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DISCRIMINATION AGAINST FEMALE GRADUATE TEACHING ASSISTANTS

Joanne Ardovini-Brooker, Ph.D.

Western Michigan University, 1997

Many studies have been done concerning the classroom climate,
particularly in the university setting. It has been found that the
classroom climate for women is one that is cold, unreceptive, un-
welcoming, and even hostile to womer. This chilly reception is en-
dured by female undergraduate students, graduate students, and pro-
fessors. This researcher believes that the chilly classroom climate
also extends to female graduate teaching assistants/instructors. I
also believe that this chilly climate may be chillier and more hos-
tile for them, since graduate teaching assistants/instructors do not
have the status associated with a doctoral degree. This concept is
the basis for what I have covered in my investigation of the college
classroom.

I utilized a triangulation of methods to explore the dis-
crimination against female graduate teaching assistants/instructors
within the classroom setting. My methods include unobtrusive obser-
vations, surveys, and consciousness-raising debriefings. What was
found was that graduate teachers/instructors, whether female or male,
experience a chilly/hostile classroom climate. However, female grad-
uate teachers/instructors are more often than male graduate teachers/

instructors confronted with hostile student behavior. Additionally,
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it was found that females in general are more often than males de-
valued by their students. Further research is suggested concerning

this topic.
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CHAPTER I

INTRODUCTION

Statement of the Problem

Many studies have been done concerning the classroom climate,
particularly in the university setting. For example, Roberta M. Hall
and Bernice Sandler in their study entitled, "The Classroom Climate:
A Chilly One for Women," describe the discrimination that many women
experience in higher education. They found that despite women's
gains in access to higher education, especially since the passage of
Title IX, a chilly climate persists for women. This climate is one
that is cold, unreceptive, unwelcoming, and even hostile to women.
For example, within the intellectual and academic spheres there is a
tendency for women to think of themselves as not quite on a par with
men as a result of the chilly climate.

The college classroom is not immune to the sexist ideologies
that exist in our society. Women have in the past and continue in
the present, to face discrimination in the classroom. This dis-
crimination emanates from administration, faculty, and students and
is directed towards women and their work (Maclean & Milovanovic,
1991).

Colleges are still a Boys club where women are making-up a
larger and larger number of the membership. Yet, the climate and
rules are not reflecting this change. It has been found (Hall &

1
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Sandler, 1992) that "academic work done by men may be valued more
highly than that done by women" and that "a woman student may have
to outperform her male peers to be taken seriously by her professors”
(p. 4). This has been found to hold true for female faculty as well.
The intent of this study is to see if this holds true, as well as if
it is even more pronounced, for female graduate teaching assistants/
instructors.

At times it seems as if women must jump through hoops of fire
to be taken seriously in academe. Yet, their work may still be de-
valued, questioned, challenged, and even belittled. This, I believe,
is a form of hostility, if not harassment, initiated by the very
students women are trying to educate. Many female faculty, includ-
ing female graduate teaching assistants/instructors, face this type
of hostility/harassment everyday. This hostility is a form of dis-
crimination that is waged in the classroom by certain types of neo-
conservative male and female student, as well as other types of
students, e.g., traditional, liberal, but still sexist (Hart, 1994,
P- 4). This type of behavior includes subtle, nonverbal put-downs,
disrupting the class, sighs, students talking among themselves, and
overt acts of hostility (Hart, 1994). This study questions whether
this occurs more in female graduate teaching assistants/instructors’
classrooms than in male graduate teaching assistants/instructors’
classrooms.

From this point on, I will refer to graduate teaching assis-

tants as graduate instructors because of the nature of the appoint-
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ment. The term instructor better describes a teaching assistant’s
sole responsibility for a college course in the Sociology Department
at Western Michigan University than graduate teacher which implies
less than total responsibility for a course.

The discrimination against women in higher education "is real
and mounting, and it must be taken seriously"” (MacLean & Milovanovic,
1991, pp. 65-66). We must also seek to understand the discrimination
against women that occurs at all levels of academe in order to put an
end to anti-women, "anti-feminist classroom swarming® (MacLean & Mil-
ovanovic, 1991, pp. 65-66).

By using the terms anti-women and anti-feminist swarming, I am
referring to the anger that is expressed within the classroom by many
students towards the female academicians. This anger maybe expressed
through hostile behaviors, devaluation of scholarship produced by wo-
men, and/or negative attitudes towards women.

Student’s chilly or hostile classroom behavior, devaluation of
women’s abilities, and/or sexist attitudes are some examples of a
wider "misogynist new wave in the university which is couched in an
inarticulate reference to quality of education" and "men’s rights"
(MacLean & Milovanovic, 1991, p. 66). This assault is fuelled by an
appalling ignorance about women academicians, particularly female
graduate instructors, who do not have the status associated with a
doctoral degree.

The chilly or hostile student behaviors, devaluation, and sex-

ism are what I explore in this study. In particular, I examine the
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chilly classroom climate for female graduate instructors in the

Sociology Department at Western Michigan University.
Purpose of and Need for the Study

I believe that this examination is essential because within
academe there is an overwhelming tendency to equate female scholars
"with subjectivity, political partisanship, and muddled thinking"
(Maclean & Milovanovic, 1991, p. 64). This misconception is used
to "ghettoize female academics," particularly, "in anodyme enclaves;"
as well as in questioning women’s intellect (MacLean & Milovanovic,
1991, p. 64). It seems as if in higher education, like many other
institutions within society, there exists a "sexist rebellion against
any woman who commands authority" (MacLean & Milovanovic, 1991, p.
64). This is a part of the current backlash against feminist women.
This is particularly true within an institution where male world
views have been historically, and currently continue to be, prive-
ledged.

Studies, such as a second study conducted by Sandler and Hall,
have shown that many female academicians who hold doctorate degrees
experience hostility from their students within their classrooms.
Sandler and Hall found that a chilly climate existed for female pro-
fessors to the extent that many of the women had changed their ca-
reers. Other authors, such as Mary J. Hart, discuss the hostility
that is generated from students and is directed towards female pro-

fessors. Hart compared student hostility in a female's classroom to

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



being in a wolfpack. Just imagine what female graduate instructors,
who do not hold doctoral degrees, experience in the classroom. If
the female professor’s experience of the classroom is chilly, then
the female graduate instructor'’s experience must be a frozen tundra.

Many female graduate instructors, including myself, have faced
and will continue to face this type of discrimination, hostility,
and/or harassment. The existence of such hostile behavior by both
male and female students towards female graduate instructors is due
to numerous factors. Some factors would include such things as
scapegoating, rebelling against mom, and a renewed conservative ideo-
logy reflective of our nation’s economic turmoil. Female graduate
instructors may be seen by their students as an object of their re-
sentment regarding equality in opportunities and issues of diversity.
I have two personal anecdotes that I would like to share at this
point, as examples of this and as an illustration of the personal
being political.

The first anecdote concerns a male student that I had in one of
my classes, Sociology 210: The Study of Modern Social Problems. I
was addressing theoretical issues concerning social problems and
deviance, when a male student stated that he believed that I was
misinformed and needed to speak to another faculty member for the
correct interpretation of the theory. The faculty member to whom
this male student directed me happened to be a male. I expressed to
the student that I believed that I was correct in my interpretation;

however, I would go to the faculty member that he had suggested and
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ask for his input. When I confirmed to the male student that I was
correct and that the male faculty member also believed the fact to

be so, he stated that I was still incorrect and could not have spoken
to the male faculty member. This form of antagonism continued the
entire semester.

The second anecdote concerns two female students in the same
class, yet over different semesters. Over the duration of the sem-
ester I had tried to incorporate a feminist, woman’s perspective with
every social problem that we, as a class, had chosen to examine. Ap-
proaching the class with a feminist pedagogy, I was aware that I must
get the class to think critically about the society in which we ex-
ist. This was not an easy task. Nonetheless, I was able to get most
of my students to understand the impact that one'’s race, class, and
gender has upon their social experiences. However, I was unable to
reach two women in the class. One woman, a young traditional stu-
dent, asked me when I was going to stop harping on the gender thing
because she believed that women are no longer oppressed. She con-
tinued to say that maybe her mother and grandmother had been oppress-
ed in the past, but things are different now and she is not oppress-
ed; gender is no big deal. Thereafter, every time I included gender
in our analysis of a social problem, this student would frown and
mumble under her breath that I was a bitch and needed to get over
myself.

The second female student, a nontraditicnal student approxi-

mately in her late 30’s or early 40's, raised the same issue. How-
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ever, she did not approach me with as much regard as the first female
student. This women came into my office one morning after class and
for 15 minutes bombarded me with insults and abusive language. She
felt that it was her right and her obligation, to berate me for say-
ing that she was oppressed and ignored by our society. "I am not
oppressed, now leave me alone!," she yelled as she turned and left
my office.

The above incidents are perfect examples of the forms of har-
assment and hostility that female academicians must endure. One
could say, and logically so, that female graduate instructors may
seem to be a threat to some students, both male and female. They
are a symbolic barrier to their students’ future employment, and

ultimately, their students’ success.

Research Questions

A chilly climate exists for female faculty, students, and grad-
uate instructors in academe. This study questioned whether the de-
valuation by students is expressed through hostile, dominant, and/or
disrespectful behavior within female graduate instructors’ class-
rooms. The research questions are as follows:

1. Is women’s scholarship devalued by students?

2. Are students’ attitudes towards women and/or feminism sex-
ist?

3. 1Is there a chilly, hostile classroom climate for female

graduate instructors?
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4. Does devaluation lead to chilly behaviors?
5. Are attitudes towards women and/or feminism factors that
lead to the chilly, hostile classroom climate for female graduate

instructors?
Overview of Methodology

I utilize feminist theories in "attempt to describe women’s
oppression, to explain its causes and consequences, and to prescribe
strategies for women’s liberation" (Tong, 1989, p. 1). I have also
utilized a triangulation of methods. I used unobtrusive observa-
tions, surveys, and consciousness-raising debriefing, in order to
examine the issue of sexism in the female graduate instructors’

classrooms.
Outline of Dissertation

Chapter II of this dissertation provides a review of related
literature. This review includes sections on the background of the
problem, discrimination against women in general, feminist theories,
discrimination against women at work, particularly in academe, the
issue of race, and many other sections. Chapter III describes the
design of the study. Sections are dedicated to describing the stu-
dent sample population, all three stages of research, and the limit-
ations of the study. Chapter IV consists of the findings of the
three stages of research. Chapter V includes a discussion and inter-

pretations of the findings, along with my concluding remarks about
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this research.
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CHAPTER II
LITERATURE REVIEW
Background of the Problema

Women have historically been, and continue to be, discriminat-
ed against. Inequality in the workplace, such as within the univer-
sity setting, is an example. Barbara Reskin and Irene Padavic in
their book, Women and Men at Work, state that sex inequality in the
workplace is manifested in several ways. "The sexes are concentrated
in different occupations; women are often confined to lower-ranking
positions than men and are less likely than men to exercise author-
ity; women earn less than men" (Reskin & Padavic, 1994, p. 43).

These manifestations of sexism still exist, even after the all
the advances made during Second Wave of Feminism of the 1960’s. For
example, the Equal Pay Act, passed in 1963, outlawed "separate pay
scales for men and women for work requiring similar skill and per-
formed under similar working conditions" (Barrett, 1979, p. 55).
Nonetheless, today women make up nearly half of the nation’s work-
force, yet, 75% of these working women still earn $25,000 a year
less than men (The National Council for Research on Women, 1996, pp.
4-6). Relatedly, for every dollar earned by white men, white women
earned 72 cents, African American women earned 63 cents, and Hispanic
women earned only 56 cents (The National Council for Research on Wo-
men, 1996, p. 4). In 1964, Title VII of the Civil Rights Act was

10
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passed. This legislation was written to bar any "discrimination be-
cause of race, color, religion, sex, or national origins in hiring,
firing, promoting, compensating, and other terms, privileges, and
conditions of employment"™ (The National Council for Research on Wo-
men, 1996, p. 7). This, however, did not apply to higher education
until 1972 when the Equal Employment Opportunity Commission was
established (The National Council for Research on Women, 1996, p.
7). Today even though white males make up only 33% of the total
population; they continue to make up 85% of the tenured professors,
85% of partmers in law firms, 80% of the US House of Representatives,
90% of the US Senate, 95% of Fortune 500 CEOs, 97% of school super-
intendents, 99.9% of athletic team owners, and 100% of all US presi-
dents (The National Council for Research on Women, 1996, p. 7).
Discrimination is alive and well within the ivory towers. G.P.
Green and E.H. Becker, in a report written in 1997, found that women
represent 43.5% of all college and university faculty and only 38% of
all full-time faculty. The median weekly salary of the full-time fe-
male faculty was found to be 81% of the median weekly salary received
by male colleagues. However, this figure has been disputed by R.B.
Reich and K. Nussbaum. They suggest that this figure is an over-
estimation of the true earnings of full-time female faculty because
"the gap between the earnings of women and men is smaller for weekly
wages than for annual earnings" (Reich & Nussbaum, 1994, p. 29).
Social scientists have advanced several explanations for these

discrepancies. Reskin and Padavic discuss some of these explanations
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to include cultural factors, sex stereotypes, the preservation of
male advantage, and discrimination (Reskin & Padavic 1994, p. 43).
Angela Simeone (1987) also discusses some of the explanations for
these discrepancies. She states that

because the vast majority of those in decision-making posi-

tions are male, systems are formed which conform more closely

to the needs and experiences of academic man than women. . .

One cannot absolve academia of sexist discrimination when it

is manifested in the acts of individuals, for those acts are

reinforced by the assumptions, policies, and practices of the

institutions themselves. (p. 143)

Whatever the explanation, the end results are unequal outcomes
in experiences, opportunities, and rewards. Women seem to be trapped
between a glass ceiling and a sticky floor. The glass ceiling phen-
omenon prevents women from advancing into the decision making posi-
tions. The sticky floor phenomenon fuses women to "low-paying, low-
mobility jobs™ that ultimately curtail the advancement of many women
(The National Council for Research on Women, 1996, p. 4). All of
this results in the continuation of discrimination against women.
There are numerous theories that attempt to explain the discrimina-

tion that occurs against women. Feminist theories are among the med-

ley of theories that can be used to understand this discrimination.
Discrimination Against Women in General
Feminist Theory

Feminist theory describes the causes and effects of the oppres-
sion of women. There are many different perspectives that distin-

guish the variety of feminist theories that exist today. Due to the
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subject matter of this dissertation, I will only discuss a few theo-
retical perspectives because 1 feel that they are the most relevant
to the phenomenon at hand. The theoretical perspectives I discuss
include liberal feminism, marxist feminism, socialist feminist, rad-
ical feminism, and post-modern feminism. Each theory offers distinct
epistemological assumptions (ways of understanding society) and means
to achieving social change for women’s liberation. All the feminist
theories included (Andersen, 1994), regardless of the perspective
from which they came, have a common purpose:

The purpose of feminist theory is to help us understand the

conditions in society and to envision the possibilities for

liberating social changes. Feminist theory is not written and

though just for its own sake but rather for what it suggests
about political changes as well. (p. 318)

Liberal Feminism

Liberal feminism’s main goal is equality in opportunity for
all. This goal of a just and compassionate society in which freedom
flourishes is the foundation upon which our country is supposedly
built. Yet, discrimination and oppression continue; particularly
within the ivory towers of academe.

An epistemological assumption of liberal feminism is that our
socialization forces people to grow up with distorted and harmful
ideas about males and females, resulting in gender inequality. Cul-
tural ideas, such as gender roles, are also seen as restricting peo-
ple’s freedom to choose how to live their lives (Johnson, 1995, p.

110). Because of these basic assumptions, liberal feminism would
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develop a solution that focuses on changing ideas, cultural prac-
tices, and creating anti-discrimination laws based on one'’s sex.
Examples of these types of solutions are Title 9, anti-sexist ped-
agogy, and anti-sexist curriculum development. The epistemological
assumptions and the solutions offered within the liberal feminist
perspective developed originally from the work of Mary Wollstone-
craft, Harriet Martineau, John Stuart Mill, Harriet Taylor Mill,
Betty Friedan, and many others.

The roots of liberal feminism are first traced back to the work
of Mary Wollstonecraft (1759-1797) (Schmeir, 1992, p. 5). Woll-
stonesraft provides part of the philosophical foundation for con-
temporary liberal feminism in her major work, A _Vindication of the
Rights of Women, which appeared in the United States in 1792 (Ander-
sen, 1994, p. 325). 1In it she "concentrated on describing the state
of ignorance and servility to which women were condemned by social
customs and training" (Schneir, 1992, p. 6). Wollstonecraft argued
(Schneir, 1992) that it is the nature of ignorance that oppresses
women.

The mind will ever be unstable that has only prejudices to

rest on, and the current will run with destructive fury when

there are no barriers to break its force. Women are told from

their infancy, and taught by the example of their mothers, that

a little knowledge of human weakness, justly termed cunning,

softness of temper, outward obedience, and a scrupulous atten-

tion to a puerile kind of propriety, will obtain for them the

protection of man; and should they be beautiful, everything
else is needless, for, at least, twenty years of their lives.

(p. 6)
According to this passage, Wollstonecraft argued that gender

roles are the result of social learning. She also argued that what
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appears to be the natural weakness of women, and ultimately the im-
pediment of the development of mental reasoning, is the result of a
lack of liberty, a dependence on men, and a blind submission to auth-
ority and socialization (Andersen, 1994, p. 326). We are taught that
women'’s work, or work performed by women, is less valuable than
men’s. Therefore, women'’s contributions to society, e.g., house work
or scholarly work, tend to be devalued and/or delegitimated. A par-
ticular example of this discrimination against women is the lack of
regard granted to Harriet Martineau for her contributions to the
field of Sociology. Like so many women, Martineau has all but been
ignored by her field. In 1837, two or three decades before Durkheim
and Weber were born, Martineau published Socjety in America, in which
she reported on "this new nation’s family customs, race and gender
relations, politics, and religion" (Henslin, 1997, p. 17). Yet, her
significant work has been neglected; she is primarily known for tran-
slating Auguste Comte’s ideas into English.

According to Margaret L. Andersen’s book, Thinking About Wo-

men: Socjological Perspectives on Sex and Gender, no thinkers have

been more influential in the development of liberal feminism than
John Stuart Mill and Harriet Taylor Mill (Andersen, 1994, p. 329).
The analysis that the Mills developed in their work entitled, The
Subjection of Wogen (1869), "is the philosophical backbone of liberal
feminist politics®™ (Andersen, 1994, p. 329). The main thrust of
their work is still felt in contemporary groups such as the National

Organization for Women (NOW), which has been instrumental in changes
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made within the realm of higher education.

According to their work, "female subordination is rooted in a
set of customary and legal constraints that blocks women’s entrance
and/or success in the so-called public world® (Tong, 1989, p. 2).
They argue that our society holds false beliefs of women. For exam-
ple, we believe that women are by nature less intellectually and
physically capable than men. These misconceptions of women keep them
out of the academy, the forum, and the marketplace, and result in the
hinderance of women achieving their true and full potential (Tong,
1989, p. 2). These misconceptions continue to impede the progress
of women in general and women in academe in particular.

The Mills take their analysis one step further than Wollstone-
craft and Martineau. They relate the oppression of women to a sys-
tematic critique of liberty and the relations between the sexes (An-
dersen, 1994, p. 329). The Mills regarded women as a subject class
and recognized the state of female bondage as not forced but willing
(Schneir, 1992, p. 162). They also emphasized "that subtle and per-
vasive social conditioning is the means by which women are prepared
to accede to roles as the savants of men" (Schneir, 1992, p. 162).

The Mills look at gender differences and social learming to
explain discrimination against women. According to the Millss’ work,
social conditions create gender specific attitudes and gender in-
equality based on what is believed to be natural differences. How-
ever, the Mills argue that what is considered natural is only what

is taken for granted (Andersen, 1994, p. 331). They continue by say-
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ing that what appears to be natural is the result of social learning.
Therefore, they believe that if we change the social conditions, so-
cial learning we will achieve gender equality, which will ultimately
benefit males and females alike. They argue that "there is no rea-
sonable defense for the current state of affairs and that the crea-
tion of liberty for women would benefit not just women but society
as a whole"™ (Andersen, 1994, p. 331).

These ideologies espoused by the Mills are also seen in the
writings of many twentieth century liberal feminists. Betty Frie-
dan’'s The Feminine Mystique is an example of such a book. Although
less radical than the above writers of the Enlightenment, Friedan had
an implicit understanding of women as a powerless sex class (Tong,
1989, p. 22). According to Friedan, the "feminine mystique" is the
cherished and self-perpetuating core of contemporary American (U.S.)
culture (Friedan, 1984, p. 18). This mystique of feminine fulfill-
ment encompasses, being a perfect wive and mother, having the high-
est ambition of giving birth to five children, a beautiful house,
and getting, and more importantly keeping, your husband (Friedan,
1984, p. 18). Friedan argues that this notion that women can find
contentment exclusively in this traditional role of wife and mother
has left women empty.

Friedan offered a solution, an escape away from this misery:
work outside the home. "She warned that unless women in the United
States get college educations and then use them productively in the

full-time, public work force, they will be driven to strange manias
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and deep depressions" (Tong, 1989, p. 23). Friedan also warned stay-
at-home mothers that they were doing their children no good by stay-
ing at home. She thought that these stay-at-home mothers will only
create passive and immature children by smothering them. Therefore,
Friedan believed that even if women wanted to stay at home, "they
should not be allowed to do so" (Tong, 1989, p. 23).

Friedan (1984) did not believe that women were confronted with
an all or nothing situation (love or career). She argued that "the
assumption of your own identity, equality, and even political power
does not mean you stop needing to love, and be loved by, a man, or
that you stop caring for your own kids" (p. 380). This love and car-
ing of and by her family, Friedan suggests, is only part of a women's
life and need not make excessive claims on her time. It is "a part
of her life, but not all of it" (Tong, 1989, p. 24). However, Frie-
dan reconsiders her conception of combining warriage, family and ca-
reer in her later work, The Second Stage. Although marriage and fam-
ily are not all of a woman’s life, she now states that they are the
most important part of her life. Today, these aspects of a woman’s
life are still considered to be the defining factors of her life.

Women'’s careers come in second.

Ma S

Marxist feminism differs from liberal feminism in that it as-
sumes that class accounts for women’s status and functions, instead

of social learning and gender discrimination. Under the economic sy-
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stem of capitalism, bourgeois women experience different forms of
oppression than that experienced by proletarian women. Marxist fem-
inism urges all women to understand the oppression that women, bour-
geois and proletariat alike, face due to capitalism and the political
and social structures that are built upon this infrastructure.

Marxist feminism rejects the liberal feminist notion of human
nature as rational being. Instead, (Tong, 1989), Marxist feminism
emphasizes

that what makes us human is that we produce our means of sub-

sistence. . . . We are what we are because of what we do--

specifically, what we do to meet our basic needs in productive
activities such as fishing, farming, and building. Unlike
bees, beavers, and ants, whose activities are governed by
instinct, we create ourselves in the process of intentionally,

?Zoc):onsciously, transforming and manipulating nature. (pp. 39
This is the basis of marxist feminism which developed from the work
of Karl Marx and Friedrich Engels. The quotation is a illustration
of what Marx termed as historical materialism, social existence de-
termines consciousness (Tong, 1989, p. 40).

Marxist feminists agree with the assumption that social exis-
tence determines consciousness. They argue that to understand why
women are oppressed in ways that men are not, we must analyze the
relationship between women’s work status and women's self-image
(Tong, 1989, p. 40). They also argue that capitalism is a system of
power relations as well as exchange relations, a commodity or market
society where everything has a price and is exploitable. For exam-

ple, when a women "chooses" to sell her body for sex or for repro-

ductive services because she has no other means, chances are that
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her "choice™ is coerced and not freely selected (Tong, 1989, p. 42).

Marxist feminism addresses the issues of class, class con-
sciousness and false consciousness. Although women may not consti-
tute a class per se, many have struggled to have their domestic work
recognized as real work. This results in many women developing a
consciousness of themselves as a class of workers, whose office just
happens to be their homes. However, the dominant consciousness is
resistant to recognize women'’s newly found consciousness. This new
consciousness is labeled by those in power as false and inappropriate
in order to maintain the status quo (Tong, 1989, pp. 43-44). In
turn, these women experience alienation, a feeling meaninglessness or
worthlessness. These women become alienated from the product of
their labor, themselves, other human beings, and from nature (Tong,
1989, p. 44). They are not whole. Ann Foreman argued that this
state of alienation is worse for women then it is for men in our
capitalist society. According to Tong (1989), Foreman believed that
"women'’s alienation is profoundly disturbing because women experience
themselves only as the fulfillment of other people’s needs. . .in the
absence of their families’ and friends’ needs of them, women have no
sense of self" (p. 45).

Based on this assumption, the primary task of marxist feminism
is to create the kind of environment that allows, if not encourages,
women to experience themselves as integrated whole persons and not as
fragmented half human beings. Women must no longer be denied self.

Other marxist feminists suggest that to achieve this goal women
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must fight for their comparable worth. According to marxist fem-
inism, comparable worth is "an opportunity to challenge the market
basis of wages--that is, to force us to reconsider why we pay some
people so much and others so little"™ (Tong, 1989, p. 59). Compar-
able worth is important to many marxist feminists because of the
feminization of poverty and the value of work, or should I say the
devaluation of women’s work. This focus is a way to redress women'’s
poverty and equalize wages. "Many marxist feminists derive satis-
faction from the thought that as a result of the comparable worth
movement, capitalist assumptions about what kind of work counts as
valuable could be seriously, even permanently, undermined" (Tong,
1989, p. 61). To summarize, Marxist feminism urges women to enter
the public sphere, place their economic independence at the forefront
of the movement and focus "on the intersection between women's ex-
perience as workers and their position in the family" (Tong, 1989, p.

61).

Socialist feminism and marxist feminism share many epistemolog-
ical assumptions, however, there is one major point that separates
them. Socialist feminism argues that "gender and class play an ap-
proximately equal role in any explanation of women's oppression"
(Tong, 1989, p. 39). This differs from marxist feminists argument
that class ultimately accounts for the oppression of women.

Socialist feminism also shares epistemological assumptions with
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radical and psychoanalytic feminism. Socialist feminism borrows from
radical feminism their analysis of the gender hierarchy that exists
under patriarchy. Both socialist and radical feminists suggest that
as long as men hold the power in society and control social institu-
tions, "women will either be confined to the home or relegated to the
least prestigious and most poorly paid lines of work" (Tong, 1989, p.
174). This will only support the status quo and hinder women’s 1lib-
eration.

Socialist, radical, and psychoanalytic feminism all describe
why men exist within the public world, while women are banished into
the private world. What socialist feminism takes from psychoanalytic
feminism is the way it attributes this situation to the "ways in
which men’s and women's gender identities and behavioral repertoires
are constructed deep in the unconscious, which is little affected by
revolutionary activity in the economic and political sphere” (Tong,
1989, p. 174). From this assumption, as well as those taken from
radical feminism, socialist feminism developed two main approaches:
dual-system theory and unified-systems theory.

The basic epistemological assumption made by socialist feminism
is that women’s oppression is primarily based in capitalism and its
interrelationship with patriarchal gender relations (Andersen, 1994,
p. 341). This coupling of a nonmaterialist account of patriarchy
with a materialist account of capitalism is the foundation of dual-
system theory. Juliet Mitchell is an example of a socialist feminist

using dual-system theory to analyze women'’s oppression. Mitchell
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discusses the family as well as women's relation to capital. Mitch-
ell believes that some aspects of women’s family life is economic,
"the result of change made in the mode of productrion across space and
through time" (Tong, 1989, p. 176). The other aspects, she believes,
are biosocial, "the results of the interplay between female biology
and the social environment"™ (Tong, 1989, p. 176). She continues and
argues that other aspects are ideological, "Resulting of the ideas
society has about the way in which women should relate to men" (Tong,
1989, p. 176). Therefore, according to Mitchell and many other soc-
ialist feminists, women will only be liberated if the defeat of cap-
italism is accompanied by the defeat of patriarchy.

Mitchell’s book, Women’s Estate, is the basis of her dual-sys-
tem theory. In this book she explores women’s relation to capital.
Mitchell suggests that "Women'’s status and function are jointly de-
termined by her role in production and in reproduction, the social-
ization of children, and sexuality" (Tong, 1989, p. 176).

An example of unified-system theory is seen in the work of Iris
Young. Young believes that only socialist feminism can explain gen-
der-biased capitalism. She argues that through socialist feminism,
we are granted a view of what capitalism really is, was, and always
will be. This is, she suggests, "essentially and fundamentally a
patriarchy" (Tong, 1989, p. 184). Young wrote of her thesis, "My
thesis is that marginalization of women and thereby our functioning
as a secondary labor force is an essential and fundamental charact-

eristic of capitalism" (p. 184). According to her thesis, Young
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suggests that we live in a patriarchal capitalism/capitalist pat-
riarchy. She insists that capitalism and patriarchy are "Siamese
twins" (Tong, 1989, p. 185).

Like Young, Alison Jaggar works towards a unified-system the-
ory. Jaggar, as well as other socialist feminists, Adriemne Rich
and Dorothy Dinmerstein, suggest that alienation identifies women’'s
oppression. However, Jaggar believes that this alienation is a
phenomenon peculiar to capitalist patriarchy (Tong, 1989). “Under
capitalism, women'’s oppression takes the form of her alienation from
everything and everyone, especially herself, that could be a source
of integration for her" (p. 189). According to Jaggar, we must fully
understand this aspect of women’s oppression before liberation can

occur.

Radical Femipnism

Radical feminism views gender inequality as due to neither ig-
norance, a lack of freedom, nor to capitalism; but rather, it is the
result of the collective efforts of men to dominate, control, and
exploit women (Johnson, 1995, p. 111). Thus, unlike the liberal,
marxist, socialist feminism, radical feminism does not see the cap-
italist social structure as the starting point for feminist analysis.
Radical feminism sees "capitalism, militarism, hierarchy, and com-
petition as manifestations of core patriarchal values and beliefs and
vehicles through which men maintain dominance" (Johnson, 1995, p.

111). Accordingly, for women'’s liberation to occur, we must see how
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men dominate major institutions that enable them to shape the world
in ways that reinforce their collective dominance. We must elim-
inate patriarchy.

Radical feminism defines patriarchy as a "sexual system of po-
wer in which the male possesses superior power and economic privi-
lege" (Andersen, 1995, p. 356, citing Eisenstein, 1979). They view
this privilege of power, patriarchy, as the basis of social relations
and as more fundamental than class relations in determining women’s
experiences (Andersen, 1994, p. 356). Other radical feminists are
more explicitly tied to marxism. However, the current work within
radical feminism is "totally apart from the materialist thesis in
marxist work, locating the causes of oppression solely within pat-
riarchal culture and its control of women" (Andersen, 1994, p. 356).

An example of this form of radical feminism can be found in the
writings of Mary Daly. Daly sees patriarchal institutions as "creat-
ing myths and forms of social organization that constrain women to
exist in male-centered worlds" (Andersen, 1995, p. 358). In her
book, Gyn/Ecology: The Metaethics of Radical Feminism, Daly (1990)
describes why she is compelled to write about the ills of patriarchy
and what it is doing to women. She discusses her writing as follows:
"I wrote to expose the atrocities perpetrated against women under
patriarchy on a planetary scale and to show the profound connection
among these Goddess-murdering atrocities" (p. xxiv).

Daly believes that women under patriarchy live under phallo-

cratic rule and are confined to very few roles. The role most often
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assigned to women is the one of vessel/carrier, directed and con-
trolled by men (Daly, 1990, p. xxvi). Men control women by estab-
lishing their reality for them. Daly argues that men create this
false reality for women by posing and hiding certain questions, ques-
tions with androcentric answers (Daly, 1990, p. xxxv). She believes
that it is the task of feminists to ask and answer questions that
place women in the center. These questions and answers will reveal
women’'s reality. Daly states, "it is the task of feminists to con-
questioning, con-questing for the deep sources of the questions"™ (p.
XXXV) .

Daly has been criticized for her search for reality by Audre
Lorde. Lorde'’s objection of Daly’s search was that Daly failed to
discuss the reality of women of color. Daly’s failure to name "Black
Goddesses" in her study excluded their reality (Daly, 1990, p. xxx).
Therefore, Lorde argued that only half of women's reality was being
told.

As Mary Daly'’s work illustrates, many radical feminists argue
that men’'s control of women cannot be simply explained on the basis
of class oppression. As Gayle Rubin (Andersen, 1994) states,

no analysis of the reproduction of labor can explain foot-bind-

ing, chastity belts, or any of the incredible array of Byzan-

tine, fetishized indignities, let alone the more ordinary ones,
which have been inflicted upon women in various times and

places. (p. 357).

Another radical feminist theorists is Catherine Mackinnon. A

major theme in MacKinnon'’'s work is the notion that gender is not a

basic difference, but a hierarchy. Treating gender as a difference
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results in a bipolar distinction. This opposition legitimatizes the
way gender is enforced through strict gender role expectations. Yet,
gender is not recognized as being forced upon persons because of
"statio descriptions of gender as a biological or social or mythic or
semantic partition, engraved or inscribed or inculcated by god, na-
ture, society (agents unspecified), the unconscious, or the cosmos"
(MacKinnon, 1987, p. 3). This only results in the perpetuation of

the status quo, male domination.

Postmode S

The fundamentally skeptical attitudes about existing knowledge
makes postmodernism appealing to feminists (Andersen, 1995, p. 375).
Many feminists are attracted to postmodernism because of the assum-
ption that nothing is essentially male or female; but rather so-
cially constructed categories developed through culture and history,
not biology. With the unity of postmodernism and feminism comes an
emphasis on diversity in experiences and a focus on the unique (An-
dersen, 1995, p. 376).

One of the most attractive aspects of postmodernism to many
feminists is its focus on difference, or the status of other. By
this I am referring to the postmodern assumption that women have
historically and continue to be created and defined as other by men
whom control discourse. Most notably is Simone de Beauvoir, a post-
modern feminist/existentialist feminist. In her book, The Second

Sex written in 1949, de Beauvoir challenges the male definitions of
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women and urges women to define themselves. She also urges women to
develop this definition of themselves outside of the male/female dyad
(de Beauvoir, 1989, pp. x-x1ii). A woman must think of herself as
more than ovaries, a uterus, and glands; because, according to de
Beauvoir, "these peculiarities imprison her in her subjectivity,
circumscribe her within the limits of her own nature®™ (de Beauvoir,
1989, p. =xxi).

Simone de Beauvoir also urged women to place themselves at the
center of analysis instead of being the object, other, of analysis.
Many feminists echoed this suggestion and theory upon the assumption
that women must recover their own voices and develop their own know-
ledge.

According Rosemarie Tong, there are three postmodern feminist
perspectives. These perspectives are derived from the works of Hel-
ene Cixous, Luce Irigaray, and Julia Kristeva. Helene Cixous be-
lieves that masculine writing has reigned over feminine writing.

This has placed feminine writing in the realm of "other" (Tong, 1989,
PP. 223-226). As a result, women exist in men’'s terms, or not at all
(Tong, 1989, pp. 223-226). This status of other marginalizes women
and devalues any contribution women make to society, e.g., academe.

Luce Irigaray seeks to liberate the feminine from the type of
male philosophical thought that Cixous describes. Irigaray believes
that the only women we know is the phallic feminine (Tong, 1989, pp.
226-229). The phallic feminine are women as men see them, not as wo-

men define themselves. When women define themselves in ways that do
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not reflect man, they do not exist (Tong, 1989, pp. 226-229). Al-
though Irigaray was exploring issues of women'’'s sexuality, her logic
is applicable to the realm of higher education.

Julia Kristeva believes that there is one dominant group that
establishes the definitions for the society. This group consists of
wealthy, white males. This group scapegoats others for the ills of
the society. The scapegoating of certain excluded groups from the
dominant is grounded in the abject, or an irrational sense of disgust
traceable to the infant'’'s pre-Oedipal experiences with its own body
and that of its mother. Society has a fundamental problem with the
abject, the feminine (Tong, 1989, pp. 229-231). Therefore, as the
abject women are once again discriminated against.

In general, postmodern feminist theory is "pragmatic and falli-
bilistic" (Nicholson, 1990, p. 35). Postmodern feminist theory, as
well as this research, tailors its methods and categories to the
specific task at hand. This is done by using multiple categories,
feminist methods, and feminist epistemologies. "In short, this the-
ory would look more like a tapestry composed of threads of many dif-
ferent hues than one woven in a single color" (Nicholson, 1990, p.
35). I believe that this aspect of postmoderm feminist theory is
essential to this current study because it recognizes the diversity

of women's needs and experiences.

Summary of Theory and Discrimination Against Women

Whatever the theoretical perspective, the conclusion is the
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same, women are oppressed. Whether the causal factors are gender
roles, gender stereotypes, economics, patriarchy, and/or the margin-
alization of voices, discrimination continues to occur against women.
This discrimination befalls women of all roles, particularly those in
male dominated areas. Higher education is just one example of a male
dominated area where women are discriminated against. Any combina-
tion of these causal factors, or all of them taken together, assist
in the creation of a chilly climate for women in academe. The chilly
climate for women in academe is an enviromment where women are treat-
ed differently than men. Within this environment there are subtle
communications "to women that they are not quite first-class citizens
in the academic community® (Sandler, 1986, p. 1). This environment

can be quite hostile towards women.
Discrimination Against Women in the Work World, Academe

Research is available to document the patriarchal power struc-
ture and phallocentric cultural climate that dominate the mo-

dern university. . . . Sexual, physical and psychological
harassment are commonplace. (MacLean & Milovanivie, 1991, p.
63).

Such hostility is directed towards the female faculty member
and establishes an atmosphere of tension within the classroom. Magda
Gere Lewis found in her book, Without a Word: Teaching Beyond Women's
Sjilence, that anger can be used in "Taking Our Place In The Academy"
as a source of teaching and learning in response to this tension.
However, anger also builds a wall of oppression that some woman aca-

demicians find impossible to climb (Gere Lewis, 1993, pp. 50-54).
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Regardless, the tension and/or hostility itself persists.

What has been proven is the fact that individual women, all to
often, fall victim to anti-female attitudes and behaviors in academe.
The research, as summarized by Simeone, indicates that today women
are more likely to be seen by academic men as less serious and less
dedicated than academic men. Women also have less time devoted to
their development by senior faculty and are often excluded from in-
formal relationships with male colleagues and superiors. Women are
less likely to be encouraged to enter certain fields and more likely
to be discouraged from entering others. Women more often have their
work evaluated less positively than it deserves and are seen and
treated according to stereotypical roles (Simeone, 1987, p. 143).

Studies concerning gender stereotypes have consistently shown
that in our culture, masculine traits, e.g., objectivity, indepen-
dence, and self-confidence, are valued more than feminine traits,
e.g., emotional, submissive, subjective, dependent, tactful, and
gentle (Paludi & Strayer, 1985, p. 353). Women, as measured by the
Beliefs About Women Scale (BAWS), are often depicted as less career
interested, less intelligent, less decisive, less sexual, sillier,
manipulative, and debilitated by menstruation (Belk & Snell, p. 410).
Women are also regarded by men as less dominating, more vulnerable,
more interpersonal, and more emotionally insightful than men (Belk &
Snell, p. 410).

Traditionally masculine occupations such as lawyers, medical

doctors, and office managers are perceived as being more prestigious,
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are more socially valued, and consequently, receive higher pay rates.
However, traditionally feminine occupations, such as elementary-
school teacher, typist, librarian, and nurse, are perceived as being
less prestigious, are socially devalued, and consequently, receive
low pay rates. Studies have also found that men are rated superior
to women on a variety of different tasks (Paludi & Strayer, 1985, pp.
359-360). We may have come a long way, however, as these studies
demonstrate, sex stereotypes continue to prejudicially influence our

attitudes and behavior toward women as individuals and as a group.

Discrimination Against Women in the Social Sciences

Mariam K. Chamberlain, editor of Women In Academe; Progress and

Prospects, found that "the social sciences in general have been in a
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