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CHAPTER I 

Introduction 

The concept of Deferred Gratification refers to the 

practice of-postponing im:ned·ate satisfactions so that 

future goals may be gained. Today's.activities are view­

ed in the light of their consequences for tomorrow. For 

example, reno:uncing emotional impulses will permit even­

tual emotional satisfaction. Education is viewed as an 

investment in the future prospects. Saving money is 

done for future satisfactions. Putting off marriage 

until one has a good job is perceived as the means to 

greater mobility. 

The utility of Deferred Gratification Patterns (DGP) 

is in its relationship to social class and social mobil­

ity. This is seen in that some realize that social mo­

bility, upward or downward, is a probability in their 

life. This same group expresses in their actions and 

attitudes the realization that DGP affects their chances 

for upward mobility. Those who aspire to be socially 

mobile must also be aware of their social class level. 

It, therefore, follows that upward social mobility is a 
( 

function of DGP in that mobility is partially dependent 

upon a willingness to defer gratifications. 

There are controversial views surrounding the valid­

ity and usefulness of the DGP concept. The first question 

1 



concerning the utility of DGP is, is it deferment of 

gratification or is it merely a different form of grati­

fication. In a review and evaluation of what has been 
. 

2 

done in research of the working class, Miller and Riessmanl 

propose a new view. In so doing, they reject the use of 

DGP as an appropriate subject of research of the working 

class, for th y state: 2

"It may very well be that the whole 
issue of deferred gratification does 
not have special relevance to workers' 
lives. The concept might stem from 
a sociocentric point of view, where 
the middle class observer, in a sense 
says, 'If I were in the workers• boots, 
I wouldn't postpone gratification: I 
would enjoy myself while I could in 
the present and worry about a future 
which is pretty vague and hopeless 
anyway•. This thinking does not arise 
out of the context in which workers• 
behavior takes place, but rather is 
imposed upon -it. In other words, the 
entire concept of deferred gratification 
may be inappropriate to understanding 
the essence of workers' lives." 

Miller and Riessman do not offer any research to sub­

stantiate their claim, but offer their view as a possibil­

ity of DGP. The basic views of Miller and Riessman is 

that the importance of the internal life of m�n has over­

s' adowed the significance of the more manifest aspects of' 

ls. M. Miller and Frank Riessman, "The Working Class 
Subculture: A New View", Social Problems, (Summer 1961), 
pp.86-97. 

210c. cit., p.87



his life. The nature of conditions of working class life 

(including jobs, opportunities and family structure) 

affects behavior more than has usually been realized. 

3 

Beilin takes a similar3 stand. He studied graduating 

high school seniors of lower socio-economic status with 

I.Q.'s of 110 or over. The sample was composed of 43

college bound students and 17 non-college bound students. 

One conclusion he made in his4 study was: 

" •••• it would appear that postponing 
is a phenomenon the observer introduces 
to explain apparent differences in be­
havior although the actors themselves 
do not perceive they are behaving in 
this manner. To the college youth 
from the lower socio-economic classes 
going to college involves the grati­
fication of values he had developed 
rather than a relinquishing of valued 
behaviors." 

No conclusive evidence has been shown in answering 

the question as to whether the DGP phenomena is a defer­

ment of gratification or only a different type of grati­

fication. An attempt will be made in this study to 

discover how the respondents view the various gratifica­

tions� Do they view gratifications in terms of the future 

or do they view them in terms of the immediate situation? 

If the respondents view gratifications in terms of the 

3Harry.Beilin, "The Pattern of Postponability and Its 
Relation to Social Class Mobility", Journal of Social 
Psychology, Vol. 44, 1956, pp. 33-48. 

4op. cit., p. 46 
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latter it will be concluded that the DGP concept is not 

relevant to their behavior. If they view gratifications 

in terms of the future 9 it will be concluded that the 

DGP concept hAs som validity in explaining their behavior. 

A second uestion is presented b� some researchers who 

say that DGP is a behavior of the middle class and that it 

is not applicable to the lower class. This was stated,by 

Schneider a.d Lysgaard5 who based their research on a sam­

ple of 2500 high school students drawn from a nation wide 

sarap e oi 15,000. It does not include out of school teen-

agers. These researchers state: 

0It (DGP) may be contended that it 
does indeed fall into a pattern 
characteristic of the so-called 
'middle-class', members of which tend 
to delay achievement of economic inde­
pendence through a relatively elabo­
rate process of education, tend to 
defer sexual ·gratification through 
intercourse, show a relatively marked 
tendency to save money, and the like •• 
The deferred gratification pattern 
appears to be closely associated with 
'impulse renunciation'. Thus, some 
of the pertinent current literature 
emphasizes, by way of example, middle­
class renunciation of impulses toward., 
violence. A more important point is 
the normative character of the DGP. 
Middle-class persons feel that they 
should save, postpone, and renounce 
a variety of gratifications. There 

5Louis Schneider and sverre Lysgaard,"The Deferred 
Gratification Pattern: A Preliminary Study", American 
Sociological Review, (April 1953),pp.142-143. 

•1'• 

, 11( 



are ve_y probably also normative 
elements in the 'lower-class' 
pattern of non-deferment." 

The areas that Schneider and Lysgaard investigated 

were; physical violence, free sexuality, marked pursuit. 

of education, high aspiration level, �dentification of 

social class of playmates by parents, being well-mannered 

and obedient, and prolonged dependence on parents. Their 

research findings generally gave strength to their notion 

of DGP as stated above. 

Not all sociologists agree that DGP is strictly a 

middle class behavior. A more recent study done by 

Straus6 states: 

"The hypotheses of positive cor­
relation between socio-economic 
status and DGP was not supported." 

In explaining these findings, Straus? adds: 

"These negative results are probably 
at least in part, a function of the 
attenuated SES composition of the 
sample and the fact that the sample 
excludes those who have dropped out 
of school •••• almost all of the sig­
nificant associations between SES and 
need deferment items reported by 
Hollingshead and Schne�der and Lysgaard 
fall into the category here labeled 

5 

6Murray A. Straus, "Deferred Gratification, Social 
Class and the Achievement Syndrome", American Sociological 
Review, (June 19 62), p.326. 

710(� cit., p.332 



Economic Independence. The present 
study also find that Economic Inde­
pendence is related to SES." 

These two contrasting views, that DGP is a behavior 

of only the middle class as opposed to the view that 

DGP is not strictly a middle class behavior, are an 

additional reason for this study. The sample will be 

composed of lower-class young people, half of whom have 

dropped out of school and half of whom are in school. 

If the lower classes do not defer gratification there 

should be no differences in DGP scores between these 

t o  groups. 

A third view of DGP takes the stand that DGP is a 

function of achievement. In studying 338 male high 

school students Straus8 states: 

"Learning to defer need gratification 
seems to be associated with achieve­
ment at all levels of the status 
hierarchy represented in this sample, 
and hence can probably best be inter­
preted as one of the personality pre­
requisites for achievement roles in 
contemporary American society." 

No contradictory evidence is presented to this 

interpretation and it is anticipated that it will be 

supper ed in this study. Those in school appear to be 

nor� ac ievement oriented than those who have dropped 

out. It therefore is concluded that those in school will 

Sop. c_t., p.335

6 



defer m·ore gratifications than will the drop-outs. 

A fourth question concerning the utility of whether 

the behavior characterized as DGP is a unified pattern, 
' 

7 

or a chance combination of essentially unrelated responses. 

Schneider and Lysgaard9 stated: 

"It (DGP) may be contended that it 
does indeed fall into a pattern •••• " 

Although these researchers leave little doubt as to 

DGP being a pattern, Straus10 does not agree completely.

He states: 11

"The hypothesis of a deferred grati­
fication pattern received some support 
from the fact that scales with repro­
ducibilities from .92 to .96 were devel­
oped for deferment on five adolescent 
needs (affiliation, aggression, consump­
tio'n, economic independence and sex); and. 
by the intercorrelations of these scales." 

traus qualifies this statement by saying: 12

"Correlations between the five scales, 
although low, suggest two rather than 
one 'deferred gratification pattern': 

9op. 

100!2•
11
0p.

12
0p. 

The Affiliation, Aggression, and Sex 
scales form one cluster, indicative 
of tendencies to defer interpersonal 
needs. The Consumption and Economic 
Independence scales form a second 
cluster, representing tendencies to 
defer material needs. At the same time, 

cit., p.142

cit. 

cit., p.326 

Cit., p.335 



the specific need deferment scales 
were found to constitute a general 
Deferred Gratification Scale, with a 
reproducibility of .92. The hypothesis 
of a deferred gratification pattern 
was therefore judged to be supported 
by these data, but with important 
qualifications." 

These two views present an interesting question. 

Does an individual defer gratification in an "all or 

none" sense? Or, does one, as Straus suggests, defer 

gratifications in the interpersonal needs and not in 

the material needs or vice-versa? This research will 

attempt to discover if a pattern exists. 

These four positions about DGP lead to four 

hypotheses. (1) DGP is deferment of gratifications 

and not merely a different form of gratification. 

(2) DGP is applicable to the middle and lower class

population. (3) DGP is a function of achievement.,. 

(4) DGP is not a unified pattern.

The sample 

8 

Forty young white males between the ages of 16 and 

19, inclusive of lower-socio-economic status are in­

cluded in this study. Twenty have dropped out of school 

and twenty are attending school on a part-time basis. 

These part-time students are attending school but carry-
• 

ing less than a normal load of hours and working fifteen 

hours or more a week. It is believed that these part-time· 



students are achievement oriented and will defer grati­

fications. On the other hand, the drop-outs are not 

achievement oriented and it is doubtful they will defer 

gratifications as do the part-time students. 

The sample was taken from the rolJs of Youth Oppor­

tunities Unlimited, Inc. It is a non-profit corporation 

to help school drop-outs and other youths to become em­

ployable; to aid schools in keeping potential drop-outs; 

to give counseling and guidance to any youth desiring it. 

There are two phases in the program. First, the Employ­

ment Training Center program offers; l, interviews and 

testing to determine vocational potential, extent of 

9 

basic education, and need for training to overcome edu­

cational, social, and vocational handicaps; 2, approxi­

mately 45 weeks of employment and job training; 3, after 

the training program, help in obtaining additional educa­

ticn, vocational training, and employment. Secondly, 

Youth Opportunities Unlimited, Inc., here after referred 

to as Y.O.U., in conjunction with the Kalamazoo Valley 

Intermediate School District, sponsors a Work Education 

Program for motivating potential drop-outs to remain in 

school. The students are referred by the school guidance 

counselors. Y.O.U. assumes the responsibility_ of inter­

viewing and placing students in part-time jobs. Y.O.U. 

coordinates the school work curriculum, and makes periodic 



reports to the school concerning students' job programs. 

The problem 

The preceeding lays the groundwork for the pre�enta­

tion of the problem which may be stated as questions. 

Do deferred gratification patterns constitute deferment 

or are they really different forms of gratification? 

10 

Does deferred gratification exist among the "lower-class"? 

If DGP is found, is it related to achievement? Is DGP a 

pattern? This study will attempt to answer these qu_es­

tions. 

In reviewing what research has been done on DGP, the 

following hypothesis appears relevant to this theory. 

Also, the above questions may be answered in investigating 

this hypothesis. 

Hypothesis 

I. Drop-outs will be less willing to defer grati­

fications than part-time students. 

Related sub-hypotheses 

(1) Peer-group affiliation - Drop-outs will be less

concerned with the "socially acceptable" behavior of 

their friends than will the part-time students. 
' 

(2) Aggression - Drop-outs will be more willing to,

and more often do, become involved in physical violence, 



fights, etc., than will the part-time students. 

(3) Economic Independence - Drop-outs will be more

concerned with obtaining a "good" job that will give 

them independence than will the part-time students. 

(4) Consumption - Drop-outs will be less concern­

ed with saving money and goods than will the part-time 

students. 

(5) Sexual Participation - Drop-outs will be less

willing to postpone sexual gratification than will the 

part-time students. 

These five research hypotheses are tailored after 

others' research. The development of a scale of DGP 

by Straus13 for instance, was accomplished by the com­

position of five scales. He states: 

"Five adolescent needs were chosen 
for study; the need for affiliation, 
aggression, consumption, economic 
independence, and sexual expression. 
For each of these needs, four items 
designed to indicate deferment of the 
need were included in the questionnaire." 

Straus footnotes this by stating: 

"Ideally, these should represent 
universal human needs, or as a second 
best, needs that are known to be gen­
eral in,the society studied. Clearly, 
the sexual and affiliative need cate­
gories meet the universality crite�ia." 

11 

Admittedly, these five dimensions of DGP are a rough 

1310c. cit., p.143



listing and leave us far from a thorough specification 

of the deferred gratification pattern. Some of the 

items may appear equivocal. For example, affiliation, 

(peer selection) does not carry on the face of it the 

reason for its inclusion. But it is plausible that such 

selection implies a concern for certain standards and a 

fear they will be jeopardized by "unfortunate" friend­

ships. 

But Ellis and Lane14 state: 

"Even though high school peers do 
not directly exercise the influence 
that, for example, high school teachers 
do, they may nevertheless have a latent 
function in the mobility process: 
Either, as KRhl has emphasized, by 
providing reinforcement for the mobil­
ity goals held by the lower-class 
youth or by providing informal train­
ing in the varied motives attitudes 
and social skills needed to make the 
shift to a middle-class reference 
group a behavioral reality." (Italics 
are this writer's). 

Although Ellis and Lane are researching mobility, 

Deferred Gratification Patterns are a part of mobility 

as stated earlier in this study. This "latent function" 

of friends is what is being deferred or not being de­

ferred by the informants and is the dimension this re­

search will attempt to measure. 

14Robert Ellis and w. Clayton Lane, "Structural 
Support for Upward Mobility", American Sociological 
Review, (October 1963), p.754. 

12 



The second interpersonal need that Straus included 

(and is included in this study) is Aggression - physical 

violence. This plays an important part of "impulse re­

nunciation" or the deferment of gratifications. 

Schneider and Lysgaard1 5 report: . 

" ••••• the students who identify them­
selves with the �working class' re­
port in a slightly higher proportion 
than those who identify themselves 
with the 'middle class' that they 
have had one or more fights recently, 
that they have seen adults fight 
recently, and that they prefer to 
'settle' matters right away, rather 
than 'let their temper quiet down' 
first." 

Also, Miller and Riessmanl6 state: 

"He (lower class worker) is stubborn 
in his ways, concerned with his strength, 
and ;ruggedness, interested in mechanics, 
materialistic, superstitious, holds an 
'eye for an eye' psychology, and is 
largely uninterested in politics." 

The third interpersonal need Straus mentioned (and 

is included in this study) is sex, the physical rela­

tionship between young men and women. This, too, plays 

an important part of "impulse renunciation", or the de­

ferment of gratifications. 

Heal researche.d the values held by 34 lower SES 

13 

and 42 middle SES eleventh grade home economics ·students. 

l5op. cit., p.145

1 6s. M. Miller and Frank Riessman, "The Working 
Class Subculture: A New View", Social Problems, 
(Summer 1961), p.87. 



Although she was not researching DGP, their statements 

are revealing as to what they regard as a gratification 

not to be deferred •. Hea117 reports: 

"Love to the lower socio-economic 
group, meant sex. Most of the 
students in this group felt that 
one should not conceal one's emotions 
and that being asked to have sexual 
affairs and having them were more 
flattering than disgraceful and had 
no effect on one's reputation. To 
the middle class group love meant a 
feeling of strong personal attach­
ment, such as ardent affection for 
one of the opposite sex." 

Turning to the material needs, two factors that 

reveal DGP are Consumption and Economic Independence. 

These factors are interrelated. In discussing the work­

ing class, Miller and Riessmanl8 point out: 

11 • • • • (A) component in worker's lives
is the appreciation of excitement of 
moving out of the humdrum. New gossip, 
new gadgets, sports, are consequently 
very attractive to workers. To some 
extent, the consumership of workers -
the desire to have new goods, whether 
television sets or cars - is part of 
this excitement dimension. 

It is worth noting that different sub­
groups within the working class may 
favor one theme rather than another." 

\ ' 

17Florence:L. D. Heal, "Values in a Group of Lower 
Socio-economic Students", Marriage and Family Living, 
(November 1960), p.370. 

18op. cit., p�94

14 



These two dimensions are more easily seen in there 

measurement of DGP. If one is willing to postpone con­

sumption of commodities and willing to postpone economic 

ihdependence he is more likely to be socially mobile. 

Purpose of study 

There are two major reasons for doing this study. 

Perhaps the most .important factor will be that this 

study will con ribute to the theory of Deferred Grati� 

fication Patterns. There is some question as to the' 

existence of DGP among the "lower classes". Secondly, 

the patterns of deferment found in drop-outs as com­

pared to part-time students may give indications to 

counseling programs for these students. That is to say, 

some drop-outs may be counseled into part-time student 

programs by pointing out specific gratifications that 

may be obtained. 

Operational definitions 

Deferred Gratification Patterns - the attitude and 

behavior patterns of postponing satisfactions in five

di ensions; Affiliation, Aggression, Economic Indepen­

dence, Consumption, and Sex, in order that a later 

satisfaction may be received. 

Affiliation - peer-group affiliation, to selective­

ly or non-selectively associate oneself with others, 

15 



i.e., friends, gangs, or cliques.

Aggression - the willingness to use and the use of 

physical force such as fighting. 

Economic Independe·nce - the desire and degree of 

sufficiency of self means for a livelihood. 

Consumption - the spending (and/or saving) of 

money on such goods as alcoholic beverages, tobacco, 

entertainment, and other goods. 

Sex - the relationship with the opposite sex in 

terms of necking, petting, and sexual intercourse. 

Drop-out - one who has left Junior High School 

or Senior High School without receiving a high school 

diploma or certificate of completion. 

Part-time student - one who is attending Junior 

High School or Senior High School, but carrying less 

than a normal load of hours, (5 or 6 is normal), and 

working 15 hours or more a week. 

"Socially acceptable" behavior - as perceived by 

middle class values, to avoid fights, petty crime, and 

having a police record. 

Background on drop-outs and part-time students 

What are some of the characteristics of drop-outs? 

The President's Committee on Youth Employmentl9 makes 

16 

19u.s. President's Committee on Youth Employment; The 
Challenge of Jobless Youth, Washington, D. c., 1963, p.2. 



, _ 17 

some general statements. During the school months of 

1962, between 600,000 to 800,000 young people between 

16 and 21 years of age were out of school and looking 

for jobs in the U.S.A. Coupled with this, school drop­

outs suffer most from unemployment and have greater 

difficulty in finding work.

Employment is a problem for these youth but intel- · 

ligence is not, for the U.S. Department of Labor states20

that those who drop-out of school 63% are of normal in­

telligence, 7% are in the superior I.Q. groups and 30% 

are classified as slow learners. 

In addition to employment and intelligence, other 

factors are important in discussing young people. 

Penty21 reports four conditions which could be said to 

be regularly associated with early school leaving. 

These are; (1) feelings of inferiority, (2) financial 

problems, (3) lack of home security and encouragement, 

and (4) family history of early school leaving. 

Hollingshead22 found similar things to be true of 

20Bureau of Labor Statistics, School.and Early Em­
ployment experiences of Youth, U.S. Dept. of Labor, 
Washington, D.C., Bulletin 1277, (August 1960), p.14. 

2 1Ruth Fenty, Reading Ability and High School Dro�­
Outs, Teachers College, Columbia University, 1956, p.52 

2 2A. B. Hollingshead, Elmtown's Youth, John Wiley 
and Sons, 1961, pp.331-359. 

..... 



drop-outs, He learned that many young people of low 

social class families began leaving school as early as 

age 12. Between 64% and 75% before reaching age 16 had 

left school. Boys were more likely to leave than girls. 

92% completed the eighth grade, but only 46% went to 

high school. Nearly one-half of all withdrawals left 

school between the end of one school year and the be­

ginning of the next, and 34% of the drop-outs repeated 

one or more grades. The adolescents' own reasons for 

leaving school were grouped into three main headings; 

(1) economic need, (2) peer isolation and discrimina­

tion, and (3) mistreatment by teachers. A close connec­

tion existed between the position a family occupies in 

the class structure and whether an adolescent is in or 

out of school. Nine out of 10 middle-class youth were 

in school, but almost 9 ou� of 10 lower class youth had 

withdrawn. The lower class child learned very early 

that he must have money to do things, and in a lower 

class family money is scarce. An essential factor in 

18 

his childhood is the desire to grow µp and get a job. 

This means, for all practical purposes, withdrawal from 

school. 

In 1960, the Michigan Youth Commission23, reported 

23Michigan Youth Commission, Children and Youth in 
Michigan, 1960, pp.C-20-C-21. 



similar information. One in three students drop out of 

school before completing 12 years and earning a diploma 

in Michigan. This report goes on to state: 

"Studies have shown that the average 
drop-out stays in school almost as 
long as graduates do, but because he 
usually retained in one or more grades, 
he has not had the full benefit of a 
high school education •••••• the first 
major drop occurs between the ninth 
and the tenth grade, when many pupils 
are making the transition between the 
junior and senior high school. Another 
significant drop occurs between the 
tenth and eleventh grades, when many 
of the pupils have tried the secondary 
school and found it wanting. It has 
also been found that pupils who drop 
out from the eighth, ninth, and tenth 
grades, most often do so for reasons 
closely related to their school ex­
perience, such as grades retardation, 
academic difficulties, and failure to 
participate in pupil activities. Drop­
outs from the latter grades, however, 
are chiefly accounted for by other 
well-defined reasons, such as marriage 
or the need for work." 

Youth Opportunities Unlimited, Inc, 24 in summariz­

ing evidences of poverty in Kalamazoo County, Michigan, 

reports: 

"In a recent study for the school year 
1962-63 conducted by the Michigan 
Department of Public Instruction, 699 
Youth dropped out of school in Kalamazoo 
County. Of the total number, 379 were 

24Youth Opportunities Unlimited, Inc., Unpublished
Pro osal for a Work-Trainin Pro ram for Out-of-School 
Youth in Kalamazoo County, January 10 5 ,  pp.10-13. 
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male and 320 female. The Kalamazoo 
Public Schools report that there were 
363 school drop-outs for grades ten, 
eleven, and twelve during the 1963-64 
school year, a total of 10.2 per cent. 
These figures do not reflect the five 
Kalamazoo Public Junio! High Schools. 

Lieutenant Colonel Lundquist, Staff 
Specialist, Operations Divisions of 
the Selective Service System, Lansing, 
Michigan, reported in a letter dated 
December 28, 1964, ·that from January 1, 
1964, through November 30, 1964, 510 
registrants from Kalamazoo County were 
given pre-induction examinations for 
entering the Armed Forces. Of the 
total number of registrants given examina­
tions 271 qualified for the service or 
53.1 percent; 239 were rejected or 46.9 
percent. The reasons for rejection were: 
Failure of mental test, 100 registrants 
or 41.8 per cent; failure of mental and 
physical test, 7 registrants or 2.0 
per cent; failure of physical test only, 
132 registrants or 55.3 per cent. Many 
youth leave school to enter military 
service, but are rejected. As a result 
of this rejection, many of these young 
people come to Youth Opportunities Un­
limited, Inc., seeking assistance. 

An analysis of our records indicated 
that of the total number of out-of­
school students enrolled from July 1, 
1963, to January 15, 1965, in the 
Employment Training Center, 48.3 per 
cent of the enrollees had police or 
court records. These figures do not 
reflect traffic violations and truancies 
from school. Our records also indicate 
that the average reading grade level of 
our students is 6.3. Also, 33.7 per 
cent of our students are reading on 
the fifth grade level or below." 

A study was done on the 30 dtop-outs at Youth 
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Opportunities Unlimited, Inc., by Jalving25 and he re­

ported in summary: 

"The hypothesis that a drop-out 
develops a dislike of school because 
of unsatisfactory family group in­
fluences is partially supported ••• 
The hypothesis which concerns possible 
adverse influences of the peer friend­
ship group in a respondent's decision 
to leave school, seems to receive sup­
port ••• The hypothesis which concerns 
possible feelings of not belonging in 
school because of unsatisfactory pro­
gress and dislike of much of the work, 
is only partially verified ••••• The 
hypothesis which-concerns dissatisfaction 
with many of the jobs which are available 
to these boys, is supported by the data •• 
The hypothesis which concerns the failure 
of. the average drop-out in availing him­
self of opportunities to improve his 
position in the labor market by taking 
courses, is generally supported by the 
data." 

Jalving26 states that: 

"The respondents manifested a general 
irresponsibility regarding the future. 
They were preoccupied with immediate 
interest and problems which, in many 
respects, influenced their thinking 
about the future. Most of them stated 
that they did a lot of daydreaming 
about lots of things, but, were 
primarily, interested in cars and 
having a good time. As one who ar­
ticulated well, expressed it. 'I 
didn•t think about any job in par­
ticular which I would like to do in 
the future. I thought about a lot 
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25Jacob Jalving, "Social Factors Influencing Drop­
outs in the Kalamazoo, Michigan, Public School System, 
Thesis, Western Michigan University, (May 1963, pp.86-88. 

26100. cit., p.74 



of things, but thought about cars 
most of the time. I was interested 
in having a good time and I didn't 
give much thought to the future.'" 

Jalving27 included the following statements from 

interviews: 

"I felt it (school) was a waste of 
time and wanted to have fun rather 
than do schoolwork." 

"All I thought about was going to 
work so I could be my own boss, 
and so I could have my own money 
to do things with; I wanted to go 
to work rather than go to school." 

"I didn't mind school too much. I 
just got lazy and would rather have 
fun than study." 
"If I had used as much energy doing 
my schoolwork as I did running around, 
everything would have been O.K. 11 

"I wanted to get out and make my own 
money." 

The above findings about drop-outs tends to indi­

cate a general lack of DGP. These young people may 

not be aware of their social class and the possibility 

of upward mobility. Perhaps they do not care to change 

their social situation. Perhaps they have __ �1 ven up 

social mobility as a poss�bility in their lives. 

Turning to part-time students, little or no re­

search has been done, consequently, little can be said. 

2710c. cit., pp.65-70 
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Generally, teachers and counselors regard most part-time 

students as potential drop-outs. Drop-outs and part­

time students are similar in many respects. In review­

ing the part-time students in Y.o.u., it was found that 

most are from below middle class famil�es, some have 

repeated a grade or more, and many find they need to 

work. 

What is the sociological difference between drop­

outs and part-time students that makes this study re-

searchable? The answer is found in that part-time stu-

dents, being in school, are potentially socially mobile. 

Generally, these two groups are basically sociologically 

the same, except for the educational pursuit of the part­

time students. 

' ' 
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CHAPTER II 

METHODOLOGY 

Sample� development of the research 

The present study is an analysis'of deferred 

gratification patterns. The DGP of drop-outs and part­

time students 'is measured and compared. The sample was 

taken from the rolls of Youth Opportunities Unlimited, 

Inc., which includes both drop-outs and part-time stu­

dents. The sample, a "chunk 11 28 is composed of 20 drop­

outs and 20 part-time students. The size of the sample 

is sufficient for analysis and to obtain a larger num­

ber was nearly impossible. These young people are very 

mobile. In an effort to find drop-outs who were in 

Youth Opportunities Unlimited, Inc., it was found they 

were: ·no longer at their p'revious address with no for­

warding address, they were in jail or other· institutions, 

their parents were not willing or unable to state where 

they could be found, or they said they would participate, 

however, would not appear for·the appointed interview. 

28Matilda White Riley, Sociological Resear.ch, Har­
court Brace and World, Inc., New York, 1963, y.296. 
Her term for a sample selected on the basis of conven­
ience and. small e�ough to permit intensive analysis. 
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The contact the writer has had with drop-outs and 

part-time students (as instructor in class room for 

drop-outs at Youth Opportunities Unlimited, Inc.) leads 

to the hypothesis that most of the drop-outs and part­

time students are of lower social class. A pretest was 

given to determine factors which would limit the selec­

tion of informants. These include: (1) .members of 

the Caucasian race, (2) male, (3) 16 through 19 years 

of age, (4) recent drop-outs, (between 1962 and 1964 
J 

inclusive) or current part-time students, and (5) low 

(working) class. 

To establish the social class of the informants, 

two methods were employed. First, an opinion of the 

informants' social class was obtained from a school 

counselor and/or staff at Youth Opportunities Unlimited, 

Inc. Secondly, the North Hatt rating was employed on 

the fathers' or step-fathers' occupation. 

The selection of the sample was based on those who 

could be found. An effort was made to obtain active en­

rollees of Youth Opportunities Unlimited, Inc., but at 

the time· of intei;viewing only eleven drop-outs fitted 

the above qualifications. Therefore, drop-outs recently 

(within past 6 months) active in Youth Opportunities 

Unlimited, Inc., ·were included. 

25 
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Structure .Qf. � interview schedule 

There are three basic parts to the schedule (see 

Appendix I). The first part is the personal data which 

includes family, religious, court, and educational 

data. The second part is composed of -a semi-structured 

interview guide to learn the behavioral pa'tterns of the 

informants in regards to Affiliation, Aggression, Con­

sumption, Economic Independence, and Sex. The third 

phase of the interview is composed of structured ques­

tions intended to provide information on the respond­

ents' normative behavior in regards to the five phenom­

ena mentioned. 

Behavior and attitude in regards to these five 

dimensions of DGP were researched by others, including 

Straus and Schneider and Lysgaard (which is discussed 

in Chapter II). It is believed. that to discover the 

DGP of these youth one should research their needs. It 
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is the position of this researcher that Affiliation, 

Aggression, Consumption, Economic Independence, and Sex 

are needs of these youth. There are other needs of youth, 

but DGP has been found to exist using these dimensions. 

In researching Affiliation, the questions are de­

signed to discover if the respondent's friends will 

assist him in upward social mobility. For example, a 
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young person's friends may drink and fight often, or 

his friends may never be envolved in either drinking 

or fighting. The former will not assist whereas the 

latter may assist in upward social mobility. 

Aggression is included ,to measure the tendency 

of the respondent to become involved in physical 

violence. If _the informant is not willing to fight, 

and avoids it as much as he can, he is deferring that 

gratification. 

Sexual deferment of gratifications is similar to 

Aggression and .Affiliation in that it is an inter­

personal need. The respondent is being questioned to 

see if he is willing to defer the gratifications of 

sexual intercourse. 

In questioning the DGP of Economic Independence 

and Consumption of the respondent, the researcher is 

lo.:>king at _the material needs. These two areas appear 

quite similar but there is a basic difference. In Con­

sumption, the researcher is looking at the desire to 

save and not consume, whereas _in Economic Independence 

the researcher is looking at the desire to become 

financially independent from parents. 

27 



Administration£!. the interview_schedule 

The personal data was obtained from files on the 

informants at Youth Opportunities Unlimited, Inc •• 

prior to interviewing the informants. Parts II and 

III of the schedule were completed by 'interviewing each 

person privately. All interviews were recorded on tape. 

Each informant-was told that he should feel free to say 

what he thought·and that what he said was strictly con­

fidential. The respondents were told that the tape _re­

cordings would be erased and that all personal aspects 

of the interview would be lost in compiling the data. 

At the request of the Director of Youth Opportunities 

Unlimited, Inc., each informant was told that if he 

would rather not answer a par�icular question, or that 

he did not know, he need not answer. 

The semi-structured interview guide (Part II) was 

used in an effort to obtain unstructured answers; it 

was generally free, open discussion of the behavior in 

regards to the five research areas of gratification. 

It was the belief of the researcher that the way to dis-

28 

cover the behavior of these young people was through a 

discussion with them. It was felt that a structured 

questionnaire would limit the kinds of information re­

ceived and that perhaps the answers would be in terms 

of norms and not in terms of behavior. 
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The structured schedule, Part III, was used to 

obtain the norms of the informants. This part was 

explained to them in that a statement would be read 

and they were to state if they strongly agreed, agreed, 

disagreed, or strongly disagreed. They were given a 

card with these four answers written on it. If the 

informant could not decide or did not know, this was 

accepted. 

This study was done by interview for several rea­

sons. First, as stated earlier, many of these yoUI18· 

people were barely able to read. Among the drop-outs 

at Youth Opportunities Unlimited, Inc., th� average 

grade reading level was 6.;. Second, many were 11ieg­

ible writers and poor spellers. Third, the problem of 

vocabulary would have presented a problem to eome re­

spondents. For example, th� interviewer was asked.many -

times to .explain what was meant by a particular word or 

question. 

After the interview, the recordings were transcribed 

to the interview schedule and coded. (See Appendix .. : II). 

Analysis ·.Q! � � 

The personal data was used to compare drop-outs 

with part-time students. 
\ 

This data-permitted a cross 

check of welfare, ·court records, last . g:;-ade in school

29 
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attended, ag� with whom informant is living, and number >, 

of brothers and sisters. 

The semi-structured interview guide (Part II) was 

used to measure behavioral deferment of gratifications. 

Each informant was given a "l n for def.erment of a grat­

ification or a "0" for non-deferment. These values 

were then added from the five or six separate items 

used to measure_DGP in each of the five research areas, 

Affiliation, Aggression, Economic Independence, Consump­

tion, and Sex. For example, in giving a DGP score for 

Affiliation to a _particular informant, his answers were 

coded, "0" or "l". There are six code questions upon 

which he could receive a "0" or a "l". Hie possible 

beLavioral affiliation DGP score could range from "0" 

to "6". This is likewise true for the four remaining 

areas. Means and medians were figured on these score's 

and used as a comparison between drop-outs and part­

time students. 

A total score for behavioral DGP was computed by 

adding the individual scores for Affiliation, Aggression, 

Economic Independe�ce, Consumption, and Sex. This gave 

each individual a total behavioral DGP score. The total 

scores for both drop-outs and part-time students were 

placed together and a median score for the entire sample 

.; 
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was established. A non-parametric "Z" test29 of pro­

portions was computed to test for a significant differ-

ence. 

The structured schedule (Part III) was used to 

measure the normative deferment of gratification. A 

similar process was used to score the normative meas­

ures as was used with the. behavioral measures. That 

is, each question had a possible value of "l" through 

"5". The higher the numerical value, the more the 

informant perceived the normative deferment of grati­

fications. For .. example, there were seven questions 

measuring the normative DGP of affiliation. The in­

formant could receive a possible normative affilia­

tion DGP score of "7" through "35". Means and medians 

were also computed on these scores and useu as compar­

ison between the two groups. Also, a "Z" test of pro­

po:tions.was computed for the Normative DGP. 

31 

The main value of the research is in determining 

whether or not the major hypothesis is supported. Drop­

outs will be less willing to defer gratification-than 

part-time students. This is expected to be found true 

in normative and behavior aspects of the five dimensions, 

29Hubert M. Blalock, Jr., Social Statistics, 
McGraw-Hill Book Company, Inc., New York, 1960, p.178 • 



(Affiliation, Aggression, Consumption, Economic Inde­

pendence, and Sex) under study. The findings are 

expected to indicate if a relationship exists which is 

worthy of further research. A� Riley30 states, "They 

(samples of 30-50) may be productive of hypotheses, 

even if not proof." 

30op. cit. 

" 

,, 
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CHAPTER III 

THE SAMPLE AND BEHAVIORAL 

DEFERRED GRATIFICATION PATTERNS 

Characteristics .2f the sample 

All respondents were male and taken from the rolls 

of Y.O.U. There was a to�al of twenty drop-outs and 

twenty part-time students included in the sample. All 

twenty part-time students and twelve of the drop-outs 

were currently active in the Y.O.U. program. The other 

eight drop-outs had been active at Y.o.u. within the 

previous six months. Their reasons for leaving varied. 

Two were placed on jobs at Y.o.u. Another was active 

at the direction of his probation officer, and when his 

prob�tion ended he terminated at Y,o.u. At the time of 

interview he was unemployed.and hoping to join Job '' 

Corps. The other five left Y.O.U. for they felt they 

could earn �ore money elsewheree At the time of the 

interview four out of five were employed and one was 

unemployed. 

The.respondents were not selected on the basis of 

. social status but those that are in the sample were all 

of lowe.r socio-economic status. The fathers' ioccupations, 



using the North Hatt ratings of occupation31 range from 

carpenter to janitor. The �athers of ten part-time 

students and of seven drop-outs were factory workers. 

The fathers of two part-time students and of three drop-

outs were employed as janitors. Othe� occupations of 

the fathers of part-time students included, a mechanic, 

a post-office employee, and a railroad ticket agent. 

One part-time student's father was disabled and was 

supported by liability insurance from the accident • 

Another father was a mental patient and the mother did 

odd jobs. Two students' fathers were deceased and their 

mothers were employed as house-keepers. Jobe held by 

other drop-outs' fathers included, a barber, two truck 

drivers, a bioler fireman, a farm worker, a television 

repairman, a service station attendent, a house painter, 

and one_was unemployed. One drop-out's father was de­

ceased a�d his mother drove a bus. 

The similarities of the respondents can be seen in 

Table I. The age range was from sixteen through nine­

teen. There was similarity in religious preference of 

drop-out� and part-time st-udents. Three families in 

each group received welfare. Family size was generally 

34 
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' 31Leonard Broom and Philip Selznick, Sociolo
f.

,
Row-Peterson and c·ompany, Evanston, Illinois, 195� p.187 • 
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TABLE I 

CHARACTERISTICS OF SAMPLE 

35 

A) Age

16
17 
18 
19 

Drop-outs Part-time 

B) Religious Preference
Protestan.ta
Catholic 
None 

C) Police Record
(Other than traffic violations)
None 
Fined and/or arrested only 
Probation 
Jailed or Juvenile Home 
Boys Industrial School 
More than one offense 

D) Family Welfare Recipient
None
Some 

E) Living with
Biological parents
One step, one biological parent 
One·biological parent 
Step parents, relatives, friends 

F) Number of brothers and sisters
One to three
Four to six 
Seven or more 

G) Last•grade or present grade in
school

Twelfth 
Eleventh. 
Tenth 
Ninth 
Eighth 
Seventh 
Sixth 

Stutlenta 
3 5 
8 8 

9 4 
0 3 

13 11 3 I 2 
4 7 

8 14 
5 3 
5 2 
1 l 

1 0 
6 2 

17 17 

3 3 

10 
l 
4 
5 

7 
7 
,6 

0 
1 
7 
5 
4 
2 
1 

14 
2 
3 
1 

9 
8 
3 

6 
6 
8 
0 
0 
0 
0 



large for both groups in that more than half of the re­

spondents had four or more brothers and sisters. One 

drop-out had nine brothers and eight sisters. 

In looking at the differences between the two 

groups, we see that six part-time students and twelve 

drop-outs had police reoorde. Also, two p�rt-time 

students as oompared to six drop-outs had more than one 

offense. Another difference is that more part-time 

students than drop-outs were living with one or more of 

their biologioal parents. A more obvious differenoe is 

that the part-time students were currently senior high 

school students whereas twelve of the drop-outs left.· 

school before reaching the senior high level. 

It must be realized that this sample is not nec­

essarily representative of drop-outs or part-time stu­

dents in Kalamazoo County. ,All those included in this., 

study have received aid in the form of counseling and/ 

or job placement and/or instruction by Y.O.U. There 

are many other drop-outs who have not requested assist­

ance from Y.O.U. (nearly 700 drop-outs in Kalamazoo 

County during the 1963-64 school year) and have not 

· been included in this study. Also, other students may

be working and carrying less than a normal scholastic

load and are not involved in Y.o.u.

36 
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THE HYPOTHESES AND FINDINGS 

The major hypotheses is that drop-outs will be less 

willing to defer gratifications than part-time students. 

This ia generally supported in the behavioral measure of 

DGP. This oan best be discussed in �he five research 

hypotheses. 

The five areas determined to measure DGP are: 

Affiliation, Aggression, Economic Independence, Consump­

tion, and Sex. These areas were chosen for they appear 

to be needs of these young people. If deferment is to 

occur it is believed that it will occur in these needs, 

Affiliation DGP 

Each respondent was scored on the basis of his re­

ply to the code questions as seen in TABLE II. A re­

spondent's score could range from a low DGP of "0" to a 

high DGP of "G", as seen in TABLE III, 

The first research hypothesis is that drop-outs 

will be lees concerned with the "socially acceptable" 

behavior of .their friends than will the part-time stu­

dents e Only alight support for this is•found in Be-

havioral Measure of DGP (see TABLE III). Part-time .i 

students' mean soores were sli�htly higher, O.25, than 

drop-outs. 

An explanation for this difference may be seen in 

· the response to :the code question. "Are your friends

}7 
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drop-outs?" Sixteen drop-outs as compared to eight 

part-time students said that their friends were drop­

outs. Other questions in regards to Affiliation were 

answere'd in a similar manner by both drop-outs and part­

time students (see TABLE II). 

TABLE II 

BEHAVIORAL AFFILIATION 
DGP SCALE 

Code Question Code No. of · No. of part­
drop-outs time students. 

l) Are your friends
drop-outs?

Yes 0 

No l 
2) Are your friends

part-time students?

3) Are your friends
loud in public?

4) Do your friends
drink?

5) Do your friends
pay their own
way?

6) Do your friends
fight?

Yea 0 

No l 

· Yes 0 

No i 

Yes 0 
No 1 

Yes 1 
No 0 

Yee 0 

No 1 

16 
4 

5 
15 

12 
8 

13 
7 

20 
0 

10 
10 

8 
12 

8 

12 

11 

9 

14 
6 

20 
0 

11 
l 9

\ I 

A typical response by drop-outs to these questions 

can be seen in the followings 

,/ 
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"All of my friends dropped out of 
school. I suppose it wasn't wise ••• 
I don't have any friends who are 
going to school part-time, but I 
suppose that is better than not going 
at all. We are all alike, we quit 
school 'cause we all goofed off • 
•••• I don't like them to get loud and 
rowdy. If they do when they're in my 
car I tell them to shut up or get out. 
They drink a lot and drink most any­
thing, beer, wine, gin, everything ••• 
but I don't drink with them ••• They 
usually pay their own way when we go 
to a show or something. But I help 
them out if they don't have any money 
and they do the same for me.�I'd guess 

• they get into fights every other weekend."

TABLE III 

TOTAL. BEHAVIORAL AFFILIATION 
DGP SCORES 

Scores 

0 

1 
2 
3 
4 
5 
6 

Mean 
Median 

No. of 
Drop-outs 
who scored 

I 0 

0 

7 
6 

4 
2 
1 

3.2 

3.0 

No. of Part­
time students 
who scored 

0 

0 

4 
8 
4 

3 
1 

3.45 
3.0 

• I 

}9 

Another drop-out attaches much importance to his 

friends and their behavior. He says: 

"All my friends have quit school 
and it's their business •• Some­
times they're loud and noisy and 
sometimes I mind, sometimes I don't • 
When we get some juice (beer) in us 
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we get noisy and they feel good, you 
know. We'll start to get on someone 
who doesn't talk English right or 
something • ••• yeah, they'll usually 
pay their own way. We'll go buy a 
six pack or two and split the cost. 
If they don't have the money, I'll 
pay and they'll do the same for me. 
I'm better off than most of them •• 
We don't go out of our group, we stay 
in our own little group of kids. We 
don't associate with everybody •••• we 
sort of stick together. We are all 
interested in drinkin' and girls and 
fight.in'." 

Part-time students had a· different vi.ew of their 

friends. One said: 

"No, I don't have any friends that 
have left school. But a few are 
going part-time, same as I am. It's 
a good deal. It gives some oppor­
tunities, a chance to get out and 
learn more than what school teaches. 
I don't like them too loud and noisy, 
but sometimes they are. They are just 
trying to have everyone see them •••• 
They drink beer and liquor but don't 
know how often, but I don't drink with ,, 
them •••• they usually pay their own way, 
I help them out if they're out of 
money. and they do the same for me. No, 
they never fight." 

Another part-time student responded much differently 

than the others. He said: 

"All my friends are in school full 
time • •••• I don't like it if they're 
noisy but they never are anyway •••• 
No, they don't drink nor do I •• 9 

They usually pay their own way. If 
I have money I:' 11 help them out and 
they· do the same for me. No, they 
don't _fight." 

From these responses it oan·be seen that some of the 
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young people's friends are likely to be negative in­

fluences whereas others are likely to be positive in­

fluences. In other words, some friends may facilitate 

upward mobility whereas others may not. The last re­

spondent's friends probably are a positive influence 

whereas the second drop-out's friends are-probably a 

negative influence. 

The respondents, both the drop-outs and part-time 

students, replied to the question, "Who are your 

friends?" Five drop-outs said.that their friends 

lived in another t_own, even though they had not seen 

them for a relatively long time. One drop-out who has 

been living in the Fort Custer State Home for two years 

said: 

"My friends don't live around 
here. They are all back in my 
home town." ' . 

He �id not refer to any young people in the State 

Home or Y.o.u. as his friends. He goes on to say: 

. "Most of my friends have dropped 
out of school and been in trouble 
with the police for shop-lifting, 
breaking and entering, and steal-
ing car_s. "_ 

Most drop-outs referred to young people a few 

years older than themselves as their friends �nd only 

six regarded any <;>f the other students at Y.O.U •. as 

their friends. A typical comment is:· 

41 

i 



• 

"The kids here at I.O.U. are my 
friends and some at Otsego and 
Martin. Quite a few drop-out of 
school. Most of my friends at 
Martin are a little older." 

Most part-time students did not refer to other'. 

part-time students, but they would not. necessarily 

know each other. All the part-time students are 

attending large high schools and few work at the same 

place. 

In reply to the question "Do your friends pay 
, 

their own way?", all forty respondents said that their. 

friends usually do. Thie was the only question to 

which all respondents gave complete accord. 

Another factor is the number who said their friends 

were loud and noisy in public. In both groups combined• 

twenty-three said their friends were noisy and seven­

teen said they were not. A�ao, the combined number'who 

said the�r friends drank alcoholic beverages was twenty� 

seven out of the forty. 

Aggression DGP 

Each respondent was scored on the basis of his 
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response·to the code questions seen in TABLE IV. A 

respondent's score could range from low DGP of "0" to 

a high DGP of "6", as seen in TABLE V. 

The second re.search hypothesis is that drop-outs 

will be more willing to and more often do become 
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involved in physical violence, fights, etc., than will 

the part-time etudents. This is supported in the Be­

havioral measure of DGP. The part-time student's mean 

score was 1.2 higher (see TABLE III). 

It should be pointed out that question number five,

"From arguments you have had, do you win by avoiding 

fights?" was .asked, "From arguments you have had, how 

do you win?" (See Questionnaire, Appendix I). It was 

felt on the part of the investigator that the latter 

would give a more reliable answer and coding was done 

on the basis of the former question. 

4} 

Perhaps an explanation for this difference in scores 

is found in the response to the question, "Have you been 

in a fight within the last year?", fifteen part-time 

students compared to eight drop-outs said they had not. 

Another possibility is in response to the question,'· 

"Have you ever been picked up by the police?". Fourteen 

drop-outs as compared to eight part-time students said 

they had been. In reply to, "Have you seen adults fight?", 

sixteen drop-outs compared to eleven par�-time students 

said they had seen adults fight. 

·other code questions received similar responses as

seen in TABLE IV. I, 

An aggressive drop-out's reply was: 

"Yeah, I've been in fights, about a 
month. ag� .. up in Grand Rapi<1s; I've

.i 
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TABLE IV 

BEHAVIORAL AGGRESSION 
DGP SCALE 

Code Question · Code

l) Have you been in a
fight within a year?.

2) Ia there something
you would fight over?

3) After a fight, are
you glad you fought
or feel good about
it?

4) Have you seen adults
fight?

5) From arguments you
have had do you win
by avoiding fights?

6) Have you ever been
picked up by the.
police? Other than
traffic.

Yes 0 
No 1 

Yee 0 
No 1 

Yes 0 
No 1 

Yee O 
No 1 

Yee 1 
No 0 

Yes 0 
No l 

No. of 
drop-outs 
answered 

12 
8 

16 
4 

14 
6 

16 
4 

18 
2 

13 
7 

. 

No. of 
part-time 
students 
answered 

5 
15 

14 
6 

10 
10 

11 
9 

18 
2 

7 
13 

. ' 
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TABLE V 

TOTAL BEHAVIORAL AGGRESSION 
DGP SCORES 

Scores No. of No. of part-
drop-outs time students· 
who scored who scored 

0 l l 
1 8 1 

2 l 2 

·3 5 6 

4 4 4 

5 l 4 
6 0 2 

Mean 2.3 3.5 
Median 2.5 3.5 

had lots of them. Everybody does ••• 
Sure, I'd fight if anybody said any­
thing against my parents, or brothers, 
or sisters, or my girl ••• I feel good 
after a fight if I don't like the kid. 
Win or lose, it don't make no difference. 
I still feel good. The only thing 
fightin' shows you is when your fightin', 
one might have more strength than you. ,. 
Yeah, I seen adults fight mostly at 
Taverns. When I have an argument, 

.I wouldn't fight it out, I'd try to 
talk it out ••• Yeah, I've been picked 
up by the police. One time for having 
money a guy stole'd, another time I was 
with a kid that stole some gas, and we 
just got out of jail in December. 
Another time they took me in for try­
ing to rape a girl, but she was lying 
and they gave her a hard time." 

·A less aggressive drop-out expressed this:

"Yeah, I've been in fights. The last 
one I had was about two years ago_. I 
don• t .remember what it was about. I 
guess I had quite a few before that • 
About girls and stuff •••• I'd fight 
if someone said something about my
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parents. But I can get along with 
anybody. I don't go looking �or it. 
If somebody forced me, I'd fight • •• 
how do I feel after a fight? I hate 
it. I'd feel lousy, win or lose, 
fightin' is a waste of time. I seen 
my dad fight. Somebody called him a 
bad name. He was in one of his bad 
moods. I win arguments with strategy, 
I talk 'em into it. Yeah, I've been 
picked up by the police three times 
for running away from home." 

Part-time· students were generally less aggressive. 

But one sixteen year old showed a high degree of aggres­

sive �ehavior. He said: 

"I got into a fight about a month ago. 
It (the fight) was at school in the john. 
This guy was trying to give another kid 
a lit cigarette and the principal walked 
in. The second kid, the one who was to 
take the cigarette, if he had fought 
and been caught, he would have landed 
in jail. So I fought for him. Yeah, 
I'd fight over a job or help someone 
else out, if more than one was picking 
on another. I feel pretty good after 
a fight if I win. or lose ••• Yeah, I
saw some adults fight, Friday night
at a tavern. One guy was worried
·about another taking out hie wife •••
I tell the truth in arguments, if he
doesn't want to believe me, I smack
him in the mouth •• . I've been picked
up by the police, a year ago for
fighting in school and before that
for throwing rocks·through windows."

• I 
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A less aggressive and more typical answer by part-
. 

time students can be seen in this individual's responses 
� 

"No; I've never been in a fight. I'd 
fight if my twin brother was in trouble. 
After a fight, I'd wonder if it was 
worth it, win or lose, I'd wonder •••• 
No, I haven't seen adults fight. In 



arguments, of ••• I don't know, a different 
way each time. Just by not yelling, I 
guess. No, I've never been picked up 
by.the police." 

Most of the informants said they had been in a fight 

at some time. Only two part-time students said they 

had never been in a fight, although six drop-outs and 

twelve part-time students had not been in fights with­

in the last year. Their reasons for fighting varied: 

"I was just protecting my brother." 

"It was over a girl." 

"He called my mother a big fat ___ ." 

Eighteen drop-outs and sixteen part-time students 

said they had seen adults fight. Two drop-outs and one 

part-time student said they had seen their parents 

fighting. Most said they saw drunks fight in taverns. 

It should be noted that all the informants were minors 

and to be in taverns is illegal. 

Slightly more than half of the inform.ants, four­

teen drop-outs and eight part-time students, had been 

arrested by the police. Their reasons varied from 

breaking and entering to shop-lifting, vagrancy, van­

dalism, drinking, running away from home, stealing gas,

-and assault and battery. One drop-out said he was

picked up, but not prosecuted for attempted rape.

47 
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Economic Independenc� DGP 

Each respondent was scored on the basis of his re-

plye to the code questions as seen in TABLE VI. A,

respondent's score could range from a low DGP of "0" to 
. 

a high DGP of "5", as seen in TA13LE VII. 

TABLE VI 

BEHAVIORAL ECONOMIC INDEPENDENCE 
DGP SCALE 

Code Question 

l) Do you feel you
will be on your
own within a year?

2) Are your friends
out on their own?

3) Do you have plans
for schooling?

Code 

Yes O 
No 1 

Yes 0 
No 1 

Yes 1 
No 0

4) Do.those you live
with pay for things
you need other than
room and board?

5) 

Yes�:l 
No 0

Do you occasionally 
·pay for things that
those you live with
need?

Yee 0 
No 1 

No. of 
drop-outs· 
answered 

13 
7 

8 
12 

9 
11 

13 
7 

·13
7

No. of part­
time students 
answered 

4 
16 

10 
10 

20 

0 

11 
9 

11 
• 9

. ' 

The third research hypothesis is that drop-outs 

will be more concerned with obtaining a good job that 
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will give them earlier independence than will part-time 

students. This is supported in the Behavioral Measure 

of DGP. Part-time students mean scores were 1.0 higher 

than drop-outs. (See TABLE VII). 

TABLE VII 

TOTAL BEHAVIORAL ECONOMIC INDEPENCE 
DGP SCORES 

Scores No. of 
drop-outs 
who scored 

0 1 
1 3 
2 5 

3 5 
4 3 
5 3 

Mean 2.5 
Median 3.0 

No. of part­
time students 
who scored 

0 

1 

3 

4 
6 

6 

3.5 
4.0 

An explanation for these differences in scores 

may be found in the reply to the code question, "Do 

you feel you will be out on- your own within a year?" 

Thirteen· drop-outs as compared to four part-time stu­

dents felt that they would be. These were four of the 

six seniors in this study. Another question which 

yielded a different response was, "Do you have plans 
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for schooling?" Nine drop-outs compared to twenty part-i 

time students said they had plans. Other code ques­

tions received similar responses. (See TABLE1 VI). 

One drop-out, who scored low on DGP of Economic 

.Independence left the program at Y.O.U. shortly after 
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the interview. He moved to New England to live with 

his brother who promised he could find a job for him� 

His response was: 

"I'll be out on my own as soon as 
I can: When I get a good job. I 
don't know when that will be •••• 
I don't have many friends,· but one 
of them is working in a factory. 
I have no plans whatsoever for 
schooling ••• I pay for everything 
except room and board. Oh, some­
times the old man brings a pack of 
cigarettes if he's in a good mood." 

.Another drop-out who was placed on a job by Y.p.u. 

saids. 

"I am out on my own now and pay for 
everything, room, poard, car, clothes, 
everything ••• No I don't have any 
friends out on their own like me ••• 
No, I don't have any plans for school­
ing •• My parents buy clothes and 
they helped me buy a car." 

50 

An eighteen year old drop-out, whose mother receives 
\ I 

Aid to Dependent Children, ·said: 

• 11I want to be out on my own.now. When
ya' get this age, ya' run around and
parents don't like it, best to· get out.
None of my friends are out on their own.
Yeah, I plan to go back to school and
learn to read better. My mother buys
some clothes for me and gives me some
spending money. Sometimes I help buy
groceries when I have money." l 

Part•time students gave,generally more inclication 
� . 

of postponing economic independence. A typical .response 

is as :followes 

"I'll be out on my own 18 months from 
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now. When I get out of school. I 
plan to go into Navy electronics and 
make a career out of it. My folks 
pay for room and board and buy most 
of my clothes. I pay for most every­
thing else I need." 

Another typical response by a part-time student iss 

"I'll be out on my own in 2 years, when 
I get out of school. No, none of my 
friends are out on their own •• My 
parents pay for most everything, clothes, 
car, room and board, once in awhile 
they'll give me spending money when I 
need it. Sometimes I help pay for the 
groceries, too." 

The replies varied as to when they felt they would 

be on their own, i.e. living on their own income. Five 

drop-outs and one part-time student said they were on 

their own at the time of the interview. Moat part-time 

students said they would not be on their own until they 

were out of school. But most drop-outs w�nted to be 

independent as soon as poss�ble. Some drop-outs sa�ds 

"I'll be out on my own when I get 
·a good job, soon as they (Y.O.U.)
get me a job."

"I'll be out on my own when I'm
. 18,. a yeE\r from now. That' a when 
they sto'p paying A.D.C. (Aid to 
Dependent Children). 

"When I get off probation, in 1967, 
I'll be out on my own." 

Some of the part-time students comments �ere: 

"I'll be out on my own when I get 
out of school, two years from now." 

"I'll be out on my own in 1967 when 
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I join the Army. No one will be 
tellin' me what to do or when." 

"I'm kinda on my own now. I hlep 
Ma out with the groceries and stuff. 
Sometimes my girl•s folks need some 
money and I help them out, too." 

Consumption� 

Each respondent was scored on the basis of his 

replies to the code questions seen in TABLE VIII. A

respondent's ecore could range from a low DGP of "0" 

to a high DGP of "6" as seen in TABLE IX. 

The fourth research hypothesis is that drop-outs 

will be lees concerned with saving money and goods than 

will part-time students. That is to say, the utiliza­

tion of money will be lees future oriented by drop­

outs than by part-time students. Support for this is 

found in the Behavioral Measure of DGP. Part-time'' 

student�' mean behavioral scores were 0.4 higher than 

drop-outs. _( See TABLE IX).

The slight difference in behavioral scores cannot 

be, explained by the presence or lack of savings. In 

responet;, to the question "Do you have any money in 

savings?", eight drop-outs and ten part-time students 

· said they did. Perhaps the differences in mean scores
. 

. 

is explainable 111 the answers to the question "Do you

have any debts?". Twelve drop-outs compared to seven
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part-time students said they did. Other questions 

asked, which gave slight differences in response, were, 

"Do you spend $6 or more a week on dates?", ttDo you 

loan or give friends more than $1 at a time?", "Do 'you 

buy any beer or liquor?", "Do you hav� a car of your 

own?" ( see TABLE VIII). Some typical answers b·y drop­

outs are seen in the fol�owing cases: 

"No, I don't have any savings ••• I 
owe my dad for my car ••• Sure, I 
loan friends money. Sometimes a 
dollar, sometimes more •• I guess 
about once a week someone asks me 
for a loan •• About twice a week, 
we go buy some beer or something." 

Another drop-out responded: 

"Yeah, I've got a little bit in savings 
at home. Yeah, I do owe some people 
money. I put my foot through a big 
glass window at the-....... = Roller Rink.
I guess I spend $15 - $17 a week on 
dates. Sure, I loan money to friends, 
'bout once a week someone asks me for ''
$1 or ·s2. No, r· don't have a car, when 
I go on a date, we walk or she don't go." 

Another response given by a part-time student was: 

� .. 

"I've got a little money saved at home. 
No,. no. debts • ••• I don't date much, 
once every two weeks and I'll spend $3, 
I guess ••• Maybe once a month, I'll 
loan a guy $1 or $2 ••• I get others to 
buy some beer for me. Maybe once in 
2 weeks. We get a 6 pack. No, I don't 
have a car.". 

Another part-time student said: 
,. 

"Yes, I've got money in savings •• I 
owe the bank for my car ••• I. spend 

.. 

.; 
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maybe $2 a week on dates •• I loan 
money if I know they'll give it 
back. I haven't got money to loan 
much. No, I've never drank a� 
beer or liquor." 

TABLE VIII 

BEHAVIORAL CONSUMPTION· 
DGP SCALE 

Code Question Qode No. of No. of Part-
drop-outs time students 
answered answered 

l) Do you have any
money in savings?

Yes l 8 10 
No 0 12 10 

2) Do you have any
debts?

Yes 0 12 7 
No l 8 13-

3) Do you spend $6
or more a week
on dates?

Yes 0 8 4 \ I 

No 1. 12 16 

4) Do you loan or
give friends
more than $1 at
a time?

Yes 0 13 16 
No 1 7 4 

5) Do you buy any
beei: or liquor?

i Yes 0 7 4 
- . . No l 13 16 

. 6� Do you have a car • 
of your own? 

Yes 0 7 10 
. No l 13 10 

• 
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TABLE IX 

TOTAL BEHAVIORAL CONSUMPTION 
DGP SCORES 

.Scores No. of No. of part-
drop-outs time students 
who scored who scored 

0 0 0 

5 
2 4 3 
3. 2. 3 
4 6 6 

5 1 
6 2 

Mean 3.1 3.5 
• Median 3.0 4.0 

All the informants had loaned or given money to 

friends in amounts which ranged from 50 cents to no 

maximum amount by others. Some of the informa.nts said 

they would only loan money to particular friends they 

knew who would pay it back. Others did not qualify who 

or on what basis they would. give or loan money. 
' I 

Nearly a third of the informants, twelve, said 

they drank beer or liquor. All of the informants were 

under the minimum age for legal drinking. Those that. 

did drink gave different answers as to how much they 

drank. �ome part-time students said: 

- .. "I've had a little wine with Mom, 
but that's not very·often." 

out every weekend and 
•

"Oh, we go 
get a case 
It depends 
got •. " 

or couple of six packs. 
on how muc.h money we've·
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A drop-out saids 

"I use to go out with the guys 
once a week and drink it up, but 
I don•t any more. My girl, she 
wouldn't like it." 

Various responses were given to the queetione p

"What do your friends spend their money on?", and 

"Would you do the same if you were in their shoes?". 

Typical answers given by drop-outs aret 

"Oh, they buy cigarettes, clothes, 
go roller skating •• Yeah, I would 
do the same thing." 

"They spend their money on women 
and booze. I go along with the 
women ·part, but I don't go for 
throwing it away on booze. I'd 
rather buy parts for my car." 

Three part-time students saidt 

"One of my friends spent $300 on a 
Hi-Fi and records. What a waster 
I could think of better things. He 
needs clothes and should buy some." 

"Their money· goes for girls and 
··cigarettes and stuff like that.
l wouldn't do the same, I'd save
some so I'd have something to
rely on."

"They spend their money on pizza, 
bowling, pop, and ·goofin' off in 
general. We all do the same thing." 

\ I 

Each respon�ent was scored on the basis of his 

• replies to the code questions seen in TABLE X. A
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respondent's score could range from a low DGP of "0" 

to a high DGP of 1
16" (see TABLE XI).

The fifth research bypothesis is that drop-outs 

will be less willing to postpone sexual gratifications 

than will part-time students. Suppor� for this was 

found in the behavioral measure. Part-time students' 

mean behavior.score was 1.2 higher than drop-outs. 

The differences in the behavioral score may be 

explained in that five drop-outs compar�d to eleven 

part-time students answered "no" to the code question, 

"Have you gone further than holding a girl's hand or 

kissing a girl, not including. sexual intercourse?". 

Also, the question "Have you had sexual intercourse?" 

was answered yes by eight drop-outs compared to four 

part-time studentee 

Other code questions, .which yielded slight dif­

ferences 1�. response, (See TABLE X) were, "Have you

been on a date within the last week?", "Are you going 

steady or engaged?", "Should you be at least twenty be­

fore you marry? 11 (See TABLE X). Reapon�ee to these 

particular questions were varied. Two drop-outs, ages 

17 and 18 9 had never been out with a girl. One said 

· that he had held a girl's hand and had kieeeq a girl,

but the other said he had not done either. More typioal

of the drop-outs, is the following kind of response of
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a 17 year olds 

"The last time I was on a date was 
Saturday. We went to the show, but 
I see her every night. We're going 
steady and plan to get married a 
year from now. But we're having 
a little trouble, she's missed a 
couple of periods so it wi�l probably 
be sooner. Our folks don't know it ••• 
A guy should be 18 before he gete 
married." 

Another drop-out gave the following replya 

"The last time I was on a date was 
a month or so ago. A bunch of us 
went to a dance. I don't date too 
often, maybe once a month or so. 
No ,' I'm not going steady, or en­
gaged ••• I'd want to be at least 
twenty before I got married. Yes, 
I've rubbed a girl's breasts, but 
I've never gone any further." 

All part-time students had dated and been out with 

girls, but only half as many part-time students as drop­

outs had sexual intercourse. The typical answer wasi 
. ' ' 

"I was on a date two days ago. We 
went alone to a drive-in-movie. I 

'date about twice a week. I'm going 
steady. I'd want to be 23-24 before 
I got married. When asked if he had 
petted with a girl or rubbed a girl's 
breasts he said, 'I'd better not answer· 
that.' He said that he had not had 
sexual intercourse.n 

Another part-time student said: 
�-· 

"I was on a date about 2 weeks ago. 
It was a double date. We went to , 
a drive-in-movie. I date once a 
week • .  If I see too. much of a girl, 
we argue more and it puts an end to 
things ••• No, I'm not going steady, 
l might whe·n I get out of high sohool.
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••• I'd like to be 20, 21 before I 
get married." He said he had held a 
girl's hand and kissed a girl, but 
had done nothing else. 

TABLE X 

BEHAVIORAL SEXUAL 

,DGP SCALE 
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Code Question Code No. of 
drop-outs 
answered 

No. of part­
time students 
answered 

1) Have you been on a
date within the
last week?

2) Do you date more
than twice a week?

Yes 0

No l 

Yes 0

No l 

3) Are you going steady
or engaged?

4) Should you be at
least 20 before
you marry?

Yes 0

No l 

Yes 1 
No 0 

5) Have you gone further
than holding a girl's
hand or kissing her,

· not· including sexual
intercourse?

6) Have you had sexual

intercourse?

Yes O 
No l 

Yes 0

No 1 

12 
8 

·7
13

7 
13 

11· 
9. 

15 
5 

8 

12 

• 

10 
10 

3. 
1 7  

6 
14 

17 
3 

·. 9
11 

4 

16 

\ I 
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Soores 

0 
l 

2 

3 
4 .

5 
6 

Mean 
Median 

TABLE XI 

TOTAL BEHAVIORAL SEX 
DGP SCORES 

No. of drop- No. of part-
outs who scored time students 

. who scored 

3 
3 
2 

3 

.3 
2 

4 

3.1 

3.0 

0 
l 

l 

6 

3 
2 

7 
4.3 
4.0 

In studying the sex life of american males, Kinsey 

comes to the conclusion that coition was a routine part 

of growing up for lower-class males, but a violation of 

the mores for higher class males. He concluded that a 

lower class boy who had not had sex relations before he 

was sixteen years old was either physically qr ment�lly 

defective or he had picked up middle-class values. If 

he has picked up the middle class values, he is poten­

tially socially upward mobile. 
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As Kinsey32 tmplies, he is marked for moving out •.; 

of his community and going on· to college·. 

This subject is one area where the researcher be­

lieves the weakest reliability falls. When asking one 

i 

32 Alfred C. Kinsey, W.. B. Pomeroy· and C. E. Martin, 
Sexual Behavior in the Human Male. w. B. Sanders Company, 
Philadelphia, 1948, p.3Bl •. 
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informant about his behavior he gave an answer and then 

added, "You ought to ask 'so and so' about that." He 

inferred that this particular person had had sexual in-
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tercourse. I� so happened that this person was also in-

cluded in the study, but had said that he had not had 

sexual intercourse. Two possibilities that exist are 

that he was either making. up stories to his friend, or 

not telling all to the researcher. 

Nearly one-third of the informants, twelve, said 

that they had had sexual intercourse. A similar number, 

ten, said it was all right to have sexual intercourse 

after dating awhile, or when going steady or when en­

gaged. 

When asked "What does 'too far• mean to you?" 

three said 9 sexual intercourse. Others said petting, 

parking, or necking for an b.our was "too far". Also� 

eleven resp_ondents qualified when "too far" applies. 

As two drop-outs said: 

"All the way is not "too far" all 
the· time. Sometimes it depends on 
the girl. If she wants you to go 
all the way, you want to get out! 
She might want to get pregnant." 

·:-.-- "Depends on the girl. Usually go 
as far as you can get ••• I like 
this one girl bad! And I don't , 
touch. If a gey really likes her, 
he shouldn't mess around .. " 

.i 



Margaret Mead33 makes comments about the changing 

attitudes toward sex of late adolescents and young 

·adults which reflects this same attitude.

"A sexual code had developed in which 
young men protect their own girls but 
regard all other girls as fair game, 
and in which girls, who have to pro­
tect themselves against the irrespon­
sible advances of all casually met 
males, relax within the confines of 
a trusted and settled relationship." 

The places that these respondents take their dates 

include p roller skating, drive-in-movies, for rides, 

drive�in restaurants, drag-races, and dances. The 

informants dated as little as once every few -months 

or as often as every night. 

The questions "Have your friends told you about 

sexual intercourse they have had?", and "Were you ever 

with them when they did'?" were means of introducing the 

subject of their personal sexual behavior. Twenty-five 

respondents said that their friends had told them about 

sexual intercourse in which they had participated. 
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Some respondents said they were not too certain of the 

truth of their "stories" .. But five respondents stated 

that they were with friends, either in a house or parked " 

in a woods when their friends had sexual intercourse. 

33Marg.aret Mead, "Problems of the Late Adolescent 
and Young Adult'', Children and Youth in the 1960's, by 
the Committee on Studies for the Golden Anniversary 
White House Conference of Children and Youth, Inc.,
1960, _p.6. 

. -



• 

63 

Four of these five said they have had sexual intercourse. 

summary 

Each scale yielded a higher score for part-time 

students than for drop-outs I Affiliat.ion, O. 25; Aggres­

sion, 1.2; Economic Independence, 1.0; Consumption, 0.4; 

and Sex, 1.2. This leads to the conclusion that part• 

time students defer more gratifications in their behavior 

than do drop-outs. 

A total behavioral soore was computed for each 

respondent by adding each of the five scale scores to­

gether. (See TABLE I, Appendix III for variation in 

response of scores). None of the scales were consis­

tently low or high in scores and very few respondents 

were consistently low or high in their scores. 

A "Z" test34 of propor'1iions was computed by rank­

ing the total behavioral scores for each respondent, 

drop-outs and part-time students combined, and testing 

the proportion below the median score. A significant 

difference was obtained at the .001 level. It is con-

cluded that there is a significant diff�rence with 

• respeo� to behavioral deferment of gratification be­

tween the drop-outs and •the part·�time student�. In

other words, fifteen drop-outs scored in the lower half

34on,c1t., p.178 



of the behavioral scale range whereas fifteen part-time 

students scored in the upper half of the behavioral 

scale range. The median behavioral DGP score for drop� 

outs was 14.5 but was 19.0 for the part-time students. 

(See TABLE XIL) ..

TABLE XII. 

BEHAVIORAL DGP SCORES 

Mean scores 
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Drop-outs Part-time Difference Possible ,Actual 

Affili- -, • 20. 
ation 

Aggres- 2.3 
sion 

Economic 2.5 
Independ-
ence 

Consump- 3 .. 1 
tion 

Sex ,.1 

Median 
Scores 14.5 

..... _ .. 

students 

3.45 

3.5 

3.5 

3.5 

4.3 

19.0 

range range 

0.25 0-6 2-6

1.2 0-6 0-6

1.0 0-5 0-5

0.'4 0-6 ''1-6 

1.2 0-6 0-6

0-29 6-23

,/ 

I 

.. 



CHAPTER IV 

NORMATIVE 
DEFERRED GRATIFICATION PATTERNS 

The major hypothesis is that drop-outs will be less 

willing to defer gratification than part-time students. 

Thie ie generally not supported in the normative measure 

of DGP and there are some slightly negative findings. 

This can be discussed in the five research hypotheses. 

These areas measured are; Affiliation, aggression, Eco­

nomic Independence, Consumption, and Sex. As stated in 

the preceeding chapter, these subjects are believed to 

be needs of young people and if deferment is to occur 

it is believed that it will occur in these needs. 

Measurement of the normative DGP was similar to the 

measurement of the behavioral DGP. Hewever, the norma­

tive measure was a structured schedule (See Appendix I) 

and consequently does not lend itself to ae thorough an 

analysis as the behavioral measure. 

Affiliation� 

Each respondent was scored on the basis of his re-

plies ·to the questions in 'fABLE XIII. A respondents 

score oould range from a low DGP of ''7" to a high DGP 

of "35"• 
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TABLE XIII 

NOfildATIVE AFFILIATION 
DGP SCALE 

When choosing friends, a guy should find friends 

thats 

l. Are able to fight for themselves.

(Strongly agree) (Agree) (Don't know) (Disagree) 
SA A DK D 

(Strongly disagreed) 
SD 

Answer SA 
Code 1 
No. of Drop-outs l 
No. of Part-time 1 

2. Hold their liquor.

Answer SA 
Code 1 
No. of Drop-outs 3 
No. of Part-time

3. Pay their own way.

Answer SA 
Code 5 
No. of Drop-outs 3 
No. of Part-time 0 

A DK 
2 3 

13 0 
14 0 

A DK 

2 3 
9 0 

A DK 
4 3 

14 0 
16 0 

4. Come from good families.

Answer SA 
Code 5 
No. of Drop-outs l 
No. of Part-time l 

A DK 

4 3 
10 2 

9 0 

D 

4 
6 

5 

D 

4 
7 

D 

2 

3 
4 

D 

2 

7 

9 

SD 

5 
0 

0 

SD 
5 
1 

SD 
1 
0 
0 

SD 
l 
0 
l 

5. Chet doesn't care what his friends do when he is
with them. Hie friends have gone under fences to
get into Fairs, stolen water melons and gas, drank
a lot of beer, and it seems like they are always
in tights. These should be Obet's friends.

· 

,, 
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TABLE XIII continued 

6. 

7. 

will 

Answer SA A 

Code 1 2 
No. of Drop-outs 0 3 
No. of Part-time 0 2 

Ross does not go around with 
drink.or are loud and noisy 
This is the way Ross should 

Answer SA A 

Code 5 4 
No. of Drop-outs 3 14 
No. of Part-time 1 12 

Teenagers have to be careful 

.Dh. D SD 

3 4 5 
2 8 

0 12 6 

guys that fight, 
in public places. 
choose friends. 

D� D SD 

3 2 1 

0 3 0 
0 6 l 

' ' 

or 

about the behavior of

friends they go.with.- Do you. 

Answer .SA A l)K I) SD

Code 5 4 3 2 l 
No. of Drop-outs 14 13 0 3 0 

No. of Part-time 2 17 0 l 0

The first research hypothesis is that drop-outs 

be less concerned with the "socially acceptable" 

behavior of their friends than will the part-time stu­

dents. A negative relationship for this was found •. 

The part-time students 9 mean scores were slightly lower, 

0.8 than drop-outs' mean score. (See TABLE.UV). 

TA.b:LE llV 

TOTAL NOltMATIVE Al!'.l!
"'

I.LIATIO.N. 
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DG:t> SC.ORES 
.{, 

Score 
Range 
15-20
21-25
26-30
Mean
Median 

Drop­
outs 

3 
10 

7 
24.1 
25 

Part-time 
students 

4 
11 

5 
23.3 
24.4 

.. 



For all practical purposes the drop-outs and the 

part-time students perceive the DGP norms about friends 

to be the same. Thie will be seen again in the measures 

of normative DGP of Aggression, Economic Independence, 

and Consumption. There is a differenqe in the perceived 

normative DGP of Sex. 

Both groups baeicallf agree that friends should be 

able to fight for themselves; fourteen drop-outs and 

fifteen part-time students agreed that friends should 

pay their own way. Both groups were divided when asked 

if friends should come from good families. Eleven drop­

outs and ten part-time student.a agreed. All other re­

spondents disagreed. Also, all but three drop-outs and 

one part-time student agreed that teenagers have to be 

careful about the behavior of their friends. 

Each respondent was scored on the basis of his re­

plies to the questions in TABLE XV. A respondent's 

score could range from a low DGP of "6" to a high DGP 

of "'30". 
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The second research hypothesis is that drop-outs 

will be. more willing to, and more often do i b�come in­

volved in phyeioa� violence than will part time students. 

Thie is not supported in the normative measure of DGP. 



TilLE XV 

NOillU.TIVE AGu-lIBSSION 
DGP SCALE 
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l. The best way for adults to settle arguments'ie to
fight it out.

2. 

., . 

Answer SA A DA • D SD 
Code l 2 3 4 5 
No. of Drop-outs O l O 12 7 
No. of Part-time O 1 O 13 6 

The glr;/ that wins in 
be the guy that is a 
Answer SA 

settling an argument should 
tougher, better fighter. 

A D� D SD 

Code 1 
No. of Drop-outs O 
No. of Part-time O 

One should never 
Answer 
Code 
No. of Drop-outs 
No. of Part-time 

fight 
SA 

5 
3 
3 

2 3 4 5 
1 2· 12 5 
2 0 16 2 

unless he 
A DA. 

4· 3 
15 0 
14 0 

is forced 
D. SD
2 1 
2 0 
2 1 

to. 

When a 
it out 
Answer 
Code 
No. of 
No. of 

person gets mad at 
with him. Do you. 

someone, he should fight 

Sa A 

l 2
Drop-outs O .3 
Part-time O 0 

DA. 
3 
0 

1 

D 
4 

17 
17 

SD 
5 
0 

2 

. ' 

5. Chet is able to disagree with. someone and not fight,
but he does a lot of talking. Chet says this is the
way to settle an argument. Do you. 
Answer 5A A D.t.. D s� 

6. 

Code 5 4 3 2 1 
No. of Drop-outs O 17 0 2 1 
No. of Part-time 1 14 0 4 1 

Ross has broken a 
ne-ver has gone to 
a police record. 
Answer 
Code 
No. of Drop-outs 
No. of Part-time 

few laws and been caught. But he f
court. He says it is bad to have 
Do you. 
SA A Dh. D . SD 

5 4 3 2 1 
5 13 0 2 0 
5 14 l O 0 



Both groups received the same mean scores. (See 

TABLE XVI). 

TABLE XVI 

· TOTAL NORMATIVE AGGRESSION
DGP SCORES

Score Drop- Part-time 
Range outs students 

17"".20 . 2 3 
21-24 11 10 
25-28 7 
Mean 23.5 23.5 
Median 24.0 24.0 

Nineteen drop-outs and nineteen part-time students 

agree that adults should not fight to settle arguments. 

Most disagree that the� who wine in settling an argu­

ment should be the gtrJ who is a tougher, better fighter� 

Seventeen drop-outs and seventeen part-time students 

agreed that one should never fight unless forced t(\ ,do 

so. This question indicated the most violation in their 

behavior compared to their attitude, for twelve drop­

outs and five part-time students had been in fights 

within the last yearo Also, most respondents disagreed 

that when a person gets mad at someone, he should fight 

it out with hime Seventeen drop-outs and nineteen part-'° 

time students disagreede 

Economic Independence DGP 

Each respondent was eoored on the basis of hie 
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replies to the questions in TABLE XVII. A respondent's 

score could range from a low DGP of "5" to a high DGP

of "25". 

The third research hypothesis is that drop-ou�s 

will be more concerned with obtaining.a good job that

will give them independence sooner than will part-time 

studentsa A slightly negative finding was obtained in 

this measure of DGP. The part-time students mean score 

was 0.4 lower than the drop-outs. (See TABLE XVIII) • 

Again there was considerable similarity between 
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responses to questions. Eighteen drop-outs and eighteen 

part-time students agreed that one should not leave 

school for a good job. But most of the drop-outs stated 

earlier that they were looking for good jobs. Thirteen 

drop-outs and twelve part-time students disagreed with, 

a person receiving financia� help from his parents 'as 

long as pe can. Twelve drop-outs and thirteen part-time 

students felt a young man should be out on his own by 

the time he is nineteena Twelve drop-outs and twelve 

part-time students agreed that a person should get out 

on his own as soon as he is able. 

· Consumption�

Each respondent was scored on the basis of his 

replies to the questions in TABLE XIX. A respondent's 



TABLE XVlI 

NORMATIVE 
ECONOMIC INDEPENDENCE DGP SCALE 

1. If a guy can get a good job, when he leaves school
or graduates from high school, he should not do
any more schooling in trade school or college.

Answer 
Code 
No. of Drop-outs 
No. of Part-time 

SA 
l 

0 
0 

A 

2 

2 
2 

DK . D 
3 4· 
0 18 
0 15 

SD 

5 
0 
3 

2. Ross plans to get as much financial help from his
parents as he can before he gets out on hie own.
He says that's what he should do •
• 
Answer 
Code 
No. of Drop-outs 
No. of Part-time 

SA 
5 
2 
2 

A 
4 

5 
6 

DK 
3 
0 
0 

D 

2 
11 
11 

SD 

l 

2 

1 

3. Many people say different.ages as to when a young
man should be out on his own. At what age do you 
think a person should be out on hie own •. 

Answer 
Code 
No. of Drop-outs 
No. of Part-time 

SA 
l 
l 
0 

A 
2 

11 
13 

DK 
3 
8 
6 

D 

4 

0 
l 

SD 
5 
0 
0

' I 

4. Chet says that a guy should get out on his own as
soori as he is able. Do you.

Answer 
Code 
No. of Drop-outs 
No. of Part-time 

SA 
l 

(l) 

l 

A 

2 

12 
11 

DK 
3 
· o

2 

D 
4 
8 
6 

SD 

5 
0 
0 
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5. Parents should expect to pay for things their son
needs until he is married and out on his own. i 

Answer 
Code 
No. of Drop-outs 
No. of Part-time 

SA 
5 
0 
0 

A 
4 

7 
2 

DK D. 

3 2' 

0 11 
1 16 

SD 
l 

• 2
1



score could range from a low DGP of "5" to a high DGP 

of "25". 

The fourth research hypothesis is that drop-outs 

will be less concerned with saving money and goods 'than 

will part-time students. That is to �ay, the utiliza­

tion of money by drop-outs will be lees future oriented 

than by part-t_ime student.a. A slightly negative rela­

tionship for this was fo�d. Part-time students' mean 

score was 0.8 lower than the drop-outs'. (See TABLE XX). 

Here again there was near unanimity among the drop­

outs and the part-time students. Nineteen drop-outs 

and eighteen part-time students agreed that the money 

one saves should give at least .as good a feeling as 

the things bought (but only approximately half as many 

in both groups had savings). Fourteen drop-outs and 
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sixteen part-time students.agreed that one should loan 

or give money to a friend who doesn't have money. Seven­

teen drop-outs and eighteen part-time students disagreed 

with, "there is no point in saving money if you can buy 

what you want on. credit." Twenty drop-outs and eighteen 

part-tim� students agreed that the way to get things 

one w�nts is to save for them. Eighteen drop-outs and 

n�neteen part-time students disagreed that onp �houldn't 

eave. 



TABLE XVIII 

TOTAL NORMATIVE ECONOMIC INDEPENDENCE 
DGP SCORES 

Score 
Range 

Drop­
outs 

Part-time 
students 

11-13
14-16
17-19
Mean
Median

10 
5 
5 

14.1 
13.0 

TABLE XIX 

NORMATIVE CONSUMPTION 
DGP SCALE 

11 
• 6

3
13.7 
13.0 

1. The money you save should give you at least as
good a feeling as the things you buy.

Answer 
Code 
No. of Drop-outs 
No. of Part-time 

SA A 
5 4 
2 17 
0 18 

DK 
3 
0 
0 

D 
2 
1 
2 

SD 
1 

. o 

0 

2. When a friend does not have money, you should give
or loan him some.

Answer 
Code 
No. of Drop-outs 
No. of Part-time 

SA · A 
l 2
0 14 
0 16 

DK 
3 
0 
l 

D 
4 
5 
3 

SD 
5 
l 
0 

I I 

3. There is no point in saving money if you can buy
what you want on credit.

Answer 
Code 
No. of Drop-outs 
No. of Part-time 

SA 
1 
0 
0 

A 
2 
3 
2 

DK D 
3 4 
0 16 
0 18 

SD 
5 
1 
0 

4. Roes works part-time in a grocery store and has
some of his pay deducted for a savings. Ross says 
the way to get things he wants is to save for 
them. 
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TABLE XIX continued 

Answer SA A DK D SD 
Code 5 4 3 2 1 
No. of Drop-outs 5 15 0 0 0 
No. of Part-time 2 16 0 2 0 

5. Chet works full time at a paper company where
makes $1.73 an hour. Chet says he should 
save. .

Answer SA A DK D 
Code 1 2 3 4 
No. of Drop-outs 0 1 0 18 
No. of Part-time 0 1 0 19 

• 
TABLE XX

�OillilATIV.b COl��UJIU:1�ION 
DGP SCORES 

Score 
Range 

14-16
17-19
20-22

Mean 
Median 

Drop­
outs 

4 

9 
7 

18.3 
18.0 

Part-time 
students' 

4 
13 

3 
·17 .5
18.0

not

SD 
5 
1 

0 

he. 

\ I 

Each respondent was scored on the basis of his re­

plies to the questions in TABLE XXI. A respondent's 

score could range from a low DGP of "8" to a high DGP 

of 1140 11 0 
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i 
The fifth research hypothesis is that drop-outs 

will be less willing to postpone sexual gratification 

than will part-·t1�e students.. Support for this was 

found in the normative measure. Part-time students' 



TABLE XXI 

NORMATIVE SEXUAL 
DGP SCALE 

1. Ross and Rose have been engaged for a year and can't
get married for another year. They _have had sexual 
intercourse. Rose says it' a all right be·cause they 
plan to ge·t married. Do you with Rose? 

Answer 
Code 
No. of Drop-outs 
No. of Part-time 

SA 
1 
0 

0 

A 
2 
5 
2 

-. 

DK 

3 
1 
0 

D· 
4 

13 
15 

SD 
5 
1 
3 

2. Chet and Charlette have been engaged for a year and
Chet wants to have sexual intercourse.before they
get married, 3 months from now, but Charlette says
they should wait until they are married. Do you· 

with Charlette. 
---

Answer 
Code 
No. of Drop-outs 
No. of Part-time 

SA 
5 
1 
5 

A 

4 
18 
13 

DK 
3 
1 
0 

D 

2 

0 

2 

SD 
1 
0 

0 

3. Dan dates a lot of girls and he goes out just for 
sexual intercourse. Dan says it ie what women are 
for and this is how a real man should be. Do you 

Answer 
Code 
No� of Drop-outs 
No. of Part-time 

SA A 

1 ' 2 
0 0 
0 0 

DK 
3 
0 

0 

D 

4 
14 
16 

SD 

5 
6 
4 

. \ 

4. Pete says that a young man should be as careful as
a girl in seeing that necking doesn't go too far,
that is� kissing and hugging and no further. Do you

Answer 
Code 
No. of Drop-outs 
No. of Part-time 

SA 
5 
2 

2 

A 

4 
15 
14 

DK 

3 
1 
1 

D 

2 

2 

3 

SD 
1 
0 

0 

It is all right for a guy to date girls that are 
known to have sexual intercourse with ottter boys. 

Answer 
Code 
No. of Drop-outs 
No. of Part-time 

SA 
1 
1 
0 

A 
2 

8 

8 

DK 
.3 
1 
1 

D 

4 
9 

10 

SD 
5 
1 
1 
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TABLE XXI continued 

6. A young man should have as much responsibility as
a girl in seeing that necking doesn't go too far.

1. 

a. 

Answer SA 
Code 5 
No. of Drop-outs 2 
No. of Part-time 1 

A DK 
4 3 

14 0 

16 1 

What does "too far" mean to you? 

D 
2 
3 
2 

SD 
1 
1 
0 

Code Drop-out 
Answer: 

, 

Kise and hug 
Park 
Rub breasts 
Rub genital 
Sex intercourse 

5 1 

4 4 

3 0 
2 13 
1 2 

How far should a gey go: 

Answer 

On first date?; 
After dated for awhile?; 
When going steady?; 
When engaged? 

for the above 
Kise and hug 
Rub breasts 
Park 
Rub genital 

four: 
5 
3 
4 

Sex intercourse 
2 
1 

1 
2 
7 
4 
6 

Part-time 
0 
5 
6 
8 
1 

1 
4 
6. 
5 
4 

I I 

(If willing to put off sexual intercourse 'til 
after-marriage, high DGP). 

IJ 
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mean normative score was l. 5 higher than drop-outs•. 

(See TABLE XXII).

The difference in the normative scores may be found 

in that fifteen part-time students compared to nine 

drop-outs felt ·that kissing, hugging,_and parking were 

as far as one should go on a date. In response to the 

question "What does too far mean to you?", one part­

time student replied, "Petting, it's too easy to go 

. too far after thato" Another part-time student said, 

"A guy shouldn 9 t go out of bounds. Puttin 9 your arm 

around her and kissin' and huggin 9 are O.K." One 

drop-out said, "When a guy starts feeling her up, that's 

too far." Another drop-out said, "Depends on the girl, 

if a girl wants to - how can one resist?" A talkative 

drop-out said, "Sexual intercourse is not too far all 

the time. Ya shouldn't.do �t if your 9 re too young,' 1 

something could happen. The first time I went I was 

12, you know for something like that, she was 180" 

-..

TABLE XXII 

TOTAL NORMATIVE SEX
DGP SCORES 

Score Drop- Part-time 
Range outs students 
18-24 4 2 
25-30 13 14 
31-35 3 
Mean. 26.'3 27.8 
Median 26.5 29.5 

,j 



Summary 

The scales for normative DGP did not give support 

to the hypothesis that part-time students would defer 

more gratification than drop-outs. Negative findings 

were obtained in Affiliation, Economic. Independence,

and Consumption DGP. An equal mean score was obtained 

in Aggression DGP and a positive finding was obtained 

in Sex DGP. These findings lead to the conclusion that 

part-time students and drop-outs normatively defer 

gratifications equally. 

A total normative score was computed for each re­

spondent by adding each of the five scale scores to­

gether as was done for behavioral scores (See TABLE II, 

Appendix III). None of the scales were consistently 

low or high in scores. Although Economic Independence 

and Consumption look lower, the range possible is ten 
. 

or fifteen points lowere Also, very few respondents 

were consistently low in their scores. 

A "Z" test of proportions was completed, on the 

normative measure p with a significant difference be­

tween dr�p-outs and part-time students at the .10 level. 
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-·

It is concluded that there is not a significant difference

with respect to normative deferment of gratification
) 

between the drop-�ute and the part-time students. The 

median Normative DGP score for the part-time students 
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was 105.5 and for the drop-outs 107.0, a difference of 

1.5 (See TABLE XXIII). 

TABLE XXIII 

NORMATIVE DGP SCORES 

Mean Scores 

Drop- Part-time Differ- Possible Actual 
outs students ence range range 

Affili-
ation 24.1 23.3 0.0 7-35 15-30

Aggres-
aion 

I 
23.5 23.5 o.o 6-30 17-28

Economic 
Independ-
ence 14.1 13.7 0.4 5-25 11-19

Consump-
tion 18.3 17.5 0.8 5-25 14-22

Sex 26.3 27.8 1.5 8-40 18-35

\ \ 

Median 
of total 107.0 105.0 1.5 . 31-155 91-120



CHAPTER V 

SUMMARY AND CONCLUSIONS 

Deferred gratification refers to the practice •of 

postponing immediate satisfactions so that future goals 

may be gained. Today's activities are viewed in light 

of their consequences for tomorrow. One who realizes 

hie social status, and that mobility is a probability 

in his life becomes interested in upward mobilitye 

Part bf the means to this end is through the deferment 

of immediate satisfactionsQ 

As stated earlier, some researchers question the 

utility of DGP. Miller and Riessman35 and Beilin36 

believe that, rather than deferment of gratification, 

there are different gratifications. In reviewing the 

responses of some of the respondents, there is an , • 

indication that this may not be trueQ For example, 

a drop-out in stating what his friends did with their 

money saidz 

"Their money goes for girls and 
cigarettes and stuff like that. 
I wouldn't do the same, I'd save 
some so I'd have something to 
rely on." 

35op.cit. 

36op. cite 
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Several part-time students in talking about whether 

their friends are in or out of school said: 

"No, I don't have any friends that 
have left school. But a few are 
going part-time, eame as I am. 
It's a good deal. It gives some 
opportunities, a chance to get out 
and learn more than what sdhool 
teaches ••• " 

"R R_ dropped out of school. 
He111 have to graduate to get any­
where." 

"D S quit school. He made a 
mistake:--He'll never get anywhere
without finishing school." 

These kinds of statements lead to the conclusion 

that some of these young people do think in terms of the 

future and are deferring gratifications. 

Schneider and Lysgaard37 believe that DGP is a 

characteristic of only the middle class and not appli­

cable to other socio-economic levels. But Straus38. · 

did not find a positive correlation between socio­

economic status and DGP. 

Parallel to Straus, DGP was found in the present 

study. In a sample of lower socio-economic level 

young pe�ple, a positive correlation on behavioral di-

mension between part-time students and drop-outs was 

found. Part-time students defer more gratification 

37op. cito 

38op. cit.

.:: 
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than drop-outs (See TABLE XII, Chapter III). 

Straus39 presented another view in that DGP is a 

function of achievement. Support for this is found in 

this study. Part-time students are achievement oriented 

in that they are attending school and planning on com-
. 

pletion of high school. Very few drop-outs plan to 

return ·to school and none planned to finish high school •. 

The behavioral DGP scores were parallel to their achieve­

ment orientation as stated above • 

A fourth view concerns the question of DGP being 

a unitary pattern. Schneider and Lysgaard40 contend 

that it does fall into a pattern. Straua41 believes 

that DGP f_alle into two patterns, one in interpersonal 

needs and another in material needs. The sample size 

in this exploratory study was not large enough to re- • ·-

search this position • 

Study limitations 

I I 

Interview data was obtained from a sample of twenty 

drop-outs and .twenty part-time students at Y.0.U. There 

were nearly 700 young people who had dropped out of 

school during the current academic year, ·but their names! 

39op .. cit. 

40op. cit.

4lop. cit. 

' 
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are not available. The school systems would not release 

information abo.ut them for this kind of research. There• 

fore, a sample was taken from the rolls of Y.o.u. some 
. \ 

of which were actively enrolled at the time of interview. 

In an effort to keep the respondents similar in 

respect to the institution of which they were active, 

the part-time students as.well as the school drop-outs 

were taken from the Y.o.u. rolls. Although there are 

approximately 250 to 300 students going to school part­

time about forty of them are active in the Y.o.u. pro­

gram. With the elimination of females and non-whites 

from the sample, nearly all those active at Y.o.u. were

included in the sample. 

Although these findings are not necessarily appli­

cable to all drop-outs and part-time students, it may 
. ' 

provide leads to some additional study. An exploratory 

study of this nature is intended to lead to more exten­

sive study, as is suggested in the section deali-ng with 

implications for further research. 

Verification of hypotheses 

The major hypothesis stated that drop-outs will 

be less willing to defer gratifications than �art-time 

students. This w�s supported.in the behavioral measure 

of DGP at the .001 level. But support was not found in 



the normative measure of DGP, at the .01 level (A non­

parametric "Z" test of proportions is used). This can 

be described in the five research hypotheses. 
' 

The first research hypothesis stated that drop-

outs will be less concerned with the •�socially accep­

table" behavior of their friends than will the part­

time students. That is t9 say, drop-outs will not be 

as concerned with the perceived middle class values of 

"acceptable" behavior, including avoiding fights and 

petty crime as the part-time students. Support for 

this is found in the behavioral measure of DGP and 

none at all in the normative measure of DGP. Part-time 

students' mean scores were slightly higher, 0.25, but 

the normative mean scores were lower, 0.8, than the 

drop-outs. 

The second research hypothesis stated that drop� 

outs will be more willing to, and more often do, become 

involved in physical violence than will part-time stu­

dentso Thie is supported in the behavioral aspect but 

not in the normative aspect. Part-time students' mean 

score was 1.2 higher than drop-outs' in behavioral DGP, 

· but both groups obtained the same mean score for norm­

ative aggression. 'l 

The third research hypothesis stated that drop­

outs will be more concerned with obtaining a "good" 
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job that will give them independence sooner than will 

part-time students. This is supported in regard to 

behavioral, but not in the perceived normative. Part­

time students' mean scores were 1.0 higher than drop­

outs in behavioral, but 0.4 lower in the normative DGP. 

The fourth research hypotheses stated.that drop­

outs will be less concerned with saving money than will 

the part-time student. Support for this is found in 

the behavioral, but lacli!,ing in the normative. Part­

time siudents' mean behavioral scores were 0.4 higher, 

but 0.8 lower on the normative DGP than the drop-outs. 

The fifth research hypothesis states that drop-

outs will be less willing to postpone sexual gratifi­

cations than will part-time students. Support for 

this was found in both behavioral and the normative. 

Part-time students' mean behavioral score was 1.2 higher 

than drop-outs, and likewise, mean normative score was 

1.5 higher. 

A theoretical explanation is needed in under­

standing why drop-outs and part-time students perceive 

the norms of DGP the same but __ the part-time students

defer more behavioral gratifications than drop-outs. 

Both groups be�ng of lower socio-economic status 

it would b� expected that both groups would behavior­

ally and normatively defer gratifications equally. 
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But this is not the case. A solution may be found in 

that both groups fail to live up to the norms and that 

the part-time students behave more in line with the 

normative than do the drop-outs. 

Research has found that one's at�itude and behavior 

are not necessarily the same. DeFleur and Westie 42 

found this to be true in their study of verbal attitudes· 

and overt.acts. 

In their study, they investigate what one says he 

does in relation with Negroes and what he overtly does. 

DeFleur and Westie43 also cite an earlier study done 

by La Piere: 

. 

" •••• in company with a couple from 
China, La Piere made an extensive 
tour of the Pacific Coast and 
transcontinental United States 
during which they were accommodated 
by over 250 restaurants, hotels, 
and similar establishments. Refusal 
of service by virtue of the racial 
characteristics of the Chinese oc­
curred only once. But when La Piere 
sent each establishment a letter of 
its policy regarding accommodating 
Chinese clients, over 90 per cent 
of the replies noted that they 
adhered to a policy of non-accept­
ance of such minority members." 

\ I 

42Melvin L. DeFleur and Frank R. Westie, "Verbal 
Attitudes and Overt Acts: An Experiment on the Salience 
of Attitudes", American Sociological Review, (December 
1958) pp.666�673. · 

43op. cit., p.668 



Not only does man behave differently than what he 

says in relationship to other races but also in many 

other aspects of his life. For example, Williama44 

lists ten examples of "patterned evasion" of our for-

mally approved norms: 

1.· Prohibition versus the bootlegging·and speak­
easy industry prior to repeal of the Eighteenth 
Amendment. 

2. Impersonal, disinterested governmental ser­
vices versus political graft, "fixing",
"status justice".

3. Family mores versus prostitution.

4. Classroom honesty versus accepted patterns
of "cribbing".

5. Promotion by technical competence versus
nepotism, racial discrimination, etc.

6� Universalistic legal justice versus white­
collar crime, the public defender system, 
bias in jury selection. 

7;. Prescribed patterns of sexual behavior versus 
the patterns revealed by the Kinsey reports. 

8. Legal rules regarding divorce versus actual
coul'!t practice ("void" divorcee, the "alimony
racket").

9$ Professional codes versus such practices as 
fee-splitting among doctors, ambulance 
chasing lawyers. 

Ethical concepts of truth versus some adver­
tising, financial transactions, etc., (business 
is business"J. 

44aobin M. Williams, Jr., American Societ1, Alfred 
A. Knopf, New York, 1960, p.382.
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These diverse items illustrate how very different 

factors are generally condemned yet widely practical. 

It is logical to conclude that the same is true for DGP, 

that is, many perceive it as the norm but do not behave 

in a similar manner consistent with their normative 

statements. 
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An additional comparison between drop-outs and part­

time students may be seen in TABLES XXIV and XXV. In 

these matrices the two groups were combined and divided 

at the median score. 

Thie scheme presents four possible types. (1) Those

scoring in the upper half of both the normative and the 

behavioral scales perceive the norms and state their 

behavior to be similar to these norms of DGP. There 

are four drop-outs and seven part-time students in 

this category. (2) Those scoring in the lower half 

of the normative and �he upper half of the behavioral 

do not perceive the norms but state their behavior to 

be deferment of gratifications. There are seven drop­

outs and two part-time students in this category. 

(3) Those scoring in the ·upper half of the normative

but in the lower half of the behavioral perceive the 

norms but state their behavior to be non-deferment of 
' 

gratifications. There is one drop-out and eight part­

time students in this category. (4) Those scoring in 



the lower half of both the normative and the behavioral 

scales do not perceive the norms and state their be­

havior to be non-deferment of gratifications. There 

are eight drop-outs and three part-time students in 

this category. 

TABLE XX.IV 

DROP-OUTS NORMATIVE AND BEHAVIORAL MATRIX 
NORMATIVE DGP ' l 

Scored in Scored in 
upper half lower half 

Scored in 
BEHAVIORAL upper half 4 

DGP 
Scored in 
lower half l 8 

TABLE X:X:V 

PART-TIME STUDENTS NORMATIVE AND BEHAVIORAL MATRIX 

NORMATIVE DGP 

Scored in Scored in 
upper half lower half 

Scored in 
BEHAVIORAL upper half 7 

DGP 
Scored in 
lower half 8 3 

Implications for further research 
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A longitudinal study might yield intere�ting find­

ings. Young people could be given a similar kind of 

interview at the time of admission to Youth Opportunities 



Unlimited. At completion of their training at Y.o.u.,

the interview could be given again to test for any 

change in behavior or attitude. Thie would give an 

evaluation of what effect the program had upon the re­

spondent in relation to DGP. 

Another way this study could be broadened is by 

including females and non-whites. There are nearly as 

many females who withdraw from school as males and a 

proportionate amount of non-whites. This would give 

an indication of how true these findings are of others 

who leave school. 

Further study may want to include the influence of 

the family upon the respondent. Does the family value 

a job or education in the respondent? What effect does 

this have on the respondents' attitudes and behavior? 
I I 

These factors may yield interesting relationships. 

Another possible sample which might yield com­

parable results would be middle class high school 

graduates who were expected by parents and teachers to 

91 

go on to college and did go to college, as compared to 

the same kind of young person that did not go to college�

Lower class and middle class full time students 

might have been included in this study. This: would have 

permitted a comparison of four groups; drop-outs, part­

time students, full time students (all of lower socio-



economic class) and middle class students. This might 

have given strength to the present findings. 

Further study will need to develop a means of de­

lineating between those who are futuristic in their 

gratification and those who may not be. The interviewer 

may be able to discover this by probing. 

A future study may also want to include a definite 

measure of achievement and thereby obtain more con­

clusive evidence of the relationship of achievement 

and DGP. 

' .
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APPENDIX I 

INFORMANT DATA & INTERVIEW SCHEDULE 

Part I 

*NAME_-=--�---�-----�-:-:-�_DROP-OUT __
Last First Middle PART-TIME_ 

ADDRESS-=-=------=--,---,.--------------
No. Street City 

BIRTHDATE ________ AGE ____ PHONE ____ _

AGENCY REFERRED BY 
-----------------

RELIGIOUS PREFERENCE RACE 

COURT RECORD 

--------- ------

--------------------

WELFARE ADC VETS 
DPW 

__
_ S.S.--

FATHER'S NAME 
--------------------

0 cc up at ion _______________ _ 
STEPFATHER'S NAME 

------------------

0 cc up at ion 
----------------

MOTHER'S NAME 
--------------------

0 cc up at ion ________________ _ 
STEPMOTHER'S'NAME 

------------------

0 cc up at ion ________________ _ 
LIVING WITH 

----------------
-----

FAMILY DATA Brothers older Sisters older 
--- ----

II younger_ II younger __ _ 

LAST SCHOOL ATTENDED _______________ _ 

LAST GRADE ____________________ _ 
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DATE LEFT _________________ ..-___ _ 
REASON FOR LEAVING ________________ _ 
WORK EXPERIENCE _________________ _ 
MAJOR INTERESTS _________________ _ 
ADDITIONAL INFORMATION _____________ _

*Note - information on this p�ge was taken from files
at Youth Opportunities Unlimited, Inc.
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INTERVIEW SCHEDULE 

Date Interview Made 

Warm-up questions (to get informant used to tape recorder) 

a) What are some of the things you like to do?
Where? When? How?

b) What T.V. shows do you like?

c) If you could do anything you wanted, what
would it be?

AFFILIATION 

(1) Who are your friends? Have they dropped out
of school? Are you going to school part-time?
What do you think of them?

(2) How are your friends the same as you or not
the same as you? In school, family, WGrk
interest?

(3) Do you care if your friends are loud and noisy
in public? Yes_ No __

Are your friends loud and noisy in public?
Yes_ No __ Can you give an example?

(4) Do your friends drink beer or liquor? Yes_
NO What do they drink?-e-,:,---- Do you
drink with them? Yes_ No How often?

(5) Do your friends pay their own way? Always_
Usually ___ Sometimes __ Not very often __�Do you help them out if they are out of money?
Yes ___ No�-- Do they do the same for you?
Yes ___ No_

(6) Do your friends fight? Yes_ No_ How often?

AGGRESSION 

(7) Have you been in a fight? Where? Who with?
Why? When? How? How often do you get into
fights?



(8) Is there something you would fight over if it
ever happened? What? Yes_ No __ _

(�) How do you feel after a fight? If win? If 
lose? (Or think you would feel). 

(10) Have you seen adults fight? Yes_No
When? Why? How? Etc.?

Where? 

(11) From arguments that you've had, how do you
win? By doing what?

(12) Have you ever been picked up by the police?
Yes_ No_ What for? Any other time?

ECONOMIC INTIEPENDENCE 

(13) When do you feel you will be paying for every­
thing, room, board, car, clothes, etc.? Why?

(14) Are any of your friends out on their own? If
so,how old are they, where do they work, are
they married, etc.?

(15) Do you have plans for your schooling? Yes
No_ What are they? _____ How much __ _

(16) Do your parents or those you live with pay for
some things for you? Yes_No_ What? \'
Room Board Clothes Spending money_
Car Dates --Cother) -

CONSUMPTION 

(17) What do your friends spend their money �n?
Would you do the same if you were in their
shoes?· Why?

(18) Do you have any money in savings? Yes NO_ 

(19) Do you have any debts? Yes __ No __ Approxi-
mately how much? ___ Is it borrowed?
Charge accounts? ___ Or what? __ _

(20) Do you spend money on dates? How much? Where?
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SEX 

(21) Do you loan or give money to friends if they
don't have any money? Yes_No_ How often?
How much?

(22) Do you buy any liquor or beer? Yes_NO __
How often? How much?

(23) What other things do you do with your money?
Own car ___ Clothes ___ Food . Other __ _

(24) When was the last time you were on a date?
Was it a double date or were you alone with
the girl? What did you do? Did you go in
a car or walk?

(25) How often do you date? Would you like to •
date more or less? Why?

(26) How often do your friends date?

(27) Are you going steady or engaged to be married?
Yes __ No __ Do you plan to get married soon?
Yes __ No __ When?

(28) If you met the right girl, at what age would
you marry her?

(29) Have your friends told you about sexual inter­
course they have had? Were you ever with
them when they did? Yes __ No

100 

(30) Have you: 1. Held a girl's hand Yes __ No __ 
2. Kissed a girl Yes No 
3. Ever parked w/a girl Yes--No--
4. Ever petted w/a girl Yes--No--
5. Had sexual intercourse Yes_No_

Part III 
----·

AFFILIATION 

(31) When choosing friends, a guy should find
friends that:
Are able ·to fight for themselves.
SA A DK D SD
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(32) Hold their liquor.

SA A DK D SD 

(33) Pay their own way.

SA A DK D SD 

( 34) Come from good families.

SA A DK D SD

(35) Chet doesn't care what his friends do when he
is with them. His friends have gone under 
fences to get into Fairs, stolen water melons 
and gas, drank a lot of beer, and it seems 
like they are always in fights. These should 
be Chet's friends. 
SA A DK D SD 

(36) Ross does not go around with guys that fight,
or drink or are loud and noisy in public
places. This is the way Ross should choose
friends.

SA A DK D SD

(37) Teenagers have to be careful about the behavior
of the friends they go with. Do you 

SA A DK D SD 

AGGRESSION 

(38) The best way for adults to settle arguments is
to fight it out. 

SA A DK D SD 

(39) The guy that wins in settling an argument
should be the guy that is a tougher, better
fighter.

SA A DK D SD 

(40) One should never fight unless he is forced to.

SA A DK D SD

(41) When a person gets mad at someone, he' should
fight it out with him. Do· you

SA A DK D SD



(42) Chet is able to disagree with someone and
not fight, but he does a lot of talking.
Chet says this is the way to settle an
argument. Do you

SA A DK D SD 

(43) Ross has broken a few laws and been caught.
But he never has gone to court. He says it
is bad to have a police record. Do you

SA A DK D SD 

ECONOMIC INDEPENDENCE 

(44) If a guy can get a good job, when he leaves
school or graduates from high school, he
should not do any more schooling in trade·
school or college. Do you

SA A DK D SD 

(45) Ross plans to get as much financial help from
his parents as he can before he gets out on
his own. He says that's what he should do.

SA A DK · D SD 

(46) Many people say different ages as to when a
young man should be out on his own. At ·
what age do you think a person should be
out on his own.

16-17 18-19 20-21 22-23 24+ 

(47) Chet says that a guy should get out on his
own as soon as he is able. Do you

SA A DK D SD 

(48) Parents should expect to pay for things their
son needs until he is married and out on his
own.

SA A DK D SD
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CONSUMPTION 

SEX 

(49) The money you save should give you at least
as good a feeling as the things you buy.
Do you

SA A DK D SD 

(50) When a friend does not have money, you should
give or loan him some. Do you

SA A DK D SD 

(51) There is no point in saving money if you
can buy what you want on credit.

SA A DK D SD 

(52) Ross works part-time in a grocery store and
has some of his pay deducted for a savings.
Ross says the way to get things he wants is
to save for them. Do you

SA A DK D SD 

(53) Chet works full time at a paper company
where he makes $1.73 an hour. Chet says
he should not save.

SA A DK D SD 

(54) Ross and Rose have been engaged for a year
and can't get married for another year. They
have had sexual intercours. Rose says it's
all right because they plan to get married.
Do you
----

SA A DK D SD

(55) Chet and Charlette have been engaged for a
year and Chet wants to have sexual inter­
course before they get married, 3 months
from now, but Charlette says they should
wait until they are married. Do you __ _
with Charlette.

SA A DK D SD



(56) Dan dates a lot of girls and he goes out
just for sexual intercourse. Dan says it
is what women are for and this is how a
real man should be. Do you

SA A DK D SD 

(57) Pete says that a young man should be as
careful as a girl in seeing that necking
doesn't go too far, that is, kissing and
hugging and no further. Do you

SA A DK D SD 

(58) It is all right for a guy to date girls
that are known to have sexual intercourse
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with other guys. . . • .. , 

SA A DK D SD 

(59) A young man should have as much responsi­
bility as a girl in seeing that necking
doesn't go too far.

SA A DK D SD 

(60) What does "too far" mean to you?

(61) How far should a guy go:

On first date 
----------

After dated for awhile 
-----

When going steady _______ _ 

When engaged _________ _ 

(If willing to put off sexual intercourse 
'till after marriage, high DGP). 



APPENDIX II 

CODE AND NUMBER WHO ANSWERED 

Behavioral Affiliation DGP 

Code 

Are your friends 
drop-outs? 

Are your friends 
part-time stu­
dents? 

Are your friends 
loud in public? 

Do your friends 
drink? 

Do your friends 
pay their own 
way? 

Do your friends 
fight? 

Yes 
No 

Yes 
No 

Yes 
No 

Yes 
No 

Yes 
No 

Yes 
No 

0 
1 

0 
1 

0 
1 

0 
1 

1 
0 

0 
1 

Behavioral Aggression DGP 

Have you been in 
a fight within a 
year? Yes 

No 

0 
1 

No. of 
drop-outs 
answered 

16 
4 

5 
15 

12 
8 

13 
7 

20 
0 

10 
10 

12 
8 

No. of part­
time students 
answered 

8 
12 

8 
12 

11 
9 

14 
6 

20 
0 

11 
9 

5 
15 

• •  
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Is there something 
you would fight 
over? 

Yes 
No 

After a fight, are 
you glad you fought 
or feel good about 
it? 

Have you seen 
adults fight? 

Yes 
No 

Yes 
No 

From arguments you 
have had do you win 
by avoiding fights? 

Yes 
No 

Have you ever been 
picked up by the 
police? Other 
than traffic. 

Yes 
No 

Code 

0 
1 

0 
1 

0 
1 

1 
0 

0 

1 

No. of 
drop-outs 
answered 

16 
4 

14 
6 

16 
4 

18 

2 

13 
7 

Behavioral Economic Independenc� DGP 

Do you feel you 
will be out on 
your own within 
a year? 

Are your friends 
out on their own? 

Yes 
No 

Yes 
No 

0 
1 

0 
1 

13 
7 

8 

12 

No. of part­
time students 
answered 

14 
6 

10 
10 

11 

9 

18 

2 

7 
13 

4 
16 

10 
10 
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Code 

Do you have plans for 
schooling? 

Yes 1 
No 0 

Do those you live 
with pay for things 
you need other than 
room and board? 

Yes 1
No 0 

Do you occasionally 
pay for things that 
those you live with 
need? 

Yes 0 
No 1 

Behavioral Consumption DGP 

Do you have any money 
in savings? 

Yes 1 
No 0 

Do you have any debts? 
Yes 0

No 1 

Do you spend $6 or 
more a week on dates? 

Yes 0 
No 1 

Do you loan or give 
friends more than $1 
at a time? 

Yes 0

No 1 

Do you buy any beer 
or liquor? 

Yes 0

No 1 

No. of 
drop-outs 
answered 

9 
11 

13 
7 

13 
7 

8 

12 

12 
8 

8 

12 

13 
7 

7 
13 

No. of part-
time students 
answered 

20 
0 

11 
9 

11 
9 

10 
10 

7 
13 

4 
16 

16 
• 4

4 
16 

107 
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Code No. of No. of part-
drop-outs time students 
answered answered 

Do you have a car of 
your own? 

Yes 0 7 10 
No 1 13 10 

Behavioral Sexual DGP 

Have you been on a 
date within the last 
week? 

Yes 0 12 10 
No 1 8 10 

Do you date more than 
twice a week? 

Yes 0 7 3 
No 1 13 17 

Are you going steady 
or engaged? 

Yes 0 7 6 
No 1 13 14 

Should you be at 
least twenty before 
you marry? ' ' 

Yes 1 11 17 
No 0 9 3 

Have you gone further 
than holding a girl's 
hand or kissing her, not 
including sexual inter-
course? 

Yes 0 15 9 
No 1 5 11 

Have you had sexual 
intercourse? 

Yes 0 8 4 

No 1 12 
1

16 



109 

APPENDIX III 

TABLE I 

t 
BEHAVIORAL DGP SCORES 

Sex Affili- .. Aggres- Economic In- Consump- Total/ 
.. 

Possible tion sion dependence tion 
Range 0-6 0-6 0-5 0-6 0-6 0-29

Respond- x X X x 
3. 5,5ent No* 3.325 2.90 3.20 3.250 

53 2 0 2 4 3 11 
59 2 2 3 2 3 12 
67 4 3 1 1 4 13 
56 4 3 2 2 3 14 
66 3 3 3 4 3 16 
51 4 5 5 1 2 17 
52 6 4 4 2 1 17 
57 4 1 4 5 3 17 
60 3 2 3 5 4 17 
63 3 3 5 3 3 17 
62 3 4 4 4 4 19 
69 3 3 5 5 5 21 
68 3 4 4 4 6 21 

55 5 5 3 5 3 21 

50 3 5 5 3 6 22 

58 5 6 2 3 6 22 
61 3 4 5 4 6 22 

65 5 3 4 4 6 22 

64 2 6 4 5 6 23 
54 2 5 5 5 6 23 
15 2 3 0 1 0 6 

02 2 1 2 1 1 7 

04 � 1 3 2 0 8 

Continued 

*Numbers 50 through 69 are part-time students and numbers
01 through 20 are drop-outs.



110 

TABLE I continued 

10 3 0 2 1 2 8 

01 3 1 2 4 0 10 

20 2 3 1 3 3 12 

09 2 1 4 2 3 12 

06 4 1 3 4 0 12 

05 4 1 4 3 2 14 

19 5 3 1 2 3 14 

03 3 4 3 2 3 15 

07 5 3 2 4 1 15 

12 3 1 4 1 6 15 

14 2 3 1 4 6 16 

13 4 2 5 1 4 16 

11 3 1 5 4 5 18 

08 4 3 3 3 5 18 

16 2 4 2 6 6 20 

18 3 4 5 5 4 21 

17 6 5 3 6 6 26 



TABLE II 

NORMATIVE DGP SCORES 

Affili- Aggres- Economic In-
Possible tion sion dependence 
Range 7-35 6-30 5-25

Respond- x x x 
ent No* 23.775 23.375 13.925 

53 19 18 17 

59 22 22 14 

62 20 19 13 

63 24 19 12 

50 18 26 14 

51 23 22 13 

65 24 22 12 

55 24 24 13 

67 19 25 15 

61 24 22 12 

68 28 21 11 

64 25 24 12 

66 24 27 13 

58 26 22 17 

69 26 25 14 

57 24 25 13 

54 22 27 13 

56 27 24 14 

60 27 24 14 

52 24 28 12 

03 16 22 19 

16 22 18 13 

12 22 21 15 

15 20 25 12 
Continued 

Consump- Sex 
tion 

5-25 8-40

x 
18.050 27.425 

19 18 

16 18 

18 26 

14 30 

18 26 

14 32 

20 26 

18 25 

18 28 

18 30 

18 28 

18 30 

18 29 

16 30 

18 30 

19 32 

17 35 

20 29 

20 30 

19 32 

14 21 

18 23 

14 25 

18 23 

111 

Total 

31-155

91 

92 

96 

99 

104 

104 

104 

104 

105 

106 

106 

109 

111 

111 

113 

113 

113 

114 

115 

115 

92 
L. ,.; " .

94 

97 

98 

*Numbers 50 through 69 are part-time students and numbers
ol through 20 are drop-outs.
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TABLE II continued 

10 21 26 12 14 25 98 

09 24 17 17 18 25 101 

14 20 22 12 18 29 101 

06 23 24 11 21 25 104 

01 28 23 14 20 22 107 

02 22 24 15 20 . 26 107 

04 25 25 11 20 26 107 

07 26 24 12 18 28 . 108 

08 23 24 15 18 28 108 

05 25 24 11 20 25 109 

13 26 25 12 18 30 111 

11 27 26 14 16 31 114 

20 27 23 20 20 27 117 

17 30 23 18 19 28 118 

18 29 27 19 22 32 119 

19 25 26 17 19 32 119 
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