f s c i e n t i f i c  emphasis th e  P rogressive  Educa­

t io n  A sso c ia tio n  c re a te d  th e  Commission on th e  R e la tio n  o f School and
p

C ollege. Cremin w rote about t h i s  commission:

Long a f t e r  th e  o th e r e f f o r t s  o f th e  PEA have faded in to  h is to r y ,  
i t s  work may w e ll rem ain as th e  A sso c ia tio n ’ s ab id ing  c o n trib u ­
t io n  to  th e  development o f American educa tion .

This commission proposed an experim ent which came to  be known as the

Eight Tear Study. W ilfo rd  M. Aiken became chairman and in  a book

w r i t te n  by him^ he l i s t e d  two purposes o f th e  E ight Year Study:

1) To e s ta b l i s h  a  r e la t io n s h ip  between school and co lleg e  th a t  
would perm it and encourage re c o n s tru c tio n  in  th e  secondary 
sch o o l.

2) To f in d  th rough e x p lo ra tio n  and experim en tation  how th e  h igh  
school in  th e  United S ta te s  can serve  youth more e f f e c t iv e ly .

The f i r s t  r e p o r t  of A iken’ s committee in d ic te d  American h igh  schools

on a number o f co u n ts. The Commission proposed an experim ent which

•^Taba, op. c i t . ,  p . 14*7. (by perm ission)

^Cremin, op. c i t . , p . 2^1. (by perm ission)

^Aiken, W ilford  M., The S to ry  o f th e  E igh t Year Study (New York: 
Harper and B ro th e rs , 19U2), p . 116. (by perm ission)
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e v en tu a lly  re s u lte d  i n  th e  co o pera tion  o f t h i r t y  h igh  schools and 

over 300 co lleg es  s e le c te d  because o f t h e i r  i n t e r e s t  i n  th e  study.

The h ig h  schools were to  re d isco v e r t h e i r  c h ie f  reason  fo r  ex isten ce  

and were encouraged to  red esig n  t h e i r  o ffe r in g s  (cu rricu lum  improve­

ment) as a r e s u l t  o f re d e fin in g  t h e i r  g o a ls . The c o lle g e s  agreed to  

accept recommended g raduates from th ese  h ig h  schools w ith o u t making 

them meet th e  re g u la r  en trance  requ irem en ts.

The Study developed a  number o f methods fo r  study ing  the  c u rr ic u ­

lum in c lu d in g  such th in g s  as te a c h e r-p u p il  p lann ing , curricu lum  

workshops and planned ev a lu a tio n  programs bo th  o f th e  te a c h e r- le a rn in g  

procedures and o f th e  curricu lum  development p ro cess .

In n o v a tio n s , which to d ay  appear to  be accep ted  and su c c e ss fu l,

were no t always perceived  th a t  way a t  th e  tim e . Aiken''" d iscu ssed  th i s

p o in t when he sa id  th a t :

To some te ac h e rs  even in  th e  p a r t ic ip a t in g  schools th e  Study 
was an unnecessary  and dangerous in n o v a tio n ; to  some co lleg e  
p ro fe sso rs  'P ro g re ss iv e  Education now had enough rope to  hang 
i t s e l f ' ;  and to  some p a ren ts  th e  Study was a source o f uneasiness 
and d i s s a t i s f a c t io n .  B ut, to  most o f th e  te a c h e rs  in  th e  t h i r t y  
schools and to  thousands of educa to rs  and p a re n ts  throughout th e  
n a tio n , i t  he ld  g re a t promise f o r  th e  fu tu re .

In  th e  long run the  r e s u l t s  o f th e  study  were most e f fe c t iv e  as Cremin^

s ta te d :

3ji sh o rt th e re  was a l l  th e  t h r i l l ,  th e  v ig o r and th e  commotion 
th a t  a tta c h e s  to  any reform  e n te r p r is e ~ s o  much th a t  probably  
anything attem pted would have succeeded b e t t e r  th an  what had 
come b e fo re .

'''I b id . (by perm ission)
2

Cremin, op. c i t . ,  p . 2£5. (by perm ission)
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An ev a lu a tio n  program c a r r ie d  ou t by T y ler to  a sse ss  th e  r e s u l t s

I t  looks as i f  th e  stim ulus and the  i n i t i a t i v e  which th e  le s s  
conven tional approach to  secondary school educa tion  a ffo rd s  
sends on to  co lleg e  b e t t e r  human m a te r ia l  than  we have obtained  
in  th e  p a s t .

The Michigan Study o f th e  Secondary School Curriculum , a tw elve- 

y ear s tudy , and many o th er school in v e s t ig a t io n s ,  were d i r e c t  o u t­

growths of the  E ight Year S tudy.^

Another period  in  th e  h is to r y  o f cu rricu lum  development might be 

dated  as the  e ra  o f th e  t h i r t i e s  and the  f o r t i e s  which was c a lle d  by 

Krug^ "The Society-C entered  Democratic Movement." He fu r th e r  s ta te d  

th a t  i t  was a tim e o f re v o lt  a g a in s t e x p e r ts . In  f a c t ,  "This r e v o l t  

fe a tu re d  th e  id ea  th a t  th e  classroom  te a c h e rs  o f our coun try  knew as 

much about what ought to  be done as a sm all group o f ’e x p e r t s . ’ "-’ 

Krug^ l i s t e d  what th i s  dem ocratic movement was fo r  and a g a in s t:

^Cremin, Lawrence A ., The T ransform ation o f th e  School (New York: 
A lfred  A. Knopf, I n c . ,  1961) ,  pp. 2j?3, 256, c i t in g  Dean Chamberlin 
e t  a l , :  Did They Succeed in  C ollege? (from  a s e r ie s  o f f iv e  volumes
e n t i t l e d ,  Adventures in  American Education) 19^2, pp. 207-208.

p
Aiken, op. c i t . ,  p . lf>0. (by perm ission)

3
Koopman, op. c i t . ,  p. 18.

of th e  E igh t Year Study was rep o rted  by  w r i te r s  such as Chamberlin-'-
p

and Aiken, who expressed th e  fo llow ing:

E ru g , op. c i t . ,  p . 282. 

"’i b id . (by perm ission) 

^ Ib id . (by perm ission)
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I t  was a g a in s t :

European p h ilo so p h ica l t r a d i t io n s ,  p a r t ic u la r ly  th ose  s tre s s in g  
’ a b s o lu te s .’

A u th o rita rian ism  ex erc ised  by ’e x p e r t s . ’
Course o f study w ritin g  as a curricu lum  a c t iv i ty .
S c ie n t i f ic  d e term ina tion  o f c u r r ic u la r  o b je c tiv e s  and m a te r ia ls ,  

p a r t i c u la r ly  as symbolized by q u a n ti ta t iv e  and s t a t i s t i c a l  
s tu d ie s .

M echanistic  conceptions of th e  le a rn in g  p ro cess .

I t  was f o r ;
Seeking th e  ro o ts  of ed u ca tio n a l purposes in  American t r a d i ­

t io n s  .
Pragmatism and experim entalism .
Emphasis on s o c ia l ,  p o l i t i c a l ,  and economic problems in  the  

school program.
W idespread teach e r p a r t ic ip a t io n  in  cu rricu lum  developm ent.
Organismic conceptions of th e  le a rn in g  p ro cess .
More f l e x ib le ,  in form al c u r r ic u la r  m a te r ia ls ,  when w r it te n  

down a t  a l l .
More emphasis on philosophy and le s s  on science  in  a r r iv in g  

a t  c u r r ic u la r  purposes.
Democracy as  a way of l i f e ,  p a r t ic u la r ly  as symbolized by 

re s p e c t fo r  p e rs o n a li ty ,  group p lan n in g , and r e f l e c t iv e  
th in k in g .

During th e  tw en tie s  and t h i r t i e s  sev era l school d i s t r i c t s  gained

re c o g n itio n  by  in au g u ra tin g  system-wide programs in  cu rricu lum  re v is io n .
1 2Among those  c i te d  by C asw ell, Koopman, and Saylor^  were Los A ngeles, 

Denver and S t. L ouis. S ta te  departm ents o f education  a lso  became 

in te r e s te d  in  comprehensive programs in  cu rricu lum  improvement; no ted  

among th e se  were F lo r id a , Alabama, Michigan, South Dakota and V irg in ia . 

Two o th e r  even ts  o f n o te  during th i s  period  o f g re a t  change in  

cu rricu lum  development p a tte rn s  were the  o rg an iza tio n  o f a  Department

■^•Caswell, op. c i t . (1966), p . 1.

^Koopman, op. c i t . ,  p . 6 .

^S ay lo r, Galen J . , F ac to rs  A ssociated  w ith  P a r t ic ip a t io n  in  
C ooperative Programs o f Curriculum  Development (New York: Teachers
C ollege, Bureau o f  P u b lic a tio n s , 19W-), pp. 26-32.
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o f Curriculum and Teaching a t  Teachers C ollege, Columbia U n iv e rs ity , 

as w e ll as th e  estab lish m en t o f the  A sso c ia tio n  fo r  S upervision  and 

Curriculum  Development. P rev io u sly  curricu lum  d ir e c to r s  had belonged 

to  th e  S o c ie ty  fo r  Curriculum  Study and su p erv iso ry  personnel to  the  

Department o f S uperv iso rs  and D ire c to rs  o f E ducation . "This a sso c ia ­

t io n  brought a l l  to g e th e r  in  a working group and s e t  in s t r u c t io n a l  

improvements as a  common g o a l,"  w rote Caswell-*- in  d e sc rib in g  th i s  

m erger.

The P resen t S ta te  of A ffa irs

One of th e  h i s to r i c a l  even ts  o f the  p a s t  decade was the  launching

of th e  Russian space v e h ic le , "S pu tn ik ."  G reat im portance was placed

upon th a t  f e a t  o f th i s  ad v ersa ry  o f th e  U nited S ta te s .  There was

anxious concern about our ed u ca tio n a l program expressed  by p r a c t ic a l ly

every  one who could  express an opin ion—p a re n ts , p o l i t i c i a n s ,  s tu d e n ts ,

te a c h e rs , c le rg y , s c i e n t i s t s  and e x -m ili ta ry  men. Many o f th ese

c r i t i c s  f e l t  th a t  we were n o t emphasizing th e  academic su b jec ts  enough,

e s p e c ia l ly  sc ie n c e , m athem atics and fo re ig n  language.

I t  has been s a id  th a t  'S p u tn ik 1 pu t su b je c t m a tte r back in to  the  
curricu lum . This i s  an o v ersta tem en t. . . . F i r s t ,  su b jec t 
m a tte r  was n ever out o f th e  curricu lum . . . . Second, concern'* 
f o r  a  more d is c ip l in e -c e n te re d  curricu lum  goes back much fu r th e r  
th an  1 9 5 7 -2

Strong fe e lin g s  were pu t fo r th  th a t  th e  p a s t  s ev e ra l decades had 

produced a school system  th a t  was c h ild -c e n te re d  and n o t

•*-Caswell, op. c i t . (1966), p. 3. (by perm ission)

2Goodlad, John I . , The Changing School Curriculum  (New York: The 
Ibnd f o r  th e  Advancement o f Science^ 1966), p. 11. (p u b lic  domain)
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d is c ip l in e -c e n te re d . Now our n a t io n a l  s e c u r i ty  appeared th rea ten ed  

and a convenient scapegoat seemed to  be th e  education  e s tab lish m en t.

This p eriod  of th e  m id -tw en tie th  cen tu ry  marked s ig n if ic a n t  

changes in  th e  ed u ca tio n a l system , e s p e c ia l ly  in  curricu lum  develop­

ment. Some of th e  change was based  on "S p u tn ik ,"  b u t much o f i t  was 

due to  o th e r reaso n s.

Taba-1- p o in ted  out t h a t  th e  concern fo r  th e  m ajor curricu lum

emphasis we f in d  today  had s ta r te d  in  th e  1930 ’ s .

The id e a  th a t  th e re  must be a  system  of th in k in g  about curricu lum  
p lanning  occurred to  Dr. R. ¥ . T y ler a f t e r  a  r a th e r  confusing  
m eeting on curricu lum  planning  in  th e  1 9 3 0 ’ s in  which c o n f l ic t in g  
p ro p o sa ls  f o r  curricu lum  desig n s  were b e in g  d ebated . . . . D r .
T y ler and th e  w r i te r  began to  e la b o ra te  a  scheme f o r  a sequence 
o f questio n s  to  be asked and an o rd e r o f  s te p s  to  be taken in  
p lanning  curricu lum .

p
P r io r  to  th e  f i f t i e s  th e re  was concern w ith  reg a rd  to  what M iel 

c a lle d  "m aladjustm ent w ith in  th e  c u l tu r e ,"  which she id e n t i f ie d  as a 

refinem ent of th e  more well-known concept " s o c ia l  l a g ."  In  an a ttem p t 

to  c re a te  an awareness o f t h i s  need and to  sug g est p o s i t iv e  d ire c t io n s  

th a t  curriculum -m akers could fo llow  in  m eeting t h i s  problem M iel w rote 

Changing th e  Curriculum . Her th e s i s  was thah i t  i s  "immoral" or 

" u n in te l l ig e n t"  fo r  our schools to  opera te  w ith  th e  cu rricu lum  develop­

ment p rocesses th a t  were ev iden t a t  th e  tim e h e r  w ritin g  to o k  p lace .

M iel saw curricu lum  development as an i n t r i c a t e l y  involved  p rocess 

which was n ecessa ry  to  a f f e c t  s o c ia l  change. Her w rit in g  s tan d s  as a 

landmark in  th e  f i e ld  o f curricu lum  l i t e r a t u r e .

4 a b a ,  op. c i t . ,  p . v i .  (by perm ission)

^M iel, A lic e , Changing th e  C urriculum  (New York: A ppletan-C entury-
C ro ft, I n c . ,  19U6).
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Many causes can be considered  when d iscu ss in g  changes i n  c u r r ic u ­

lum as evidenced i n  what we f in d  today. Some causes a re  r e f le c te d  

back  a  decade o r two e a r l i e r  th an  "Sputnik" as Goodlad’*' po in ted  ou t:

The n e a r  absence o f s c i e n t i f i c  and m athem atical comprehension 
among school g ra d u a tes , rev ea led  by th e  wartim e t e s t in g  program s, 
showed th a t  something was wrong w ith  our ed u ca tio n a l i n s t i t u t i o n s .  
I t  was an alarm ing s i tu a t io n ,  th e  more so as t h i s  n a tio n  and th e  
w orld were s tand ing  a t  th e  th re sh o ld  o f an e ra  o f  unprecedented 
s c i e n t i f i c  development i n  which education  would have to  p la y  a 
s ig n i f ic a n t  r o le .

O ther p u b lic  concern was no ted  by Bruner^ in  d iscu ss in g  th e

s c i e n t i f i c  emphasis:

R a th er, we have reached a  le v e l  o f p u b lic  educa tion  i n  America 
where a  co n sid erab le  p o rtio n  o f our po p u la tio n  has become in ­
te r e s te d  in  a  q u estio n  th a t  u n t i l  re c e n tly  was th e  concern o f 
s p e c ia l i s t s :  •What s h a l l  we te ac h  and to  what end?* The tre n d
i s  accen tu ated  by  what i s  alm ost c e r ta in  to  be a  long-range 
c r i s i s  in  n a tio n a l s e c u r i ty ,  a c r i s i s  whose re s o lu t io n  w i l l  
depend upon a w e ll-ed u ca ted  c i t iz e n r y .

One o f th e  p laces  in  which th i s  renew al o f concern has 
expressed  i t s e l f  i s  in  curriculum  planning fo r  th e  e lem entary  
and secondary schoo ls . . . There has been an unprecedented 
p a r t ic ip a t io n  in  curricu lum  development by u n iv e rs i ty  sch o la rs  
and s c i e n t i s t s ,  , . .

The concern o f th e  p u b lic , n o t ju s t  over th e  R ussian s c i e n t i f i c

achievem ents b u t over o th e r g en era l con d itio n s  caused a new emphasis

in  our sch o o ls . Koopman^ d iscu ssed  two p ressin g  demands which came

to  th e  foreground w ith in  th e  re c e n t p a s t:

1) There was a  demand fo r  a b e t t e r  q u a l i ty  o f p re p a ra tio n  fo r  
co lleg e  bound youth .

^Goodlad, op. c i t . ,  p . 9. (p u b lic  domain)

^Bruner, Jerome S . ,  The Process o f Education (Cambridge: Harvard
U n iv e rs ity  P re s s , I9 6 0 ), p . 1 . (by perm ission)

%oopman, op. c i t . ,  p . 21; .  (by perm ission)
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2) There was demand fo r  a more ex ten siv e  curricu lum  fo r  non­
co lleg e  bound youth.

We might look  a t  th e  c h a r a c te r is t ic s  o f th e  " recen t curricu lum

reform  movement," as W ilson and Goodlad c a lle d  i t ,  which follow ed th e

concern over th e  inadequate  academic p re p a ra tio n  o f our young people.

W ilson’*' d iscu ssed  th e se  c h a r a c te r i s t ic s :

R ather th e  main th r u s t s  o f th e  curricu lum  reform  movement have 
co n cen tra ted  upon: (a) improving the  q u a l i ty  o f curricu lum
o ffe r in g s  i n  se p a ra te  academic d is c ip l in e s ;  (b) developing and 
promoting new in s t r u c t io n a l  media l ik e  ed u ca tio n a l t e le v is io n ,  
language la b o r a to r ie s ,  computers and programmed m a te r ia ls ;
(c) a rran g in g  t ry o u ts  o f and p u b lic i ty  f o r  new school o rgan iza­
t i o n a l  p a tte rn s  l i k e  team teach in g  and non-graded sch o o ls .

p
Goodlad no ted  t h a t ,  "one o f th e  c h a r a c te r is t ic s  o f  t h i s  reform  move­

ment i s  th a t  i t  i s  d is c ip l in e  cen te red  r a th e r  th an  c h ild  or s o c ie ty  

c e n te re d ."

This emphasis on th e  academic d is c ip l in e s  r e s u lte d  in  g a th erin g s  

such as  th e  Woods Hole Conference in  1959 which Bruner^ exp lained  was 

a  response to  t h i s  s tim u la tio n  o f in te r e s t  o f u n iv e rs i ty  sc h o la rs , 

s c i e n t i s t s  and men d is tin g u ish e d  fo r  t h e i r  work a t  f r o n t ie r s  o f t h e i r  

re sp e c tiv e  d is c ip l in e s  in  cu rricu lum  planning  in  th e  p u b lic  sch o o ls .

Prom t h i s  involvem ent and th e  i n t e r e s t  o f th e  Tfederal government 

th e re  came an outpouring o f new curricu lum  p ro je c ts ,  e s p e c ia l ly  in  

m athem atics and sc ien ce . Goodlad^ remarked th a t  a

W ilson, E liza b e th  C ., "A Model fo r  A c tio n ,"  R a tio n a l H anning  in  
Curriculum  and In s tru c t io n - -E ig h t  Essays (Washington: NEA C enter fo r
th e  Study o f I n s t ru c t io n ,  1967;> p . 157. (by perm ission)

^Goodlad, op. c i t . ,  p . 9. (p u b lic  domain)

% ru n e r, op. c i t . ,  p . 2 .

^Goodlad, op. c i t . ,  p . lU. (pub lic  domain)
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. . . new a lphabet soup of curricu lum  p r o je c ts —BSCS [B io lo g ic a l 
Sciences Curriculum Study. , CBA [Chemical Bond Approach}, ESS 
[E lem entary Science Study}, PSSC [R iy s ic a l  Science Study Committee], 
SMSG [School Mathematics Study G roup], i s  becoming a p a r t  o f the  
d ie t  o f American ch ild ren  and youth in  schoo l.

O ther g en era l changes in  cu rricu lum  development have evolved and

a re  ev iden t on th e  contem porary scene , e s p e c ia l ly  in  g re a te r  emphasis

on te ac h e r p a r t ic ip a t io n  in  th e  p lann ing  o f  cu rricu lum . Taba-1- spoke

to  th i s  involvem ent when she in d ic a te d  th a t  as th e  concept o f  o rgan izing

and carry ing  out th e  curricu lum  development p rocess changed:

. . . committee work became th e  c h ie f  v e h ic le .  The e a r l i e s t  
form ula fo r  work was ‘ from the  to p  down’ o r th e  'a d m in is tr a tiv e  
ap p ro ach ,' in  which the  committee s t r u c tu r e  was e la b o ra te d  in  the  
c e n tra l  o f f ic e .  . . . Since a sm all group conceived, i n i t i a t e d ,  
and d ire c te d  th e  change, th e  change d id  n o t reach  th e  fundam ental 
arena fo r  curriculum  change, th e  classroom . . . . G radually  both  
th e  p a tte rn  o f p a r t ic ip a t io n  and th e  n a tu re  o f  r e s p o n s ib i l i ty  
were extended. The 'g ra s s  ro o ts ' approach rep laced  th e  'from  th e  
to p  down' a d m in is tra tiv e  approach and in c lu d ed  as much o f the  
sc h o o l 's  personnel as p o ss ib le  on the assum ption th a t  the  fu n c tio n in g  
curricu lum  would be improved only as th e  p ro fe s s io n a l competence 
o f te ac h e rs  improved. . . . cu rricu lum  improvement a lso  c h a ra c te r ­
i s t i c a l l y  began w ith  te ac h e r concerns.

Several o th e r changes in  cu rricu lum  procedures a re  re p re se n ta tiv e
2

of many o th ers  th a t  appear in  th e  l i t e r a t u r e .  Bishop w rote th a t  

"Perhaps we a re  beginning to  le a rn  th a t  s ig n i f ic a n t  cu rricu lum  change 

i s  a group involvem ent, n o t piecem eal t in k e r in g ."  Goodlad^ s ta te d  

th a t  "The word 's t r u c t u r e '  has rep laced  'th e  whole c h ild ' in  curricu lum  

ja rg o n ."  Taba 1̂ made a p o in t , "C urriculum  o u t l in e s  . . . [have become]

■^Taba, op. c i t . ,  pp. [ [ 7 - [ 8 .  (by perm ission)
O
cBishop, L eslee  J . , "The Systems C oncept," E ducational L eadersh ip , 

XXIV (May, 1967), 6 7 6 . (by perm ission)
3
Goodlad, op. c i t . , p . l£ .  (p u b lic  domain)

^Taba, op. c i t . ,  p. 14*8. (by perm ission)
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more d iv e r s i f ie d  and . . . a re  regarded as reso u rces  r a th e r  than  as 

p re s c r ip t io n s ."  Koopman, M iel and Misner^ in  one o f th e  e a r l i e s t  

books on dem ocratic edu ca tio n a l a d m in is tra tio n , published  in  19^3 , 

in d ic a te d  th a t  dem ocratic a d m in is tra tio n  and cu rricu lum  developm ent, 

•wherein co o p era tiv e  experim entation  outweighed p roduct, developed 

to g e th e r .
n

Beauchamp s e t  out in  I 96I  to  examine and analyze th e  s ta tu s  o f

curricu lum  th eo ry  to  th a t  d a te . His work, e n t i t l e d  C urriculum  Theory,

was one o f th e  f i r s t  a ttem p ts  by a sch o la r to  develop t h i s  su b je c t.

The f i r s t  se r io u s  e f f o r t ,  according to  Beauchamp, to  c o n sid e r cu rricu lum

th eo ry  was a conference held  a t  th e  U n iv e rs ity  o f Chicago in  19U7.
3

H errick  and T yler e d ite d  a monograph which was a s e r ie s  o f papers 

p resen ted  a t  th i s  conference. One o f the  purposes o f th e  m eeting 

was to  a id  in  developing a more adequate th eo ry  o f cu rricu lum  than

e x is ted  up to  th a t  tim e . Beauchamp wrote t h a t  fo llow ing  th e  19^7

conference th e re  was l i t t l e  response to  the  recommendations o f  the  

group. However, fo llow ing  Beauchamp’ s 1961 book an in c re ase d  a c t i v i t y  

took p lace  in  th e  th eo ry  a rea . Theory In to  P r a c t ic e , an organ of th e

College o f Education a t  The Ohio S ta te  U n iv e rs ity , added to  th e

l i t e r a t u r e  in  curricu lum  theory . E sp ec ia lly  im portan t i s  th e  is su e

^Koopman, G. R obert, M iel, A lic e , and M isner, Paul J . , Democracy 
in  School A d m in istra tion  (New York: D. A ppleton-C entury Company, 19u3),
p. 12.

2
Beauchamp, George A ., Curriculum  Theory (W ilm ette: Kagg P re s s ,

1961).
3
H errick , “V irg il  E . ,  and T y le r , Ralph W., e d s . ,  Toward Improved 

Curriculum  Theory (Chicago: The U n iv e rs ity  o f  Chicago P re s s , 19f>0).
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in  which Duncan and Frymier^ explored new thoughts in  th i s  realm .

O ther w r i te r s  and o th e r is su e s  of th e  jo u rn a l have a lso  t r e a te d  the  

th e o ry  asp ec t w ith  new depth  and understanding .
n

MacDonald argued fo r  th e  need fo r  a curriculum  th eo ry  in  1961*.

He s ta te d  th a t  what i s  n ecessa ry  i s  . . sim ply th e  need to  apply 

s c ie n t i f i c  m ethodologies to  th e  f i e ld  of cu rricu lu m ," The growth in  

th e  amount o f  l i t e r a t u r e  on t h i s  su b jec t prompted Beauchamp to  w rite  

a second e d it io n  o f Curriculum  Theory-  ̂ which i s  meant, as he s a id , to  

update and extend th e  study of curricu lum  th eo ry  which he had begun 

seven y e a rs  e a r l i e r .

Hi an a ttem p t to  develop c r i t e r i a  fo r  a sse ss in g  the  v a l id i ty  o f 

th e o r ie s  o f in s t ru c t io n  th e  ASCD appointed a commission^- to  look  a t  

th e  p rocess o f b u ild in g  th eo ry . I t s  study  was broad in  i t s  a p p lic a ­

b i l i t y  in  t h a t  th e  c r i t e r i a  l i s t e d  were g u id e lin e s  th a t  would be 

re le v a n t to  cu rricu lum  th eo ry  b u ild in g  as w e ll as to  in s t r u c t io n .

Gwynn and C hase,^ in  one of th e  most re c e n t books on cu rricu lum , 

d iscu ssed  th eo ry  as th e  s tr a te g y  fo r  curricu lum  decision-m aking. The

•'■Duncan, James K ., and Phymier, Jack R ., "E xp lo rations in  the  Study 
o f C urriculum ," Theory In to  P ra c t ic e , VI (October 1967), 180-99.

^MacDonald, James B ., "Curriculum  Theory: Problems and P rospec tus,"
a speech d e liv e re d  a t  th e  P ro fesso rs  o f Curriculum  M eeting, Miami 
Beach, A p ril 3, 1961*.

•^Beauchamp, op. c i t . (1968) .

^Gordon, I r a  J . , e d . ,  C r i te r ia  fo r  T heories o f In s tru c t io n  (Wash­
in g to n , D .C .: A sso c ia tio n  fo r  Superv ision  and Curriculum  Development,
1968).

£
•'Xrwynn, J .  M inor, and Chase, J o h n B ., J r . ,  Curriculum  P r in c ip le s  

and S o c ia l T rends, Fourth  E d itio n  (New York: The M acmillan Company,
195971
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au th o rs  explored th e  meanings o f  th eo ry  b o th  from w r i te r s  such as 

Beauchamp and Taba and from o th e rs  o u ts id e  o f th e  realm  o f educa tion .

A fte r  Gwynn and Chase examined th e  process by which any th eo ry  i s  

generated  th ey  proceeded to  g ive focus to  th e  im plem entation of a th eo ry — 

i t s  p r a c t ic a l  a p p lic a tio n .

P u b lica tio n s  o f th e  A sso c ia tio n  fo r  S uperv ision  and Curriculum  

Development (ASCD) o fte n  r e f l e c t  o r p re d ic t changes i n  cu rricu lum  and 

th e  contem porary ed u ca tio n a l scene. The b e s t - s e l l in g  yearbook,

P e rce iv in g , Behaving, Becoming'*' (1962 Yearbook) was devoted to  need 

fo r  understanding  and d e fin in g  th e  im portance th a t  an adequate s e l f -  

concept and self-im age has in  developing curricu lum s b o th  fo r  p ub lic  

schools and te ac h e r p re p a ra tio n  in s t i t u t i o n s .  Combs, R ogers, K elley 

and Maslow subm itted  papers fo r  t h i s  no te-w orthy  yearbook. The 

im portance o f th e  in d iv id u a l being  f re e  and independen t, so as to  be 

c re a t iv e , ag a in  found i t s  p lace  in  a  yearbook o f ASCD ju s t  one year 

l a t e r .  The to p ic  under d iscu ss io n  has been p a r t  o f th e  l i t e r a t u r e  

since  th a t  tim e . One o f th e  most re c e n t books to  co n sid er th e  

im portance o f th e  s e l f  in  curricu lum  planning  i s  th e  book by Gwynn
p

and Chase d iscussed  above.

One o f th e  g re a t needs p re s e n tly  in  th e  cu rricu lum  procedures in  

our schools in v o lv es  e v a lu a tio n . There i s  no p a u c ity  of l i t e r a t u r e  

b o th  in  c r i t i c i z in g  th e  p re sen t s ta t e  o f a f f a i r s  and in  u rg ing  fo r

•'■Combs, A rthur W., chairman, P erce iv in g , Behaving, Becoming,
Yearbook 1962 (W ashington, D. C .: A sso c ia tio n  f o r  Superv ision  and
Curriculum  Development, 1962).

2
F ra z ie r , A lexander, e d . ,  New In s ig h ts  and th e  Curriculum ,

Yearbook 1963 (Washington, D. C71 A sso c ia tio n  f o r  Superv ision  and 
Curriculum  Development, 1963).
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e f f o r t s  toward more e f fe c t iv e  ev a lu a tio n . The e v a lu a tio n  procedures 

a llu d ed  to  were in  sev e ra l a re a s ; l )  ev a lu a tio n  o f programs and p ro ­

p o sa ls , 2 ) e v a lu a tio n  o f the  e ffe c tiv e n e s s  o f  cu rricu lum  development 

p rocedu res, 3 ) ev a lu a tio n  of th e  e ffe c tiv e n e s s  of th e  im plem entation ,
■j

and k)  in  th e  e v a lu a tio n  o f s tu d en t le a rn in g . L ip p it ,  Goodlad,

Taba,^ ASCD,^ and Sizer-’ were re p re se n ta tiv e  o f many w r i te r s  and groups 

who spoke out about th e  la c k  o f assessm ent of new e f f o r t s  in  the  

curricu lum  f i e l d  and in  education  in  g en era l.

Changes in  th e  c h a ra c te r  of so c ie ty  as reg a rd s  th e  American 

fam ily , as w e ll as new emphases on s o c ie ta l  backgrounds, c u l tu r a l  

d ep riv a tio n  and th e  need fo r  w orld understand ing  have made an im pact 

on cu rricu lum  change. B ronfrenbrenner^ o u tlin e d  the  changing 

c h a ra c te r  o f the  so c ie ty  o f th e  American fam ily . There were im p lica ­

tio n s  in  h is  w ritin g  as to  how th i s  change a f fe c te d  the  r o le  o f  the
7

school and i t s  curricu lum . Goodlad followed B ronfrenbrenner*s id eas

■^Lippit, Ronald, "P rocesses of Curriculum  Change," C urriculum  
Change: D irec tio n  and P ro cess , Leeper, R obert R ., ed. (W ashington, D.C.
A sso c ia tio n  fo r  S upervision  and Curriculum Development. 1966), pp. U3-59

p
Goodlad, op. c i t . ,  pp. 11-19.

-^Taba, op. c i t . ,  pp. 3 -9 .

^W ilhelms, Ered T ., e d . ,  E valuation  as Feedback and Guide, 1967 
Yearbook (W ashington, D .C .: A ssoc ia tion  fo r  S uperv ision  and C urricu­
lum Development, 1967).

^ S iz e r , Theodore R ., "Reform Movement or P anacea ," Saturday  
Review, XLVIII (June 19, 196£), £2-£U, 72.

^B ronfrenbrenner, U rie , "The S p l i t  Level American Eam ily," Saturday  
Review (O ctober 7* 1967 ) ,  60-66.

^Goodlad, op. c i t . ,  p . 12. (pub lic  domain)
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in  s ta t in g  t h a t :

An expanding, prosperous middle c la s s  of am bitious young men 
and women . . . saw educa tion  as a  means to  . . . b e t t e r  th in g s  
fo r  t h e i r  c h ild re n .

The a re a  o f c u l tu r a l  d e p riv a tio n  and th e  im p lic a tio n s  i t  has fo r  

ed u ca tio n  have come to  th e  fo r e - f ro n t  w ith in  th e  p a s t s e v e ra l y e a r s . 

Bloorn^ d iscu ssed  a conference he ld  which considered  ed u ca tiona l 

d e p riv a tio n  among se v e ra l s o c ie ta l  groups and th e  need fo r  compensa­

to r y  programs to  meet t h i s  problem. Coleman2 re p o rte d  on a USOE study  

which in v e s t ig a te d  e q u a li ty  o f ed u ca tio n a l o p p o rtu n itie s , th e  r e s u l t s  

o f which have had some rep e rcu ss io n s  in  th e  curricu lum  f i e ld .

O ther s o c ie ta l  problems have been examined by committees and 

commissions. One in  p a r t ic u la r ,  th e  Report o f th e  N a tio n a l Advisory 

Commission on C iv il  D iso rd e rs , 3 im p lica ted  th e  school and recommended 

fa r- re a c h in g  changes in  th e  curricu lum  i f  so lu tio n s  a re  to  be found 

fo r  m eeting th e  c i v i l  d iso rd e rs  i n  our c i t i e s .

Tebbel^ blamed th e  school as w e ll as o th e r groups fo r  be ing  

re sp o n s ib le  fo r  th e  manpower and unemployment c r i s i s  in  our coun try . 

Government agenc ies have made im pressive im pacts upon th e  ed u ca tio n a l

^Bloom, Benjamin S . ,  e t  a l . , Compensatory Education fo r  C u ltu ra l 
D ep riv a tio n  (New York: H o lt, feinehart and W inston, 1965).

Coleman, James S . ,  e t  a l . , E q u a lity  o f E ducational O pportunity  
("Washington, D .C .: U.S. Department o f H ealth  Education and W elfare,
1966).

■5

J K em er, O tto , chairm an, Report o f th e  N ational Advisory Comnis- 
s io n  on C iv il  D iso rd e rs  (New York: Bantam Books, i9 6 0 ) .

^T ebbel, John, "People and Jo b s,"  Saturday Review (December 30, 
1967), 8 -12 .
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scene w ith  such e f f o r t s  as Manpower Development T rain ing  Programs 

and Job Corps. Vermeulen,^ in  a r e c e n t  s tu d y , attem pted  to  a ssess  

th e  value o f a newly e s ta b lis h e d  S k i l l  Center whose express purpose 

was to  enable workers to  f in d  new employment o p p o rtu n itie s  fo llow ing  

a  comprehensive re t r a in in g  program.

Another s o c ia l  emphasis causing  changes in  our ed u ca tio n a l 

program has been the  need fo r  understand ing  o th e rs  who a re  d i f f e r e n t  

e th n ic a l ly ,  r e l ig io u s ly  and g eo g rap h ica lly . Contemporary jo u rn a ls  

and m agazines, such as E ducational L ead ersh ip , Phi D e lta  Kappan and 

Saturday Review have devoted is su e s  to  t h i s  problem , e s p e c ia l ly  as 

i t  r e l a t e s  to  th e  b lack  man and the im portance o f  understand ing  h is  

v a lu e s , h is to ry  and needs. Curriculum s have been changed in  many 

schools due to  th e  p re ssu re s  and in flu en c e  of s tu d e n ts  and the  

community.

In te rn a tio n a l  understand ing  i s  ano ther v i t a l  concern o f  ccaatem­

porary  so c ie ty , y e t  s t r id e s  in  e f fe c t in g  change in  our p u b lic  school
p

program have been slow. A s tu d y  by P h i l l ip s  in d ic a te d  th a t  l i t t l e  

has been done to  p repare  p ub lic  school te a c h e rs  in  the  a re a  of world 

a f f a i r s  and in te rn a t io n a l  ed u ca tio n . The l i t e r a t u r e ,  e sp e c ia l ly  

p e r io d ic a ls ,  have devoted much space to  t h i s  need . For example,

^Vermeulen, R obert, "A Study o f a  S e lec ted  Manpower Development 
T rain ing  Act Program f o r  T rain ing  A dults" (unpublished  D o c to r 's  
d i s s e r ta t io n ,  W estern Michigan U n iv e rs ity , Kalamazoo, 1968).

% h i l l i p s ,  Claude S ., J r . ,  "World A f fa ir s  in  Secondary Education: 
A Sample Survey," Michigan Jo u rn a l o f Secondary E ducation , V III 
( B i l l ,  1966 ) ,  32-1*2.
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Phi D e lta  Kappan^ devoted an e n t i r e  is su e  to  th e  su b je c t o f  i n t e r ­

n a tio n a l education  w ith  noted sc h o la rs  a t t e s t i n g  to  th e  need fo r  

s tro n g e r programs and te ac h e r p re p a ra tio n  i n  t h i s  a re a .

The Role o f th e  Leader i n  
Curriculum Development

2
In  her book, Curriculum  Development; Theory and P ra c t ic e , Taba 

d iscussed  le a d e rsh ip  in  curricu lum  developm ent. Among many p o in ts  

she made were two th a t  b ea r e s p e c ia l ly  c lo se  c o n sid e ra tio n :

l )  Role ex p ec ta tio n s  and confusion o f  th e  ro le s  o f th e  adm inis­

t r a t i v e  le a d e r  and o th ers  who a re  invo lved  i n  cu rricu lum  development 

a re  m ajor problems in  most school system s. O thers have w r i t te n  reg a rd ­

ing  r o le  e x p ec ta tio n s , bo th  as perceived  by  th e  incumbent and by  h is  

su b o rd in a tes  and su p e ro rd in a te s . Davenport^ s tu d ie d  r o le  ex p ec ta tio n s  

in  te a c h e rs  and d iscussed  th e  im p lic a tio n s  t h a t  th e  evidence o f h is  

s tudy  would have f o r  curricu lum  le a d e rs  i n  p lanning  f o r  more e f f e c t iv e  

u t i l i z a t i o n  and p a r t ic ip a t io n  o f th e  te a c h in g  s t a f f  i n  curricu lum  

work. Raths^ w r it in g  in  a  p re face  to  an ASCD p u b lic a tio n  d iscu ssed  

th e  re se a rc h  a v a ila b le  i n  th e  a re a  o f th e  su p e rv iso r as an agent of

•*~Phi D e lta  Kappan, XLIX (December, 1967 ) ,  169-21*0.

^Taba, op. c i t . ,  pp. 1*78-81.

^Davenport, James A ., "P erceived  I n s t i t u t i o n a l  and S e lf  Role 
E xpectations o f Hackensack Teachers" (unpublished  D octor’ s D isse r­
t a t io n ,  Teachers C ollege, Columbia U n iv e rs ity , New York, I 96I4.), p . 3.

^ ta th s ,  James, The S uperv isor: Agent f o r  Change i n  Teaching.
R ath s, James, and Deeper, R obert, e d s . (W ashington, D. C. :  A sso c ia tio n  
fo r  S uperv ision  and Curriculum  Development, 1966), p . v i i .
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change in  te ac h in g . He in d ic a te d  th a t  th e re  had been l i t t l e  or no 

re se a rc h  i n  t h i s  f i e ld  "with th e  excep tion  o f p e rcep tio n  s tu d ie s  ■which 

seemed to  show th a t  th e  su p e rv iso r’ s ro le  i s  n o t perceived  by te a c h e rs , 

o r by  p r in c ip a ls ,  as i t  i s  perceived  by th e  su p e rv iso rs  them selves.

2) F u n c tio n a l ro le s  im portan t to  curricu lum  development need to

be more c a r e fu l ly  de fin ed  so as to  perm it a l lo c a t io n  o f  p a r t ic u la r

ro le s  due to  com petencies r a th e r  than  to  s ta tu s  a lo n e . The concept

o f fu n c tio n a l le a d e rs h ip  i s  d iscu ssed  a lso  by Smith, S tan ley  and

Shores.^  They s ta te d  th a t :

I f  persons in  o f f i c i a l  p o s it io n s  a re  a lso  ab le  to  p la y  th e  ro le  
o f fu n c tio n a l le a d e rs  [h e lp in g  a group to  d e fin e  i t s  needs and 
i n  a c tin g  as a  p o s it iv e  fo rce  in  th e  d i r e c t io n  o f th e  group 
g o a ls^ , cu rricu lum  development by th e  school community personnel 
w i l l  be in  la rg e  measure a ssu red .

The concept o f a  curricu lum  le a d e r  has been a major to p ic  of 

co n sid e ra tio n  by  many w r i te r s  re c e n t ly . As in d ic a te d  above, Taba used 

a  good p o rtio n  o f •her book in d ic a tin g  ways in  which le a d e rs h ip  in  

curricu lum  b u ild in g  can be enhanced. The amount o f in flu en c e  th a t  a 

curricu lum  le a d e r  can e x e r t upon th e  curricu lum  development program 

i s  considered  by many to  be a phenomenon w orthy o f s tudy . Gentry^ 

concluded a f t e r  an in v e s t ig a t iv e  s tudy  of curricu lum  development p ro­

cesses in  s e v e ra l Chicago suburban school system s th a t  s e v e ra l 

qu estio n s  i n  t h i s  a re a  needed f u r th e r  in v e s t ig a tio n :

Smith, B. O thanel, S tan ley , W illiam  0 . ,  and Shores, J .  H arlan , 
Fundamentals o f Curriculum  Development (Tonkers-on-Hudson: World Book 
Company, 19^7), pp. U60-61.

^G entry, Robert G ., ”A D esc rip tiv e  Study o f  Q u a lity  Schools to  
Determine E f fe c tiv e  Procedures f o r  Curriculum  Development” (unpublished 
D octor’ s d i s s e r ta t io n ,  N orthern I l l i n o i s  U n iv e rs ity , DeKalb, I l l i n o i s ,  
1967), p . 177.
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1) How much in flu en ce  does an a d m in is tra to r  e x e r t  in  th e  c u rr ic u ­

lum development program?

2) W ill an in n o v a tiv e  s t a f f  be found in  a school d i s t r i c t  which 

does n o t have dynamic, ag g ress iv e  le ad e rsh ip ?

3) Can an agg ress iv e  le a d e r  develop e f f e c t iv e  curriculum  changes 

w ithou t th e  p re re q u is i te s  o ften  assumed, such as a capable teach ing  

s t a f f ,  adequate m a te r ia ls  and equipment and a fav o rab le  community 

clim ate?

L eadersh ip  in  th e  curricu lum  f i e l d  can be of s ev e ra l ty p es . One 

p a r t ic u la r  ro le  term , cu rricu lum  g e n e r a l i s t , i s  used in  contem porary 

curricu lum  l i t e r a t u r e .  E ducational L ead ersh ip , the  o f f i c i a l  jo u rn a l 

o f th e  A ssoc ia tion  fo r  Superv ision  and Curriculum  Development, 

devoted an e n t i r e  is s u e ’*' to  t h i s  to p ic . The g e n e r a l is t  was considered  

in  t h i s  jo u rn a l to  be an in d iv id u a l who has r e s p o n s ib i l i ty  to  assume 

a  le a d e rsh ip  ro le  in  the  curricu lum  development p rocess by attem pting  

to  achieve balance  between grade le v e l s ,  su b jec t a reas  and school 

b u ild in g s . In  th i s  is su e  sev e ra l prom inent curricu lum  w r ite r s  d iscussed  

such th in g s  as  r e s p o n s ib i l i t i e s ,  com petencies and d u tie s  o f the  

curricu lum  g e n e r a l i s t .  He i s  an ex p ert in  curricu lum  development 

p rocedures—he understands what curricu lum  change means in  term s of 

n o t only changing th e  ed u ca tio n a l program b u t changing people, t h e i r  

a t t i t u d e s ,  v a lu es  and understand ings.

•̂Educational L eadersh ip , XXIV (December, 1966), 213-98.
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O ther terras were used fo r  th o se  in  le a d e rsh ip  p o s itio n s  in  c u rr ic u ­

lum. B o b b i t , i n  192lt, c a lle d  a curriculum -m aker a " g re a t en g in eer;"  

the  term  curriculum  d i r e c to r ,  cu rricu lum  c o n su lta n t or curriculum  

c o -o rd in a to r are  some o f th e  more g en era l term s used today.

There i s  abundant l i t e r a t u r e  on the  ta sk s  of th e  curriculum
p

le a d e r , no m a tte r what more ex ac t name i s  given to  him. Bagley, in

193k) spoke of th e  d i f f i c u l t  ta s k  a curricu lum  le a d e r  faced :

There came a  s e r ie s  o f  even ts  th a t  re s u lte d  in  a s ta te  o f con­
fu s io n  which p e r s i s t s  a t  th e  tim e o f th e  p re sen t w ritin g .
S evera l persons began to  make th e  study o f th e  t o t a l  school 
curricu lum  t h e i r  s p e c ia l  f i e l d —which i s  a la rg e  o rder fo r  any 
one person to  u n d ertake .

Many w r i te r s  looked a t  changing curricu lum  as changing people.
3

Tab a c a lle d  th e  le a d e r  in  cu rricu lum  development a "human en g in ee r."

The le a d e r  h e lp s  o th e rs  to  change b u t he must change h im se lf, Taba 

s ta te d . Anderson^ w rote t h a t  "The curricu lum  s p e c i a l i s t ’ s expertness 

l i e s  in  h is  le a d e rsh ip  and in s ig h t  in to  human r e la t io n s .  . . . "

P o ssib ly  i t  might be s a id  th a t  th e  g re a te s t  competence a curricu lum  

le a d e r  needs i s  s k i l l  in  working in  human r e la t io n s —help ing  people 

to  change, a form idable ta s k  by i t s e l f .

•^Bobbit, F ran k lin , How to  Make a Curriculum (Boston: Houghton
M iff lin , 192U), p. 2.

2
Bagley, W illiam  C ., Education and Emergent Man (New York: The

Ronald P re ss , 193U)* P* lUoT (by perm ission)
3

Taba, op. c i t . ,  pp. I48O-8 I .

^Anderson, Vernon E . , P r in c ip le s  and Procedures o f Curriculum 
Improvement (New York: The Ronald P ress  Company, 1956), p . 23U.
(by perm ission)
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Summary

This ch ap te r excerp ted  the  l i t e r a t u r e  as  i t  p e rta in ed  to  the  

ev a lu a tio n  o f and th e  p re sen t s ta tu s  o f , cu rricu lum  developm ent.

Also re p o rte d  were samples o f th e  l i t e r a t u r e  r e la te d  to  v a rio u s  

c h a r a c te r is t ic s  o f le a d e rsh ip  in  cu rricu lum  change.

H is to r ic a l ly ,  l i t t l e  was done as f a r  as cu rricu lum  development 

was concerned in  the  y ears  p r io r  to  World War I .  The 1920’ s and 1930’ s 

saw many foundations fo r  th e  id eas  we now have f o r  changing curricu lum . 

Some s t r id e s  were taken  fo llow ing th e  Second World War and a f t e r  

"Sputnik" in  sy s te m a tic a lly  examining and changing what was being  

ta u g h t in  our schoo ls. However, e m p irica l evidence i s  y e t la ck in g  on 

th e  success and e ffe c t iv e n e s s  of th e se  e f f o r t s .

A d iscu ss io n  of th e  ro le  o f th e  le a d e r  in  cu rricu lum  development 

i s  found in  much of th e  l i t e r a t u r e .  Most w r i te r s  agree th a t  th e  ro le  

i s  o fte n  m isunderstood or m isperceived  by th o se  invo lved . A m a jo rity  

of th e  au th o rs  in d ic a te  th a t  th e  p a r t  t h a t  human r e la t io n s  p lays and 

th e  concept th a t  "changing cu rricu lum  means changing people" are  by 

f a r  th e  most s ig n if ic a n t  a sp ec ts  o f th e  phenomenon of curricu lum  

le a d e rsh ip .
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CHAPTER I I I

METHODS AND PROCEDURES 

Review of th e  Problem

The purposes o f t h i s  s tudy  were: 1) to  id e n t i f y  c r i t e r i a  fo r

curricu lum  development t h a t  were c ru c ia l ,  fu n c tio n a l and observab le ,

2 ) to  determ ine th e  e x te n t to  which th e se  c r i t e r i a  were evidenced in  

e x is t in g  school systems and 3 ) to  fo rm ulate  an a c tio n  model fo r  th e  

p rocess o f curricu lum  developm ent.

Method o f Solving th e  Problem 

Development o f th e  C r i t e r i a

Twenty-four c r i t e r i a  fo r  th e  development of cu rricu lum  were 

id e n t i f ie d .  Each c r i te r io n  was accepted  on the  b a s is  th a t  i t  was:

1) C ru c ia l—i t  must stand  a lone as being  d e c is iv e  and c r i t i c a l  to  any 

l i s t  fo rm ulated; 2) F u n c tio n a l—i t  must be understood and a p p lic ab le  

by a u se r ; and 3) O bservable—i t  must be r e a d ily  id e n t i f ia b le  as a 

p h ilo so p h ic a l or p r a c t ic a l  operan t.

An ex tensive  survey  o f th e  l i t e r a t u r e  was conducted in  an a ttem pt 

to  fo rm ulate  th e  tw en ty -fou r c r i t e r i a  fo r  curricu lum  development. A 

p re lim in a ry  l i s t  o f over n in e ty  g u id e lin e s , suggestions and c r i t e r i a  

fo r  curricu lum  change in  schools was developed from id eas  found in  the  

works o f  no ted  w r ite r s  in  th e  curricu lum  f i e ld .  Appendix A c i te s  

th e  books, p e r io d ic a ls  and o th e r sources used f o r  t h i s  com pila tion .

hi
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Prom t h i s  p re lim in a ry  l i s t  a re finem ent was made using  th e  th re e  

standards d e sc rib ed  above; c r u c i a l i t y ,  f u n c t io n a l i ty  and o b se rv a b ili ty . 

An a ttem pt was a lso  made to  w r ite  c r i t e r i a  th a t  were su c c in c tly  s ta te d ,  

non-ambiguous, and d is c r e te .  A ssis tance  i n  t h i s  c u llin g  e f f o r t  was 

secured from persons i n  th e  U n iv e rs ity  who were knowledgeable about 

curricu lum  and i t s  developm ent. This advice and counsel from educato rs 

and co lleag u es  r e s u l te d  i n  a  f i n a l  d ra f t  o f  th e  tw en ty -fou r c r i te r ia .^ -

S e le c tio n  o f  th e  Ju ro rs  fo r  
E valuating  th e  C r i t e r i a

S ix  p e rso n s, a l l  members o f th e  n a tio n a l group known as th e  

P ro fesso rs  o f Curriculum , were se le c te d  to  serve as a ju ry  to  ev a lu a te  

th e  c r i t e r i a .  L e t te r s  were sen t to  s ix  p ro fesso rs  o u tlin in g  th e
p

s tudy  and re q u e s tin g  t h e i r  a s s is ta n c e .  Five o f th e se  s ix  persons

agreed to  a s s i s t  in  th e  e v a lu a tio n . One person was no t a v a ila b le

because of p r io r  commitments and consequently  a seven th  l e t t e r  was

sen t and an accep tance was re c e iv e d . Those persons who accepted  were:

W illiam  M. A lexander, D ire c to r ,  I n s t i t u t e  fo r  Curriculum  
Improvement, U n iv e rs ity  o f F lo r id a

George A. Beauchamp, P ro fesso r o f Education, N orthw estern 
U n iv e rs ity

Jack R. Frym ier, P ro fe sso r o f  E ducation , The Ohio S ta te  U n iv e rs ity  

Kenneth Hovet, P ro fe sso r o f E ducation, U n iv e rs ity  o f  Maryland

•'■A copy o f th e  f i n a l  d r a f t  o f  th e  l i s t  o f c r i t e r i a  appears in  
Appendix A.

p
A copy o f  th e  l e t t e r  appears i n  Appendix B.
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Dorothy McCuskey, P ro fe sso r o f  E ducation , W estern Michigan 
U n iv e rs ity

Fred T. W ilhelms, Executive S ec re ta ry , The A ssoc ia tion  fo r  
Supervision and Curriculum  Development

E valuation  o f the  C r i te r ia  by th e  Ju ro rs

The l i s t  of tw en ty -fou r c r i t e r i a  was sen t along w ith  in s tru c t io n s  

to  each o f th e  s ix  Ju ro rs  in  November, 1968.^ These c r i t i c s  were asked 

to :

1 ) r a te  each c r i te r io n  on a f iv e -p o in t  s c a le ,

2 ) comment and r e a c t  to  any o f th e  s ta tem en ts ,

3 ) suggest any o th e r c r i t e r i a  th ey  considered  should have been 
inc luded .

The ra t in g s  of th e  Ju ro rs  fo r  each c r i te r io n  were averaged and 

th e  mean was used to  determ ine i t s  le v e l  o f c r u c ia l i ty .  The J u ro rs 1 

comments were considered  and th e  ap p ro p ria te  c r i t e r io n  was reworded 

accord ing ly .

S e lec tio n  of Ju ro rs  fo r  Nominating 
th e  School Systems

A second Jury  was made up o f persons who were considered  to  be 

expert Judges o f school systems in  Michigan which had e f fe c t iv e  

curriculum  p ra c tic e s  th a t  were in  keeping w ith  g u id e lin e s  s e t  up fo r

■̂ See Appendix B.
2
S ca le : l )  most c ru c ia l  in  a l l  c a se s , 2) im p o rtan t, 3) d e s i r ­

ab le in  most c a se s , n o t a  m ust, J4.) l e s s  d e s ira b le  than  #3 and no t 
n ecessa ry  in  most c a se s , £) should  n o t be in c lu d ed .
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the  school sample. L e tte rs^  were sen t to  th e  fo llow ing  seven 

persons:

C harles A. Blackman, P ro fesso r o f E ducation, M ichigan S ta te  
U n iv e rs ity

R obert Ibx , P ro fe sso r o f E ducation, U n iv e rs ity  o f Michigan

G. S u therland  Hayden, S ta te  Chairman, North C en tra l A ccred ita ­
t io n  A sso c ia tio n

W endell M. Hough, J r . ,  P ro fe sso r o f Education, Wayne S ta te  
U n iv e rs ity

Louis K ocsis, Department o f E ducation, S ta te  o f  Michigan

Dorothy McCuskey, P ro fesso r o f  E ducation , W estern Michigan 
U n iv e rs ity

S tu a rt Rankin, D ire c to r , Michigan-Ohio R egional E ducational 
L aboratory

D eterm ination o f th e  School Sample

In s tru c t io n s  to  be used by th e  ju ro rs  in  s e le c tin g  th e  sample 

schools were e s ta b lis h e d  as fo llo w s:

The sample school d i s t r i c t s  were to  be in  Michigan and were to  be 

school system s which, in  the  e s tim a tio n  o f the  ju r o r s ,  had 

th e  most e f f e c t iv e  cu rricu lum  development p rocedu res. No q u a l i f ic a ­

t io n s  were g iven  fo r  such fa c to r s  as s iz e ,  geog raph ica l a re a  o f the  

s ta t e  or f in a n c ia l  a b i l i t y .  The fo llow ing  g u id e lin e s  were suggested  

to  th e  ju ro rs  in  s e le c tin g  th e  school system s:

1) Schools th a t  involved s t a f f  and th e  community in  p lanning

2) Schools th a t  had tra in e d  le a d e rsh ip  fo r  cu rricu lum  improvement

•̂ A copy o f th e  l e t t e r  appears in  Appendix C.
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3) Schools whose cu rricu lum  o rg an iza tio n  r e f le c te d  th e  g o a ls  and 

purposes o f th e  school

1±) Schools where ev a lu a tio n  was considered  an in te g r a l  p a r t  o f 

curricu lum  improvement

3) Schools where th e  e f fe c t iv e n e s s  o f th e  curricu lum  program was 

evidenced i n  th e  q u a l i ty  o f  in s t ru c t io n

flach ju ro r  was asked t o  nom inate f iv e  school d i s t r i c t s  i n  M ichigan 

which i n  h is  e s tim a tio n  most n e a r ly  approximated th e  above g u id e lin e s . 

Prom th e  l i s t  o f  f iv e  names subm itted  by each o f th e  ju ro rs  a  f i n a l  

s e le c t io n  o f th re e  d i s t r i c t s  was made.

The school systems s e le c te d  fo r  purposes o f t h i s  study  were 

designa ted  School System A, B and C, A ll th re e  systems were suburban 

d i s t r i c t s  ad jo in in g  h ig h ly  in d u s t r ia l iz e d  urban c e n te rs . Even though 

th ose  s e le c te d  were K-1 2  d i s t r i c t s  th e  t e s t  concen tra ted  on th e  secondary 

school (g rades 7-12) cu rricu lum  planning  procedures. A g en e ra l d isc u s ­

s io n  o f th e  curricu lum  p ra c t ic e s ,  o rg a n iz a tio n a l arrangem ents and 

o th e r re le v a n t  d a ta  p e r ta in in g  to  th e  th re e  school systems fo llo w s.

School System A. —This school system  rece iv ed  more nom inations 

than  any o th e r from  th e  ju ro r s  who were asked to  id e n t i f y  schools 

w ith  curricu lum  p ra c t ic e s  i n  keeping w ith  s ta te d  g u id e lin e s . T his 

d i s t r i c t  could be id e n t i f ie d  as  one o f th e  la rg e r  school systems i n  

M ichigan w ith  a  t a x  base  which gave a  S ta te  Equalized V a lu a tio n  pier 

membership p u p il i n  1968-69 o f  more th an  $13,000. There was a  lo c a l  

lev y  o f 33*97 m i l l s .  I t  was a  ra p id ly  growing d i s t r i c t  which had 

over 36,000 s tu d e n ts  and a  s t a f f  o f n e a r ly  1600 te a c h e rs . There were
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fou r sen io r h ig h s , n ine ju n io r  h ighs and th ir ty -o n e  elem entary  b u ild in g s . 

The c e n tra l  a d m in is tra tiv e  s t a f f  in c lu d ed  a su p e rin ten d en t and th re e  

a s s is ta n t  su p e rin ten d e n ts , one fo r  b u ild in g  and s i t e s ,  ano ther fo r  

b u sin ess  and a t h i r d  fo r  in s t r u c t io n .

The D iv is io n  o f I n s t r u c t io n ,  Curriculum  Development and Super­

v is io n  was headed b y  an A ss is ta n t  S u p erin tenden t. He was th e  person 

who assumed th e  co o rd in a tio n  r e s p o n s ib i l i t i e s  o f  th e  K-12 in s t ru c t io n a l  

program. Under him were a  D ire c to r  o f Elem entary E ducation  and a 

D ire c to r o f Secondary E ducation , as w e ll as s e v e ra l o th e r persons who 

were d ire c to r s  or co o rd in a to rs  re sp o n sib le  f o r  p u p il pe rso n n el, 

in s t r u c t io n a l  m a te r ia ls ,  extended school s e rv ic e s  and read ing  improve­

ment. P r in c ip a ls  were d i r e c t ly  re sp o n sib le  to  the  re sp e c tiv e  D irec to rs  

o f Elem entary or Secondary E ducation . Subject a rea  co o rd in a to rs  were 

assigned  on e i th e r  a  K- 6  o r 7-12 b a s is .  The only  person co o rd ina ting  

th e  curricu lum , K-12, o th e r th an  th e  S uperin tenden t, was th e  A ss is ta n t 

Superin tendent fo r  I n s t r u c t io n .  Table 3-1 in d ic a te s  th e  l in e  and 

s t a f f  p o s itio n s  o f th e  cu rricu lum  and in s t r u c t io n a l  a re a s .

Curriculum  recommendations were ab le to  come from anywhere in  the  

system and were sen t to  th e  O ffice  o f In s tru c t io n  as a f i r s t  s te p . Erom 

t h i s  po in t th e  su g g estio n  f o r  change was sen t f o r  study  to  th e  appro­

p r ia te  Curriculum  S te e r in g  Committee (E lem entary, Ju n io r High or Senior 

H igh). These committees were composed of p r in c ip a ls ,  d i r e c to r s  and th e  

A ss is ta n t S uperin tenden t f o r  I n s t ru c t io n .  I f  f u r th e r  a c tio n  or 

c o n sid e ra tio n  was re q u ire d  a f t e r  s tu d y  th e  in ten d ed  change was sen t back 

to  th e  C en tra l D iv is io n  o f In s t ru c t io n  fo r  c o n s id e ra tio n  and a c tio n .

I f  approved i t  was recommended to  th e  Superin tendent and ev en tu a lly  to
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TABLE 3-1

DIVISION OF INSTRUCTION, CURRICULUM 
c i _ . . DEVELOPMENT AND SUPERVISION
School System A O rgan iza tion  C hart

C h ild ren  and Youth

Resource
Teachers

Tea./Adv. 
fo r  G ifte d

Coord, o f 
Voc. Ed. 

I n s tru c t io n

D ire c to r  
o f  Secondary 

Education

Coords, o f 
A rt, Music & 
P h y sica l Ed.

D ire c to r  
o f E lem entary 

Education

D ire c to r  o f  P upil 
Personnel S erv ices

Coord, o f 
Extended School 

S erv ices

S uperin tenden t o f  Schools

Coord, o f 
Reading Improv 

S erv ices

Coord, o f 
I n s t .  M a te ria ls  

S erv ices

Coords, o f  
M ath .-S c i. and 

Lang. A rts-S oc. S t.

Coords, o f 
M ath .-S c i. and 

Lang. A rts-S oc. St

C oord inator o f  I n s t r u c t io n a l  
R esearch and Development 

S e rv ices

A ss is ta n t S uperin tenden t in  Charge 
o f  I n s t ru c t io n ,  C urriculum  Development 

and S u perv ision

B u ild ing  P r in c ip a ls  and In s t ru c t io n a l  S ta f f
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th e  Board of E ducation  f o r  approval and l a t e r  s t a f f  im plem entation.

A flow c h a rt d e sc rib in g  th e  g en era l p rocedural p lan  fo r  curricu lum  

change i s  p re sen ted  i n  Table 3 -2 .

School System B. —School System B was n o t as la rg e  as System A, 

b u t was s im ila r  i n  th e  re sp e c t th a t  i t  was suburban, n ear a la rg e  in d u s­

t r i a l  c e n te r  and growing r a p id ly .  System B was second i n  nom inations 

from th e  ju ro r s .  The S ta te  E qualized V alu a tio n  per membership p u p il  

f o r  1968-69  was l e s s  th an  $9000  w ith  a t o t a l  m illage  lev y  o f 3 2 . 7 0 . 

However, r e c e n tly  a  m illag e  f a i lu r e  caused some red u c tio n s  in  program.

The s tu d en t body o f n e a r ly  18,000 was housed in  tw en ty -e ig h t elemen­

ta r y  b u ild in g s , th re e  ju n io r  h ig h  and th re e  sen io r h igh  schoo ls . A 

teach in g  f a c u l ty  o f  over 700 was a s s is te d  by  a  c e n tr a l  s t a f f  c o n s is t ­

ing  o f a su p e rin ten d e n t, an a s s o c ia te  su p erin ten d en t fo r  personnel 

and in s t r u c t io n  and an a s s o c ia te  su p erin ten d en t fo r  b u s in e ss . The 

A ssocia te  Superin tenden t f o r  In s t ru c t io n  and Personnel, except fo r  

th e  S uperin tenden t o f Schools, was th e  person re sp o n sib le  fo r  c o o rd in a tin g  

th e  K-12 in s t r u c t io n a l  program. However, because o f h is  personnel 

r e s p o n s ib i l i t i e s ,  th e  tim e a v a ila b le  fo r  th e  in s t r u c t io n a l  program was 

l im ite d . C onsequently, many o f th e  cu rricu lum  and in s t r u c t io n a l  

a sp ec ts  o f  th e  school program were de leg a ted  to  th e  A ss is ta n t S uperin­

te n d en ts  o f E lem entary and Secondary Schools. The l a t t e r  in d ic a te d  

th a t  he , th e  Secondary A ss is ta n t S uperin tenden t, was e s s e n t ia l ly  

accountab le  to  th e  S uperin tenden t r a th e r  th a n  to  th e  A ssocia te  Super­

in te n d e n t as was th e  E lem entary  A ss is ta n t S uperin tenden t. Table 3-3 

i s  a  d is p la y  o f th e  l in e  and s t a f f  p o s itio n s  in  th e  curricu lum  and 

in s t r u c t io n a l  a re a s .
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TABLE 3-2

School System A 

Suggestions from:

a . R egular s t a f f  a p p ra is a l
(Teachers and a d m in is tra to rs )

CURRICULUM CHANGE AND INSTRUCTIONAL 
IMPROVEMENT

G eneral P rocedural P a tte rn

b . N a tional s tu d ie s

C en tra l A d m in is tra tiv e  O ffices  
D iv is io n  o f I n s t ru c t io n

c . Local o b serv a tio n
(S ta f f ,  Bd. o f E d ., and 

‘gen era l c i t iz e n s )

( l )  (Recommendation) 
Curriculum  S te e r in g  Committee—

Elem ., J r .  H .S ., o r Sr. H.S.-* 
(composed o f P r in c ip a ls ,  
D ire c to rs ,  and A ss t. Supt. 
f o r  In s tru c t io n )

(S tudy procedure 
e s ta b lish e d )

a . S u b je c t-a re a  S te e rin g  
Committees

b . System-wide s tu d y  committees
c . In d iv id u a l school s tu d y  

committees
d . Workshops and sem inars
e . Experim entation
f . T r ia l  th rough  p i l o t  programs

-c o n s id e ra tio n  
^ - '^ •a p p ra isa l 

" -a c t io ni

0 0 (Recommendation)

Superin tenden t

(5 ) (Recommendation) 
'v

BOARD OF EDUCATION 
(Approval)

S t a f f  Im plem entation

I
( In -s e rv ic e  ed u ca tio n , m a te r ia l 
a c q u is i t io n ,  su p e rv is io n , e t c . )

(3) (Recommendation)
Curriculum  S tee rin g  Committee—

Elem ., J r .  H .S ., o r Sr. H.S. 
A

(2) (R eports and recommendations)
A
i
i
i

A ss is ted  by : 1
a. Local su p erv iso ry  s t a f f ;
b . O ffice  o f  Research and 

Development; and
c . O utside c o n su lta n ts—c o lle g e , 

county, s t a t e ,  e tc .
A
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TABLE 3-3 

ORGANIZATION CHART
School System B

TeachersTeachers

S uperin tenden t

D ire c to r
V o cationa l
Education

Board o f Education

A ss is ta n t 
S uperin tenden t 

(Children* s 
S erv ices)

A ss is ta n t 
S uperin tenden t 

( Secondary 
Schools)

A ss is ta n t
Superin tenden t

(E lem entary
Schools)

A ss is ta n t 
S uperin tendent 

(Community 
School S erv ice)

A ssoc ia te  S uperin tenden t 
(B usiness)

A ssoc ia te  S uperin tenden t 
( In s tru c t io n  and Personnel)
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W ith th e  excep tion  of an in s t r u c t io n a l  m a te r ia ls  d i r e c to r ,  a 

secondary v o c a tio n a l education  d ire c to r  and sev e ra l s p e c ia l  p ro je c t  

d i r e c to r s ,  th e re  were no a d d it io n a l  in s t r u c t io n a l  a d m in is tra tiv e  

pe rso n n el. The h igh  schools had departm ent chairmen and they  along 

w ith  t h e i r  re sp e c tiv e  p r in c ip a ls  were re sp o n sib le  fo r  much o f the  

curricu lum  p lan n in g . Suggestions fo r  curricu lum  change were p resen ted  

to  th e  a p p ro p ria te  departm ent or the  b u ild in g  p r in c ip a l .  I f  th e  sugges­

t io n s  w arranted fu r th e r  a c tio n  i t  was p resen ted  to  th e  b u ild in g  s te e r in g  

committee made up o f departm ent heads and th e  p r in c ip a l .  The 

b u ild in g  s t a f f  was surveyed on th e  suggested  change and i f  i t  recom­

mended fu r th e r  a c tio n  th e  D i s t r i c t  S tee rin g  Committee (p r in c ip a ls  and 

c e n tr a l  curricu lum  a d m in is tra to rs )  s tu d ied  i t  and ac ted  upon i t .  I f  

approved i t  went back fo r  a second read ing  by the  b u ild in g  s t a f f  and 

subsequently  was re tu rn e d  to  th e  D is t r i c t  S tee rin g  Committee and then  

sen t on to  th e  A ss is ta n t Superin tendent o f Secondary Schools whose 

approval p laced i t  on the  desk o f th e  S uperin tendent and then i t  was 

taken to  the  Board o f Education fo r  p o lic y  approval and even tual 

s t a f f  im plem entation. See Table 3-h.

School System C. —School System C was a much sm aller d i s t r i c t  than  

th e  two d esc rib ed  above. The S ta te  Equalized V aluation per p u p il a t  

th e  tim e of t h i s  s tudy  was n e a r ly  $ ll | ,0 0 0  w ith  a  le v y  o f 2 9 .7 0  m il ls  

in  e f f e c t .  One h ig h  sch o o l, a  m iddle school and seven elem entary 

b u ild in g s  housed a  s tu d en t body o f over 5200  s tu d en ts  w ith  a s t a f f  o f 

more than  200. B esides a  su p e rin ten d en t th e  c e n tra l  a d m in is tra tio n  

co n s is te d  o f an a s s i s ta n t  su p e rin ten d en t fo r  b u sin ess  and ano ther fo r  

in s t r u c t io n .  Table 3-5 i s  an o rg an iza tio n  c h a r t  o f th e  in s t r u c t io n a l  

and curricu lum  program and th e  personnel involved .
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TABLE 3~k

CURRICULUM CHANGE AND INSTRUCTIONAL 
IMHtOVEMENT

School System B

2nd Reading
S uperin tendent

A ppropriate

Department

Suggestions 

from 

Any Source

B uild ing

P r in c ip a l

B uilding

S tee rin g

Committee

Building

S ta f f

Elem. and 

Secondary 

S tee rin g  

Committees

A ss is ta n t

S uperin tenden t

Secondary

Education

s Superin tenden t

Board

o f

Education

STAFF 
»

IMPLEMENTATION

vnPO
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TABLE 3-5 

ORGANIZATION CHART
School System C

School D i s t r i c t  C itiz en s

C urriculum  Council .
• so’£r-£.»

Board o f Education

S uperin tenden t o f Schools - • ' S r o

P-T C oordinating Council

A s s is ta n t ’'S uperin tenden t fo r  In s tru c t io n A ss is ta n t S uperin tenden t fo r  Business

D ire c to r  of 
Guidance

Curriculum
Committee
Chairmen

D ire c to r  of 
Reading 

Development 
Programs

B uild ing  P r in c ip a ls

P ro fe ss io n a l
Personnel

L

vn.LU
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The K-12 co o rd in a tio n  was much in  evidence in  t h i s  school system.

A curricu lum  council had the  major r e s p o n s ib i l i ty  fo r  co o rd in a tin g  and 

u lt im a te ly  decid ing  upon a l l  curricu lum  and in s t r u c t io n a l  p roposals 

on an a l l - s c h o o l  b a s is  from k in d erg arten  th rough  high  school. The 

procedures fo r  curricu lum  change a re  o u tlin ed  in  the  fo llow ing  

paragraph and in  Table 3-6.

Curriculum  changes o r ig in a te d  in  the  a p p ro p ria te  cu rricu lum  study  

committee ( a l l  te a c h e rs  served on one o f many curricu lum  study  commit­

te e s )  . This group recommended th e  considered  change to  th e  Curriculum 

Council made up o f th e  f a c u l ty  chairmen o f th e  curricu lum  study 

com m ittees, a d m in is tra tiv e  personnel and a  s tu d en t re p re se n ta tiv e . 

Recommendations approved by th e  Curriculum Council went d i r e c t ly  to  

th e  Board o f Education fo r  a c tio n .

The ta b le  in  Appendix F shows th e  re la t io n s h ip s  among the  schools 

id e n t i f ie d  by th e  ju ro rs  and o ther school system s along s e v e ra l dimen­

s io n s , such as ta x  b ase , vo ted  m illa g e , s iz e  and p u p il-p ro fe ss io n a l 

employee r a t i o .

Arrangements fo r  th e  
School Examination

When a f i n a l  d e term ina tion  o f th e  th re e  school systems to  be 

used in  the  sample was made a  l e t t e r ’1" was sen t to  each o f the  th re e  

su p erin ten d en ts  o u tlin in g  th e  study  and th e  p a r t ic u la r  a s s is ta n c e  th a t  

h is  schools could give in  g a th e rin g  th e  d a ta .

A fte r  te n ta t iv e  approval fo r  an exam ination o f t h e i r  curricu lum  

development procedures was rece iv ed  from each d i s t r i c t  an ex ac t

lA copy of th e  l e t t e r  appears in  Appendix D.
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School System C

Suggestions

from

Anywhere

TABLE 3-6

CURRICULUM CHANGE AND INSTRUCTIONAL 
IMPROVEMENT

STAFF

IMPLEMENTATION
Board of

Education

Curriculum

Council
Study Committee

A ppropriate

Curriculum



appointment covering a period  of sev e ra l days was a rran g ed . The 

in v e s t ig a to r  then  made p ro v is io n s  f o r  t r a v e l in g  to  each school d i s t r i c t  

during th e  time arranged fo r  th e  a n a ly s is .  A comparable period  of 

time was a l lo t te d  to  each school d i s t r i c t  to  c o l le c t  d a ta . In  most 

cases th e  tim e spent was between two to  th re e  days. In  a l l  cases th e  

su p erin ten d en ts  were assu red  th a t  t h e i r  sch o o ls  were n o t being 

te s te d  b u t r a th e r  th a t  th e  l i s t  o f  c r i t e r i a  was being  assessed  w ith  

th e  school as a standard .

C o lle c tio n  o f the  Data 
and In stru m en ta tio n

With th e  use of th e  rev ised  c r i t e r i a ,  fo rm ulated  a f t e r  th e  ju r o r s ’ 

e v a lu a tio n s , d a ta  were c o lle c te d  f o r  th e  purpose o f determ ining  to  

what ex ten t th e  curriculum  development p rocedures in  each o f th re e  

school systems follow ed th e  c r i t e r i a .  The d a ta  were g a thered  by 

means of examining w r it te n  m a te r ia ls ,  in te rv iew in g  and q u estio n in g  

school personnel and observing committees and o th e r  groups in  a c tio n .

In  o rder to  m ain tain  co n sis ten cy  and u n ifo rm ity  in  th e  d a ta  g a th erin g  

an in te rv iew  schedule, an o b servation  gu ide , q u e s tio n n a ire s  and a 

l i s t  to  be used fo r  th e  exam ination o f  m a te r ia ls  was composed.

T r ia l  runs were performed using  th e  in s tru m en ts  w ith  a re p re se n ­

t a t iv e  from a lo c a l  school system , w ith  U n iv e rs ity  personnel and w ith  

co lleag u es  in  a Research Seminar and on an in d iv id u a l b a s is .  S evera l 

suggestions fo r  changes in  th e  in s tru m en ts  were made by  th ese  resou rce  

peop le , such as changing form at and rew ording q u e s tio n s . During the  

t r i a l  period  th e  in v e s t ig a to r  gained a d d it io n a l  s k i l l  in

^Copies o f th e  instrum en ts  appear in  th e  Appendix E.
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in te rv iew in g  w ith  th e  use o f an in te rv ie w  schedule and a  ta p e  re c o rd e r .

A ssis tan ce  and advice were a lso  secured  from th o se  involved  in  the

t r i a l  run  as to  th e  ty p es  o f m a te r ia ls  to  examine and a d d it io n a l  ways 

o f  g a th erin g  d a ta . I t  was a lso  p o ss ib le  from t h i s  experience to  

develop more r e a l i s t i c  tim e schedules fo r  th e  in te rv ie w s .

The same q u estio n s  were asked, th e  same ty p es  o f m a te r ia l were 

examined and s im ila r  observations were c a r r ie d  out i n  each school 

s i tu a t io n .  This was done by considering  fo r  each c r i t e r io n  th e  ty pes 

o f in fo rm atio n  th a t  could be secured to  determ ine th e  e x ten t o f i t s  

a tta in m en t in  any p a r t ic u la r  school system . G enera lly , th e  fo llow ing  

methods, re so u rce s  and m a te r ia ls  were used:

I .  Examination o f w r i t te n  m a te r ia ls ,  such as

A. Board o f education  p o lic ie s

B. Board o f educa tion  m inutes

C. Teachers* handbooks

D. Curriculum  m a te r ia ls

E. Committee re p o r ts  and m inutes

F. M iscellaneous b u l l e t in s ,  memos and re p o r ts  

I I .  In te rv iew s w ith  perso n n el, such as th e

A. S uperin tendent

B. A ss is ta n t S uperin tendent fo r  In s tru c t io n

C. Curriculum  d ire c to r

1). Department heads

E. P r in c ip a ls

F. Teachers
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H I .  O bservations of:

A. Curriculum  m eetings

B. F acu lty  m eetings

C. C lasses in  se ss io n

D. O v era ll atmosphere o f  the  school

IV. Q u estio n n a ires  completed by groups g iv ing  th e i r
p e rcep tio n s  o f the  cu rricu lum  development process

On each q u e s tio n n a ire , ob serv a tio n  gu ide, in te rv iew  schedule 

and exam ination form fo r  w r i t te n  m a te r ia ls  a seven -po in t sca le  was 

included  fo r each qu estio n  o r s tatem ent as w e ll as a space fo r  

w r it te n  commentary. The s c a le  v a r ie d  from "com pletely" to  "not a t  a l l "  

or from " to  a g re a t e x ten t"  to  "not a t  a l l "  or o th e r ap p ro p ria te  

l a b e l s .  This was an a ttem pt to  g ive a q u a n ti ta t iv e  ev a lu a tio n  fo r  

each c r i te r io n  examined.

Example: The fo llow ing  i s  taken  from the  instrum ent
"Examination o f  W ritten  M a te r ia ls ."  (Developed 
by th e  in v e s t ig a to r )

C r ite r io n  2 : Are ex p ec ta tio n s  and d u tie s  of
in d iv id u a ls  and committees appointed to  do 
cu rricu lum  work c le a r ly  s ta te d ?

C om pletely___ :___ :___ :___ :___ :___ :____ Not a t  a l l

On a l l  in s tru m en ts  completed by th e  in v e s t ig a to r ,  as soon as a judgment

could be made from a v a ila b le  evidence th e  s c a le  was marked.

P r io r  to  in te rv iew in g  or observ ing , an e f f o r t  was made to  secure 

w ritte n  m a te r ia ls  from each system  which made i t  p o ss ib le  to  g e t an 

overview o f th e  cu rricu lum  development program and an understanding 

o f th e  o rg a n iz a tio n a l c h a r t  and th e  va rio u s  a d m in is tra tiv e  p o s itio n s  

in  th e  c e n tr a l  o f f ic e ,  as w e ll a s  in  the  in d iv id u a l b u ild in g s .
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Throughout th e  school v i s i t  and du ring  th e  in te rv iew s and observations 

the  in v e s t ig a to r  ga thered  and reco rded  on th e  a p p ro p ria te  in strum en t 

m a te r ia ls  wherein p rocedures, p o l ic ie s  and o th e r s ta tem en ts  gave 

evidence o f th e  degree to  which re s p e c tiv e  c r i t e r i a  in  th e  s tudy  were 

opera ting  in  the  d i s t r i c t .  The type of d a ta  recorded  co n sis ted  of 

s ig n if ic a n t  sta tem en ts  or page and s e c tio n  number id e n t i f i c a t io n  from 

the  w r it te n  documents. The sev en -p o in t s c a le  d esc rib ed  above was 

used to  in d ic a te  th e  degree to  which in fo rm ation  from a p iece  o f

w r it te n  m a te r ia l evidenced a c r i t e r io n  o p era tin g  in  the  school system.

The questions asked in  th e  in te rv ie w  o f school personnel were 

worded in  a manner th a t  enabled th e  in v e s t ig a to r  to  ga in  evidence 

as to  w hether or n o t a c r i t e r io n  was follow ed in  the  schoo l. The d a ta

were recorded  on th e  in te rv ie w  schedule which co n s is te d  o f an

ap p ro p ria te  space fo r  reco rd in g  comments and s ta tem en ts  made by the  

respondent as w e ll as th e  sev en -p o in t sca le  f o r  a r a t in g  as described  

in  th e  example on th e  p reced ing  page. A tape reco rd in g  was made of 

th e  conference so th a t  s ta tem en ts  and commentary could be v e r i f ie d  

and stu d ied  l a t e r .  The in te rv ie w  tim e took from f o r ty  m inutes to  an 

hour o r more depending upon such f a c to r s  as th e  number o f questions 

asked and th e  w illin g n e ss  or a b i l i t y  of a person to  e la b o ra te  on an 

answer.

The observations took  s e v e ra l form s. In  some cases sm all c u rr ic u ­

lum m eetings were observed; a t  o th e r  tim es a f a c u l ty  m eeting or a 

la rg e  co o rd in a tin g  conm ittee was v i s i t e d .  "When such o b servations were 

made an ap p ro p ria te  o b serv a tio n  guide was used which focused on p e r­

t in e n t  a c tio n s , comments and procedures which gave f u r th e r  evidence
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fo r  examining th e  c r i t e r i a .  On th i s  observation  form were spaces to  

reco rd  re le v a n t s ta tem en ts o r a c tio n s  o f members o f committees as 

w e ll as th e  s c a lin g  p ro v is io n  used in  a l l  in s tru m en ts .

Q uestionnaires  were d is t r ib u te d  to  re le v a n t  sub-groups in  an 

e f f o r t  to  determ ine th e i r  p e rcep tio n s  of th e  cu rricu lum  development 

p rocess in  l in e  w ith  th e  tw en ty -fou r c r i t e r i a . ^  The q u e s tio n n a ire s  

c o n sis ted  o f sta tem en ts  to  which th e  respondents were asked to  r e a c t  

on the  seven -po in t sca le  d esc rib ed  above. The q u e s tio n n a ire s  were 

t a l l i e d  fo r  th e  group and an average of th e  responses was recorded . 

B uild ing  f a c u l t ie s  were asked to  respond and in  two cases  curricu lum  

committees th a t  were in  sess io n  during th e  v i s i t s  com pleted th e  

q u e s tio n n a ire .

In  each of th e  th re e  schools one person com pleted a response 

shee t which c o n s is ted  o f tw en ty -four s e v e n - in te rv a l s c a le s  la b e le d  on 

th e  l e f t  "com pletely" and on th e  r ig h t  "no t a t  a l l "  as was done on
p

th e  in s tru m en ts  p rev io u sly  d esc rib ed . One sc a le  r e la te d  to  each of 

th e  tw en ty -fou r c r i t e r i a  which the  school re p re se n ta tiv e  checked 

in d ic a tin g  h is  e s tim atio n  of th e  degree to  which th e  c r i t e r io n  was 

follow ed in  h is  school system.

Following each v i s i t  a l l  p e r t in e n t  d a ta  and m a te r ia ls  ga thered  

fo r  th a t  school were compiled by l i s t i n g  a l l  th e  evidence secured

•'•A copy of th e  q u es tio n n a ire  appears in  Appendix E.
2

The school system re p re se n ta tiv e s  were:
School A—A ss is ta n t Superin tenden t fo r  In s tru c t io n
School B—A ssocia te  S uperin tenden t fo r  In s tru c t io n  and Personnel
School C—S uperin tendent
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from in te rv ie w s , ob serv atio n s  and w r it te n  m a te r ia ls  on a sep a ra te  

form fo r  each c r i t e r io n .  This re p o r t  in c luded : 1) s tatem ents

expressed by persons in te rv ie w ed , 2 ) th e  in v e s t ig a to r 's  re a c tio n s  

during  o b se rv a tio n s , 3) e x ce rp ts  from w r i t te n  m a te r ia ls , U) th e  

completed r a t in g  th e  school re p re s e n ta t iv e  gave to  th e  c r i t e r i a  as 

follow ed in  h is  sch o o l, £) th e  num erical average o f th e  responses made 

by members o f th e  sub-groups com pleting q u es tio n n a ire s  and 6 ) the  

r e s u l t s  of the  s c a le s  checked by th e  in v e s t ig a to r  on each in te rv iew  

schedu le , o b serv a tio n  gu id e , e tc .

Development of th e  Model

A fte r  th e  d a ta  and f in d in g s  were considered  and th e  conclusions 

and recommendations w r i t te n ,  a  model fo r  curricu lum  development was 

form ulated . The model was th e  r e s u l t  of th e  accumulated experiences 

of th e  in v e s t ig a to r .  The development of the  model was p o ss ib le  only 

a f te r  a survey was conducted to  determ ine th e  presence o f the  c r i t e r i a .  

I t  was an attem pt to  d esc rib e  an a b s tra c tio n  or phenomenon, in  th i s  

case curricu lum  developm ent, in  an i l l u s t r a t i v e  manner The model 

was meant to  serve  as a guide or standard  f o r  schools to  fo llow  in  

analyzing  problems a r is in g  in  t h e i r  curricu lum  development p rocesses 

as w ell as a p ro to ty p e  fo r  school systems in te re s te d  in  b u ild in g  

e f fe c t iv e  procedures f o r  cu rricu lum  change.

Summary

In  t h i s  ch ap te r th e  methods and procedures used to  so lve the  

problem were d esc rib ed . A l i s t  o f tw en ty -fou r c r i t e r i a  were id e n t i f ie d
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from th e  l i t e r a t u r e  and v a lid a te d  by  a ju ry  o f curricu lum  ex p erts  fo r  

c r u c ia l i ty  and wording. The c r i t e r i a  were s tu d ie d  to  determ ine th e i r  

degree of acceptance in  schoo l system s in  Michigan noted fo r  e f fe c t iv e  

curriculum  development p ro ced u res . A ju ry  o f ex p e rts  knowledgeable 

about cu rricu lum  procedures in  M ichigan schoo ls helped f in d  th ree  

sample school d i s t r i c t s  fo r  th e  s tu d y . A s e t  o f  g u id e lin e s  was used 

in  the  s e le c t io n . A survey  to  determ ine th e  degree to  which each 

c r i te r io n  was o p e ra tin g  in  th e  exemplary school systems was c a r r ie d  out 

by th e  in v e s t ig a to r  du ring  extended v i s i t s  to  th e  th re e  d i s t r i c t s  

through in te rv ie w s , o b se rv a tio n s , q u e s tio n n a ire s  and exam inations of 

w ritte n  m a te r ia ls .  A ppropria te  in s tru m en ts  were developed to  c o lle c t  

a l l  p e r t in e n t  in fo rm atio n  using  a sev en -p o in t s c a le  fo r  every  question  

asked, fo r  each w r it te n  exam ination c a r r ie d  out and fo r  each observa­

t io n  made. This s c a le  was la b e le d  "com pletely" on the  l e f t  t o  "not 

a t  a l l "  on th e  r ig h t .  A "1" in d ic a te d  complete acceptance o f the  

c r i t e r i a  in  th e  school system  and a "7 " no acceptance a t  a l l .  The 

c o lle c te d  d a ta  were p u t on m aster forms re p o r tin g  p e r t in e n t  in f o r ­

mation in  com posite form f o r  each c r i t e r io n  in  th e  in d iv id u a l school 

system s.

A model was form ulated  a f t e r  a l l  d a ta  were c o lle c te d  and a l l  

f in d in g s , conclusions and recommendations were made.
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CHATTER IV

FINDINGS

The fin d in g s  o f t h i s  study a re  re p o rted  in  th re e  se c tio n s :

S ec tion  I —R esu lts  o f th e  c r i t e r i a  e v a lu a tio n  by a ju ry  
of ex p e rts

S ection  I I —R esu lts  of ev a lu a tio n  o f th e  c r i t e r i a  in  the  
school systems

S ection  I I I —R esu lts  o f a comparison between th e  ju r o r s ’ 
rankings and th e  c r i t e r i a  ra t in g s  fo llow ing 
th e  ev a lu a tio n  in  th e  school systems

S ection  I —R esu lts  o f th e  C r i te r ia  
E valuation  by a Ju ry  of E xperts

One of th e  purposes o f th e  s tudy  was to  id e n t i f y  c r i t e r i a  fo r  

curriculum  development t h a t  were c r u c ia l ,  observab le  and fu n c tio n a l. 

Because an id e n t i f i c a t io n  and a refinem ent o f a l i s t  o f c r i t e r i a  fo r  

curriculum  development was a purpose o f th e  study  th e  r e s u l t s  of the  

e v a lu a tio n  o f th e  c r i t e r i a  by ju ro rs  i s  considered  a fin d in g . The 

id e n t i f ic a t io n  o f the  c r i t e r i a  was accom plished by search ing  th e  

l i t e r a t u r e  in  an attem pt to  develop such a l i s t  from th e  ample number 

o f c r i t e r i a  th a t  are  pu t f o r th  by w r i te r s  in  the f i e l d .  From th i s  

exam ination o f th e  l i t e r a t u r e  tw en ty -fo u r c r i t e r i a  were id e n t i f i e d ,  

a nuiriber considered  to  be o f workable s iz e  fo r  t h i s  study .

This l i s t  was then  subm itted  to  th e  ju ry  o f s ix  curricu lum  

p ro fe sso rs  who were asked to  r a t e  each c r i t e r io n  accord ing  to  i t s

63
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c r u c ia l i ty  by using  a f iv e -p o in t  s c a le .1 The s ix  ju ro rs  

re tu rn e d  th e  l i s t s  along -with a  r a t in g  fo r  each c r i t e r io n  w ith  

a p p ro p ria te  comments and in  two cases w ith  suggested a d d itio n a l 

c r i t e r i a .  The ra t in g s  fo r  each c r i t e r io n  were t a l l i e d  and a mean 

tak en  which was considered , fo r  purposes o f t h i s  s tu d y , to  be a r a t in g  

in d ic a t iv e  o f th e  c r u c ia l i ty  o f th e  g u id e lin e s . See Table U -l.

TABLE h - l

RESULTS OF THE JURORS1 RANKING1 
AND THE MEAN FOR EACH CRITERION

C rite r io n
In d iv id u a l

Judges*
R atings

Mean C rite r io n
In d iv id u a l

Judges’
R atings

Mean

1) There i s  a 3) A dm in istra tive
sta tem en t o f 3 , 1, 2, exped ien ts a re 1 , 1 , 1 ,
philosophy. 3, 1 , 2 2 .0 provided. 1 , 1 , 1 1 .0

2) W ritten  in f o r ­ 6) School o rgan i­
m ation s ta t e s z a tio n  and
d ire c tio n s in s t r u c t io n a l
and /o r respon­ 2, 3 , 3, p a tte rn s  a re
s i b i l i t i e s  . 3 , 2, 3 2 .7 determ ined by 2 , 1 , 2,

the  curricu lum . 3 , 3, 2 2 .2
3) Curriculum

ta s k s  are 1 , 1 , 2, 7) There i s  a
understood. 3 , 3, h 2.3 c e n tr a l  c u rr ic u ­ if, 1 , 3,

lum coim iittee. 1 , 1 , 1 1.8
U) A planned

s tra te g y  i s  in 8) One person  i s
o p e ra tio n  fo r re sp o n sib le  fo r
curricu lum 1 , 1 , 1, co o rd ina ting
p lann ing . 1 , 1 , 2 1 .2 curricu lum  and 2 , 1 , 1,

- in s t r u c t io n . 1 , 1 , 2 1 .3

1S cale: 1—most c ru c ia l  i n  a l l  c a se s , 2—im p o rtan t, 3—d e s ira b le  
i n  most c a se s , no t a  m ust, 1 |~ le s s  d e s ira b le  th an  #3 and n o t n ecessa ry  
i n  most c a se s , should  no t be in c lu d ed .
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C rite r io n
In d iv id u a l
Judges’
R atin g s

Mean C rite r io n
In d iv id u a l

Judges'
R atings

Mean

9) Ind iv idualism 1 , 3 , 1 , 17) P rov ision  i s
i s  encouraged. 2 , 2 y 5 2.3 made fo r

studying  the 3 , 1 , 1 ,
10 ) Work o f cur­ le a r n e r s ’ needs. l , . l ,  1 1 .3

riculum  commit­
te e s  p ro g resses 2 » 2 , 1 , 18) Experim entation
ra p id ly . 2 , 3 , 2 2 .0 and a c tio n

re se a rc h  are Uj i j  i j
11) P roposals fo r employed. 2 , 1 , 1 1 .7

curricu lum
improvement 19) An e v a lu a tio n  i s
may emerge 2 , 1 , 1 , c a r r ie d  on of
from anywhere. 1 , 1 , 1 1 .2 curricu lum 2 , 1 , 1 ,

p lann ing . 1, 5 , 1 1 .8
12) C itiz en s  groups

are  encouraged 3 , 1 , 1 , 20) E ffe c tiv e  s ta tu s
to  p a r t ic ip a te . 1 , 1 , 1 1 .3 le a d e rs h ip  i s 2 . 1 , 1 ,

ev id en t. -2 , 5 , 1 2 .0
13) Board t r a n s ­

l a t e s  c u r r ic u ­ 21) Emergent le a d e r­
lum goals in to 1 , 1 , 1 , sh ip  i s 2 , 1 . 1 ,
p o l ic ie s . 2 , 5 i 2 2 .0 encouraged. 1 , 1 , 1 1 .2

Ik)  School s t a f f 22) P rov isions a re
designs and 2 , 1 , 1 , made fo r  p ro fe s ­ 3, 1. 1,
implements. 1 , 1 , 1 1 .2 s io n a l growth. 1 , 1 . 1 1 .3

15) A ll p ro fe ss io n a l 23) Curriculum
s t a f f  have an improvement i s
op p o rtu n ity  to viewed as a 2 , 1 , 1 ,
p a r t ic ip a te  in change. l ,  5 , l 1 .8
curriculum 2, 3 , 3,
p lan n in g . 3 , 3, 1 2 .5 2k) O b jectives a re

w r it te n  in
16) There i s  open 3,  2 » 1 , b eh av io ra l 3, 2 , 3,

communicati on. 1 , 1 , 1 1 .5 term s. U, 2 , k 3 .0
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Table U -l in d ic a te s  th a t  no mean of th e  c r i t e r io n  ra t in g s  o f the  

in d iv id u a l ju ro r s  was g re a te r  than  "3 . 0" ; in te rp re te d  on the  s c a le  as 

" d e s ira b le  in  most cases , b u t n o t a m ust."  A number g re a te r  than  

"3 . 0" re p re se n ts  on th e  s c a le  e i th e r  a c r i t e r io n  r a t in g  la b e led  "not 

n ecessa ry  in  most cases" (I4) o r "should  n o t be included" (5>). The 

c lo se r  th e  r a t in g  approaches "1 " th e  more c ru c ia l  th e  c r i t e r io n  i s  

considered . Ten c r i t e r i a  (nos. U, £ , 8 , 11, 12, l i t ,  16, 17, 21, 22) 

were ra te d  by th e  ju ro rs  as c lo se  to  "1 . 0 "; in te rp re te d  on th e  sca le  

as "most c ru c ia l  in  a l l  c a s e s ,"  and tw elve c r i t e r i a  (nos. 2 , 3 } 6 , 7»

9, 1 0 , 13 , 1 1 8 ,  19j 20, 23) rece iv ed  a  r a t in g  c lo se  to  "2 .0 " ; 

in te rp re te d  on th e  sca le  as " im p o rtan t."  No c r i t e r i a  were removed 

from th e  ta b le ;  a l l  ra t in g s  were in  th e  range "d e s ira b le  . . . " t o  

" . . . c ru c ia l  . . . " .  Some ju ro r s  gave a "f>" r a t in g ,  b u t comments 

u su a lly  in d ic a te d  th a t  a rew ording o f th e  s ta tem en t would have brought 

a lower v a lu e , one c lo se r  to  the  c r u c ia l  or im portan t range. G enerally , 

th e se  suggested re v is io n s  were made. The ju ro r s  agreed on an id e n t i ­

c a l  r a t in g  on only one c r i t e r io n .  A ll gave c r i t e r io n  a r a t in g  of 

"1 "; in te rp re te d  as "most c ru c ia l  in  a l l  c a s e s ."

The ju r o r s ’ comments fo r  each c r i t e r io n  were considered  and 

consequently  se v e ra l c r i t e r i a  were reworded and in  one case th e  order 

o f placement in  the  l i s t  was changed. Two o f th e  s ix  judges proposed 

a d d itio n a l c r i t e r i a  which should be in c lu d ed . They suggested th a t :

-C urriculum  o p p o rtu n itie s  should ad eq u a te ly  r e f l e c t  th e  aims 
o f th e  school.

-The curricu lum  should m ain ta in  ba lan ce  among a l l  g o a ls .
-The curriculum  should promote c o n tin u ity  o f experience .
- F le x ib i l i ty  in  th e  development o f  le a rn in g  o p p o rtu n itie s  

should be encouraged and u t i l i z e d .
-E ffe c t iv e  le a rn in g  experiences and needed re so u rces  should 
be employed.
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-The curricu lum  should ad eq uate ly  p rovide fo r  each le a rn e r .
-■When change i s  recommended what i s  to  be changed and th e  

o b je c tiv e s  to  be accom plished should be c le a r ly  understood 
and s ta te d  b e h a v io ra lly . And an ev a lu a tio n  o f th e  r e s u l t s  
should be c a re fu l ly  checked ou t.

The sp e c if ic  a d d itio n a l c r i t e r i a  suggested above were n o t added 

to  th e  l i s t  b u t were considered  im portan t and a p p ro p ria te  to  the  

study. The l i s t  of tw en ty -fou r s e le c te d  f o r  th i s  study  was n o t 

considered  to  be exhaustive  and a l im i t  was p laced  on the  number so 

th a t  a s tudy  of th e  c r i t e r i a  in  th e  school systems would be manageable.

The o r ig in a l  s e t  o f c r i t e r i a  and th e  rev ised  l i s t  are  compared 

in  Table l;-2 .

TABLE b-2

A COMPARISON OF THE ORIGINAL 
AND THE REVISED CRITERIA

O rig in a l C r i te r ia R evised C r i te r ia

1) There i s  a c le a r  s ta tem en t o f 
th e  philosophy o f th e  school.

2) W ritte n  in fo rm ation  i s  a v a i l ­
ab le  which c le a r ly  s ta t e s  th e  
ex p ec ta tio n s  and d u tie s  fo r  
in d iv id u a ls  and committees 
appointed to  do work in  
c u r r ic u la r  a re a s .

3) A planned s tra te g y  i s  in  
op era tio n  which e s ta b lis h e s  
a sequence o f s tep s  o r ta sk s  
as w e ll a s  a  time ta b le  fo r  
curricu lum  p lanning  and 
ev a lu a tio n  covering a l l  
a sp ec ts  from goals to  means 
fo r  im plem entation.

1) There i s  a c le a r  sta tem en t of 
th e  philosophy (m ission) o f  the 
schoo l.

2) W ritten  in fo rm ation  i s  a v a ila b le  
which c le a r ly  s ta t e s  th e  d i r e c ­
t io n s  an d /o r r e s p o n s ib i l i t i e s  
fo r  in d iv id u a ls  and committees 
appointed t o  do work in  c u rr ic u ­
l a r  a re a s .

3) The curricu lum  ta sk s  to  be done 
a re  understood by th e  re sp e c tiv e  
groups and com m ittees.
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O riginal C riter ia

U) A dm in is tra tiv e  ex p ed ien ts  fo r  
curricu lum  development a re  
p rov ided , such a s  re le a s e d  
tim e, p h y s ic a l f a c i l i t i e s ,  
ap p ro p ria te  m a te r ia ls ,  
c l e r i c a l  h e lp  and d is c r e ­
t io n a ry  funds.

5) School o rg a n iz a tio n  and i n ­
s t r u c t io n a l  p a t te rn s  and 
f a c i l i t i e s  a re  determ ined by 
th e  curricu lum  r a th e r  th an  
v ic e -v e rsa .

6) There i s  a  c e n tr a l  curricu lum  
committee f o r  th e  school 
d i s t r i c t  w hich c o n s is ts  of 
p ro fe s s io n a l re p re s e n ta t iv e s  
of every  school l e v e l  and 
which i s  re sp o n s ib le  fo r  
co o rd in a tin g  a l l  curricu lum  
development d e c is io n s .

7) One s p e c if ic  person  on th e  
c e n tr a l  a d m in is tra tiv e  s t a f f  
i s  re sp o n s ib le  f o r  coo rd in ­
a tin g  a l l  cu rricu lum  and 
in s t r u c t io n a l  p lann ing  and 
e v a lu a tio n .

8) In d iv id u a lism  i s  encouraged.
For example, l )  The in d iv id u a l 
school i s  co n sidered  th e  b a s ic  
o p e ra tio n a l and p lann ing  u n i t  
fo r  cu rricu lum  improvement.
The c e n tr a l  o f f ic e  may encour­
age and a id  th e  s t a f f  o f each 
b u ild in g  to  develop  curricu lum s 
adapted to  t h e i r  p a r t i c u la r  
community and p u p ils ,  2) 
In d iv id u a l te ac h in g  s ty le s  may 
a lso  be encouraged w ith in  th e  
framework o f  e s ta b lis h e d  
c r i t e r i a .

Revised C riteria

It) A planned s t r a te g y  i s  in  oper­
a tio n  fo r  curricu lum  planning 
which e s ta b lis h e s  a sequence of 
s tep s  o r ta sk s  as w e ll as a 
tim e ta b le  fo r  curricu lum  
planning and ev a lu a tio n  covering 
a l l  a sp e c ts  from g o als  to  means 
fo r  im plem entation.

£) A dm in istra tive  expedien ts fo r  
curricu lum  development a re  
provided , such as re le a se d  tim e, 
p h y sica l f a c i l i t i e s ,  ap p ro p ria te  
m a te r ia ls , c l e r i c a l  h e lp  and 
d is c re tio n a ry  funds.

6) School o rg an iza tio n  and in s t r u c ­
t io n a l  p a tte rn s  and f a c i l i t i e s  
are  determ ined by  th e  curricu lum  
r a th e r  than  v ic e -v e rsa .

7) There i s  a  c e n tr a l  curricu lum  
committee f o r  th e  school d i s t r i c t  
which c o n s is ts  o f p ro fe s s io n a l 
re p re se n ta tiv e s  o f every  school 
le v e l  and which i s  re sp o n sib le  
fo r  co o rd in a tin g  a l l  curriculum  
development d e c is io n s .

8) One s p e c if ic  person on th e  
c e n tr a l  a d m in is tra tiv e  s t a f f
i s  re sp o n sib le  fo r  co o rd in a tin g  
curriculum  and in s t r u c t io n a l  
p lanning and e v a lu a tio n .
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TABLE U-2—Continued

9) The curriculum  ta sk s  to  be 
done a re  c le a r ly  understood  
by the  groups and com m ittees 
assigned  such r e s p o n s ib i l i t ­
i e s .

10) The work of cu rricu lum  commit­
te e s  p ro g resses  r a p id ly  enough 
to  h e lp  a l l  p a r t ic ip a n ts  gain  
a sense o f achievem ent.

11) P rov isions a re  made f o r  con­
s id e r in g  p roposa ls  fo r  c u r r i ­
culum improvement which may 
emerge from anywhere in  th e  
school system or community.

12) C itiz en s  groups a re  encourag­
ed to  p a r t ic ip a te  in  the  
development o f goals  fo r  th e  
school curricu lum .

13) The board o f education  t r a n s ­
la t e s  th e  curricu lum  g o a ls  
in to  o p e ra tio n a l p o l ic ie s .

ill)  The school s t a f f  i s  re s p o n s i­
b le  fo r  th e  d esig n , develop­
ment, and im plem entation o f 
the  curricu lum .

15) P ro v isio n s  a re  made f o r  a l l  
p ro fe ss io n a l s t a f f  to  p a r t i c i ­
pate in  some c ap a c ity  in  
curriculum  development.

In d iv id u a lism  i s  encouraged.
For example, 1) The in d iv id u a l 
school i s  considered  the  b a s ic  
o p e ra tio n a l and planning  u n it  
f o r  cu rricu lum  improvement.
The c e n tr a l  o f f ic e  may encourage 
and a id  th e  s t a f f  of each b u i ld ­
ing  to  develop curricu lum s 
adapted to  t h e i r  p a r t ic u la r  com­
m unity and p u p ils , 2) In d iv id u a l 
teach in g  s ty le s  may a lso  be 
encouraged w ith in  th e  framework 
o f e s ta b lis h e d  c r i t e r i a .

10) The work of curricu lum  committees 
p ro g resses  r a p id ly  enough to  
h e lp  a l l  p a r t ic ip a n ts  gain  a 
sense o f achievem ent.

11) P rov isions a re  made fo r  co n sid e r­
ing p ro p o sa ls  fo r  curricu lum  
improvement which may emerge 
from anywhere in  the  school 
system  or community.

12) C itiz en s  groups a re  encouraged 
to  p a r t ic ip a te  in  the  develop­
ment o f goals  fo r  th e  school 
cu rricu lum .

13) The board  o f education  t r a n s ­
l a t e s  th e  curricu lum  goals  in to  
o p e ra tio n a l p o l ic ie s .

lU) The school s t a f f  i s  re sp o n s ib le  
fo r  th e  d e s ig n , developm ent, and 
im plem entation of th e  curricu lum .

15) P ro v isio n s  a re  made fo r  a l l  p ro­
fe s s io n a l  s t a f f  to  have an oppor­
tu n i ty  to  p a r t ic ip a te  in  some 
c a p a c ity  in  cu rricu lum  planning 
a t  a p p ro p ria te  p o in ts  in  th e  devel 
ofsnent a c t i v i t i e s .

O riginal C riteria Revised C riteria

9)
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TABLE lj.-2—Continued

O riginal C riteria

16) Open communication, both o ra l  
and w r i t t e n ,  p rov ides fo r  
re a c tio n s  from a l l  concerned 
groups and in d iv id u a ls .

17) P ro v is io n  i s  made fo r  study ing  
th e  le a r n e r s 1 needs as an 
in te g r a l  phase in  th e  improve­
ment o f curricu lum  and 
in s t ru c t io n .

18) Experim entation and a c tio n  
re se a rc h  a re  employed as 
in te g r a l  p a r ts  o f th e  c u r r i ­
culum improvement p ro cess .

19) An ev a lu a tio n  i s  c a r r ie d  on
to  determ ine th e  e ffe c tiv e n e s s  
o f  th e  curricu lum  p lann ing .

20) E ffe c tiv e  s ta tu s  le a d e rsh ip  
i s  ev id en t a t  a l l  le v e ls  o f 
curricu lum  developm ent. A 
le a d e r  i s  thought o f a s  one 
who moves th e  group under 
h is  r e s p o n s ib i l i ty  towards 
m utually  agreed upon g o a ls .

21) Buergent le a d e rsh ip  which 
helps to  c l a r i f y  goals  i s  
encouraged.

22) P rov isions a re  made f o r  p ro­
fe s s io n a l  growth o f s t a f f  
members th rough such a c t i v i ­
t i e s  as a ttendance  a t  lo c a l  
and n a tio n a l con ferences, 
school v i s i t s ,  th e  s tu d y  o f 
new m a te r ia ls  and in - s e rv ic e  
programs in  developing s k i l l s  
in  curricu lum  improvement.

Revised C riteria

16) Open communication, bo th  o ra l  
and w r i t te n ,  p rovides fo r  
re a c tio n s  from a l l  concerned 
groups and in d iv id u a ls .

17) P ro v is io n  i s  made fo r  studying  
th e  le a r n e r s 1 needs as an 
in te g r a l  phase in  th e  improve­
ment o f  curricu lum  and 
in s t r u c t io n .

18) Experim entation and a c tio n  
re se a rc h  a re  employed as 
in te g r a l  p a r ts  of th e  c u r r i ­
culum improvement p rocess.

19) An ev a lu a tio n  i s  c a r r ie d  on
to  determ ine th e  e ffe c tiv e n e s s  
o f th e  curricu lum  p lann ing .

20) E ffe c tiv e  s ta tu s  le a d e rsh ip  
i s  ev id en t a t  a l l  le v e ls  o f 
cu rricu lum  developm ent. A 
le a d e r  i s  thought o f as one 
who moves th e  group under h is  
r e s p o n s ib i l i ty  tow ards m utually  
agreed upon g o a ls .

21) Snergent le a d e rsh ip  which 
helps to  c l a r i f y  g oa ls  i s  
encouraged.

22) P ro v isio n s  a re  made fo r  pro­
fe s s io n a l  growth o f s t a f f  
members th rough such a c t i v i t i e s  
as a ttendance  a t  lo c a l  and 
n a tio n a l  con ferences, school 
v i s i t s ,  th e  study  o f new 
m a te r ia ls  and in - s e rv ic e  
programs in  developing s k i l l s  
in  cu rricu lum  improvement.
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O riginal C r iter ia

23) The school system  views
curricu lum  improvement as a 
change in  a t t i t u d e s ,  p e r­
c e p tio n s , v a lu e s , under­
stand ings and s k i l l s  o f the  
s t a f f  as w e ll as a  change in  
th e  ed u ca tio n a l program.

2l|) O b jectives f o r  th e  le a rn e r  
a re  w r i t te n  in  b e h av io ra l 
terms in  a l l  s u b je c t a re a s .

Revised C riteria

23) Curriculum improvement i s
viewed as. a change in  a t t i tu d e s ,  
p e rc e p tio n s , v a lu e s • under­
s tan d in g s  and s k i l l s  o f the 
s t a f f  as w ell as a change in  
th e  ed u ca tio n a l program.

2k) O b jectives fo r  the  le a r n e r  are  
w r it te n  in  b eh av io ra l term s in  
a l l  su b jec t a re a s .

Table U—2 compared th e  o r ig in a l  c r i t e r i a  th a t  were id e n t i f ie d  

from th e  l i t e r a t u r e  and s e n t to  th e  ju ro r s  w ith  c r i t e r i a  re f in e d  in  

accordance w ith  th e  ju r o r s ’ e v a lu a tio n s . This refinem ent was one 

purpose o f th e  s tudy . Grouping o f  th e  c r i t e r i a  in to  broad c a te g o r ie s  

was taken  in to  c o n s id e ra tio n  when o rgan izing  th e  o r ig in a l  l i s t  and 

consequently  re v is in g  th e  l i s t  a f t e r  th e  ju ro r s ’ ev a lu a tio n  n e c e s s i ta te d  

re p o s itio n in g  a few s ta tem en ts . In  se v e ra l cases (nos. 1 , U, 15, 23) 

a need fo r  c l a r i f i c a t i o n  or awkward wording caused some c r i t e r i a  to  

be re w r it te n . In  number 2 a change in  meaning seemed n ece ssa ry  a f t e r  

considering  th e  ju r o r s ' comments. T h ree-fou rth s o f th e  o r ig in a l  

l i s t  o f c r i t e r i a  were n o t re v is e d .

S ec tio n  I I —R esu lts  o f the  
C r i te r ia  E valuation  by School Systems

D ata were g a thered  during  th e  study in  each sample school system  

by search ing  w r i t te n  m a te r ia ls ,  in te rv iew in g  s ig n if ic a n t  persons in
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th e  curricu lum  p ro c e ss , observ ing  m eetings and by  ad m in is te rin g  

w r it te n  q u e s tio n n a ire s  to  th e  su p erin ten d en t o r to  h is  a s s i s ta n t  and 

in  some cases to  members o f  a  cu rricu lum  committee or to  a school 

b u ild in g  fa c u l ty . The d a ta  were recorded  on prepared  in strum en ts  in  

one or more form s. In  a l l  cases a  seven-po in t s c a le  was marked fo r  

each c r i t e r io n  being  t e s t e d  on th e  in s tru m en t. This r a t in g  was an 

in d ic a tio n , in  th e  judgment o f  th e  in v e s t ig a to r  or th e  respondent 

completing th e  q u e s tio n n a ire , o f  th e  degree to  which th e  c r i te r io n  was 

in  evidence i n  th e  sample school system . In  many cases a w r it te n  

statem ent was en te red  on th e  in s tru m en t in  an attem pt to  v e r i fy  to  

what e x ten t a  p a r t ic u la r  c r i t e r io n  was p ra c tic e d  in  th e  school system 

in  which th e  t e s t  was conducted.

Tables k -3 , h-k  and k-5  in d ic a te  th e  degree to  which th e  c r i t e r i a  

a re  follow ed in  each schoo l system . Column 2 on each ta b le  i s  the  

average of th e  r a t in g s  on a  sev en -p o in t s c a le  tak en  from th e  in te rv iew  

schedu les, o b se rv a tio n  c h e c k l is ts ,  w r i t te n  m a te r ia l exam ination sh ee ts  

and q u e s tio n n a ire s . Column 3 i s  a  judgment r a t in g  by the  in v e s t ig a to r .  

Each c r i t e r io n  r a t in g  by  th e  in v e s t ig a to r  was made a f t e r  review ing 

a l l  re le v a n t d a ta  p e r ta in in g  to  each c r i t e r io n  and considering  

evidence acq u ired  during  o b se rv a tio n s . Column it i s  a  judgment marked 

on a seven-po in t s c a le  b y  a school re p re s e n ta t iv e , e i th e r  a su p e rin ­

ten d en t o r a s s i s ta n t  su p e rin ten d e n t invo lved  in  curricu lum  and 

in s t ru c t io n .  Column 5 i s  th e  average o f Columns 2, 3 , and h and was 

considered  i n  t h i s  s tu d y  to  be an in d ic a t io n  o f th e  degree to  which 

a  c r i te r io n  was o p e ra tin g  in  th e  school system in  which th e  t e s t  

was conducted.
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TABLE k-3  

DEGREE TO WHICH THE CRITERIA WERE 

FOLLOWED IN SCHOOL SYSTEM A

(Seven p o in t s c a le :  1 = com pletely  to  7 = no t a t  a l l )

C r i te r ia

(1)
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e 1—I icti
O
0) COtxo
g-9a) -p
4  s  
(*)

1) There i s  a s ta tem en t of
philosophy. 1 . 0 1 2 1 .3

2) W ritten  in fo rm ation  s ta te s
d ire c t io n s  an d /o r re sp o n s i­
b i l i t i e s . 1 . 0 1 1 1 . 0

3) Curriculum  ta sk s  a re
understood. 1 . 6 2 2 1 .9

lr) A planned s tr a te g y  i s  in
op era tion  f o r  curriculum
plann ing . 1 .8 2 6 3 .3

5) A dm in istra tive  exped ien ts
a re  provided . 1 .3 2 3 2 . 1

6 ) School o rg an iza tio n  and
in s t r u c t io n a l  p a tte rn s
a re  determ ined by the
curricu lum . 1 .8 2 3 2 .3

7) There i s  a c e n tr a l
curricu lum  committee. 7 .0 7 7 7 .0

8 ) One person i s  re sp o n sib le
fo r  co o rd ina ting  c u rr ic u ­
lum and in s tru c t io n . 1 . 1 1 1 1 . 0

9) In d iv id u a lism  i s  encour­
aged. 1 . 6 1 1 1 .2

.0) Work o f curricu lum
committees p ro g resses
ra p id ly . 2.h 2 2 2 . 1

.1) P roposals f o r  curriculum
improvement may emerge
from anywhere. 1 . 0 1 2 1 .3
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C r i te r ia

(1 )
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12) C itiz en s  groups a re
encouraged to  p a r t i c ip a te . 2 .3 3 h 3 .1

13) Board t r a n s la t e s  c u r r ic u ­
lum g o als  in to  p o l ic ie s . 1 .3 2 2 1 . 8

Ill) School s t a f f  d esig n s  and
im plem ents. 1 . 0 1 1 1 . 0

15>) A ll p ro fe s s io n a l s t a f f
have an o p p o rtu n ity  to
p a r t ic ip a te  in  c u rr ic u ­
lum p lan n in g . 1 . 0 1 1 1 . 0

16) There i s  open communication 1 .3 2 2 1 . 8
17) P ro v isio n  i s  made fo r

studying  th e  le a r n e r s ’
needs. 1 . 6 2 2 1 .9

18) Experim entation and a c tio n
re sea rc h  a re  employed. 1 .3 2 2 1 . 8

19) An ev a lu a tio n  i s  c a r r ie d  on
o f curricu lum  p lann ing . 1 . 2 2 3 2 . 1

20) E ffe c tiv e  s ta tu s  le a d e r ­
sh ip  i s  e v id en t. 1 . 1 1 1 1 . 0

21 ) Energent le a d e rsh ip  i s
encouraged. 1 .7 1 1 1 . 2

22) p ro v is io n s  a re  made fo r
p ro fe s s io n a l growth. 1 . 2 1 2 l .U

23) Curriculum  improvement
i s  viewed as  a change. 1 .3 1 1 1 . 1

21;) O b jectives a re  w r i t te n
in  b e h av io ra l te rm s. 1 . 6 3 2 2 .2

The r e s u l t s  o f th e  c r i t e r i a  ev a lu a tio n  in  School System a a re

d isp lay ed  above on Table U-3. The seven-po in t s c a le  used to  r a te  the  

e x te n t of a c r i t e r io n ’ s p resence v a rie d  from "1" —"com pletely" to  "7"— 

"not a t  a l l . "  Only one c r i t e r io n ,  number 7> rece iv ed  an average ra t in g
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o f "7 , 11 in te r p r e te d  as "no t a t  a l l . 11 There i s  no c e n tr a l  cu rricu lum  

co o rd in a tin g  committee o p e ra tin g  in  t h i s  school d i s t r i c t ,  consequently  

th e  r a t in g  "n o t a t  a l l . "  In  s e v e ra l o th e r cases (nos. 2, 8 , l i t ,  15,

20) th e  o p p o site  end o f  th e  s c a le ,  number 1 —"com pletely" was re p o rted  

as th e  mean r a t in g  in  Column 5 . Most o f the  c r i t e r i a  received  a mean 

r a t in g  in  Column 5> Table U-3, of le s s  th an  " 2 .5 ."  which n ea rs  the  

"com pletely" ra n g e , in d ic a t in g  th a t  more than tw enty o f the  tw enty- 

fo u r c r i t e r i a  were s tro n g ly  in  evidence in  School System A.

TABLE k-h

DEGREE TO WHICH THE CRITERIA WERE 
FOLLOWED IN SCHOOL SYSTM B

(S even-po in t s c a le :  1 = com pletely  to  7 = n o t a t  a l l )

C r i t e r i a

(1 )

A
ve

ra
ge

 
ra

ti
n

g
 

 ̂
of 

co
ll

ec
te

d
 

3 
da

ta
 

fr
om

 
in

st
ru

m
en

ts

R
at

in
g 

by
 

dT
 

p
ri

n
ci

p
al

 
in

v
es

ti
g

at
o

r

R
at

in
g 

by
 

sc
ho

ol
 

w 
re

p
re

se
n

ta
ti

v
e

q
 

A
ve

ra
ge

 
of 

a
ll

 
—

' 
ra

ti
n

g
s

1) There i s  a s ta tem en t o f
philosophy. 1 . 0 1 h 2 . 0

2) W ritten  in fo rm atio n  s t a t e s
d ire c t io n s  an d /o r re sp o n s i­
b i l i t i e s  . 3 .0 2 3 2.7

3) Curriculum  ta sk s  a re  under­
stood. 2 . 0 3 3 2.7

k) A planned s t r a te g y  i s  in
o p era tio n  f o r  curricu lum
plann ing . 1 . 0 2 k 2 .3

5) A d m in is tra tiv e  exped ien ts
a re  p rovided . 1 . 6 2 2 1 .9

6 ) School o rg a n iz a tio n  and in ­
s t r u c t io n a l  p a t te rn s  a re
determ ined by  th e  curricu lum 1 .8 2 2 1 .9
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C r i te r ia
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7) There i s  a c e n tr a l  c u r r ic u ­
lum committee. 7 .0 7 7 7-0

8 ) One person i s  re sp o n sib le
fo r  co o rd in a tin g  curricu lum
and in s tru c t io n . 2 . 6 if h 3 .5

9) In d iv idualism  i s  encouraged. 1 .2 2 2 1 .8
10) Work o f curriculum  commit­

te e s  p rog resses ra p id ly . 3 .7 3 3 3 .2
11) P roposals fo r  curricu lum

improvement may emerge
from anywhere. 1 .3 2 U 2 . if

12) C itiz en s  groups a re  encour­
aged to  p a r t ic ip a te . 2 . 0 3 h 3 .0

13) Board t r a n s la t e s  curricu lum
goals  in to  p o l ic ie s . 1 .7 2 3 2 .2

lif) School s t a f f  designs and
implements. 1 . 0 1 2 1 .3

15) A ll p ro fe s s io n a l s t a f f  have
an o p p o rtu n ity  to  p a r t i c i ­
p a te  in  curricu lum  p lan n in g . 1 . 1 1 2 l . i f

16) There i s  open communication. 2 . 2 3 3 2.7
17) P rov ision  i s  made fo r

studying  th e  le a r n e r s '
needs. 2 . 0 3 5 3.3

1 8 ) Experim entation and a c tio n
re se a rc h  a re  employed. 2 . 0 3 5 3.0

19 ) An ev a lu a tio n  i s  c a r r ie d  on
of curriculum  p lann ing . 6 . 0 3 3 if. 0

20) E ffe c tiv e  s ta tu s  le a d e rsh ip
i s  ev id en t. 1 .5 2 1 1 .5

21) Bnergent le a d e rsh ip  i s
encouraged. 2 . 6 2 2 2 .2

22) P rov isions a re  made f o r
p ro fe ss io n a l growth. 1 .8 1 1 1 .3

23) Curriculum improvement i s
viewed as a change. 1 .3 2 1 l . i f

2k) O b jectives are  w r i t te n  in
b eh av io ra l term s. 3 .1 3 1 2 . if
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Table U—U re p re se n ts  th e  r e s u l t s  of the  t e s t  of the  c r i t e r i a  in  

School System B. As in  School System A. c r i te r io n  7 which d iscu sses  

the  c e n tra l  curricu lum  committee i s  ra te d  as "7 ."  There was no c e n tr a l  

committee fo r  curricu lum  in  th i s  d i s t r i c t  e i th e r .  No c r i t e r i a  received  

a mean r a t in g s  of " I"  which i s  in te rp re te d  as "com plete ly ."  Pburteen 

c r i t e r i a  had mean r a t in g s  of le s s  th an  "2 . 3 " which approaches th e  

"com pletely" range on th e  sev en -po in t sca le  (nos. 7, 8 , 1 9 ). In  

School System B tw enty-one c r i t e r i a  were ra te d  in  Column 3 o f Table 

U-li on th e  h a l f  of th e  sc a le  which approached complete acceptance 

ran g e , "3 .5 ” o r b e t te r .  There i s  a d iscrepancy  between Column U, 

which re p o r ts  th e  r a t in g  o f the  school re p re s e n ta t iv e s , and th e  o th er 

ra t in g s  in  Columns 2 and 3. In  most cases th e  r a t in g  in  Column U i s  

l e s s  than in  th e  o ther columns. This could be accounted fo r  by 

d if fe re n c e s  in  th e  in te r p r e ta t io n  o f th e  c r i t e r i a  or the  sca le  and 

d iffe re n c e s  in  p e rcep tio n s  as to  the  degree to  which a p a r t ic u la r  

c r i te r io n  i s  p ra c tic e d .

The r e s u l t s  of th e  c r i t e r i a  t e s t  in  School System C a re  re p o rted  

in  Table H-3. Only one c r i t e r io n  received  an average r a t in g  l i s t e d  

in  Column 3 g re a te r  than  "3>5," th e  m idpoint on the  s c a le . C r ite r io n  

19 concerned w ith  program ev a lu a tio n  had an average r a t in g  of "3 . 7 ."

Two c r i t e r i a  (nos. 7 > 8 ) rece iv ed  an average r a t in g  o f "1 ,"  in te rp re te d  

as "com plete ly ."  Seventeen o f th e  tw en ty -fou r c r i t e r i a  were ra te d  

le s s  than  "2 . 5 ,"  which n ears  th e  "com pletely" range on th e  s c a le , 

in d ic a tin g  th a t  th e se  seventeen c r i t e r i a  were follow ed in  School 

System C to  a g re a t e x te n t.

The d a ta  were fu r th e r  analyzed fo r  each c r i t e r io n  by making a 

comparison o f i t s  degree o f presence in  each school system and then
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TABLE U-£

DEGREE TO WH I C H  THE CRITERIA WERE 
FOLLOWED IN SCHOOL S Y S T M  C

(Seven p o in t sc a le : 1 = com pletely  to  7 a n o t a t  a l l )
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l )  There i s  a s ta tem en t o f
ph ilosophy . 1 . 0 1 2 1 .3

2) W ritten  in fo rm atio n  s t a t e s
d ire c t io n s  an d /o r re sp o n s i­
b i l i t i e s  . 1 .5 1 2 1 .5

3) Curriculum  ta sk s  a re  under­
stood . 1 .7 2 2 1 .9

Ij.) A planned s t r a te g y  i s  in
o p e ra tio n  f o r  curricu lum
p la n n in g . 3 .3 2 3 2 .8

3) A d m in is tra tiv e  exped ien ts
a re  p rov ided . 1 . 8 3 3 2 . 6

6 ) School o rg a n iz a tio n  and
in s t r u c t io n a l  p a t te rn s  a re
determ ined by th e  c u rr ic u ­
lum. 2 .6 2 2 2 . 2

7) There i s  a  c e n tr a l  c u r r ic u ­
lum committee. 1 . 1 1 1 1 . 0

8 ) One person  i s  re sp o n sib le
fo r  co o rd in a tin g  cu rricu lum
and in s t r u c t io n . 1 . 0 1 1 1 . 0

9) In d iv id u a lism  i s  encouraged. 1 .7 1 1 1 . 2
LO) Work o f  cu rricu lu m  commit­

te e s  p ro g re sse s  ra p id ly . 2 .8 3 3 2.9
Ll) P roposals  fo r  cu rricu lum

improvement may emerge
from anywhere. 2 .3 1 2 1 . 8

L2) C itiz e n s  groups a re  encour­
aged to  p a r t i c ip a te . 3 .5 3 k 3 .5
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13) Board t r a n s la te s  cu rricu lum
g o als  in to  p o l ic ie s . 1 .3 2 3 2 . 1

ill)  School s t a f f  desig n s and
im plem ents. 1 . 0 1 2 1 .3

1^) A ll p ro fe s s io n a l s t a f f  have
an o p p o rtu n ity  to  p a r t i c i ­
pate  in  curricu lum  p lann ing . 1 .2 1 1 1 .1

16) There i s  open communication. 1 .7 1 1 1 . 2
17) P rov ision  i s  made fo r

studying the  le a r n e r s ’
needs. 2 .5 2 2 2 .2

18) Experim entation and a c tio n
re sea rc h  a re  employed. 2 . if 3 5 3.5

19) An ev a lu a tio n  i s  c a r r ie d  on
of curricu lum  p lan n in g . 3 .0 h k 3 .7

20) E ffe c tiv e  s ta tu s  le a d e rsh ip
i s  ev id en t. 1 . 6 2 3 2 .2

21) Emergent le a d e rs h ip  i s
encouraged. 1 .9 1 2 1 . 6

22) P rov isions a re  made fo r
p ro fe s s io n a l growth. 1 . 2 1 2 l . k

23) Curriculum improvement i s
viewed as a change. 1 .7 2 1 1 . 6

2l|) O b jectives a re  w r i t te n  in
b eh av io ra l term s. 2 . 6 3 3 2 .9

a r r iv in g  a t  an average r a t in g  fo r  th e  th re e  school d i s t r i c t s  combined. 

Table U-6 p re sen ts  fo r  each c r i t e r io n  i t s  o v e ra ll  r a t in g  f o r  each 

school system  taken from Column 5> Tables U -3. U—U and U-5- The l a s t  

column in  Table i|-6  shows th e  composite r a t in g s ,  which a re  averages o f 

th e  th re e  o v e ra ll  r a t in g s  from th e  schoo ls , considered  in  th e  study  to
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be an in d ic a tio n  o f th e  degree to  which each c r i t e r io n  i s  p ra c tic e d  in  

school system s no ted  fo r  e f f e c t iv e  curricu lum  development p rocedures. 

Included in  Table I4.—6 a re  comments p e r t in e n t  to  each c r i t e r io n .

These comments r e f l e c t  evidence secured in  in te rv ie w s , during  

o b serv a tio n s , in  q u e s tio n n a ire s  and from w r it te n  documents. This 

p a r t  o f th e  ta b le  i s  in tended  to  support th e  r a t in g  given each c r i te r io n  

and a lso  to  re p o r t  o th e r r e le v a n t  d a ta  ga thered  in  th e  study.

In  Table I4-6 each c r i t e r io n  was analyzed fo r  i t s  degree of 

acceptance in  each of th e  th re e  school system s. The degree of 

acceptance was a ranking  number from th e  sev en -po in t s c a le  on which 

"1 " on th e  l e f t  of th e  s c a le  i s  in te rp re te d  as "com pletely" and "7" 

on the  r ig h t  i s  in te rp re te d  "not a t  a l l . "  These in d iv id u a l rank ings 

were then  averaged to  g ive a mean, in te rp re te d  in  th i s  s tudy  to  be 

an in d ic a t io n  o f  th e  e x te n t to  which each of th e  c r i t e r i a  i s  p ra c tic e d  

in  school system s s e le c te d  by a ju ry  of ex p erts  as having e f fe c t iv e  

curricu lum  development procedures.

Tw enty-three o f th e  tw en ty -fou r c r i t e r i a  had a mean r a t in g  of 

"3 . 3" o r l e s s  on th e  sev en -p o in t s c a le , which i s  n e a re r  th e  "com pletely" 

range than the  "not a t  a l l "  a re a . The one c r i t e r io n  th a t  was ra te d  

h igher th an  "3.3" was number 5 , which s ta t e s :  "There i s  a c e n tr a l

curriculum  committee f o r  th e  school d i s t r i c t  which c o n s is ts  of 

p ro fe s s io n a l re p re s e n ta t iv e s  of every  school le v e l  and which i s  

re sp o n sib le  fo r  co o rd in a tin g  a l l  cu rricu lum  development d e c is io n s ."

This c r i t e r io n  rece iv ed  an average ra t in g  of "3 ."  School Systems A 

and B d id  n o t have such a com m ittee, hence a  r a t in g  o f "7" was given 

to  bo th  system s. School System C had an a c tiv e  c e n tr a l  curricu lum  

co o rd in a tin g  committee and consequently  rece iv ed  a  "1 ."
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TABLE U-6

DEGREE TO WHICH EACH CRITERION WAS FOLLOWED 
IN THE THREE SCHOOL SYSTEMS COMBINED 

(S even-point s c a le : 1  =■ com pletely  to  7 "  n o t a t  a l l )

School System A School System B School System C

Average o f 
r a t in g s  from 

a l l  th re e  
school systems 

f o r  th i s  
c r i te r io n

C rite r io n 1 . There i s  a  c le a r  s tatem ent o f th e  ph ilosophy  (m ission) o f the  schoo l.

Average r a t in g  
from Column 5 , 
Tables k -3 ,
It—U and k-5

1 .3 2 . 0 1.3 1 .5

A summary of 
supporting  
evidence 
found fo r  
t h i s  c r i te r io n

In  se v e ra l p iece s  o f 
w r i t te n  m a te r ia l a 
philosophy was s ta te d .
I t  was c a l le d  "Guid­
in g  P r in c ip le s  o f 
E ducational Philosophy" 
and "S tatem ent o f Educa­
t io n a l  P h ilosophy ."

In  a number o f  w r it te n  
m a te r ia ls  a philosophy 
or m ission o f  th e  
school was s ta te d .

There was a c le a r ly  
worded ph ilosophy in  
th e  Board o f  Education 
p o l ic ie s  and re g u la ­
t io n s . The Superin­
te n d en t, du ring  th e  
in te rv ie w , quoted th e  
ph ilosophy when a ttem ­
p tin g  to  make a p o in t 
about o th e r  c r i t e r i a  
q u e s tio n s .

In  a l l  th re e  school 
systems a w r i t te n  p h i l ­
osophy was found. I t  
was r e a d i ly  a c c e ss ib le  
in  each case and school 
personnel were aware o f 
i t s  e x is te n c e .

co
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TABLE U-6—Continued

Average o f
r a t in g s  from

School System A School System B School System C a l l  th re e  
school systems 

f o r  t h i s  
c r i t e r io n

C r i te r io n  2 . W ritte n  in fo rm atio n  i s  a v a ila b le  which c le a r ly  s t a t e s  th e  d ire c t io n s  and /o r r e s p o n s ib i l i t i e s  
fo r  in d iv id u a ls  and committees appoin ted  to  do work i n  c u r r ic u la r  a re a s .

Average r a t in g  
from Column 5 , 
T ab les U-3*
U-U and U- 5

1 . 0 2.7 1 .5

In  two documents i n  
p a r t i c u la r ,  th e  M aster

A sh o r t s e c tio n  i n  th e  
C o n trac t and P o licy

M ate ria l i n  Board of 
Education p o l ic ie s

A summary of 
supporting  
evidence 
found fo r  
t h i s  c r i t e r io n

C o n trac t and p repared  
re so u rce  m a te r ia l f o r  
s p e c ia l  com m ittees, 
w r i t te n  in fo rm atio n  
r e l a t iv e  to  in d iv id u a l 
and committee respon ­
s i b i l i t i e s  was found.

Handbook fo r  Teacher 
Personnel d iscu ssed  
cu rricu lum  development 
p rocedu res. O ther 
evidence was found in  
m iscellaneous papers 
by  b u ild in g  o r d i s ­
t r ib u te d  from th e  
c e n tr a l  o f f ic e .

o u tlin e s  re sp o n s i­
b i l i t i e s  o f in d iv id u a ls  
and committees f o r  
cu rricu lum  work.

1 .7

M a te ria l was a v a ila b le  
in  a l l  th re e  school 
system s to  some ex­
t e n t  which d esc rib ed  
d u tie s  and re sp o n s i­
b i l i t i e s  f o r  persons 
invo lved  i n  c u r r ic u ­
lum work. This 
m a te r ia l was n o t ex­
te n s iv e  and some 
personnel were aware 
o f i t s  e x is te n c e .

co
ro
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TABLE l |-6—Continued

School System A School System B School System C

Average of 
r a t in g s  from 

a l l  th re e  
school systems 

fo r  t h i s  
c r i t e r io n

C r ite r io n  3. The cu rricu lum  ta sk s to  be done a re  understood by th e  re s p e c tiv e  groups and com m ittees.

Average ra t in g  
from Column 5>, 
T ables b -3 }
I4.-I4. and h~B

1 .9 2.7 1 .9 2.2

A summary of 
supporting  
evidence 
found fo r  
t h i s  c r i t e r io n

Evidence secured  from 
se v e ra l persons and 
committees in d ic a te d  a 
good degree o f accep­
tan ce  o f t h i s  c r i t e r i a  
by th i s  school system.

Department heads in  one 
h igh  school evidenced a 
good understand ing  of 
th e  ta sk s  to  be done 
by th e i r  groups.

A survey o f th e  mem­
b e rs  o f th e  curricu lum  
co u n c il showed th a t  
most f e l t  th ey  under­
stood th e  ta sk s  to  be 
done.

G enera lly  personnel su r­
veyed in  the  th re e  
school system s evidenced 
an understand ing  o f 
t h e i r  ta sk s  and d u tie s  
in  the  curricu lum  a re a .

C rite r io n  ir. A planned s tr a te g y  i s  in  o p e ra tio n  fo r  cu rricu lum  p lann ing  which e s ta b lis h e s  a sequence of 
s te p s  or ta sk s  as w e ll as a  tim e ta b le  fo r  curricu lum  p lanning  and ev a lu a tio n  covering  a l l  
a sp e c ts  from goals  to  means f o r  im plem entation.

Average r a t in g  
from Column 
Tables U-3»
J4.-J4 and U-5

3 .3 2 .3 2.8 2.8
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TABLE U—6—Continued

School System A School System B School System C

Average o f 
r a t in g s  from 

a l l  th re e  
school systems 

fo r  t h i s  
c r i t e r io n

A summary o f 
supporting  
evidence 
found f o r  
t h i s  c r i t e r io n

S evera l persons s ig n i ­
f i c a n t ly  involved  in  
th e  cu rricu lum  planning  
denoted th a t  a  s t r a te g y  
was i n  o p e ra tio n  
although  i t  was no t 
w r i t t e n .  During an 
o b serv a tio n  o f a 
cu rricu lum  committee 
i t  appeared a t  s e v e ra l 
p o in ts  t h a t  a  planned 
s t r a te g y  was o p e ra tin g  
and th a t  i t  was under­
stood by  th e  members.

In te rv iew s w ith  admin­
i s t r a t i v e  s t a f f  ev id ­
enced th a t  a  planned 
s t r a te g y  was in  oper­
a tio n  f o r  curricu lum  
p lann ing . The sequence 
o f  s te p s  and ta sk s  were 
i n  w r it in g .

The p r in c ip a ls ,  cen­
t r a l  o f f ic e  s t a f f  and 
a  te ac h e r t e s t i f i e d  
th a t  a  planned s tr a te g y  
i s  in  o p e ra tio n  fo r  
curricu lum  p lann ing . 
This was a lso  s ta te d  
i n  th e  M aster Con­
t r a c t .  An observa­
t io n  made o f th e  
curricu lum  co u n cil 
a lso  in d ic a te d  a 
s tra te g y .

W ritten  m a te r ia ls  in d i ­
ca tin g  a  planned 
s t r a te g y  e x is te d  to  a  
l im ite d  e x te n t i n  the  
th re e  school system s.
I n  each case th e  
persons in te rv iew ed  
suggested th a t  one 
e x is te d  and was known 
to  some s t a f f  members 
b u t th e  t o t a l  s t r a te g y  
was n o t i n  w r i t in g .

C r i te r io n  f>. A d m in is tra tiv e  exped ien ts fo r  cu rricu lum  development a re  p rov ided , such as re le a se d  tim e , 
p h y s ica l f a c i l i t i e s ,  ap p ro p ria te  m a te r ia ls ,  c l e r i c a l  h e lp  and d is c re t io n a ry  funds.

Average r a t in g
from Column 5 , 2 . 1 1 .9 2 . 6 2 .2
Tables h-3,
li-U and U-5
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TABLE U-6—Continued

School System. A School System B School System C

Average o f 
r a t in g s  from 

a l l  th re e  
school systems 

fo r  t h i s  
c r i t e r io n

A summary o f 
supporting  
evidence 
found f o r  
t h i s  c r i t e r io n

A d m in is tra tiv e  expedi­
e n ts  were w e ll docu­
mented. Board o f Edu­
c a tio n  p o l ic ie s  s ta te d  
th e  ex p ed ien ts  to  be 
p rov ided . The budget 
a llo c a te d  funds fo r  
s e v e ra l  o f  th e  examples 
s ta te d  i n  t h i s  c r i t e r ­
io n . A te a c h e r  and 
se v e ra l a d m in is tra to rs  
suggested  s e v e ra l  exam­
p le s  o f  a d m in is tra tiv e  
exped ien t p ro v is io n s . 
During an o b serv a tio n  
o f a  curricu lum  coranit- 
te e  s e v e ra l remarks 
were made about expedi­
e n ts ,  e s p e c ia l ly  r e ­
le a se d  tim e and budge­
t a r y  funds. New b u ild ­
in g s  and rem odeling 
p ro je c ts  provided 
p h y s ica l f a c i l i t i e s  fo r  
cu rricu lum  development 
i n  t h e i r  p la n s .

The re le a s e d  tim e a v a i l ­
ab le  f o r  curricu lum  
p lanning  was apparen t 
in  s e v e ra l  ways. A ll 
o f th e  a d m in is tra to rs  
q uestioned  a t t e s te d  to  
th e  f a c t  th a t  most o f 
th e  exped ien ts  su g g es t­
ed i n  t h i s  c r i t e r io n  
a re  p rov ided . C le r ic a l  
h e lp  f o r  curricu lum  
work seemed to  be one 
exped ien t which was n o t 
r e a d i ly  a v a ila b le . I t  
was s ta te d  th a t  many o f 
th e  p ro v is io n s  f o r  cu r­
ricu lum  planning  a re  
p a r t  o f a  t r a d i t io n  
e s ta b lis h e d  by  a c u r r i ­
culum d ir e c to r  in  th e  
system  a number o f 
years  ago. R iy s ica l 
f a c i l i t i e s  f o r  c u r r ic u ­
lum have re c e n tly  been 
an in te g r a l  p a r t  o f 
most new b u ild in g s .

The M aster C ontract 
o u tlin e d  p ro v is io n s  
t h a t  a re  made f o r  r e ­
le a se d  tim e o f s e v e ra l 
ty p e s . The budget had 
a  few a llo tm en ts  fo r  
re le a se d  tim e monies 
and curricu lum  m ate­
r i a l s .  No s p e c ia l  
p ro v is io n s  a re  made 
f o r  c l e r i c a l  a s s i s t ­
ance, a lthough  accord­
in g  to  th e  su p e rin ­
te n d en t curricu lum  
chairmen have 
reco u rse  to  th e  
b u ild in g  s e c re ta ry .
In  no case were 
p h y s ica l f a c i l i t i e s  
f o r  curricu lum  
p lanning  in d ic a te d .

In  a l l  th re e  school 
systems most adm inis­
t r a t iv e  exped ien ts  were 
provided. R eleased tim e 
was provided fo r  q u ite  
adequate ly  i n  s e v e ra l 
forms in  th e  th re e  
d i s t r i c t s .  Less 
freq u en t were pro­
v is io n s  f o r  s e c r e ta r ia l  
h e lp  and p h y s ica l 
f a c i l i t i e s  f o r  c u r r i ­
culum developm ent.
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TABLE U-6—Continued

School System A School System B School System C

Average of 
ra t in g s  from 

a l l  th re e  
school systems

fo r  t h i s  
c r i t e r io n

C rite r io n  6 . School o rg an iza tio n  and in s t r u c t io n a l  p a t te rn s  and f a c i l i t i e s  a re  determ ined by the  
curricu lum  r a th e r  than  v ic e -v e rsa .

Average r a t in g  
from Column 
Tables U-3, 
k-h  and h-S

2 .3 1 .9 2 .2 2 . 1

A summary o f 
supporting  
evidence 
found f o r  
t h i s  c r i t e r io n

There were a number o f 
in s ta n c e s  du ring  th e  
a n a ly s is  which evidenc­
ed change in  school o r­
g a n iz a tio n , in s t r u c t io n ­
a l  p a t te rn s  and f a c i l ­
i t i e s .  Some major 
s t r u c tu r a l  changes were 
c a r r ie d  out in  one high 
schoo l in  o rd e r to  ac ­
commodate a new c u r r i ­
culum change. Innova­
t iv e  tim e scheduling  
was o p e ra tin g  in  most 
b u ild in g s . Due to  bud­
g e ta ry  problems and 
overcrowding th e re  were 
a lso  apparen t

A s ig n if ic a n t  person in  
the  curricu lum  process 
s a id  th a t  th e  second 
p a r t  o f th e  s ta tem en t, 
"v ice -v e rsa "  i s  alm ost 
n ev er t r u e .  The f i r s t  
p a r t  o f the  c r i t e r io n  
i s  t h e i r  guid ing  ru le .  
O ther persons no ted  
th a t  new b u ild in g s  and 
remodeled b u ild in g s  are  
being  planned around 
cu rricu lum  alm ost en­
t i r e l y .  A w r i t te n  memo 
from th e  in s t r u c t io n a l  
o f f ic e  suggested the  
n e c e s s i ty  o f co n sid er­
ing  th e  s tu d en t and th e

Most o f th e  persons 
in te rv iew ed  in d ic a te d  
th a t  th e re  i s  evidence 
th a t  th e  cu rricu lum  i s  
th e  d e te rm in er. But, 
th e  S uperin tenden t and 
A ss is ta n t S u p erin ten ­
den t d id  remark th a t  
as much as th ey  would 
l ik e  to  th in k  th a t  th i s  
c r i t e r io n  i s  th e  case 
y e t  th e re  a re  tim es 
when fa c to rs  o th e r  than  
th e  curricu lum  d e te r ­
mine what goes on.
New b u ild in g  p lans 
in d ic a te d  a h ig h  degree 
o f curricu lum

In  th e  school systems 
chosen fo r  t h i s  study  
th e re  was s tro n g  ev ide­
nce to  support t h i s  
c r i t e r io n .  The c u rr ic u  
lum determ ined the  
school o rg a n iz a tio n a l 
p a t te rn s ,  as w e ll as 
in s t r u c t io n a l  programs 
and f a c i l i t i e s  in  most 
c ase s . Even w ith  heavy 
b udgetary  c u ts  in  d i s -  . 
t r i c t  B th e  in flu en c e  
o f th e  cu rricu lum  in  
determ ining f a c i l i t i e s  
and o rg a n iz a tio n a l 
p a t te rn s  was s t i l l  ^  
e v id en t. O'
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TABLE U—6—Continued

School System A School System B School System C

Average o f 
r a t in g s  from 

a l l  th re e  
school system s 

fo r  t h i s  
c r i t e r io n

Summary,
Continued.

r e s t r i c t i o n s . One 
p r in c ip a l  s ta te d ,  "The 
philosophy around here  
i s  th a t  th e  school 
should be a  sk in  which 
f i t s  around th e  c u r r i ­
culum. "

\

cu rricu lum  b e fo re  any 
o rg a n iz a tio n a l o r i n ­
s t r u c t io n a l  p a t te rn . 
However, th e  A ssoc ia te  
S uperin tendent d id  say  
th a t  i t  i s  o fte n  
n ecessa ry  to  modify 
th e  cu rricu lum  fo r  
o th e r rea so n s .

determ inism .

C r ite r io n  7. There i s  a  c e n tr a l  curricu lum  committee f o r  th e  school d i s t r i c t  w hich c o n s is ts  o f 
p ro fe s s io n a l re p re se n ta tiv e s  o f every  school le v e l  and which i s  re sp o n s ib le  fo r  
co o rd in a tin g  a l l  curricu lum  development d e c is io n s .

Average r a t in g  
from Column 5 , 
Tables i;-3 ,
I4.-U and l; -5

7 .0 7 .0 1 . 0 5 .0

A summary o f 
su p p orting  
evidence 
found fo r  
t h i s  c r i t e r io n

There i s  no c e n tr a l  
curricu lum  committee. 
There a re  Elem entary, 
Ju n io r High and Senior 
High curricu lum

School System B does 
n o t have a  c e n tr a l  cu r­
ricu lum  committee.
There i s  an elem entary  
p r in c ip a ls ’ committee

There i s  a  s tro n g  cen­
t r a l  K-12  cu rricu lum  
co o rd in a tin g  committee 
made up o f f a c u l ty  
chairm en o f curricu lum

There i s  no c e n tr a l  cu r­
ricu lum  committee in  
School Systems A and B.
A gen era l rem ark made i n  
b o th  cases was th a t  such

CD
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TABLE U-6—Continued

School System A School System B School System C

Average o f  
r a t in g s  from 

a l l  th re e  
school system s 

fo r  t h i s  
c r i t e r io n

Summary,
Continued.

committees made 'up o f 
p r in c ip a ls  and su b jec t 
m a tte r  c o o rd in a to r.
The only  K-12 coordin­
a t in g  fu n c tio n  c a r r ie d  
on i s  done by  th e  
A ss is ta n t Superin tend­
e n t .  One o f th e  admin­
i s t r a t o r s  in te rv iew ed  
s ta te d  th a t  th e re  was 
l i t t l e  involvem ent 
between th e  elem entary  
and secondary le v e l s .

and a  secondary p r in ­
c ip a l s ’ co o rd in a tin g  
committee. There 
appears to  be l i t t l e  
co o rd in a tio n  between 
th e  e lem entary  cu r­
ricu lu m  and th e  
secondary curricu lum .

study  com m ittees, 
a d m in is tra to rs  and a 
s tu d en t re p re s e n ta t iv e .  
There i s  re p re s e n ta t io n  
from a l l  school le v e l s .  
This committee re c e iv e s  
recommendations from 
th e  K-12 cu rricu lum  
study  committees and 
forw ards approved 
changes d i r e c t ly  to  
th e  Board o f Education 
f o r  a  d e c is io n .

a  committee e x is te d  
se v e ra l y ears  ago b u t 
because o f s iz e  o r 
o th e r reasons i t  was 
d isco n tin u ed . In  th e  
sm alle r system , C, a 
s tro n g  c e n tr a l  cu r­
ricu lum  committee 
opera ted  and i s  th e  
fo c a l p o in t o f th e  
cu rricu lum  development 
p ro cess .

C r i te r io n  8 . One s p e c if ic  person  on th e  c e n tr a l  a d m in is tra tiv e  s t a f f  i s  re sp o n s ib le  f o r  co o rd in a tin g  
a l l  cu rricu lum  and in s t r u c t io n a l  p lanning  and e v a lu a tio n .

Average r a t in g
from Column 5 , 
T ables k -3 .

1 . 0 3 .£ 1 . 0 1 .8

li-lj. and h-$
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TABLE U-6—Continued

School System A School System B School System C

Average of 
r a t in g s  from 

a l l  th re e  
school systems 

f o r  t h i s  
c r i t e r io n

A sunmary o f 
supporting  
evidence 
found f o r  
t h i s  c r i t e r io n

The job d e s c r ip t io n  fo r  
th e  A ss is ta n t Superin­
ten d en t f o r  In s tru c t io n  
m entioned s p e c i f ic a l ly  
d u tie s  congruent -with 
th o se  s ta te d  i n  th e  
c r i t e r io n .  Those 
in te rv iew ed  a t te s te d  to  
th e  s tro n g  le a d e rsh ip  
th e  incumbent gave to  
co o rd in a tin g  th e  e n t i r e  
curricu lum  and in ­
s t r u c t io n a l  program. 
A d m in is tra to rs  as w e ll 
as a  te a c h e r  were ab le  
to  ex p la in  a c c u ra te ly  
th e  ro le  o f  th e  cen­
t r a l  c o o rd in a to r.

The Board o f Education 
p o l ic ie s  in d ic a te d  th a t  
one o f th e  ro le  respon­
s i b i l i t i e s  o f  th e  Asso­
c ia te  Superin tenden t 
fo r  In s t r u c t io n  and 
Itersonnel i s  to  coor­
d in a te  th e  K-12 p ro ­
gram. The person  i n  
t h i s  p o s i t io n  s ta te d  
th a t  th e  p ersonnel r e ­
s p o n s ib i l i t i e s  make i t  
d i f f i c u l t  f o r  him to  
g ive a  g re a t d e a l o f 
tim e and e f f o r t  to  coor­
d in a tin g  th e  e n t i r e  in ­
s t r u c t io n a l  program.
He went on to  in d ic a te  
th a t  th e  broken f ro n t  
approach p rec lu d es  much 
o f th e  need fo r  ex ten­
s iv e  c e n tr a l  o f f ic e  co­
o rd in a tio n . In d ic a tio n s  
from some in te rv ie w s  and 
w r i t te n  m a te r ia ls  were 
t h a t  th e  D ire c to r  o f

The A ss is ta n t Superin­
te n d en t fo r  I n s t r u c ­
t io n ,  according  to  job 
d e sc r ip tio n s  i n  th e  
Board p o l ic ie s ,  has 
r e s p o n s ib i l i t i e s  fo r  
c o o rd in a tio n  o f th e  
e n t i r e  cu rricu lum  and 
in s t r u c t io n a l  program. 
In te rv iew s w ith  admin­
i s t r a t o r s ,  te a c h e rs  
and th e  incumbent 
rev ea led  th a t  he 
f u l f i l l e d  ro le  ex­
p e c ta t io n s .

In  System A and C a 
s tro n g  c e n tr a l  o f f ic e  
co o rd in a to r was u t i l i z e d  
in  th e  curricu lum  
p ro cess . In  d i s t r i c t  B 
due to  a  m u l t ip l ic i ty  
o f ro le s  and d u tie s  
th e  tim e a v a ila b le  fo r  
curricu lum  co o rd in a tio n  
was l im ite d .

CO
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TABIE U-6—Continued

School System A School System B School System C

Average o f 
ra t in g s  from 

a l l  th re e  
school system s 

fo r  t h i s  
c r i t e r io n

Summary,
Continued.

Secondary Education 
worked alm ost d i r e c t ly  
w ith  th e  Superin tenden t 
w hile  th e  D ire c to r  o f 
Elem entary Education 
re p o rte d  to  th e  A ssoci­
a te  S uperin tenden t.

C r i te r io n  9. In d iv id u a lism  i s  encouraged. For example, l )  The in d iv id u a l  school i s  c 
b a s ic  o p e ra tio n a l and p lann ing  u n it  fo r  cu rricu lum  improvement. The cen 
encourage and a id  th e  s t a f f  o f  each b u ild in g  to  develop curricu lum s adap 
p a r t ic u la r  conmunity and p u p ils , 2) In d iv id u a l teach in g  s ty le s  may a ls o  1 
w ith in  th e  framework o f e s ta b lis h e d  c r i t e r i a .

Dnsidered th e  
b ra l o f f ic e  may 
bed to  t h e i r  
3e encouraged

Average r a t in g  
from Column 5 , 
Tables U-3,
U-U and h-5

1 . 2 1 .8 1 . 2 l . h
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TABIE I4.-6—Continued

School System A School System B School System C

Average of 
r a t in g s  from 

a l l  th re e  
school system s 

fo r  t h i s  
c r i t e r io n

A summary o f 
supporting  
evidence 
found fo r  
t h i s  c r i t e r io n

R epeated ly  during  th e  
a n a ly s is  bo th  in te rv iew s 
and w r i t te n  m a te r ia ls  
evidenced th e  f a c t  th a t  
in d iv id u a lism  i s  encour­
aged. B u ild ing  programs 
were d i f f e r e n t .  Some 
were invo lved  w ith  
modular scheduling  and 
team te a c h in g , o th e rs  
were n o t .  Teachers 
w ith in  b u ild in g s  where 
team teach in g  o r modu­
l a r  scheduling  were 
being  c a r r ie d  on were 
p e rm itted  to  te a c h  in  
a  more t r a d i t i o n a l  
manner i f  th e y  so de­
s i r e d .  Curriculum  
p lanning  by  b u ild in g  
was s tro n g ly  encouraged.

One a d m in is tra to r  when 
asked to  comment on 
t h i s  c r i t e r io n  s ta te d ,  
,rWe a re  th o rough ly  com­
m itte d  to  i t  in d iv id u ­
a lism . Teachers, p r in ­
c ip a ls  and o th e r admin­
i s t r a t o r s  a l l  s tro n g ly  
in d ic a te d  th a t  b u i ld ­
in g s  and te a c h e rs  a re  
encouraged to  develop 
programs and teach in g  
methods unique to  t h e i r  
s i tu a t io n .  The Asso­
c ia te  S uperin tenden t 
r e f e r r e d  to  th e  
"Broken Eront" as th e  
approach follow ed in  
h is  school system .

Due to  th e  sm aller 
enro llm ent and fewer 
b u ild in g s , i . e .  one 
h igh  school and one 
middle school in d iv id ­
ualism  among b u ild in g s  
could no t be te s te d .  
Yet te a c h e rs ,  and ad­
m in is tr a to r s  in d ic a te d  
th a t  when two h igh  
schools or middle 
schools a re  b u i l t  th e  
programs w i l l  be d i f ­
f e re n t  as th e  s t a f f s  
dec id e . T eachers, 
when p o lle d , s ta te d  
r a th e r  s tro n g ly  th a t  
th e y  were encouraged 
to  te ach  i n  t h e i r  own 
way.

In d iv id u a lism  was 
ev id en t i n  a l l  th re e  
s i tu a t io n s . This 
in d iv id u a lism  was 
ev iden t i n  sev e ra l 
a sp ec ts  o f th e  
ed u ca tio n a l program.

C r i te r io n  10. The work o f cu rricu lum  committees p ro g resses  r a p id ly  enough to  h e lp  a l l  p a r t ic ip a n ts  
g a in  a  sense o f achievem ent.
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TABLE U-6—Continued

School System A School System B School System C

Average o f 
r a t in g s  from 

a l l  th re e  
school systems 

f o r  t h i s  
c r i t e r io n

Average r a t in g  
from Column 
Tables h-3>
U-U and U- 5

2.1 3 .2 2 .9 2 .7

A summary o f 
supporting  
evidence 
found fo r  
t h i s  c r i t e r io n

The g e n e ra l consensus 
from in te rv ie w s , s u r ­
veys o f  committees and 
o b serv a tio n s  o f  meet­
in g s  was t h a t  th e  p ro­
g re ss  o f committee work 
i s  ra p id  enough to  jbe 
s a t i s fy in g .

The s t a f f  members who 
were in te rv iew ed  and 
surveyed im p lied  th a t  
th e  p ro g ress  o f c u r r i ­
culum work i s  m oderate. 
There a re  tim es when 
th in g s  move along w e ll 
and o th e r tim es when 
p rog ress i s  slow.

S ev era l surveys o f 
s t a f f  members by  means 
o f q u e s tio n n a ire s  i n ­
d ic a te d  only  a  m ild 
s a t i s f a c t io n  w ith  th e  
r a te  o f p rogress in  
cu rricu lum  com m ittees.

In  School System A 
th e re  seemed to  be 
more o f a  fe e lin g  o f 
s a t i s f a c t io n  w ith  th e  
p rogress o f  th e  work 
o f cu rricu lum  com­
m itte e s  th an  in  th e  
o th e r two d i s t r i c t s .

C r i te r io n  11. P ro v is io n s  a re  made f o r  co n sid e rin g  p roposa ls  f o r  cu rricu lum  improvement which may 
emerge from anywhere in  th e  school system  o r community.

Average r a t in g
from Column 5 ,  
Tables U-3, 1 .3 2 .U 1 .8 1 .8

U-l; and U-j?

VOro
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TABLE U—6—Continued

School System A School System B School System C

Average o f 
ra t in g s  from 

a l l  th re e  
school system s 

fo r  t h i s  
c r i t e r io n

A summary o f 
supporting  
evidence 
found fo r  
t h i s  c r i t e r io n

The M aster C on tract 
d iscu sse s  p rocedures 
fo r  co n sid e rin g  p ro­
p o sa ls  which may emerge 
from anywhere w ith in  
th e  schoo l system . 
In te rv iew s re v e a le d  
th a t  p ro v is io n s  do 
e x is t  f o r  co n sid erin g  
p roposa ls  from e i th e r  
in s id e  o r o u ts id e  th e  
sch o o ls . The re p re ­
s e n ta t iv e  system-wide 
cu rricu lum  com nittees 
a re  th e  v e h ic le  fo r  
f a c i l i t a t i n g  t h i s  
a c tio n .

There was evidence 
found which no ted  
th a t  cu rricu lum  p ro ­
p o sa ls  can come from 
many p la ce s  in  th e  
school system  or 
community. The Asso­
c ia te  s a id  th a t  t h i s  
g u id e lin e  i s  w r i t te n  
down. Examples o f 
community and p a ren t 
i n i t i a t i o n  were g iven .

The r a t io n a le  fo r  th e  
f a c u l ty  s tu d y  commit­
te e s  in d ic a te s  th a t  
th e y  w i l l  consider 
p roposals  f o r  c u r r i ­
culum change which may 
come from anywhere. One 
school re p re s e n ta t iv e  
s ta te d  t h a t  th e re  i s  
such a  p ro v is io n  b u t he 
doubted how many p e r­
sons o u ts id e  o f th e  
school s t a f f  under­
stood i t .  A ll propos­
a l s ,  no m a tte r  where 
th e y  o r ig in a te ,  u l t i ­
m ately  go th rough  th e  
c e n tr a l  curricu lum  
co u n c il.

Evidence secured  in  
a l l  th re e  school 
systems in d ic a te d  
th a t  adequate pro­
v is io n s  e x is t  f o r  
co n sidering  c u r r i ­
culum p roposa ls  
which may emerge 
from anywhere.

C r i te r io n  12. C itiz e n s  groups a re  encouraged to  p a r t ic ip a te  in  th e  development o f goals fo r  th e  
school curricu lum .

voU>
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TABLE U-6--Continued

School System A School System B School System C

Average o f  
r a t in g s  from 

a l l  th re e  
school systems 

fo r  t h i s  
c r i t e r io n

Average r a t in g  
from Column 5 , 
T ables U-3*
U-U and U- 5

3 .1 3 .0 3 .5 3 .2

A sumnary o f 
supporting  
evidence 
found fo r  
t h i s  c r i t e r io n

There were a  few ex­
amples during  th e  p a s t 
y ea r o f c i t i z e n  in v o lv e ­
ment in  curricu lum  p lan ­
n in g , b u t i t  was agreed 
by  th o se  in te rv iew ed  th a t  
th e  p ra c t ic e  i s  somewhat 
l im ite d .

A few examples were 
g iven  o f c i t i z e n  i n ­
volvement in  c u r r i ­
culum p lann ing . Even 
though th i s  community 
doesn’t  have a de­
f i n i t i v e  c i t iz e n r y  
e f f o r t s  a re  made to  
in v o lv e  them.

T eachers’ surveys in ­
d ic a te d  th a t  n o t a 
g re a t d e a l o f  c i t iz e n  
group p a r t ic ip a t io n  
i s  c a r r ie d  on. There 
were su g gestions by 
th o se  in te rv iew ed  
th a t  some in fo rm al 
re la t io n s h ip s  e x is t  
f o r  c i t i z e n  in v o lv e ­
ment b u t t h a t  i t  i s  
l im ite d . Surveys a re  
sen t home to  p a ren ts  
ask ing  f o r  suggestions 
f o r  cu rricu lum  change, 
b u t l i t t l e  r e s u l t s  
from i t .

C itiz en  group in ­
volvement in  e s ta b l i s h ­
ing  g o a ls  on an a c tiv e  
organized b a s is  was 
q u ite  lim ite d  i n  a l l  
th re e  school system s. 
Such involvem ent d id  
n o t seem to  be d i s ­
couraged b u t converse­
ly  n e i th e r  was i t  
encouraged.

vofr-
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TABLE U-6—Continued

Average o f
r a t in g s  from

School System A School System B School System C a l l  th re e
school systems 

f o r  t h i s  
c r i t e r io n

C r ite r io n  13 . The "board o f education  t r a n s la t e s  th e  curricu lum  goals  in to  o p e ra tio n a l p o l ic ie s .

Average r a t in g  
from Column £ , 
T ables k-3 ,  
li-U and h-5

1 .8 2 .2 2 . 1 2 . 0

A summary o f 
supporting  
evidence 
found f o r  
t h i s  c r i t e r io n

The ro le  o f  th e  Board of 
Education was o u tlin e d  
in  b o th  th e  M aster Con­
t r a c t  and i n  th e  Board 
p o l ic ie s .  However, in  
b o th  o f th e se  documents 
and i n  in te rv ie w s  w ith  
s t a f f  i t  was im p lied  
t h a t  th e  Board re c e iv e s  
recommendations and 
when approved len d s  
support to  th e  change. 
The r o le  o f t r a n s la t in g  
g o a ls  in to  o p e ra tio n a l 
p o l ic ie s  was no t 
a c tu a l ly  in d ic a te d .

One c e n tr a l  o ff ic e  
re p re s e n ta t iv e  s ta te d  
th a t  th e  Board o f 
Education i s  s t r i c t l y  
a  p o lic y  making group. 
The w r i t te n  p o l ic ie s  
o f th e  Board in d ic a te d  
th a t  th e y  were to  c a r ry  
out a  program i n  keep­
ing  w ith  th e  goals  o f 
th e  sch o o l.

The M aster C ontract 
and th e  Board of 
Education P o lic ie s  
d iscu ss  th e  ro le  o f 
th e  Board i n  program 
developm ent. School 
r e p re s e n ta t iv e s , 
when in te rv iew ed , 
spoke o f th e  Board 
as a  policy-m aking 
group which s e ts  
p r i o r i t i e s  and 
f in an ces  program 
o p e ra tio n .

In  th e  th re e  school 
systems in  which t h i s  
c r i te r io n  was te s te d  
evidence th a t  th e  
Board o f Education 
has a ro le  o f t r a n s ­
la t in g  g o a ls  in to  
o p e ra tio n a l p o lic ie s  
was la c k in g . However, 
th e re  was Board i n ­
volvement in  c u r r i ­
culum work in  each 
case to  a g re a t e x te n t
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TABLE i;-6—Continued

School System A School System B School System C

Average o f 
r a t in g s  from 

a l l  th re e
school systems 

f o r  t h i s  
c r i t e r io n

C r i te r io n  l i i . The school s t a f f  i s  re sp o n s ib le  f o r  th e  d esig n , developm ent, and im plem entation of 
th e  curricu lum .

Average r a t in g  
from Column 5>* 
Tables k-3>
I4.-I4. and U-5>

1 . 0 1 .3 1 .3 1 . 2

A summary of 
supporting  
evidence 
found fo r  
t h i s  c r i t e r io n

The Board o f Education 
p o l ic ie s  m ention th e  
te a c h e rs 1 r o le  and th e  
a d m in is tra to rs 1 p a r t  in  
curricu lum  development 
in  r a th e r  complete de­
t a i l .  In te rv iew s w ith  
school pe rso n n el r e ­
vealed  th a t  th e  s t a f f ,  
te a c h e rs  and adm inis­
t r a t o r s  develop and 
implement curricu lum  
p ro p o sa ls . A ll 
evidence w r i t te n  and 
th rough in te rv ie w s  
and ob serv atio n s  
a t te s te d  to  a  high 
degree o f a tta in m en t 
f o r  t h i s  c r i t e r io n .

During th e  a n a ly s is  
from b o th  w r i t te n  
m a te r ia l  and i n t e r ­
views th e re  was much 
evidence th a t  th e  
p ro fe s s io n a l s t a f f  
d e s ig n s , develops and 
implements th e  c u r r i ­
culum. Both te a c h e rs  
and a d m in is tra to rs  
shared  in  th e  program 
and b u ild in g  p lanning  
from design  to  im­
p lem en tation .

The N eg o tia tio n  Con­
t r a c t ,  as w e ll as  Board 
o f Education p o l ic ie s  
and re g u la t io n s , in d i ­
ca ted  th e  ro le  o f th e  
s t a f f  i n  cu rricu lum  
change s im ila r  to  th a t  
s ta te d  i n  t h i s  c r i t e ­
r io n .  T eachers, p r in ­
c ip a ls  and c e n tr a l  
o f f ic e  s t a f f  during  
in te rv iew s  a ls o  s ta te d  
t h a t  th e y  saw th e  
desig n in g  and im ple­
m enting o f cu rricu lum  
change as a respon­
s i b i l i t y  o f th e  p ro­
fe s s io n a l  s t a f f .

The ro le  o f  th e  pro­
fe s s io n a l  s t a f f  as 
one o f d esig n in g , 
developing and im­
plem enting c u r r i ­
culum change was 
obvious i n  th e  
th re e  school system s.
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TABLE l;-6—Continued

Average o f
ra t in g s  from

School System A School System B School System C a l l  th re e
school systems 

fo r  t h i s  
c r i t e r io n

C r ite r io n  15>. P ro v isio n s  a re  made f o r  a l l  p ro fe s s io n a l s t a f f  to  have an o p p o rtu n ity  to  p a r t ic ip a te  in  
some c ap a c ity  in  curricu lum  p lanning  a t  a p p ro p ria te  p o in ts  in  th e  development a c t i v i t i e s .

Average r a t in g  
from Column £ , 
Tables k~3, 
lj.-U and li- 5

1 . 0 1 . 1; 1 . 1 1 . 2

A summary o f 
supporting  
evidence 
found fo r  
t h i s  c r i t e r io n

The M aster C ontract 
d iscu ssed  system-wide 
committees and made 
re fe re n c e  to  th e  
o p p o r tu n itie s  te a c h e rs  
have to  be re p re se n te d  
and to  p a r t i c ip a te .  
P r in c ip a ls ,  a  te a c h e r  
and o th e r ad m in is tra ­
t iv e  s t a f f  s ta te d  th a t  
system-wide p a r t ic ip a ­
t io n  i s  encouraged i n  
many phases o f th e  
curricu lum  p lann ing .

This i s  done through 
grade groups and 
th rough  departm ents. 
A ll s t a f f  a re  in v ite d  
to  p a r t i c ip a te . On 
th e  se v e ra l scheduled 
in - s e r v ic e . days a l l  
s t a f f  members a re  
expected  to  p a r t i c i ­
p a te .

A survey  o f  s t a f f  mem­
b e rs  re v e a le d  th a t  to  
a  h igh  degree th ey  
f e e l  t h a t  th e  p ro fe s ­
s io n a l s t a f f  i s  en­
couraged and given 
o p p o rtu n itie s  to  
p a r t ic ip a te  in  a l l  
phases o f th e  c u r r i ­
culum developm ent.
The school system  has 
a  p o lic y  re q u ir in g  
a l l  te a c h e rs  to  serve  
on a  cu rricu lum  com­
m itte e  o f t h e i r  ch o ice .

Encouragement o f th e  
p ro fe s s io n a l s t a f f  i n  
curricu lum  planning 
was ev id en t in  th e  
th re e  system s. Such 
evidence came from 
w r it te n  m a te r ia ls ,  
as w e ll as surveys 
and in te rv ie w s  w ith  
school p e rso n n el.

VO- j
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TABLE I4.—6—Continued

Average of 
r a t in g s  from

School System A School System B School System C a l l  th re e  
school systems 

fo r  t h i s  
c r i t e r io n

C rite r io n  16. Open communication, both  o ra l  and w r i t te n ,  p rov ides fo r  re a c tio n s  from a l l  concerned 
groups and in d iv id u a ls .

Average r a t in g  
from Column 
Tables l|-3» 
k-k and U-5>

1.8 2.7 1.2 1 .9

A summary of 
supporting  
evidence 
found fo r  
t h i s  c r i t e r io n

O ral communication; 
C arried  out through cu r­
ricu lum  ad v iso ry  commit­
te e ,  cu rricu lum  days, 
f a c u l ty  and s t a f f  meet­
in g s  w ith  th e  Superin­
te n d en t and Board of 
Education m eetings. 
W ritten  communication:
A monthly cu rricu lum  
n e w s le tte r  goes out to  
a l l  s t a f f  c a l le d  the  
Secondary S p o tl ig h t and 
th e  E lem entary Coordin­
a t e . M inutes o f  c u r r i -  
culum m eetings a re

O ral: R eports to  C u rri­
culum S te e rin g  Commit­
te e s ,  committee m eetings, 
workshops, f a c u lty  ad­
v is o ry  co u n c il (meets 
w ith  th e  S uperin tenden t 
once a  m onth), PTA,
Board o f Education meet­
in g s , and th e  school 
ra d io  s ta t io n .  W ritte n : 
The lo c a l  newspaper, th e  
school n e w s le tte r  to  
s t a f f  and p a re n ts , cu r­
ricu lum  n e w s le tte rs  in  
in d iv id u a l b u ild in g s , 
m inutes o f m eetings,

O ra l: Committee meet­
in g s , in fo rm al t a lk  
w ith  o th e r te a c h e rs  
and a d m in is tra to rs , 
f a c u l ty  m eetings, PTA, 
C oordinating  C ouncil, 
th e  S uperin tenden t g e ts  
in to  each classroom  
each y e a r , th e  A ss is ­
t a n t  Superin tenden t 
v i s i t s  one b u ild in g  
each day. W ritte n : A
school n e w s le tte r  fo r  
s t a f f  and p a re n ts  and 
th e  cu rricu lum  co u n c il 
recommendations (every

In  a l l  school systems 
th e re  was an ex erted  
a ttem pt by those  in ­
volved w ith  curricu lum  
planning  to  communicate 
th e  p ro g re ss , a c tio n s  
and r e s u l t s  o f  t h e i r  
d e lib e ra t io n s  w ith  o th e r 
in te r e s te d  persons and 
groups.

CD
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TABLE U-6—Continued

School System A School System B School System C

Average o f 
ra t in g s  from 

a l l  th re e  
school system s 

fo r  t h i s  
c r i t e r io n

Summary,
Continued.

reproduced and d i s t r i b ­
u ted  to  concerned 
p ersons.

f a c u l ty  b u l le t in s .  
However, s e v e ra l p e r­
sons f e l t  more could 
be done.

te a c h e r  re c e iv e s  
in fo rm atio n  on board 
a c tio n  on every  cu r­
ricu lum  proposa l 
recommended to  i t  by 
th e  cu rricu lum  
c o u n c il) .

C r ite r io n  17. P ro v is io n  i s  made fo r  studying  th e  le a r n e r s ’ needs as an in te g r a l  phase in  th e  
improvement o f cu rricu lum  and in s t r u c t io n .

Average r a t in g  
from Column 5 , 
Tables U-3, 
k-h  and h-$

2 .5

A summary of 
su p p o rtin g  
evidence 
found f o r  
t h i s  c r i t e r io n

S ev era l w r i t te n  docu­
ments s ta te d  t h a t  th e  
needs o f  th e  s tu d en t a re  
e s s e n t ia l  i n  p lanning  
th e  curricu lum  and in ­
s t r u c t io n .  In te rv iew s 
w ith  s t a f f  members r e ­
v ea led  th a t  some e f f o r t  
i s  made a t  s tudy ing  th e

Evidence secured  from 
b o th  school personnel 
and from w r i t te n  in f o r ­
m ation s tro n g ly  su p p o rt­
ed t h i s  c r i t e r io n  as 
o p e ra tin g  in  t h i s  school, 
S evera l b u ild in g  study  
committee r e p o r ts  s t r e s s ­
ed th e  im portance o f

A s tu d en t re p re se n ta ­
t i v e  i s  now a v o tin g  
member o f th e  c u rr ic u ­
lum c o u n c il, a  power­
f u l  decision-m aking 
group. This speaks to  
th e  im portance o f 
study ing  th e  le a r n e r s ’ 
needs when p lann ing  th e

The le a r n e r  and h is  needs 
a re  s tu d ie d  i n  a l l  th re e  
school system s. This i s  
done th rough  t e s t in g ,  
surveys o f  p a re n ts  and 
s tu d en ts  and re se a rc h . 
This in fo rm atio n  i s  
used most o f te n  i n  cu r­
ricu lum  p lann ing  and ^

VO
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TABLE H-6—Continued

School System A School System B School System C

Average of 
r a t in g s  from 

a l l  th re e  
school systems 

fo r  t h i s  
c r i t e r io n

Summary,
Continued.

le a r n e r s ’ needs b u t 
t h a t  more should be 
done. D ire c to rs  o f 
R esearch  in  each h igh  
school b u ild in g  a re  a t ­
tem pting  to  a s s i s t  in  
t h i s  e f f o r t .  Most o f 
th e  evidence secured 
in d ic a te d  th a t  th e  
major emphasis fo r  
study ing  the  le a r n e r s ’ 
needs was on cu rricu lum  
p lan n in g . Not as  much 
a t te n t io n  seemed to  be 
given to  th e  needs o f 
th e  le a r n e r  when in ­
s t r u c t io n a l  p lann ing  
was done.

a sse ss in g  th e  le a r n e r s ’ 
needs p r io r  to  d esig n ­
ing new school b u i ld ­
in g s . This same type 
o f need , e s p e c ia l ly  fo r  
cu rricu lum  p lanning  was 
a lso  found in  o th e r 
w r it te n  m a te r ia ls . Not 
as much study  o f th e  
le a r n e r s ’ needs was 
dene f o r  p lann ing  in ­
s t ru c t io n  as i t  was fo r  
p lann ing  th e  curricu lum .

curricu lum . Teachers 
and a d m in is tra to rs  as 
w e ll as v a rio u s  m ater­
i a l s  evidenced th e  p ro ­
v is io n  as s ta te d  in  
t h i s  c r i t e r i o n . Evi­
dence th a t  in s t r u c t io n  
i s  planned on an a sse s ­
sment of le a r n e r s ’ 
needs was n o t as 
abundant.

l e s s  f re q u e n tly  in  when 
in s t r u c t io n a l  p lanning 
i s  done.

i—1oo
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TABLE U—6—Continued

School System A School System B School System C

Average o f 
r a t in g s  from 

a l l  th re e  
school systems

f o r  th is  
c r i t e r io n

C rite r io n  18 . Experim entation and a c tio n  re se a rc h  a re  employed as in te g r a l  p a r ts  o f th e  curricu lum  
improvement p rocess.

Average r a t in g  
from Column 5 , 
Tables h-3> 
i|-ii and h-$

1.8 3 .0 3 .5 2.8

A summary of 
supporting  
evidence 
found f o r  
t h i s  c r i t e r io n

Board o f Education p o l­
ic i e s  s ta te d  th e  need 
f o r  assessm ent and fo r  
experim ental re sea rc h  
as w e ll as p i lo t  s tu d ­
i e s .  A C oordinator o f 
I n s t r u c t io n a l  Research 
and R esearch D ire c to rs  
in  the  h ig h  schools a t ­
te s te d  to  the  emphasis 
pu t upon t h i s  c r i t e r io n  
in  t h i s  system . Sever­
a l  experim ental p ro je c ts  
and p i l o t  s tu d ie s  were 
no ted  and observed du r­
ing  th e  t e s t .

Spokesman fo r  th e  cen­
t r a l  o f f ic e  s ta te d  th a t  
both  experim entation  
and a c tio n  re se a rc h  a re  
encouraged and expected . 
During in te rv iew s some 
a t te s te d  to  e f f o r t s  a t  
experim entation  and 
re se a rc h , y e t o th e rs  
f e l t  l i t t l e  was being  
done. Several so p h is­
t i c a te d  re se a rc h  pro­
je c t s  were being  c a r r ie d  
w ith  fe d e ra l  funding .

The evidence rev ea led  
th a t  experim en tation  
and a c tio n  re se a rc h  
were going on only  to  
a  l im ite d  e x te n t . The 
s t a f f  i s  encouraged to  
experim ent b u t l i t t l e  
i s  done.

In  each o f th e  th re e  
school system s th e  amount 
of experim entation  and 
a c tio n  re se a rc h  v a rie d  
co n sid e rab ly . School 
System A which was th e  
l a r g e s t  and had a s tro n g  
ta x  base had th e  most 
ex tensive  program along 
w ith  s t a f f  members spe­
c i f i c a l l y  assigned  to  
such d u t ie s .  A ll sy s­
tems encouraged e x p e r i­
m entation , b u t n o t too 
much was c a r r ie d ,  espec­
i a l l y  in  System B and C.

Hoi-1
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TABLE U-6—Continued

School System A School System B School System C

Average o f 
ra t in g s  from 

a l l  th re e  
school system s 

f o r  t h i s  
c r i t e r io n

C r i te r io n 19. An e v a lu a tio n  i s  c a r r ie d  on to  determ ine th e  e ffe c t iv e n e s s  o f  th e  cu rricu lum  p lann ing .

Average r a t in g  
from Column 
Tables k-3>
U—U and U-5>

2 .1 U.o 3.7 3.3

A summary o f 
supporting  
evidence 
found fo r  
t h i s  c r i t e r io n

P o lic ie s  o f  th e  Board 
o f Education o u tlin e d  
procedures f o r  evalu ­
a t io n  o f th e  in s t r u c ­
t io n a l  program. The 
re se a rc h  o f f ic e  a lso  
has r e s p o n s ib i l i t i e s  
i n  t h i s  a re a . S ta f f  
members in te rv iew ed  
a t te s te d  to  evalua­
t io n  as a  p a r t  o f th e  
curricu lum  develop­
ment p ro cess .

Some evidence o f ev alu ­
a t io n  was n o ted , however 
a  few o f th o se  i n t e r ­
viewed remarked th a t  
th e re  was n o t to o  much 
c a r r ie d  on. The over­
a l l  r a t in g  o f t h i s  
c r i t e r io n  in d ic a te d  
some la c k  o f emphasis 
i n  t h i s  d ir e c t io n .

An a ttem p t was being  
made t o  do a sy stem a tic  
e v a lu a tio n  o f a l l  p ro­
grams, b u t i t  i s  ju s t  
in  th e  beginning  
s ta g e s . Those i n t e r ­
viewed g e n e ra lly  noted  
th a t  n o t enough ev a lu ­
a t io n  i s  being  done.

In  School System A 
an e v a lu a tio n  prograr 
to  determ ine c u r r i ­
culum e ffe c t iv e n e s s  
was c a r r ie d  on by 
th e  re s e a rc h  o f f ic e  
and perso n n el was 
a v a ila b le  f o r  t h i s  
purpose. In  Systems 
B and C l e s s  ev a lu ­
a tio n  o f th e  c u r r i ­
culum e f fe c tiv e n e s s  
was found.

Hono
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TABLE h -6 —Continued

Average o f
r a t in g s  from

School System A School System B School System C a l l  th re e  
school systems 

f o r  t h i s  
c r i t e r io n

C r ite r io n  20. E ffe c tiv e  s ta tu s  le a d e rsh ip  i s  ev id en t a t  a l l  le v e ls  o f  curricu lum  development.
A le a d e r  i s  thought o f  as one who moves th e  group under h is  r e s p o n s ib i l i ty  
tow ards m utually  agreed upon g o a ls .

■n
& Average ra t in g  
ro from Column 5t 
3  T ab les U-3j 
1  U-U and k-$
Q .
<— — —

1 . 0 1 .5 2 . 2 1 . 6

&
O3
■o—io
o;
CD
Q .

S A summary o f 
g1 supporting  
= evidence 
"g found fo r  
3 t h i s  c r i t e r io n
Uic/)
o'o

Evidence f o r  t h i s  
c r i t e r io n  came 
p r im a r i ly  from 
o b serv a tio n  on th e  
p a r t  o f  th e  p r in c ip a l  
in v e s t ig a to r .  However, 
th e  school re p re se n ta ­
t iv e  who was asked to  
rank  each o f th e  c r i ­
t e r i a  gave t h i s  s t a t e ­
ment th e  h ig h es t 
r a t in g ,  "1 " .

For t h i s  c r i t e r io n  a 
judgment had to  be 
made based  p r im a ri ly  
on o b serv a tio n  by  th e  
p r in c ip a l  in v e s t ig a to r .  
There was a lso  a  r a t in g  
done by  th e  A sso c ia te  
S uperin tenden t who i n ­
d ic a te d  th a t  th e re  was 
a  h ig h  degree o f s ta tu s  
le a d e rs h ip  in  t h i s  
system .

A survey o f  some s t a f f  
members in d ic a te d  th a t  
th e y  f e l t  th e re  was 
e f fe c t iv e  le a d e rsh ip  
f o r  cu rricu lum  devel­
opment. T h is was a lso  
th e  op in ion  o f th e  
in v e s t ig a to r .  The 
S uperin tenden t i n t e r ­
e s t in g ly  enough ranked 
t h i s  c r i t e r io n  as ”3 " .
( I t  could be because 
o f th e  sm all adm inis­
t r a t i v e  s t a f f  f o r  i n ­
s t r u c t io n ,  two persons, 
o r he might have been 
humble in  h is  a p p ra is a l . )

Throughout th e  
t e s t  o f  th e  c r i ­
t e r i a  i n  th e  th re e  
school systems 
e f f e c t iv e  s ta tu s  
le a d e rsh ip  seemed 
e v id e n t. This was 
th e  judgment o f 
th e  p r in c ip a l  i n ­
v e s t ig a to r ,  as 
w e ll a s  th e  op in ion  
of personnel i n t e r ­
viewed and surveyed.
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TABLE I1- 6-—Continued

School System A School System B School System C

Average of 
r a t in g s  from 

a l l  th re e  
school systems 

f o r  t h i s  
c r i t e r io n

C r i te r io n  21. Emergent le a d e rs h ip  which h e lp s  to  c l a r i f y  goals  i s  encouraged.

Average r a t in g  
from Column f>, 
Tables h-3,
1|-U and H-5>

1 .2 2 .2 1 .6 1 .7

A summary o f 
supporting  
evidence 
found fo r  
t h i s  c r i t e r io n

Once ag a in  o b serv a tio n  
by th e  in v e s t ig a to r  
and th e  rank ing  by  th e  
A ss is ta n t Superin tend­
en t were th e  prim ary  
sources used to  a sse ss  
t h i s  c r i t e r io n .  How­
ev er, a  q u e s tio n n a ire  
given to  members o f a 
cu rricu lum  committee 
a lso  showed a  s tro n g  
r a t in g  f o r  t h i s  s t a t e ­
ment.

A ll evidence po in ted  
to  an encouraged 
emergent le a d e rsh ip . 
This was ev id en t in  
a  m eeting w ith  a 
b u ild in g  p r in c ip a l  
and h is  departm ent 
heads as w e ll as in  
th e  r a t in g  by th e  
schoo l re p re s e n ta t iv e .

During an o b serv a tio n  
o f a  m eeting o f th e  
cu rricu lum  co u n c il 
th e  in v e s t ig a to r  noted  
a  h ig h  degree o f emer­
gen t le a d e rs h ip  p a r t i c ­
ip a t io n .  When p o lle d  
on t h i s  q u e s tio n , many 
s t a f f  members re a c te d  
i n  th e  a f f irm a tiv e .

A ll th re e  school 
d i s t r i c t s  u t i l i z e d  
th e  "broken f ro n t"  
approach which g ives 
ample o p p o rtu n ity  
fo r  emergent le a d e r­
sh ip . T h is was a lso  
a t te s te d  to  by 
p o llin g  p e rso n s, 
such as committee 
members and fa c u lty  
members.
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TABLE l|-6—Continued

Average o f
ra t in g s  from

School System A School System B School System C a l l  th re e
school system s 

fo r  t h i s  
c r i t e r io n

C r i te r io n  22. P ro v is io n s  a re  made fo r  p ro fe s s io n a l growth o f s t a f f  members th rough  such a c t i v i t i e s  as  
a ttendance  a t  lo c a l  and n a tio n a l  con ferences, school v i s i t s ,  th e  s tu d y  o f  new m a te r ia ls  
and in - s e rv ic e  programs i n  developing s k i l l s  in  cu rricu lum  improvement.

Average r a t in g  
from Column £ , 
Tables U-3, 
ii-i; and U-5

l.U 1 .3 l . k l . i i

A summary o f 
supporting  
evidence 
found f o r  
t h i s  c r i t e r io n

A ll o f th e  examples in  
th e  s ta tem en t above were 
provided f o r  to  a  g re a t 
e x te n t in  t h i s  school 
system . The Teachers ' 
Handbook and Board

The M aster C on tract and 
th e  budget a t te s te d  to  
a  g re a t d e a l o f em­
p h asis  upon p ro fe s ­
s io n a l growth in  a l l  
a reas  as suggested  
above. In -s e rv ic e  
ex p erien ces , con fer­
ence p ro v is io n s , as 
w e ll as school v i s i t s  
a re  examples o f 
e f f o r t s  p u t f o r th  
to  a s s i s t  th e  fa c ­
u l ty  i n  th e  a re a  o f 
p ro fe s s io n a l growth.

The Board p o l ic ie s  and 
r e g u la t io n s , th e  M aster 
C o n trac t, th e  budget 
and v a rio u s  memos and 
b u l le t in s  gave evidence 
o f a s tro n g  e f f o r t  on 
th e  p a r t  o f  th e  school 
system  to  a s s i s t  te a c h ­
e rs  i n  t h e i r  p ro fe s s io n ­
a l  grow th. A good con­
fe ren ce  budget as w e ll 
as ample funds f o r  sub­
s t i t u t e s  so th a t  te a c h ­
e rs  may v i s i t  o th e r  
schools i s  added t e s t i ­
mony o f  th e  emphasis 
put f o r th .

P rov isions fo r  p ro­
fe s s io n a l  growth 
were amply provided 
f o r  in  a l l  th re e  
cases , even i n  
School System B 
where f in a n c ia l  
problems m ight w e ll 
cause cutbacks in  
t h i s  a re a .

p o l ic ie s  o u tlin e d  pro­
v is io n s  fo r  p ro fe s s io n a l 
grow th. The budget 
a l lo c a te d  funds f o r  
th e se  purposes. S ta f f  
members and th e  te a c h e r  
in te rv iew ed  gave ample 
te s tim o n y  to  many 
examples o f p ro fe s s io n a l 
growth p ro v is io n s .
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TABLE U-6—Continued

School System A School System B School System C

Average o f 
r a t in g s  from 

a l l  th re e  
school systems 

fo r  t h i s  
c r i t e r io n

C rite r io n 23. C urriculum  improvement i s  viewed as  a change in  a t t i t u d e s ,  p e rc e p tio n s , v a lu e s , under­
s tan d in g s  and s k i l l s  o f th e  s t a f f  as w e ll as a  change i n  th e  ed u ca tio n a l program.

Average r a t in g  
from Column 
Tables k -3 ,  
ll-U and U-5

1 .1 l . l f 1 .9 1 .5

A summary o f 
supporting  
evidence 
found fo r  
t h i s  c r i t e r io n

Evidence fo r  t h i s  s t a t e ­
ment was secured  p r i ­
m a rily  from in te rv ie w s  
w ith  school p e rso n n e l, 
as w e ll as  th e  r a t in g  
o f th e  c r i t e r io n  by  the  
A ss is ta n t S uperin tenden t. 
O bservations in  two 
m eetings a lso  re v e a le d  
th a t  th e  e x is ten c e  o f 
th e  c r i t e r io n  p re v a ile d .

S ev era l w r i t te n  docu­
ments a t te s te d  i n  a 
p o s i t iv e  way to  t h i s  
cu rricu lum  as  d id  
s ta tem en ts  made by  
school personnel dur­
in g  th e  in te rv ie w s . 
The A sso c ia te  Super­
in te n d e n t gave t h i s  
c r i t e r io n  th e  h ig h e s t 
r a t in g  on th e  s c a le .

During a  m eeting o f th e  
cu rricu lum  co u n c il sev­
e r a l  id e a s  were ex­
p ressed  which supported  
t h i s  c r i t e r io n .  I n t e r ­
views w ith  a d m in is tra ­
to r s  and te a c h e rs  a lso  
gave su p p o rt. The 
A ss is ta n t S uperin tend­
en t gave i t  th e  h ig h e s t 
r a t in g  on h is  su rvey  
in s tru m e n t.

This c r i t e r io n  was 
a  more d i f f i c u l t  
one to  measure th a n  
many o f  th e  o th e rs . 
Yet ample evidence 
was secured  to  
support i t  to  a 
h igh  degree.

Ho
O n
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TABLE I4.-6—Continued

School System A School System B School System C

Average o f 
ra t in g s  from 

a l l  th re e  
school system s 

fo r  t h i s  
c r i t e r io n

C rite r io n  2l|. O b jec tiv es  fo r  th e  le a rn e r  a re  ■written in  b eh av io ra l term s in  a l l  sub>ject a re a s .

Average r a t in g  
from Column 
Tables !*-3}
U-U and

2 .2 2.h 2.9 2 .5

A summary of 
supporting  
evidence 
found fo r  
t h i s  c r i te r io n

A re c e n t d i r e c t iv e  from 
th e  in s t r u c t io n a l  o ff ic e  
urged curricu lum  c h a ir ­
men, departm ent heads 
and co o rd in a to rs  to  
s t r e s s  b e h av io ra l ob­
je c t iv e s  fo r  a l l  sub­
j e c t s .  There was ample 
evidence th a t  t h i s  was 
b e ing  dene on th e  co­
o rd in a to r  and d e p a r t­
ment head le v e l  b u t n o t 
to o  apparen t w ith  a l l  
of th e  teach in g  s t a f f .

R ecen tly  an e f f o r t  was 
under way to  w rite  b e ­
h a v io ra l o b je c tiv e s  fo r  
a l l  c la s s e s .  Not a l l  
s t a f f  members a re  doing 
i t .  However, th e  Asso­
c ia te  Superin tenden t 
when responding to  th e  
sca led  q u es tio n n a ire  
gave t h i s  c r i t e r io n  the 
h ig h e s t r a t in g .

The S uperin tenden t ex­
p ressed  a d e s ire  of 
w anting th e  s t a f f  to  
do t h i s  b u t in d ic a te d  
th a t  l i t t l e  had been 
done u n t i l  now. A 
survey  o f te ac h e rs  in ­
d ic a ted  th a t  b eh av io r­
a l  o b je c tiv e s  were 
being  w r it te n  to  some 
e x te n t .

The school system s in  
th e  study  were a l l  
cognizan t of th e  need 
f o r  b e h av io ra l goals 
and were a t  one s tag e  o r 
ano ther in  implementing 
them in  t h e i r  schoo ls .

Ho
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By rounding o f f  to  th e  n e a re s t  whole number th e  means c a lc u la te d  

fo r  th e  th re e  school systems combined i t  was determ ined th a t  f iv e  

c r i t e r i a  (nos. 9, i l l ,  l£ ,  22, 2 3 ) rece iv ed  a r a t in g  of "1"—"co m p le te ly ,” 

th i r te e n  c r i t e r i a  (nos. 1 , 2, 3 , £ , 6, 8, 11, 13, 16, 17, 20, 21, 2li) 

rece ived  a "2" and f iv e  c r i t e r i a  (nos. 1|, 10, 12, 18, 19) ra te d  as "3 ."

C r i te r ia  2 , 8 and 17 re c e iv e d  mean ra t in g s  in  School System B 

which in d ic a ted  le s s  accep tance o f those  c r i t e r i a  in  System B than  in  

School System A and C. C r i te r ia  18 and 19 which d e a l t  w ith  e x p e r i­

m entation , re sea rc h  and e v a lu a tio n  rece iv ed  a b e t t e r  r a t in g  in  School 

System A than in  System B and C.

S ection  I I I —R esu lts  o f a Comparison 
Between th e  J u ro rs 1 Rankings and 

th e  C r i t e r i a  R atings Following 
the  'E valuation in  th e  School Systems

Table )|-7 i s  a comparison o f  th e  c r i t e r i a  rankings on a f iv e -  

p o in t sca le  and th e  average o f th e  ra t in g s  fo r  th e  c r i t e r i a  in  each

school system. The s c a le s  used in  Columns 2 and 3 a re  n o t th e  same.

However fo r  purposes o f comparison a r a t in g  between and in c lu d in g  

"1.0" and "2.0" was considered  to  be an in d ic a t io n  th a t  in  Column 

2 a c r i t e r io n  was im portan t to  th e  cu rricu lum  development process 

and in  Column 3 th a t  a c r i t e r io n  was s tro n g ly  accepted and evidenced 

in  school systems no ted  fo r  t h e i r  curricu lum  development p ro cesses .

On th e  b a s is  o f th i s  standard  (between and in c lu d in g  "1 .0" and 

"2 .0") th e  fo llow ing  d a ta  were found. There was a s trong  agreement 

between the  ra t in g s  in  Columns 2 and 3 fo r  th e se  c r i t e r i a  (1 , 8 , 11,

111, 16, 20, 21, 22, 23). In  g e n e ra l th e se  d e a l t  w ith  philosophy

R eproduced  with perm ission of the copyright owner. Further reproduction prohibited without perm ission.
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TABLE 1+-7

A COMPARISON OF JURORSr RANKINGS 
AND CRITERIA RATINGS 

EDLLOWING THE STUDY IN THE SCHOOL SYSTEMS

C r i te r ia

(1)

bO CO

d)
'rt

•«Q O
0) 03 rH 03 X 0) O 
-P -P O -P
<iH 'H 'S
O O CO o

p<
o> to A  > 
bo bo o  CJ
CO c  O J  ©  fn *H © > 
0) P> ©> tt} g t/3

(3)

1) There i s  a s ta tem en t o f philosophy. 2 .0
2) W ritten  in fo rm ation  s ta te s  d ire c t io n s  

and /o r r e s p o n s ib i l i t i e s .  2 .7
3) Curriculum ta sk s  are  understood. 2 .3
U) A planned s tra te g y  i s  in  o p era tion  fo r

curricu lum  p lann ing . 1 .2
5) A d m in istra tive  exped ien ts a re  p rov ided . 1 .0
6) School o rg an iza tio n  and in s t r u c t io n a l  p a t­

te rn s  a re  determ ined by th e  curricu lum . 2 .2
7) There i s  a c e n tr a l  curricu lum  committee. 1 .8
8) One person i s  re sp o n sib le  fo r  co o rd ina ting  

curriculum  and in s tru c t io n .  1 .3
9) In d iv idualism  i s  encouraged. 2 .3

10) Work- o f  curriculum  committees p ro g resses 
ra p id ly . 2 .0

11) P roposals fo r  curriculum  improvement may 
emerge from anywhere. 1 .2

12) C itiz en s  groups a re  encouraged to  p a r t i c i ­
p a te .  1 .3

13) Board t r a n s la te s  curricu lum  goals in to  
p o l ic ie s .  2 .0

lU) School s t a f f  designs and im plem ents. 1 .2
1$) A ll p ro fe s s io n a l s t a f f  have an o p p ortun ity

to  p a r t ic ip a te  in  curricu lum  p lan n in g . 2 .5
16) There i s  open communication. 1 .5

1 .5

1 .7  
2 . 2

2.8  
2. 2

2.1
5 .0

1.8
l.U

2.7

1.8

3.2

2.0
1.2

1.2
1 .9

Scale: 1—most c ru c ia l  in  a l l  c a se s , 2—im p o rtan t, 3—d e s ira b le  
in  most cases , no t a must, l t - - le s s  d e s ira b le  than  #3 and n o t necessa ry  
in  most cases , 5—should n o t be inc luded .

^Degree to  which a c r i t e r io n  i s  evidenced in  a school system. Scale: 
Complete : : : : : :  Not  a t  a l l

TTTTTTT
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TABLE I4- 7—Continued

C r i te r ia
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17) P ro v isio n  i s  made f o r  study ing  th e
le a r n e r s ’ needs. 1 .3 2 .5

18) Experim entation  and a c tio n  re sea rch  are
employed. 1 .7 2.8

19) An ev a lu a tio n  i s  c a r r ie d  on of curriculum
plann ing . 1.8 3 .3

20) E ffe c tiv e  s ta tu s  le a d e rsh ip  i s  ev id en t. 2 .0 1 .6
21) Emergent le a d e rsh ip  i s  encouraged. 1 .2 1 .7
22) P ro v is io n s  a re  made fo r  p ro fe s s io n a l growth. 1 .3 l . k
23) Curriculum  improvement i s  viewed as a

change. 1.8 1 J 4
2U) O b jec tiv es  a re  w r i t te n  in  b e h av io ra l term s. 3 .0 2 .5

and of th e  purposes o f educa tion  and of curricu lum  development; 

le ad e rsh ip ; communication; and school s t a f f  r e s p o n s ib i l i t ie s  in  

curricu lum  developm ent.

S trong agreem ents on th e  weak end o f th e  sca le s  were n o t obvious 

and consequently  none was re p o r te d . Notable d iffe re n c e s  e x is ted  in  

c r i t e r io n  7—c e n tr a l  cu rricu lum  co o rd in a tin g  committee, c r i te r io n  12— 

c i t iz e n  involvem ent and c r i t e r io n  19—e v a lu a tio n . In  each case th e  

ju ro rs  gave th e  c r i t e r io n  a s tro n g  ra t in g  and th e  t e s t  in  th e  schools 

rev ea led  a weak degree o f accep tance . A no tab le  d iffe re n c e  was con­

s id e red  to  be a d if fe re n c e  o f ”1 .5 ” or more in  th e  ra t in g s  in  Column 2 

and 3 .
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Upon examining th e  g e n e ra l d a ta  th re e  a d d itio n a l fin d in g s  are  

p e r t in e n t .

There appeared to  be a  r e la t io n s h ip  between school s iz e  and th e  

ex isten ce  of a c r i t e r io n  in  only  one case . C r ite r io n  7, which re la te d  

to  a c e n tr a l  curricu lum  co o rd in a tin g  com nittee, was n o t opera ting  in  

the  two la rg e r  system s. Evidence in d ic a te d  th a t  e a r l i e r  when the 

d i s t r i c t s  were sm alle r such a committee e x is te d , b u t due to  th e  p re sen t 

s ize  and ra p id  growth th e  c e n tr a l  committee was d iscon tinued .

The f in a n c ia l  c o n tr ib u tio n  o f a community, evidenced in  i t s  

e f f o r t  to  pay fo r  ed u ca tio n  as w e ll as  i t s  ta x  b ase , had a re la t io n s h ip  

w ith  a t  l e a s t  th re e  o f th e  c r i t e r i a  (nos. 17. 18, 19). These c r i t e r i a  

which d e a lt  w ith  ex p erim en ta tio n  and ev a lu a tio n  had a g re a te r  degree 

of acceptance in  System A, th e  w e a lth ie s t  d i s t r i c t ,  th an  they  d id  in  

the  o th e r two. No o th e r evidence was found fo r  economic s ta tu s  and 

acceptance o f c r i t e r i a  among th e  th re e  sample schoo ls .

W riting  b eh av io ra l o b je c tiv e s  (C rite r io n  2k) had ju s t  re c e n tly  

become a p a r t  o f th e  p ro cess  o f curricu lum  development in  a l l  th ree  

school system s.

Summary o f  Findings

In  t h i s  ch ap te r p e r t in e n t  f in d in g s  were re p o rte d  under th re e  

se c tio n s : 1) R esu lts  o f  th e  c r i t e r i a  ev a lu a tio n  by a ju ry  o f ex p e rts ,

2) R esu lts  o f th e  c r i t e r i a  e v a lu a tio n  in  th e  school system s, and

3) R esu lts  o f a comparison between th e  ju ro r s ' rank ings and th e  c r i t e r i a  

ra t in g s  fo llow ing  th e  s tu d y  in  th e  school system s.
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The fo llow ing  major f in d in g s  were d iscu ssed  in  S ection  I  which 

were th e  r e s u l t s  o f th e  c r i t e r i a  ev a lu a tio n  by a ju ry  of ex p e rts .

1 . The averages o f th e  ju r o r s ’ ra t in g s  f o r  c r u c ia l i ty  fo r  a l l  

o f th e  c r i t e r i a  were betw een ”1 .0 "  and "3 .0 ” on th e  s c a le , 

which was in te rp re te d  as the  d e s ira b le  range. Ten c r i t e r i a  

had ra t in g s  which rounded o f f  to  "1"—c ru c ia l  and tw elve 

ra t in g s  rounded to  "2"—d e s ira b le .

2. No c r i t e r i a  had to  be removed from the  l i s t  because of a

poor r a t in g  by the  s ix  ju ro r s  combined.

3. Several suggestions were made fo r  a d d itio n a l c r i t e r i a .

These suggested c r i t e r i a  were n o t added to  th e  l i s t  b u t were 

re p o rte d  in  th e  study.

It. The ju ro r s  commented on the wording and p o s itio n in g  o f sev e ra l

o f th e  c r i t e r i a .  In  most cases the  recommendations were

tak en  care  o f i n  a re v ised  l i s t .  This refinem ent was p a r t  

o f th e  purposes o f th e  study .

The fo llow ing major fin d in g s  were re p o rted  in  S ection  I I  which 

were the  r e s u l t s  of th e  c r i t e r i a  ev a lu a tio n  in  th e  school system s.

In  the  f i r s t  p a r t  of t h i s  s e c tio n  th e  c r i t e r i a  were analyzed fo r  

t h e i r  degree o f acceptance in  each school system . R atings from the  

d a ta  c o lle c te d  on the  in s tru m en ts  and from th e  in v e s t ig a to r  were 

averaged. This average was in te rp re te d  fo r  purposes o f t h i s  s tudy  

to  be th e  degree (between ”1 .0 " —"com pletely" and "7 .0 "—"not a t  a l l " )  

to  which each c r i te r io n  was evidenced in  a school system.

1 . Only one c r i t e r io n  rece iv ed  an average r a t in g  of "7"—

"not a t  a l l "  in  any of th e  th re e  d i s t r i c t s .  Systems A and B
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d id  n o t have a  c e n tr a l  curricu lum  committee; hence th e  "7" 

r a t in g .  School System C d id  have such a committee.

2. In  School System A fo u r c r i t e r i a  ra te d  as a "1"—"com plete ly ."

In  School System B none ra te d  "1" and in  School System C

two had such a ra t in g .

3. In  System A tw en ty  o f  th e  tw enty-four c r i t e r i a  re c e iv e d  a

ra t in g  o f between "1 .0" and "2 .5 ,"  in  School System B fo u rteen

ra te d  in  t h i s  range and in  School System C seventeen c r i t e r i a  

ra te d  toward the  "com pletely" end of the  s c a le .

U. The in d iv id u a l r a t in g s  o f th e  in v e s t ig a to r  and th e  school

re p re se n ta tiv e s  were s im ila r  (w ith in  cne p o in t)  o f each o th e r 

w ith  th e  excep tion  o f School System B. S evera l c r i t e r i a  

r a t in g s  v a rie d  by two or more sca le  p o in ts .

In  th e  second p a r t  of S ec tio n  I I  the  d a ta  were re p o rte d  on a 

ta b le  which was a composite of th e  average ra t in g s  fo r  each o f th e  

th re e  school system s. A mean o f th e  means fo r  each school was c a lc u la te d  

fo r  each c r i t e r io n  and was in te rp re te d  in  th i s  study to  be th e  degree 

to  which a  c r i t e r io n  was accep ted  in  exemplary school system s.

1. A composite r a t in g  f o r  th e  th re e  schools between "1 .0" and 

"3 .3" on th e  seven -po in t sca le  was considered  to  be an 

in d ic a t io n  th a t  a c r i t e r io n  had a s trong  degree o f acceptance 

and th e re fo re  was considered  to  be im portan t in  th e  curricu lum  

development p rocess in  th e  exemplary school system s. Twenty- 

th re e  of th e  tw en ty -fou r c r i t e r i a  had a mean r a t in g  between 

"1 .0" and " 3 .3 ."  One c r i te r io n  received  a poo rer r a t in g ,

(no. 7—c e n tr a l  curricu lum  com m ittee).
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2. By rounding o f f  to  th e  n e a re s t  whole number th e  means c a l ­

c u la te d  f o r  th e  th re e  school systems combined i t  was d e te r ­

mined th a t  f iv e  c r i t e r i a  received  a r a t in g  o f "1"—"com pletely ,

• th i r t e e n  as "2" and f iv e  c r i t e r i a  ra te d  "3 ."

3 . The f in d in g s  in d ic a te d  th a t  th e  c r i t e r i a  th a t  ra te d  th e  b e s t  

in  degree o f acceptance in  th e  school systems were those 

t h a t  were concerned w ith  s t a f f  and s t a f f  philosophy ( C r i te r ia  

1 , lU j l!?j 22, 23). The p o o res t ra tin g s  were received  by  

th e  c r i t e r i a  th a t  r e la te d  to  experim entation  and e v a lu a tio n , 

as w e ll as c i t iz e n  involvem ent in  curricu lum  p lann ing .

U. Two c r i t e r i a ,  d ea lin g  w ith  experim entation  and re sea rc h ,

re c e iv e d  a b e t t e r  r a t in g  in  School System A than in  School 

Systems B and C.

Following i s  a summary of the  major f in d in g s  in  Section I I I ,  

th e  r e s u l t s  o f  a  comparison between th e  ju ro r s ’ rank ings and the  

c r i t e r i a  r a t in g s  fo llow ing  th e  study in  th e  school system s.

1 . There were n in e  c r i t e r i a  where th e re  was a s tro n g  agreement

(im portan t to  c ru c ia l  r a t in g  by th e  ju ro rs  and strong  to  

complete acceptance in  the  school system s) between th e  ju r o r s ’ 

r a t in g s  and th e  degree to  which a c r i t e r io n  was evidenced in  

th re e  school systems combined.

2. There were no s tro n g  agreements fo r  any c r i t e r i a  on the  

weaker ends o f  th e  s c a le s .

3 . N otable d if fe re n c e s  in  ra t in g s  were ev id en t in  th re e  c r i t e r i a .

In  each case th e  ju ro r s  gave a s tro n g e r r a t in g  than  the

r a t in g  th a t  re s u l te d  from th e  school study.
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CHAPTER 7

SUMMARY, CONCLUSIONS 
AND RECOMMENDATIONS

W ell th o u g h t-o u t and c a r e f u l ly  planned cu rricu lum  development 

programs a re  e s s e n t ia l .  There have been ample recommendations pu t 

fo r th  in  th e  cu rricu lum  f i e l d  -which have emphasized new academic 

programs, new school o rg a n iz a tio n a l p a t te rn s  and media technology. 

However, le s s  p re v a len t have been  su g gestions th a t  would enable school 

systems to  examine and to  c r i t i c i z e  t h e i r  curricu lum  development proce­

d u res . Many o f th o se  re sp o n s ib le  fo r  cu rricu lum  p lanning  have needed 

h e lp  which would enable them to  develop e f f e c t iv e  programs and processes 

fo r  e s ta b lis h in g  goals  and determ in ing  th e  ap p ro p ria ten ess  of th e  many 

new id e a s  fo r  school o rg a n iz a tio n  and academic programs which were 

con fron ting  them.

The p re sen t s tu d y  a ttem pted  f o r  one th in g  to  provide a  p a tte rn  

fo r  schools in te r e s te d  i n  b u ild in g  e f fe c t iv e  cu rricu lum s, in  p>articular 

a  process model fo r  developing curricu lum .

Summary o f  th e  Problem

This s tu d y  had th re e  purposesj l )  to  id e n t i f y  c r i t e r i a  f o r

curriculum  development t h a t  were c r u c ia l ,  fu n c tio n a l and observab le ,

2) to  determ ine th e  e x te n t to  which th e se  c r i t e r i a  were evidenced in

e x is t in g  school systems and 3) to  fo rm ulate  an a c t io n  model f o r  th e

process o f curricu lum  developm ent.

l l S
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The f i r s t  p a r t  o f  the  purposes was accom plished by id e n tify in g  a 

l i s t  o f c ru c ia l ,  fu n c tio n a l and observable c r i t e r i a  gleaned from th e  

l i t e r a t u r e  and re f in e d  w ith  th e  a ss is ta n c e  o f a ju ry  o f curricu lum  

ex p e rts . A second ju ry  c o n s is tin g  of persons knowledgeable about 

curricu lum  p ra c t ic e s  in  Michigan schools helped  s e le c t  th re e  school 

systems in  Michigan which in  t h e i r  estim atio n  had curricu lum  develop­

ment p ro cesses  th a t  were notew orthy and in  keeping w ith  a s e t  o f 

e s ta b lish e d  g u id e lin e s . The re v ised  c r i t e r i a ,  re f in e d  w ith  th e  he lp  

of th e  curricu lum  e x p e r ts , were examined in  th e se  th re e  sample school 

d i s t r i c t s  in  an a ttem pt to  determ ine th e  degree to  which th e se  s e le c ­

t iv e  c r i t e r i a  were p ra c tic e d  in  exemplary school system s. Following 

the  exam ination the  d a ta  were analyzed and from th e  f in d in g s  conclusions 

were drawn, recommendations made and a  model f o r  th e  p rocess  of 

curriculum  development form ulated .

Conclusions

On the  b a s is  of th e  d a ta  and the fin d in g s  the  fo llow ing  conclusions 

were drawn:

1. Twenty-four c r i t e r i a  proved to  be manageable in  term s of 

a n a ly s is ;  many more than  tw en ty -four would have made i t  

d i f f i c u l t  to  e f f e c t iv e ly  g a th e r the  d a ta . The c r i t e r i a  

s e le c te d  were comprehensive.

2. The c r i t e r i a  s e le c te d  from th e  l i t e r a t u r e  were to  be c r u c ia l ,  

fu n c tio n a l and observab le . C ru c ia l i ty —The t e s t  o f c r u c i a l i t y  

was v e r if ie d  by th e  ju ry  of curricu lum  e x p e r ts . Each o f  th e  

tw en ty -fou r c r i t e r i a  rece iv ed  a  mean r a t in g  by th e  th re e
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judges between ”1 .0 ” and ”3 .0 .” F u n c tio n a lity —The t e s t  o f 

f u n c t io n a l i ty  was supported . The school systems were u sing  

th e  c r i t e r i a  and in d ic a te d  an understanding  of them. 

O b se rv a b ility —While th e  c r i t e r i a  proved to  be c ru c ia l  and 

fu n c tio n a l th ey  were n o t observable to  th e  same degree. 

O b se rv a b ility  o f a c r i te r io n  was n o t always p o ss ib le  and 

acceptance o f a school r e p re s e n ta t iv e ’ s p e rcep tio n s  o f th e  

degree to  which some o f th e  c r i t e r i a  were o p e ra tin g  was 

n ecessa ry  in s te a d .

3. There i s  in  gen era l a  s tro n g  agreement between what th e

a u th o r i t ie s  in  the  l i t e r a t u r e  s ta te  are  the  c r i t e r i a  f o r  th e  

p ro cess  o f curricu lum  development and what i s  p ra c tic e d  in  

exem plary school system s. 

k. There appeared to  be no need fo r  a c e n tra l  curricu lum  

co o rd in a tin g  committee in  th e  two la rg e s t  school system s 

s tu d ie d . However a need fo r  coord ina tion  o f a l l  cu rricu lum  

development d ec is io n s  was evidenced. This r e s p o n s ib i l i ty  

can be b e s t  c a r r ie d  out by one person in  the  c e n tr a l  o f f ic e .

£ . S ize  o f th e  school d i s t r i c t  appears to  be a determ ining

fa c to r  as to  w hether th e re  was a c e n tr a l  cu rricu lum  c o o rd in a tin g  

committee. The la r g e r  a school system becomes th e  l e s s  l i k e ly  

i t  w i l l  be th a t  a c e n tra l  committee w i l l  be fu n c tio n in g .

6 . E xperim entation , e v a lu a tio n  and a n a ly s is  o f  th e  le a r n e r s ’ 

needs re q u ire  e x tra  money and were c a r r ie d  out to  a  g r e a te r  

e x te n t in  System A, the  more a f f lu e n t  system than  in  th e  

o th e r two.
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7. The p re p a ra t io n  o f b eh av io ra l o b je c tiv e s  has become a d e s ira b le  

f e a tu re  o f  th e  curricu lum  development p ro cesses .

8. The tw en ty -th ree  accep ted  c r i t e r i a  could be employed to  

r a t e  or guide school system s on cu rricu lum  development 

p ro cesses .

Recommendations fo r  fu r th e r  
R esearch and Im plem entation

1 . School systems in te r e s te d  in  ca rry in g  on e f fe c t iv e  curricu lum  

development p ra c t ic e s  should use an in strum en t such as the 

l i s t  o f  c r i t e r i a  in  t h i s  study  to  measure t h e i r  program.

2. F u r th e r  s tu d ie s  should be c a r r ie d  out using  the  form at o f 

th e  p re se n t s tu d y . Some a reas  to  be in v e s t ig a te d  a re :

a . to  v a l id a te  th e  c r i t e r i a  in  d i f f e r e n t  ty p es  o f sample 

school system s, fo r  example, a new school d i s t r i c t ,  a 

r u r a l  d i s t r i c t ,  a la rg e  urban d i s t r i c t  or a school 

d i s t r i c t  w ith  no vo ted  o p era ting  lev y .

b . to  determ ine th e  e x te n t to  which the  c r i t e r i a  e x is t  in  

th e  e lem en tary  schoo l.

c . to  determ ine th e  e x te n t of p ra c t ic e  o f th e  c r i t e r i a  as 

viewed by a d m in is tra to rs , p a re n ts , te a c h e rs  and curricu lum  

w orkers.

d . to  determ ine w hether a c e n tr a l  curricu lum  co o rd in a tin g  

committee i s  an e s s e n t ia l  c r i t e r io n  fo r  a school d i s t r i c t  

in te r e s t e d  in  e s ta b lis h in g  an e f fe c t iv e  curricu lum  develop­

ment p ro cess  when using  a  la r g e r  sample.
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3. A d m in is tra tiv e  le a d e rsh ip  should encourage in d iv id u a lism  

on bo th  a b u ild in g  b a s is  and in  th e  classroom . The "g rass  

ro o ts"  approach i s  recommended.

1*. More should be done in  school systems to  encourage s tu d en t 

and c i t iz e n  involvem ent in  th e  g o a l- s e t t in g  s tag e  in  

cu rricu lum  development.

O p p o rtu n itie s  should be a ffo rd ed  a l l  s t a f f  members, bo th  

a d m in is tra to rs  and te a c h e rs , to  h e lp  develop and to  gain 

an understand ing  o f th e  ph ilosophy o f the  school.

6. More e f f o r t  should be p u t fo r th  fo r  experim en tation  and 

e v a lu a tio n , e sp e c ia l ly  in  d i s t r i c t s  in te r e s te d  in  re le v a n t 

cu rricu lu m s.
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CHAPTER V I

A PROCESS MODEL FOR 
CURRICULUM DE7ELOIMENT

The p rocess model, which i s  th e  culm inating p a r t  and th e  

capstone o f th i s  s tu d y , i s  h e re in  p resen ted . Models can take  on many 

forms. In  th e  d e f in i t io n  from Chapter I  th e  model fo r  t h i s  s tu d y  was 

d esc rib ed  as an a b s tra c tio n  designed to  d e p ic t or sym bolize in  a h ig h ly  

compact and i l l u s t r a t i v e  manner the  in te r r e la t io n s h ip s  o f  even ts  and 

o f peop le , in d iv id u a lly  and in  groups, and the  p ro cesses  by which th ey  

r e la te  to  each o th e r. The model was in flu en ced  by th e  cu rricu lum  and 

in s t r u c t io n a l  p a tte rn s  o f the  school systems (see Tables 3 -2 , 3—U, 3-6) 

as w e ll as th e  accumulated experiences o f th e  in v e s t ig a to r .

This model, along w ith  the  c r i t e r i a ,  should serve- s e v e ra l fu n c tio n s :

1. as a p a tte rn  or guide fo r  school' systems in te r e s te d  in  changing 

t h e i r  p rocess of curriculum  development. This may be done

a . by fo llow ing  th e  g u id e lin e s  and recommendations from 

curricu lum  ex p e rts  and

b . u t i l i z in g  th e  methods and procedures employed by school 

system s noted fo r  e f fe c t iv e  programs.

2. as an in stru m en t fo r  te s t in g  in  school system s in te r e s te d  in  

ev a lu a tin g  th e i r  p re se n t programs in  cu rricu lu m  developm ent.

3. as a means f o r  developing te s ta b le  hypotheses in  th e  a re a  of 

curricu lum  development.
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1|. as a r e p l ic a t iv e  v e h ic le  to  be used by o th e r in v e s t ig a to r s  

in te r e s te d  in  c a rry in g  out s im ila r  s tu d ie s  to  the  one being  

re p o rte d .

V a riab le s

The model c o n s is ts  o f  th re e  major v a r ia b le s  which should be taken  

in to  account when in v e s t ig a t in g  th e  curricu lum  development p ro cesses . 

Only those  v a r ia b le s  most p e r t in e n t  to  t h i s  study  w i l l  be considered . 

These major v a r ia b le s  a re ; 1) persons, 2) s o c ia l  fo rce s  and 3) the  

design  and p lann ing  ta s k s .

The v a r ia b le s  w i l l  be defined  and l in e s  of re la t io n s h ip s  w i l l  be 

in d ic a te d  in  th e  v a rio u s  f ig u re s  in  the  o v e ra ll  model.

P erso n s. —This v a r ia b le  i s  defined  as a l l  in d iv id u a ls  involved  

in  cu rricu lum  development from g o a l- s e t t in g  to  im plem entation.

Inc luded  a re  s ta tu s  le a d e rs  and p a r t ic ip a to r s .  The p a r t i c ip a to r s — 

te a c h e rs ,  a d m in is tra to rs , s tu d e n ts , board members, p a re n ts , c i t iz e n s  

and o th e r s —a re  o ften  le a d e rs  a ls o , both  s ta tu s  and emergent. The 

person dim ension was most obvious during  th e  t e s t  o f  th e  c r i t e r i a  in  

th e  school system s. In  one c ase , e s p e c ia l ly , s tro n g  and e f fe c t iv e  

le a d e rs h ip  in  curricu lum  development ex erted  by an in d iv id u a l who l e f t  

one o f  th e  sample schools s e v e ra l y ea rs  ago was s t i l l  v e ry  ev id en t 

in  th e  way th e  program was c a r r ie d  out when t h i s  study was made.

S o c ia l fo r c e s . —This v a r ia b le  i s  considered  to  be a l l  those 

f a c to r s  a f fe c t in g  th e  curricu lum  planning which encompass such a re a s  

a s ,  l )  b e l i e f s  and mores, b o th  of in d iv id u a ls  and groups; 2) fin an ces
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and economy, such as school ta x  v a lu a tio n , a b i l i t y  of a community to  

pay and th e  g e n e ra l f in a n c ia l  p ic tu re  in  th e  community and in  th e  

n a tio n ; 3) s ta g e s  in  technology; and U) dom estic as w e ll as i n t e r ­

n a tio n a l problem s, p o v e rty , r i o t s ,  co ld  w ars, e tc .

The design  and p lann ing  t a s k s . —This in v o lves th e  methods 

employed to  p lan  th e  curricu lum . Procedures fo r  g o a l- s e t t in g ,  

im plem entation and ev a lu a tio n  o f th e  cu rricu lum  and i t s  development 

are  a t  l e a s t  th re e  a sp e c ts  o f t h i s  v a r ia b le .

The c r i t e r i a  in  th e  l i s t  id e n t i f ie d  in  th i s  s tudy  a re  a l l  

re la te d  to  one or more o f th e  th re e  major v a r ia b le s  defined  above.

The model

f ig u re  6-1 i l l u s t r a t e s  th e  th re e  major v a r ia b le s  and th e i r  

in te r r e la t io n s h ip s .  The e f f e c t  th a t  bo th  persons and s o c ia l  fo rce s  

have upon each o th e r  i s  in d ic a te d  as w e ll as the  com posite e f f e c t  

th ey  have upon th e  th i r d  v a r ia b le ,  design and planning  ta s k s .  In  

th i s  diagram examples o f some of th e  c r i t e r i a  from t h i s  study  and 

th e i r  placem ent in  th e  model a re  shown.

F igure  6-2 i s  a system s model in d ic a tin g  th e  in p u ts , persons 

and s o c ia l  fo rc e s , upon the  "B lack Boy," th e  design  and planning  ta s k s . 

E ven tua lly  th e  in te r a c t io n  o f th e  in p u ts  upon the  "Black Boy" r e s u l t s  

in  a new curricu lum  follow ed by im plem entation and e v a lu a tio n . A 

feedback loop o r ig in a tin g  a t  any p o in t in  th e  process i s  i l l u s t r a t e d .
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FIGURE 6 - 1

THE RELATIONSHIP OF THE CRITERIA IDENTIFIED 
IN THIS STUDY TO THE THREE MAJOR VARIABLES

S o c ia l Forces _each a ffec t_  
th e  o th e r Persons

1 . What changing cu rricu lum  means 
(C r i te r io n  2 3 ).

2 . The amount o f concern fo r  
in d iv id u a lism  (C r i te r io n  9 ) .

3 . The e x te n t to  which curricu lum  i s  
th e  major de term inan t (C r ite r io n  6).

U- The ph ilosophy o r m ission o f th e  
school (C r ite r io n  l ) .

1 . Who th e  s ta tu s  le a d e rs  a re  and what
th ey  do ( C r i t e r i a  8, 20).

2. Who th e  p a r t ic ip a n ts  a re  and what
th ey  do (C r i te r ia  7, 12, 13, l i t ,  l£ ,
21).

determ ine

Design and Planning Tasks

1 . The w r i t te n  in fo rm atio n  th a t  i s  
a v a ila b le  which s t a t e s  d ire c t io n s  
and r e s p o n s ib i l i t i e s  (C r ite r io n  2 ).

2. The planned s t r a te g y  th a t  i s  in  
o p e ra tio n  fo r  curricu lum  p lann ing  
(C r ite r io n  1;).

3 . The a d m in is tra tiv e  exped ien ts  fo r  
cu rricu lum  development th a t  a re  
provided  (C r i te r io n  5)•

U. The amount and r a p id i ty  o f committee 
work p ro g ress  so th a t  p a r t ic ip a n ts  
have a sense o f  achievement 
(C r i te r io n  1 0 ).

3 . What th e  p ro v is io n s  a re  fo r  considering  
p ro p o sa ls  fo r  cu rricu lum  change which 
may emerge from anywhere (C r ite r io n  11).

6. What k inds o f open communications 
p ro v is io n s  th e re  a re  (C rite r io n  16).

7. What kinds o f ev a lu a tio n  and ex p eri­
m entation a re  c a r r ie d  on ( C r i t e r i a  
17, 18, 19).

8. What th e  p ro v is io n s  a re  f o r  p ro fe s s io n a l 
growth (C r ite r io n  22).

9. The e x te n t to  which o b je c tiv e s  a re  
w r it te n  in  b eh av io ra l term s 
(C r i te r io n  2U).

ro
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S evera l examples a re  given in  T igure 6-3 in d ic a t in g  ways in  

which th e  system  may be " s h o r t - c i r c u i te d ” by s o c ia l  fo rce s  o r persons 

w ith  such immediate power th a t  the  e s ta b lish e d  ro u te  i s  n o t ta k en , 

c e r ta in ly  a prim e cause of problem a reas  in  cu rricu lum  developm ent.

O ther powers to  be considered  could be a board o f education  or super­

in te n d e n t who "ram th rough” a change w ithout fo llow ing  th e  s t r a te g y  

o u tlin e d .

A p p lica tio n  o f  the  Model

In te g ra l  to  an a p p lic a tio n  o r in te r p r e ta t io n  o f th e  model a re  

th e  c r i t e r i a  used in  th e  s tudy . I t  was from th ese  c r i t e r i a  th a t  th e  

model was d e riv ed . Following a re  the  c r i t e r i a  ca teg o rized  according 

to  th e  th re e  m ajor v a r ia b le s ;  p e rso n , s o c ia l  fo rce s  and design and 

p lann ing  ta s k s .  C r ite r io n  7> which d e a lt  ■with th e  need fo r  a c e n tr a l  

co o rd in a tin g  cu rricu lum  com m ittee, has been removed. This c r i t e r io n  

d id  n o t prove i t s  c r u c ia l i ty  and im portance during  th e  t e s t  as d id  

th e  o th e rs .

Persons

1 . One s p e c if ic  person on th e  c e n tr a l  a d m in is tra tiv e  s t a f f  must 

be re sp o n s ib le  fo r  co o rd in a tin g  a l l  cu rricu lum  and in s t r u c ­

t io n a l  p lann ing  and e v a lu a tio n .

2. E ffe c tiv e  s ta tu s  le a d e rsh ip  must be ev id en t a t  a l l  le v e l s  of 

cu rricu lum  developm ent. A le a d e r  i s  thought o f as one who 

moves th e  group under h is  r e s p o n s ib i l i ty  tow ards m utually  

agreed upon g o a ls .

R eproduced  with perm ission of the copyright owner. Further reproduction prohibited without perm ission.



Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.

P1GURE 6-3
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3. Emergent le a d e rsh ip  'which helps to  c l a r i f y  g o a ls  should be

encouraged.

It. C itiz en s  groups should be encouraged to  p a r t ic ip a te  in  the

development of goals  fo r  th e  school cu rricu lum .

The board o f education  should t r a n s la t e  the  cu rricu lum  goals  

in to  o p e ra tio n a l p o l ic ie s .

6 . The school s t a f f  should be re sp o n sib le  fo r  th e  desig n , 

development, and im plem entation o f the  cu rricu lum .

7 . TProvisions should be made fo r  a l l  p ro fe s s io n a l s t a f f  to  have 

an o p p o rtu n ity  to  p a r t ic ip a te  in  some c a p a c ity  in  curricu lum  

planning  a t  ap p ro p ria te  p o in ts  in  the  development a c t i v i t i e s .

S o c ia l fo rce s

1 . There must be a c le a r  statem ent of th e  ph ilosophy  (m ission) o f 

th e  school.

2. School o rg an iza tio n  and in s t r u c t io n a l  p a t te rn s  and f a c i l i t i e s  

should be determ ined by th e  curriculum  r a th e r  than  v ic e -v e rsa .

3. In d iv id u a lism  should be encouraged. For example, 1) The 

in d iv id u a l school i s  considered th e  b a s ic  o p e ra tio n a l and 

p lanning  u n it  fo r  curriculum  improvement. The c e n t r a l  o ff ic e  

may encourage and a id  the  s t a f f  of each b u ild in g  to  develop 

curriculum s adapted to  t h e i r  p a r t ic u la r  community and p u p ils ,

2) In d iv id u a l teach in g  s ty le s  may a lso  be encouraged w ith in  

th e  framework o f e s ta b lish e d  c r i t e r i a .

It. Curriculum improvement should be viewed as a  change in  a t t i t u d e s ,  

p e rc ep tio n s , v a lu e s , understandings and s k i l l s  o f  th e  s t a f f  

as w e ll as a change in  the  ed u ca tio n a l program.
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Design and p lann ing  ta sk s

1 . W ritte n  in fo rm atio n  must be a v a ila b le  which c le a r ly  s ta te s  

th e  d ire c t io n s  an d /o r r e s p o n s ib i l i t ie s  fo r  in d iv id u a ls  and 

committees appoin ted  to  do work in  c u r r ic u la r  a re a s .

2. A planned s t r a te g y  must be e s ta b lish e d  fo r  cu rricu lum  p lanning  

which s p e c if ie s  a  sequence o f s te p s  o r ta sk s  as w e ll as a 

tim e ta b le  fo r  cu rricu lum  planning and ev a lu a tio n  covering 

a l l  a sp ec ts  from goals  to  means fo r  im plem entation.

3 . A d m in is tra tiv e  exped ien ts  fo r  curriculum  development must be 

p ro v id ed , such as re le a se d  tim e , p h y s ica l f a c i l i t i e s ,  appro­

p r ia te  m a te r ia ls ,  c l e r i c a l  h e lp  and d is c re t io n a ry  funds.

I4. P ro v is io n s  must be made fo r  considering  p roposa ls  fo r  

cu rricu lum  improvement which may emerge from anywhere in  

th e  school system  or community,

5 . P ro v is io n  must be made fo r  study ing  th e  le a r n e r s ’ needs as an 

i n te g r a l  phase in  th e  improvement o f  curricu lum  and in s t r u c t io n ,

6 . P ro v is io n s  must be made fo r  p ro fe s s io n a l growth of s t a f f  

members through such a c t i v i t i e s  as a ttendance  a t  lo c a l  and 

n a t io n a l  con ferences, school v i s i t s ,  th e  s tudy  o f new 

m a te r ia ls  and in - s e rv ic e  programs in  developing s k i l l s

in  cu rricu lum  improvement.

7 . E xperim en ta tion  and a c tio n  re sea rc h  should be employed as 

i n t e g r a l  p a r ts  o f  th e  curricu lum  improvement p ro cess .

8 . An e v a lu a tio n  must be c a r r ie d  on to  determ ine th e  e f f e c t iv e ­

n ess  o f  th e  curricu lum  p lanning .
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9 . The curricu lum  ta sk s  to  be done should  be understood by  th e  

re sp e c tiv e  groups and conm ittees.

10. The work o f curricu lum  committees must p rog ress r a p id ly  enough 

to  h e lp  a l l  p a r t ic ip a n ts  ga in  a sense o f achievem ent.

11. Open communication, b o th  o ra l  and w r i t te n ,  should  provide 

f o r  re a c tio n s  from a l l  concerned groups and in d iv id u a ls .

12. O b jectives f o r  th e  le a r n e r  should be w r i t te n  in  b eh av io ra l 

term s in  a l l  su b jec t a re a s .

Using th e  model to  diagnose problems

The in te r r e la t io n s h ip  among th e  th re e  v a r ia b le s  i s  considered  th e  

p ro cess . Any one o f th e se  v a r ia b le s  can be considered  to  be th e  cause 

o f an in e f f e c tu a l  p ro cess . A school system  which i s  concerned w ith  

problems i n  th e  cu rricu lum  development p rocesses might u t i l i z e  th e  

model concept form ulated  in  t h i s  s tu d y . A p re lim in a ry  assessm ent 

might be made i n  an a ttem pt to  d isco v e r which o f th e  th re e  a reas  

(p ersons, s o c ia l  fo rc e s  or design  and planning  ta sk s )  i s  p o s s ib ly  

re sp o n s ib le . This assessm ent could be performed by  using  th e  c r i t e r i a  

as p resen ted  i n  t h i s  ch ap te r as an ev a lu a tiv e  and d ia g n o s tic  in s tru m en t.

f ig u re  6 -1  d e sc rib e s  th e  r e la t io n s h ip  th a t  th e  person and s o c ia l  

fo rc e s  v a r ia b le s  have on determ ining  th e  design  and planning t a s k s .

The problems a re  most l i k e ly  to  show up i n  th e  design  and p lann ing  

ta sk s  and consequently  when an assessm ent i s  perform ed c a re fu l consid ­

e ra t io n  should be given to  persons and s o c ia l  fo rc e s  because o f th e  

f a c to r s  th e y  p la y  i n  determ ining  th e  t h i r d  v a r ia b le .
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Using th e  model to  e s ta b lis h  a new 
p ro cess  o f curricu lum  development

The th re e  dimensions d iscussed  p re v io u s ly  become e s s e n t ia l  to  

any co n s id e ra tio n  of e s ta b lis h in g  a new curricu lum  development p rocess. 

In  most c ases  where a new program i s  d e s ired  th e re  a re  a lre a d y  some 

procedures being  follow ed. This in v o lves changing what e x is t s  and i s  

b e s t  accom plished by  a sse ss in g  th e  p re sen t program as suggested in  

the  p rev ious s e c tio n . The c r i t e r i a  would serve as an in s trum en t fo r  

t h i s  survey. F a ilu re  to  meet one or more o f th e se  c r i t e r i a  would 

s ig n a l th e  a reas  where the  change should be e f fe c te d . An exam ination 

of what a lread y  e x is t s  in  each of the  th re e  dim ensions o f th e  model 

would in d ic a te  a reas  o f s tre n g th  and weakness.

For th e  le s s  freq u en t s i tu a t io n  th a t  e x is t s  when a school system 

i s  newly c re a te d , w ith  no p rocedural p reced en ts , th e  use o f th e  model 

and the  c r i t e r i a  serve as a  b lu e p r in t  r a th e r  than  as  an e v a lu a tiv e  

in s tru m en t. Purposeful e f f o r t  should be made to  b u ild  and e s ta b l is h  

a process fo r  curricu lum  development in  l in e  w ith  th e  concept as 

p resen ted  in  the  model. A c a re fu l study  by in d iv id u a ls  and committees 

using the  model concept would be necessa ry  in  an a ttem p t to  fash ion  

and develop th e  design and planning ta sk s ; to  invo lve  th e  s ig n if ic a n t  

people; and to  understand  and u t i l i z e  the  re le v a n t  s o c ia l  fo rc e s .
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C r i t e r i a  fo r  th e  Process o f 
C urriculum  Development

1 . There i s  a  c le a r  s ta tem en t o f th e  philosophy o f th e  school.

2. W ritten  in fo rm ation  i s  a v a ila b le  which c le a r ly  s ta te s  th e  ex p ec ta tio n s  
and d u tie s  fo r  in d iv id u a ls  and committees appoin ted  to  do work in  
c u r r ic u la r  a re a s .

3. A planned s t r a te g y  i s  in  o p e ra tio n  which e s ta b lis h e s  a sequence o f 
s tep s  o r ta sk s  as w e ll a s  a  tim e ta b le  fo r  curricu lum  p lanning  
and ev a lu a tio n  covering  a l l  a sp ec ts  from goals to  means fo r  
im plem entation .

k.  A d m in istra tive  ex p ed ien ts  fo r  curricu lum  development a re  provided , 
such as re le a se d  tim e , p h y s ica l f a c i l i t i e s ,  ap p ro p ria te  m a te r ia ls ,  
c l e r i c a l  h e lp  and d is c r e t io n a ry  funds.

3. School o rg an iza tio n  and in s t r u c t io n a l  p a tte rn s  and f a c i l i t i e s  are  
determ ined by the  cu rricu lum  r a th e r  than v ic e -v e rsa .

6 . There i s  a c e n tr a l  cu rricu lum  committee fo r  th e  school d i s t r i c t  
which c o n s is ts  o f p ro fe s s io n a l re p re s e n ta t iv e s  of every  school 
le v e l  and which i s  re sp o n s ib le  f o r  co o rd in a tin g  a l l  cu rricu lum  
development d e c is io n s .

7. One sp e c if ic  person on th e  c e n tr a l  a d m in is tra tiv e  s t a f f  i s  r e s ­
po nsib le  fo r  co o rd in a tin g  a l l  curricu lum  and in s t r u c t io n a l  p lanning 
and e v a lu a tio n .

8 . In d iv id u a lism  i s  encouraged. For example, l )  The in d iv id u a l 
school i s  considered  th e  b a s ic  o p e ra tio n a l and p lann ing  u n it  fo r  
curricu lum  improvement. The c e n tr a l  o f f ic e  may encourage and a id  
th e  s t a f f  o f each b u ild in g  to  develop curricu lum s adapted to  t h e i r  
p a r t ic u la r  community and p u p i ls ,  2) In d iv id u a l teach in g  s ty le s  may 
a lso  be encouraged w ith in  th e  framework o f e s ta b lish e d  c r i t e r i a .

9. The curricu lum  ta s k s  to  be done are c le a r ly  understood by the  
groups and committees ass ig n ed  such r e s p o n s ib i l i t i e s .

10. The work o f  cu rricu lum  com m ittees p ro g resses  r a p id ly  enough to  
he lp  a l l  p a r t ic ip a n ts  gain  a sense o f achievem ent.

11. P ro v isio n s  a re  made fo r  co n sid e rin g  p roposa ls  fo r  cu rricu lum  
improvement which may everge from anywhere in  th e  school system  
or community.

12. C itiz en s  groups a re  encouraged to  p a r t ic ip a te  in  the  development 
o f goals f o r  th e  school cu rricu lum .

138

R eproduced  with perm ission of the copyright owner. Further reproduction prohibited without perm ission.



139

13. The board  o f educa tion  t r a n s la t e s  th e  cu rricu lum  g oals  in to  
o p e ra tio n a l p o l ic ie s .

l l | .  The school s t a f f  i s  re sp o n s ib le  fo r  th e  d esig n , developm ent, and 
im plem entation o f  th e ' curricu lum .

l£ .  P ro v is io n s  a re  made f o r  a l l  p ro fe s s io n a l s t a f f  to  p a r t ic ip a te  in  
some c a p a c ity  in  cu rricu lum  development.

16. Open coitm unication, bo th  o ra l  and -w ritten , p rov ides fo r  re a c t io n s  
from a l l  concerned groups and in d iv id u a ls .

17. P ro v is io n  i s  made fo r  study ing  th e  le a r n e r s ’ needs as an in te g r a l  
phase in  th e  improvement of curricu lum  and in s t ru c t io n .

18. Experim entation and a c tio n  re sea rc h  are  employed as in te g r a l  
p a r ts  o f the  curricu lum  improvement p rocess.

19. An ev a lu a tio n  i s  c a r r ie d  on to  determ ine the  e f fe c t iv e n e s s  o f  the  
cu rricu lum  p la n n in g .„

20. E ffe c tiv e  s ta tu s  le a d e rsh ip  i s  ev iden t a t  a l l  le v e ls  o f  curricu lum  
developm ent. A le a d e r  i s  thought o f as one who moves th e  group 
under h is  r e s p o n s ib i l i ty  tow ards m utually  agreed upon g o a ls .

21. Emergent le a d e rs h ip  which h e lp s to  c l a r i f y  goals i s  encouraged.

22. P ro v is io n s  a re  made fo r  p ro fe s s io n a l growth o f s t a f f  members 
through such a c t i v i t i e s  as" a ttendance  a t  lo c a l  and n a t io n a l  
con fe ren ces, school v i s i t s ,  the  s tudy  of new m a te r ia ls  and in -  
s e rv ic e  programs in  developing s k i l l s  in  curricu lum  improvement.

23. The school system  views curricu lum  improvement as a change in  
a t t i t u d e s ,  p e rc e p tio n s , v a lu e s , understand ings and s k i l l s  o f the  
s t a f f  as w e ll as a change in  th e  ed u ca tio n a l program.

2lj.. O b jec tiv es  fo r  th e  le a rn e r  a re  w r it te n  in  b eh av io ra l term s in  a l l  
su b jec t a re a s .
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W E S T E R N  M I C H I G A N  U N I V E R S I T Y

School o f Education 
Department o f School. S erv ices

l h 2

Kalamazoo, Mich. 
U9001

Dear

Dr. Dorothy McCuskey, a member o f my d o c to ra l com m ittee, has recommended 
you to  me. I  would l ik e  to  ask you to  a s s i s t  me in  one phase o f my 
d is s e r ta t io n .  P re se n tly  I  am e n ro lle d  in  th e  program in  E ducational 
Leadership a t  W estern Michigan U n iv e rs ity . My a rea  o f s p e c ia l ty  i s  
school cu rricu lum .

My d is s e r ta t io n  w i l l  c e n te r  around th e  b u ild in g  of a model fo r  th e  
process o f developing curricu lum , which w i l l  r e s u l t  from an a n a ly s is  of 
the  curricu lum  p ro cess  as p ra c tic e d  in  th re e  M ichigan school d i s t r i c t s . '  
C r i te r ia  to  be used in  th i s  a n a ly s is  and in  the  s e le c t io n  o f th e  school 
sample w i l l  be taken  from th e  l i t e r a t u r e .  In  developing  th i s  l i s t  two 
s tan d ard s  w i l l  be usedj th e  c r i t e r i a  must be c ru c ia l  and observab le .

Here i s  where I  would l ik e  your a s s is ta n c e . In  o rd e r to  g ive  t h i s  l i s t  
o f c r i t e r i a  some worth and a u th o r ity  i t  i s  to  be subm itted  to  a ju ry  
o f s ix  persons who a re  no ted  fo r  t h e i r  work in  cu rricu lum  developm ent.
I  would l ik e  to  ask you to  consider being  one o f th e se  ju r o r s .  This 
group w i l l  be asked to  rank  approxim ately  tw enty se le c te d  c r i t e r i a  and 
to  comment, i f  they  w ish , on any changes deemed n ecessa ry . This l i s t  i s  
now in  a  working stage  and should be f in a l iz e d  w ith in  th e  n ex t sev e ra l 
weeks. I t  i s  in tended  th a t  th e  item s w i l l  be c a r e fu l ly  and s u c c in c tly  
s ta te d  so as to  avoid am biguity . Each w i l l  be two or th re e  sen tences 
in  len g th  and I  would e stim ate  th a t  th e  ta s k  w i l l  tak e  l e s s  than  tw enty- 
f iv e  m inutes tim e u n less  an e v a lu a to r  would care  to  go in to  fu r th e r  d e ta i l .

I  w i l l  be aw aiting  a  re p ly  a t  your e a r l i e s t  convenience. A s e l f -  
addressed p o stca rd  i s  enclosed .

S in ce re ly ,

Jack J . W ickert
Department o f School Serv ices

T hclosure
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W E S T E R N  M I C H I G A N U N I V E R S I T Y

School o f Education 
Department o f School S erv ices

Kalamazoo, Mich 
1*9001

Dear

Thank you fo r  o ffe r in g  to  serve  as a ju ro r  fo r  t h i s  most im portan t 
phase o f my d is s e r ta t io n .  In s tru c tio n s  and a  s h o r t  summary o f  th e  
study  a re  enclo sed . The l i s t  of c r i t e r i a  i s  a lso  in c lu d ed  as w e ll 
as a stamped, se lf-a d d re ssed  envelope fo r  th e  r e tu r n  o f th e  m a te r ia l .

I  have made every  attem pt to  g ive in s tru c t io n s  t h a t  a re  c le a r  and 
unambiguous so th a t  i t  would be p o ss ib le  fo r  you t o  c a r ry  out t h i s  
ta s k  as e x p e d itio u s ly  as p o s s ib le . Should i t  be t h a t  you have a 
q u estio n  about some p o in t th a t  I  have no t made c le a r ,  f e e l  f r e e  to  
c a l l  me c o l le c t  a t  AC 6 l6 —383-1997.

Perhaps I  w i l l  be ab le  to  meet you p e rso n a lly  n ex t March a t  ASCD and 
share  th e  p rog ress of my work w ith  you.

S in c e re ly ,

Jack J .  W ickert 

E nclosures
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INSTRUCTION TO JURORS FOR
EVALUATING THE CRITERIA

1 . P lease rank  each c r i t e r io n  by p lacing  a  numeral (1-5) in  th e  l e f t  
m argin in  th e  space p rovided . P lease use th e  fo llow ing  sc a le :

1—Most c ru c ia l  in  a l l  cases
2—Im portant
3—D esirab le  in  most cases—b u t not a must 
it—Less d e s ira b le  th an  #3—n ot n ecessary

in  most cases 
5—Should no t be inc luded

2. Following each c r i t e r io n  i s  a  space fo r  comments. I f  you so 
d e s ire  g ive any re a c tio n  you have to  th e  statem ent as w r i t te n .

3. On th e  l a s t  page th e re  i s  a p lace  f o r  any a d d itio n a l c r i t e r i a  
you b e lie v e  should be in c lu d ed  in  th e  l i s t .

it. A fte r  com pleting th e  e v a lu a tio n  o f th e se  c r i t e r i a  p lease  enclose
th e  completed copy marked " to  be re tu rn ed "  in  th e  envelope provided .

Thank you a g a in  fo r  your a s s is ta n c e .

Jack  W ickert
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APPENDIX C

P tertinen t M ate ria l Sent to  th e  Ju ro rs  

For S e le c tin g  th e  Sanple School Systems

L e tte r  o f req u est 
In s tru c t io n s  
Response shee t
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W E S T E R N  M I C H I G A N  U N I V E R S I T Y

School o f Education 
Department o f School S erv ices

Kalamazoo, Mich 
1*9001

Dear

P re se n tly  I  am a cand ida te  fo r  th e  D octor o f  Education degree in  
E ducational L eadersh ip  a t  W estern M ichigan U n iv e rs ity . In  my 
d is s e r ta t io n  I  p lan  to  fo rm ulate  c r i t e r i a  f o r  th e  curricu lum  
development p ro cess , app ly  th e se  g u id e lin e s  i n  th re e  M ichigan 
school systems and th en  develop an a c tio n  model fo r  curricu lum  
development.

As a p a r t  o f my s tudy  I  w i l l  be u sing  a system  o f ju ro rs  and I  
would l ik e  to  ask you to  serve  i n  t h i s  c a p a c ity . The ju ro rs  w i l l  
be re p re se n ta tiv e  o f  th e  s e v e ra l s t a t e  u n iv e r s i t i e s ,  th e  S ta te  
Department o f Education and th e  N orth C en tra l A cc re d ita tio n  
A sso c ia tio n . T heir ta s k  w i l l  be to  a s s i s t  me in  id e n tify in g  
th re e  Michigan school d i s t r i c t s  f o r  my sam ple.

P ro fesso r Dorothy McCuskey has suggested  you as an ex p ert judge 
of th ose  school system s in  M ichigan th a t  have curricu lum  p ra c tic e s  
which would follow  th e  g u id e lin e s  I  have s e t  up fo r  s e le c t in g  the  
sample. These g u id e lin e s  and o th e r  in fo rm atio n  a re  in c lu d ed  in  
th e  accompanying m a te r ia l .

Also in c lu d ed  i s  a s e lf -a d d re s s e d , stamped envelope and a form th a t  
can be completed w ith  th e  names o f  th e  sch o o ls . I f  you should be 
unable to  a s s i s t  me in  t h i s  endeavor a t  t h i s  tim e , th e re  i s  a p lace 
on th e  r e tu rn  form to  so in d ic a te .

Thank you fo r  any c o n s id e ra tio n  and h e lp  you can give me in  th i s  
m atte r.

S in ce re ly ,

Jack J . W ickert 

E nclosures
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INSTRUCTION FOR JURORS
FOR SELECTING THE SCHOOLS

The sample school d i s t r i c t s  a re  to  be in  Michigan and should 
be schools whose curricu lum  development p ro cesses  a re  considered  
to  be e f f e c t iv e  and in  keeping w ith  recogn ized  "good and w orth­
w hile" p ra c t ic e s .

Some b a s ic  g u id e lin e s  th a t  might be fo llow ed in  s e le c t in g  th e  
school d i s t r i c t s  a re :

1) Schools th a t  invo lve s t a f f  and th e  community in  
p lanning

2) Schools th a t  have tra in e d  le a d e rs h ip  fo r  curricu lum  
improvement

3) Schools whose curricu lum  o rg a n iz a tio n  r e f l e c t s  th e  
g oa ls  and purposes o f  the  school

U) Schools where ev a lu a tio n  i s  considered  an in te g r a l  
p a r t  o f curriculum  improvement

5) Schools where the  e f fe c tiv e n e s s  o f th e  curricu lum  
program i s  evidenced in  th e  q u a l i ty  o f in s tru c t io n

From a l i s t  o f f iv e  school systems subm itted  by each of s ix  
ju ro r s  i t  i s  in tended  th a t  a f in a l  s e le c t io n  o f th re e  d i s t r i c t s  
can be made from those  where th e re  i s  some consensus. I f  p er­
m ission  i s  secured  from th e  th re e  d i s t r i c t s  fo r  an a n a ly s is  of 
t h e i r  program I  w i l l  spend a week in  each system  in  an attem pt 
to  t e s t  th e  l i s t  o f c r i t e r i a  form ulated in  S tep  I  o f my study .
I  w i l l  be a ttem pting  to  a s c e r ta in  congruencies and d isc rep a n c ie s  
between what a c tu a lly  e x is t s  and what a u th o r i t ie s  in  curricu lum  
a re  saying should be .

From th i s  in fo rm ation  a model i s  to  be developed which 
should serve as a guide to  school system s th a t  w ish  to  change 
t h e i r  curricu lum  development p rocedures.

What you can do fo r  me

P lease  l i s t  on the  a tta ch ed  form f iv e  school d i s t r i c t s  in  
Michigan whose curricu lum  procedures in  your e s tim a tio n  most 
c lo se ly  approximate th e  g u id e lin e s  l i s t e d  above.

Thank you.

Jack W ickert
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The fo llow ing  school d i s t r i c t s  meet th e  e s ta b lish e d  
s e le c t io n  c r i t e r i a .

Signed ________________________________  Date______________

  Sorry , I  am unable to  a c t  as a ju ro r  a t  t h i s  tim e.

Send to :  Jack W ickert
Department o f  School S erv ices 
W estern Michigan U n iv e rs ity  
Kalamazoo, Michigan lj.9001
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L e t te r  to  S uperin tenden ts  R equesting 

Perm ission fo r  the  Study-
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W E S T E R N  M I C H I G A N U N I V E R S I T Y

School of E ducation  
Department o f  School S erv ices

Kalamazoo, Mich 
i;9001

Dear

P re se n tly  I  am e n ro lle d  in  th e  d o c to ra l program in  E ducational Leader­
sh ip  a t  W estern M ichigan U n iv e rs ity . As p a r t  o f th e  requirem ents fo r  
g rad uation  I  am now invo lved  i n  th e  d is s e r ta t io n  phase which i s  a 
s tudy  o f th e  p ro cess  o f cu rricu lum  development.

An e s s e n t ia l  s ta g e  in  th e  d i s s e r ta t io n  i s  a t e s t  o f a  l i s t  o f tw enty- 
fo u r c r i t e r i a  f o r  developing curricu lum . This t e s t  i s  to  be c a r r ie d  
out i n  th re e  M ichigan school d i s t r i c t s  s e le c te d  on th e  b a s is  o f 
having exemplary cu rricu lum  programs. Seven ju ro rs  were asked to  
nominate school system s which most n e a r ly  met a  s e t  o f e s ta b lis h e d  
g u id e lin e s . Tour school system  was one o f th e  th re e  school system s 
s e le c te d .

The c r i t e r i a  have been developed from th e  l i t e r a t u r e  and have met 
th e  t e s t  o f b e in g  c r u c ia l ,  observab le  and fu n c tio n a l by a s e t  o f cu r­
ricu lum  e x p e r ts  from th roughout th e  coun try . In  o rd er tb " te s t  th e se  
• 'th e o re tic a l '1 c r i t e r i a  in  p ra c t ic e  i t  i s  planned th a t  I ,  th e  p r in c ip a l  

-■ •investigator, w i l l  spend s e v e ra l  days in  each o f  th e  th re e  school 
d i s t r i c t s  in te rv ie w in g  s ig n i f ic a n t  persons in  th e  curricu lum  and 
in s t r u c t io n a l  program, observ ing  curricu lum  m eetings and examining 
w r it te n  m a te r ia ls ,  such as board  p o l ic ie s ,  teachers*  handbooks, 
curricu lum  gu ides and courses o f  s tudy , committee m inutes and 
memorandums.

May I  ask  you to  co n sid e r my re q u e s t . I  w i l l  be c a l l in g  your o f f ic e  
w ith in  the  n ex t week to  d isc u ss  th e  p o s s ib i l i ty  o f such a s tu d y  i n  
your school d i s t r i c t .

S in ce re ly ,

Jack J .  W ickert
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Name of In te rv iew ee:

School Date

INTERVIEW SCHEDULE 

S uperin tenden t or A ss is ta n t S uperin tendent

C r i te r io n  U. I s  a planned s tr a te g y  in  o p e ra tio n  which e s ta b lis h e s  
s te p s  and ta sk s  f o r  curricu lum  planning?

N o   Y e s___ * ' U ncertain  or to  some e x te n t_____
t t l f  y e s , i s  th e re  a lso  such a planned s tr a te g y  f o r  cu rricu lum

and program ev alu a tio n ?

N o   Y e s___ * U ncertain  o r to  some e x te n t_____
-*If y e s , would you say th a t  your s t a f f  understands th a t  such a

s t r a te g y  i s  in  opera tion?

No _____ Yes _____
I f  yes to  b o th  th e  above, i s  t h i s  p lan  a c tu a l ly  follow ed in
your curricu lum  planning?

No _____ Y e s _ To some e x t e n t ____
I s  th e re  a  tim e ta b le  to  be follow ed f o r  cu rricu lu m  planning? 

No ____  Yes_ _____  To some e x ten t ____
I s  th e re  a  tim e ta b le  to  be follow ed fo r  cu rricu lum  ev a lu a tio n ?  

No Yes

C rite r io n  5 . Which o f th e  fo llow ing  exped ien ts a re  provided fo r  
cu rricu lum  development? I
R eleased  tim e _ _ _  C le r ic a l  h e l p   P h y s ica l f a c i l i t i e s

D isc re tio n a ry  funds ___  O th e r_____
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C rite r io n  6 . "Which o f  th e se  sta tem en ts -would be most a p p ro p ria te  to  
your school system?

 The curricu lum  u su a lly  determ ines such th in g s  as th e  school
o rg a n iz a tio n a l arrangem ents, f a c i l i t i e s  a v a ila b le  and 
in s t r u c t! o n a l  p ro cedu res.

 I t  i s  o ften  n ecessa ry  to  modify th e  cu rricu lum  in  o rd e r to
f i t  e x is t in g  s i tu a t io n s .

C r i te r io n  7 . ( I f  th e re  i s  a  c e n tr a l  curriculum  conrriittee—a ll- s c h o o l)  
How do you view th e  r e s p o n s ib i l i ty  o f th e  committee?

C r ite r io n  8 . ( I f  th e re  i s  one s p e c if ic  person appoin ted  to  be 
re sp o n s ib le  f o r  curricu lum  and in s tru c t io n )
How do you view th e  ro le  and r e s p o n s ib i l i t ie s  o f th e  person 
re sp o n s ib le  fo r  curricu lum  and in s tru c t io n ?

C r i te r io n  9 . Do you consider each in d iv id u a l school t o  be th e  b a s ic  
o p e ra tio n a l and p lanning  u n it  f o r  curricu lum  improvement to  th e  
p o in t t h a t  th e  c e n tr a l  o ff ic e  encourages and a s s i s t s  th e  s t a f f s  
o f  each b u ild in g  to  develop curriculum s and programs adapted  to  
t h e i r  p a r t ic u la r  community and pup ils?

No _____ Yes _____ To some e x ten t _____
Are in d iv id u a l teach in g  s ty le s  encouraged as long  as  th e y  a re  
w ith in  a  framework o f e s ta b lish e d  c r i t e r i a ?

No ______ Yes To some e x ten t
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C rite r io n  1 1 . I s  i t  p o s s ib le  fo r  p roposals  fo r  curricu lum  improvement 
to  emerge from anywhere in  th e  school system  or community?

No   Yes  *  To some e x ten t ____
f t l f  y e s , how might such p roposals be handled th a t  emerge in  the  

school system?

How might such p roposa ls  be handled th a t  emerge in  th e  community?

C r ite r io n  12 . Are c i t iz e n s  encouraged to  p a r t ic ip a te  in  p lanning 
th e  curriculum ?

N o   Yes -ft To some e x ten t ____
f t l f  y e s , in  what ways and to  what ex ten t?

C r ite r io n  1 3 . What i s  th e  ro le  o f th e  board of educa tion  in  c u rr ic u ­
lum planning?

C r i te r ia  lU and l £ . I s  th e re  an o p p o rtu n ity  fo r  th e  te a c h e rs  to  p a r t i ­
c ip a te  in  th e  curricu lum  planning  a t  some p o in t in  th e  program?

No   Ye3 _____* To some ex ten t_____
■ftlf y e s , how do you see th e  ro le  o f the  te a c h e r  in  curricu lum  

planning?

f t l f  y e s , how do you see th e  ro le  o f th e  p r in c ip a l  in  cu rricu lum  
planning?
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■ftlf y e s , what i s  th e  ro le  of the  c e n tr a l  o f f ic e  s t a f f  in  curricu lum  
planning?

C rite r io n  16. What o ra l  communication p ro v is io n s  a re  made to  provide 
concerned groups and in d iv id u a ls  w ith  p rog ress  re p o r ts  on c u r r i ­
culum changes?

What w r i t te n  communication p ro v is io n s  a re  made to  provide 
concerned groups and in d iv id u a ls  w ith  p ro g ress  r e p o r ts  on 
cu rricu lum  changes?

C rite r io n  18. Are experim en tation  and re se a rc h  encouraged as an 
in te g r a l  p a r t  o f th e  curricu lum  improvement process?

No ____  Yes  *  To some e x te n t ____
-ftlf y e s , what might some examples o f such re se a rc h  and experimen­

ta t io n  be?

I s  ev a lu a tio n  considered  an in te g r a l  p a r t  o f th e  curricu lum  
improvement p rocess?

No Yes To some ex ten t ____
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C rite r io n  22. What p ro v is io n s  a re  made f o r  th e  p ro fe s s io n a l growth 
o f th e  s t a f f  by th e  fo llow ing:

School v i s i t s :

Attendance a t  conferences:

Study o f new m a te r ia ls :

In -se rv ic e :

Developing s k i l l s  in  curricu lum  development:

O ther:

C r i te r io n  23. What does changing cu rricu lum  mean to  you?

I s  i t  more th an  a change i n  program?

Do you see i t  a f fe c t in g  change i n  people?
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Name of te ac h e r

School Date

INTERVIEW SCHEDULE 

Teachers

C r ite r io n  $ . What exped ien ts are  provided fo r  cu rricu lum  developm ent, 
such as re le a se d  tim e fo r  curricu lum  work, p h y s ica l f a c i l i t i e s ,  
c l e r i c a l  h e lp  and d is c re t io n a ry  funds?

R eleased tim e ____  C le r ic a l  h e l p   P h y sica l f a c i l i t i e s  __

D isc re tio n a ry  funds ___  O th e r_____

C rite r io n  6 . Does th e  curriculum :

  u s u a lly  determ ine such th in g s  as the  o rg a n iz a tio n a l a rran g e­
m ents, f a c i l i t i e s  a v a ila b le  and in s t r u c t io n a l  p ro ced u res ,*

  o r i s  i t  o ften  n ecessa ry  to  modify th e  cu rricu lum  in  o rd er
to  f i t  e x is t in g  s i tu a t io n s ?

* I f  so , could you give me some examples?

C rite r io n  7 . ( I f  th e re  i s  a  c e n tr a l  curricu lum  committee—a ll- s c h o o l ,  
secondary o r elem entary) How do you view th e  r e s p o n s ib i l i ty  o f 
th e  committee?
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C rite r io n  8 . ( I f  th e re  i s  one s p e c if ic  person  appoin ted  to  be
re sp o n s ib le  fo r  cu rricu lum  and in s tru c t io n )  How do you see th e  
r o le  and r e s p o n s ib i l i t i e s  o f  th e  person re sp o n s ib le  fo r  curricu lum  
and in s tru c tio n ?

C r ite r io n  9 . I s  th e  in d iv id u a l school considered  to  be th e  b a s ic  
o p e ra tio n a l and p lann ing  u n it  f o r  cu rricu lum  improvement to  th e  
e x ten t th a t  th e  c e n tr a l  o f f ic e  encourages and a s s i s t s  th e  s t a f f s  
o f  each b u ild in g  to  develop  curricu lum s and programs adapted to  
t h e i r  p a r t ic u la r  community and p u p ils?

No _____ Yes ______
Are you encouraged to  be in d iv id u a l i s t i c  in  your teach ing  s ty le  
and in  classroom  procedures?

No Yes

C r ite r io n  11 . I s  i t  p o ss ib le  f o r  p roposals fo r  curricu lum  improvement 
to  emerge from anywhere in  th e  school system  or community?

No _____ Yes *
# I f  y e s , how might such p roposa ls  be handled th a t  emerge from 
■within th e  school?

* I f  y e s , how might such p roposa ls  be handled th a t  come from w ithout?

C r i te r ia  11 and lU « Bo you f e e l  encouraged to  make curricu lum  recom­
mendations?

N o   Y e s  *
* I f  y e s , how a re  th e se  recommendations handled and what a re  th e  

procedures you follow ?
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C rite r io n  I s  a l l  th e  s t a f f  encouraged to  p a r t ic ip a te  in  some way 
in  curricu lum  development?

N o   Y e s  *
* I f  y e s , in  what ways?

C rite r io n  16 . Do you re c e iv e  communications regard ing  curriculum  
m atte rs?

N o   Yes ____
What o p p o rtu n itie s  do you have to  r e a c t  to  what i s  happening in  
curricu lum  planning?

C rite r io n  17 . What ty p es  o f  in fo rm ation  concerning th e  le a rn e r s ' 
needs i s  a v a ila b le  and i s  used in :

planning th e  curriculum ?

planning  the  in s tru c t io n ?

C rite r io n  18. Are ex p erim en ta tio n  and re se a rc h  encouraged as an 
in te g r a l  p a r t  o f th e  cu rricu lum  improvement process?

N o   Y e s  *
t t l f  y es , what might some examples o f  such re sea rc h  and experim enta­

t io n  be?

I s  ev a lu a tio n  (o f  new program s, curricu lum  and in s tru c t io n )  
c a r r ie d  on re g u la r ly ?

No Yes
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C rite r io n  23. What does changing cu rricu lum  mean to  you?

C rite r io n  2k . Do you use b eh av io ra l o b je c tiv e s  in  your le sso n  
planning?

No Yes
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Name o f P r in c ip a l 

School

B uild ing

Date

INTERVIEW SCHEDULE 

P r in c ip a l

C rite r io n  What exped ien ts  a re  provided f o r  cu rricu lum  developm ent, 
such as  re le a se d  tim e fo r  curricu lum  -work, p h y s ica l f a c i l i t i e s ,  
c l e r i c a l  h e lp  and d is c re t io n a ry  funds?

R eleased  time ____  C le r ic a l  h e lp  ____  P h y sica l f a c i l i t i e s  __

D isc re tio n a ry  funds ____  O ther_____

C rite r io n  6 . Does th e  curricu lum :

  u s u a lly  determ ine such th in g s  as th e  school o rg a n iz a tio n a l
arrangem ents, f a c i l i t i e s  a v a ila b le  and in s t r u c t io n a l  p rocedu res,

  or i s  i t  o fte n  n ecessa ry  to  modify th e  curricu lum  in  o rder
to  f i t  e x is t in g  s i tu a t io n s ?

■aTf so , could you g ive some examples?

C rite r io n  7 . ( I f  th e re  i s  a  c e n t r a l  curricu lum  committee—a ll- s c h o o l ,  
secondary o r elem entary) How do you view th e  r e s p o n s ib i l i ty  of 
th e  committee?
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C rite r io n  8 . ( I f  th e re  i s  one s p e c if ic  person appointed to  be
re sp o n s ib le  f o r  cu rricu lum  and in s tru c t io n )  How do you see th e  
r o le  o f th e  person  re sp o n s ib le  fo r  curricu lum  and in s tru c t io n ?

C r ite r io n  9 . I s  th e  in d iv id u a l school considered  to  be th e  b a s ic  
o p e ra tio n a l and p lann ing  u n it  f o r  curricu lum  improvement to  th e  
e x te n t t h a t  th e  c e n tr a l  o f f ic e  encourages and a s s i s t s  th e  s t a f f s  
o f  each b u ild in g  to  develop curriculum s and programs adapted to  
t h e i r  p a r t ic u la r  community and p u p ils?

No Yes

C r i te r ia  lip and 1 5 . I s  th e re  an o p p o rtu n ity  fo r  a l l  o f th e  p ro fe s ­
s io n a l  s t a f f  to  p a r t ic ip a te  in  th e  curricu lum  p lann ing  a t  some 
p o in t i n  th e  program?

No Yes____*
* I f  y e s , how do you see th e  ro le  o f th e  p ro fe s s io n a l s t a f f  in  

cu rricu lum  development?

C r ite r io n  17 . "What ty p e  o f in fo rm atio n  concerning th e  le a r n e r s ’ 
needs i s  a v a ila b le  and i s  used in :

p lann ing  th e  curricu lum ?

plann ing  th e  in s tru c t io n ?

R eproduced  with perm ission of the copyright owner. Further reproduction prohibited without perm ission.



163

C rite r io n  22. "What p ro v is io n s  a re  made fo r  th e  p ro fe s s io n a l growth 
o f th e  s t a f f ,  such a s :

a ttendance  a t  conferences: 

school v i s i t s :  

study  o f new m a te r ia ls :  

in - s e rv ic e :

developing s k i l l s  in  curricu lum  development:

Other:
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Name o f In te rv iew ee: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _  T i t l e ,  i f  any

Committee Date

INTERVIEW SCHEDULE

Department Heads or Chairmen 
o f Curriculum  Committees

C rite r io n  7 . ( I f  th e re  i s  a  c e n tr a l  curriculum  committee—a ll- s c h o o l ,  
secondary o r elem entary) How do you view th e  r e s p o n s ib i l i ty  of 
th e  committee?

C r ite r io n  8 . ( i f  th e re  i s  one s p e c if ic  person appoin ted  to  be
re sp o n s ib le  f o r  cu rricu lum  and in s tru c t io n )  How do you see th e  
ro le  and r e s p o n s ib i l i t i e s  o f  th e  person re sp o n s ib le  fo r  curricu lum  
and in s tru c t io n ?

C rite r io n  9 . I s  th e  in d iv id u a l  schoo l considered  to  be th e  b a s ic  
o p e ra tio n a l and p lann ing  u n it  f o r  curricu lum  improvement to  th e  
e x te n t th a t  th e  c e n tr a l  o f f ic e  encourages and a s s i s t s  th e  s t a f f s  
o f each b u ild in g  to  develop curriculum s and programs adapted  to  
t h e i r  p a r t i c u la r  community and p u p ils?

No Yes

C rite r io n  3 . P lea se  d e sc rib e  what you see to  be th e  ta sk s  and respon­
s i b i l i t i e s  o f  th e  group you a re  heading up.
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C rite r io n  10 . Do you f e e l  th a t  th e  work o f (your departm ent) or 
(your committee) p ro g resses  r a p id ly  enough to  g ive you and 
o th e r  members a sense of p e rso n a l achievem ent?

No Yes

C r i te r ia  lU and l £ . I s  th e re  an o p p o rtu n ity  f o r  a l l  o f th e  p ro fe s ­
s io n a l s t a f f  to  p a r t ic ip a te  in  th e  cu rricu lum  p lanning  a t  some 
p o in t in  th e  program?

No ____  Yes_____ *
-*If y e s , how do you see the  r o le  o f th e  p ro fe s s io n a l s t a f f  in  

curricu lum  development?

C rite r io n  18 . Are experim en tation  and re se a rc h  encouraged as an 
in te g r a l  p a r t  o f p lanning  cu rricu lum  and in s tru c t io n ?

No Yes

C rite r io n  2 i|. To what e x te n t-a re  o b je c tiv e s  fo r  le a rn e r s  w r i t te n  in  
b e h av io ra l term s?

V
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OBSERVATIONS

Curriculum Committee M eetings

IMPORTANT: Know what th e  w r i t te n  m a te r ia ls  say  about t h i s  committee.
Know what th e  su p erin ten d en t and cu rricu lum  d ir e c to r  say  
about t h i s  committee.

C r i te r io n  U. I s  th e re  a planned s tra te g y ?

I s  th e re  a tim e ta b le ?

C r ite r io n  6 . Are school o rg an iza tio n  and p a t te rn s  determ ined by  th e  
cu rricu lum  or v ic e -v e rsa ?

C r i te r ia  2 and 7 « Does i t  seem th a t  the  committee sees i t s  respon­
s i b i l i t i e s  as th e  w r i t te n  m a te r ia ls  would in d ic a te ?  as the  
su p erin ten d en t and curricu lum  d ir e c to r  see i t ?

C rite r io n  9 ■ I s  in d iv id u a lism  encouraged?
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C rite r io n  3 . Does t h i s  group seem to  understand  i t s  ta s k  o r i s  th e re  
confusion?

C rite r io n  10. Do th in g s  seem to  move along f a s t  enough to  give 
p a r t ic ip a n ts  a p e rso n a l sense o f achievement?

C r ite r io n  17. I s  th e re  evidence th a t  th e  le a r n e r s ’ needs a re  s tu d ied?

C rite r io n  20. I s  e f fe c t iv e  s ta tu s  le a d e rsh ip  in  evidence?

C r ite r io n  21. I s  th e re  evidence o f emergent le ad e rsh ip ?  I s  i t  
encouraged?

C rite r io n  23. I s  th e re  evidence th a t  cu rricu lum  change i s  considered  
to  be more th an  ju s t  a change in  program?
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Type o f M a te ria l _________________________________

School   Date

EXAMINATION 

Of W ritten  M ate ria ls

C rite r io n  1 . I s  a  ph ilo sophy  o f th e  School s ta te d ?

C rite r io n  2 . Are e x p ec ta tio n s  and d u tie s  o f in d iv id u a ls  and commit­
te e s  appoin ted  to  do cu rricu lum  work c le a r ly  s ta te d ?

C rite r io n  U. I s  th e re  in fo rm atio n  regard ing  the  s te p s  involved in  
cu rricu lum  work—a planned s tra te g y ?

C rite r io n  What do th e  m a te r ia ls  s ta t e  regard ing  th e  a d m in is tra tiv e  
ex p ed ien ts  provided?

C rite r io n  7 . What do th e  m a te r ia ls  have to  say about the  c e n tr a l  
cu rricu lum  committee?

R eproduced  with perm ission of the copyright owner. Further reproduction prohibited without perm ission.



169

C rite r io n  8 . Are th e re  job d e sc r ip tio n s  fo r  th e  c e n tr a l  s ta f f ?  What 
i s  s ta te d ?

C rite r io n  9 . Are th e re  s ta tem en ts  or p o l ic ie s  which encouraged 
in d iv id u a lism ?

C rite r io n  11 . Are th e re  s ta tem en ts  which in d ic a te  th a t  th e re  are  
p ro v is io n s  f o r  co n sid e rin g  curricu lum  p ro p o sa ls  from any source?

C rite r io n  12. What, i f  an y th in g , i s  in d ic a te d  reg a rd in g  the  c i t i z e n s ' 
ro le  in  cu rricu lum  development?

C rite r io n  13. What, i f  an y th in g , i s  in d ic a te d  regard ing  th e  board of 
e d u c a tio n 's  ro le  i n  curricu lum ?

C rite r io n  lU . What, i f  an y th in g , i s  in d ic a te d  reg ard in g  the  p ro fe s s io n a l 
s t a f f ' s  r o le  in  cu rricu lum  development?
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C rite r io n  15?. I s  i t  in d ic a te d  th a t  a l l  s t a f f  members should have an
op p o rtu n ity  to  p a r t ic ip a te  to  some ex ten t in  curricu lum  development?

C r ite r io n  16. I s  th e re  ample evidence th a t  th e re  i s  open (w ritte n )  
com nunicaticn which p rov ides f o r  re a c tio n s  from a l l  concerned 
groups and in d iv id u a ls?

C r ite r io n  17 . What i s  s ta te d  reg a rd in g  th e  le a rn e r s ' needs reg ard in g  
curricu lum  planning?

C rite r io n  18. What i s  s ta te d  reg ard in g  experim en tation  and re sea rch ?

C rite r io n  19 . What i s  s ta te d  reg a rd in g  ev a lu a tio n  o f th e  curricu lum  
planning?

C rite r io n  22. What i s  s ta te d  reg a rd in g  th e  p ro fe s s io n a l growth of the 
s ta f f ?  Are s ta tem en ts  made reg ard in g  a ttendance  a t  p ro fe s s io n a l 
m eetings, school v i s i t s  and in - s e rv ic e  tr a in in g ?  (Announcements 
o f co n fe ren ces, e tc . )
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QUESTIONNAIRE

Answered by  V arious Sub-Groups 
In  each School System

The purpose o f t h i s  q u es tio n n a ire  i s  to  measure your f e e l in g s  
about c e r ta in  a sp e c ts  o f th e  curriculum  and i t s  development in  your 
school system . P lease  r a te  th e  sca le  fo r  each q u e s tio n . I f  you f e e l  
th a t  your answer i s  v e ry  c lo se ly  r e la te d  to  one end o f th e  s c a le  you 
should p lace  your check mark as fo llow s:

g re a t e x te n t X :___ :___ :___ : ___ :___ :___ n o t a t  a l l

(o r)  g re a t e x te n t ___ :___ :___ :___: ___ :___ : X n o t a t  a l l

I f  your response i s  only s l i g h t ly  r e la te d  to  one s id e  as opposed to  
th e  o th e r s id e  mark th e  ap p ro p ria te  space toward th e  middle o f th e  
s c a le .  I f  fo r  some reason  you a re  unable to  r e a c t  to  a  q u estio n  
check th e  box la b e le d  "no comment."

IMPORTANT: P lace  your mark in  th e  space, no t on th e  b o u n d aries . Do
no t s ig n  your name. THANK YOU.

1 . Do you f e e l  t h a t  th e  c e n tr a l  o f f ic e  encourages th e  s t a f f  o f each 
b u ild in g  to  develop curriculum s adapted to  t h e i r  p a r t ic u la r  
community and p u p ils?

g re a t e x te n t ___ : :___ :___:____: :___ n o t a t  a l l

no comment ___

2. Are te a c h e rs  encouraged to  te ach  in  t h e i r  own way?

g re a t e x te n t ___:___ :___ :___:____:___:___ n o t a t  a l l

no comment ___

3. Are th e  school o rg an iza tio n  and in s t r u c t io n a l  p a tte rn s  and 
f a c i l i t i e s  determ ined by th e  curriculum  r a th e r  th an  v ic e -v e rsa ?

g re a t e x te n t ___ : :___ :___:___ :___:___ n o t a t  a l l

no comment ___

Ii. Are c i t iz e n s  encouraged to  p a r t ic ip a te  i n  th e  development o f 
g o a ls  fo r  th e  curriculum ?

g re a t e x t e n t  :___ :___ ; :___ :___:___ n o t a t  a l l

no comment
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Do you w rite  o b je c tiv e s  fo r  th e  le a rn e r s  in  b e h a v io ra l term s?

g re a t e x te n t ___ :____:___ :__ :____ : : n o t a t  a l l

no comment ___

6 . Do you f e e l  th a t  th e re  a re  p ro v is io n s  f o r  co n sidering  p ro p o sa ls  
f o r  cu rricu lum  change which may emerge from anywhere in  th e  
school system  or coumunity?

g re a t e x te n t ___:___ :___ :___ ; :___:____ n o t a t  a l l

no comment ___

7 . Are th e re  o p p o rtu n itie s  f o r  a l l  p ro fe s s io n a l s t a f f  ( te a c h e rs
and a d m in is tra to rs )  to  p a r t ic ip a te  in  some c ap a c ity  in  cu rricu lum  
p lann ing  a t  a p p ro p ria te  p o in ts  in  th e  development a c t i v i t i e s ?

g re a t e x te n t ___:___ :___ :__ :____ :___ :____ n o t a t  a l l

no comment ___

8 . I s  th e re  open communication which p rov ides fo r  re a c tio n s  to  
cu rricu lum  change from a l l  concerned groups and in d iv id u a ls ?

g re a t  exbent ___ : :___ :__ :____ :___ : no t a t  a l l

no comnent ___

9.  Are p ro v is io n s  f o r  studying th e  le a r n e r s ' needs an in te g r a l  p a r t  
o f cu rricu lum  planning  and in s tru c t io n ?

g re a t  e x te n t ___:___ :___ :__ :____ :___ :____ n o t a t  a l l

no comment ___

10. In  cu rricu lum  m eetings do you u su a lly  f e e l  f r e e  and encouraged 
to  h e lp  c l a r i f y  id e a s , ask  questio n s  and i n i t i a t e  id eas?

g re a t e x ten t ___:____:___ : :____ :___ :____ n o t a t  a l l

no comment ___

11. How ra p id ly  do th in g s  move along i n  committees so as t o  g iv e  you 
a  fe e l in g  th a t  something i s  being  accomplished?

moves along w e l l  :___:___ :____:___:___ : no p ro g ress

no comment
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APPENDIX F

A Comparison o f Severa l R ep resen ta tiv e  

School D i s t r i c t s  on Several F ac to rs
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APPENDIX F

A COMPARISON OF SEVERAL REPRESENTATIVE 
SCHOOL DISTRICTS ON SEVERAL FACTORS®

School
Systems

(1)

S ize (E st) 
P u p il 

Membership
(2)

P u p il-
P ro fe ss io n a l

Employee
R atio

(3)

S ta te  
E qualized  
V a lu a tio n  
Per P up il 

(It)

M illage-  
O peration , 

Debt R e t i r e . , 
B ldg. & S ite

(5)

Three
Sample
Schools

A 36,000 21.1* $15,11*8 35.97
B 17,81*1* 21.0 8,533 32.70
C 5,200 23.1 13,673 29 .7 0

Other 
Schools 
Nominated 
(Reed. 2 
vo tes o r 
more)

D 9,300 18.1 20,199 38.91*
E 21,000 17 .1 38,65>1* 23.65
F 19,185 16.7 23,637 32.58
G 32,525 19.3 17,390 2 7 .6 0
H 1 5 ,0 1 0 22.1 12,556 26.25
I 8 ,1 6 9 12.9 22,996 29.38

Schools
Not
Nominated
(Rep.)

J 3 ,7 5 0 20.9 57,621 16.61
K 2,llth 20.8 1*7,703 15.75
L 3l*,800 17 .6 19,7  61* 22.70
M 293,21*0 22.6 16,797 2 2 .5 0
N 10,1*00 18.1* 16,086 ■25.67

^ a k e n  from M ichigan E ducation  A sso c ia tio n , M ichigan P ublic  School 
D is t r i c t  D ata—1968-1969. P u p il Membership, S ta f f in g , S ta te  Equalized 
V a lu a tio n  and M illage (Lansing: MEA, 1969;* pp. x v i i  + 67. (by
perm ission)
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Column i; in  th e  Table may be in te rp re te d  as a b i l i t y  to  pay; the  

g re a te r  th e  S ta te  E qualized  V a lu a tio n  p e r p u p il th e  more ab le  a community 

i s  to  pay fo r  ed u ca tion . Column 5 in d ic a te s  th e  e f f o r t  t h a t  was being 

p u t f o r th  in  m illage  le v ie d , most o f  i t  i s  v o ted  ta x . The S ta te  

Equalized V aluation  fo r  th e  e n t i r e  S ta te  o f M ichigan was e stim ated  in  

1969-70 a t  $1J?,6U7 p e r p u p il .  The th re e  sample schools had S .E .V .' s 

per p u p il re p o rte d  in  Column 1* o f l e s s  th an  th e  s t a t e  average. The 

s ta t e  median fo r  t o t a l  m illag e  le v ie d  by school d i s t r i c t s  was 2i+. I4.8 .

Each of th e  sample schools had vo ted  and a l lo c a te d  le v ie s  as in d ic a te d  

in  Column 5 o f more th an  th e  median. A ll th re e  d i s t r i c t s '  were below 

th e  s ta te  average in  a b i l i t y  to  pay b u t above the  median amount fo r  

d i s t r i c t s  in  e f f o r t  extended.

When c o n tra s tin g  the  a b i l i t y  and e f f o r t  of School System A w ith  

School L, no t nom inated, o f com parable s iz e  and w ith  a h ig h er a b i l i t y  

to  pay i t  may be no ted  th a t  co n s id e ra b ly  l e s s  money was expended in  

Community L fo r  ed u ca tio n a l purposes th an  i n  System A (35-97 m ills  in  

System A and 22.70 in  System B ). O ther com parisons may be made among 

Systems B and C and re p re s e n ta t iv e  d i s t r i c t s  w ith  h ig h e r S .E .V .'s .

In  each case except one th e  m illag e  l e v ie s  in  th e se  re p re se n ta tiv e  

d i s t r i c t s  were l e s s  than  th e  median fo r  a l l  d i s t r i c t s  in  th e  s t a t e .

School Systems I) through I  were nominated by two or more ju ro rs  

fo r  t h e i r  exemplary cu rricu lum  p r a c t ic e s .  Most o f them had S .E .V .'s  

la rg e r  than  th e  s ta t e  average , in d ic a t in g  more a b i l i t y  to  pay than th e  

th re e  sample schoo ls , b u t a l l  s ix  were expending more money fo r  educa­

t io n a l  purposes than  comparable d i s t r i c t s .  The d a ta  in d ic a te  th a t
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d i s t r i c t s  known f o r  e f f e c t iv e  c u rr ic u lu m  developm ent p ro cesses  and 

id e n t i f i e d  as  such by persons know ledgeable about cu rricu lum  p ra c t ic e s  

in  M ichigan a re  making g r e a te r  economic e f f o r t s  th an  communities n o t 

so i d e n t i f i e d .

Twenty-one school system s were named by th e  ju ro r s  as having 

exem plary cu rricu lu m  developm ent p ro c e s s e s . A ll o f th e se  schools 

were in  th e  so u th ern  p a r t  o f  M ichigan , most were suburban d i s t r i c t s  

c lo se  or a d ja c e n t to  m e tro p o lita n  c e n te r s  and many were in  th e  e a s te rn  

p a r t  o f th e  s t a t e .
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