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CAREER DYNAMICS OF COUNSELOR TRAINEE STEREOTYPING: 
BIAS TOWARD PHYSICAL ABILITY, SOCIAL CLASS, 

GENDER, AND RACE OF CLIENTS

J. Stephen Neynaber, Ed.D.

Western Michigan University, 1992

Three different attitude surveys, developed by the researcher, were administered 

to counselor trainees (N =200) at Western Michigan University: The Attitudes of 

Counselor Trainees (A.C.T.) Survey, Multicultural Beliefs Inhibiting Appropriate 

Support (M-B.I.A.S.) Survey, and Career Beliefs Inhibiting Appropriate Support (C-

B.LA.S.) Survey. A 24-item demographics questionnaire was administered to 

trainees (n =124) who completed the A.C.T. Survey. A six-items Likert scale 

produced significant effect (p < .05) on counselor trainees' ratings of clients' potential 

for career success: (1) Awareness of Personal Strengths and Weaknesses, (2) Goal 

Orientation, (3) Self-esteem, (4) Energy Level, (5) Participation in Extracurricular 

Activities, and (6) Level of Honesty.

Five client demographic oppression variables, which the review of literature 

documented to evince negative bias from counselors, were included in 16 

hypothetical client scenarios: physical handicaps (viz., hearing impairment and 

paraplegia), female sex, African-Americans, low social-class, and low career 

motivation. These five stigmatized client variables were incorporated into multi­

dimensional hypothetical career counseling intake scenarios so as to reflect the 

realistic multiple-dimensions o f clients and to reduce faking responses by the 

participants.

The surveys proved their ability to elicit negative bias by counselor trainees 

toward hypothetical clients with varying combinations of multiple oppressions. They
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revealed significant and predictable patterns of bias against populations who represent 

low social-class and physical disabilities. However, a trend toward patterns of over- 

compensation (i.e., reverse discrimination), favoring African-American and women 

clients over Caucasian and male clients indicates an ability to fake responses toward 

gender and race.

The demographic survey revealed the value of experiential contact and 

undergraduate "pseudo-experiential" learning about multicultural and physically 

disabled populations. A statement of high career motivation by clients with multiple 

oppressions reversed the primary negative bias ratings of the counselor trainees.

The results of all three surveys indicate that they are relatively non-transparent 

instruments which provide reasonably valid information on ability and social-class 

stereotyping patterns of counselor trainees. The M-B.I.A.S. and C-B.I.A.S. Surveys 

proved to be effective inservice training tools for initiating attitudes awareness among 

graduate students in the helping-professions.
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CHAPTER I

INTRODUCTION

Counseling practitioners who work within the context of a multicultural client- 

base must be especially sensitive to the cultural pluralism of their clients in order for 

effective counseling to occur. For example, Frank Garcia and Yberra-Garcia (1985), 

assert that the Chicano culture is too often viewed in a vacuum, without consideration 

of the multioppressive factors which affect them, such as socioeconomic status, low 

level of education, and poor identity development.

For more than three decades cross-cultural counselor education models have 

evolved from glorified history lessons which have spotlighted a few randomly 

selected racial minorities (D'Andrea & Daniels, 1991), toward a holistic, optimal 

approach which includes focus on common links in cultural beliefs, values, and world 

views (Adams, 1981; Ibrahim, 1991; Speight, Myers, Cox & Highlen, 1991). Today, 

counselor education models concur that in order to enable a counselor's understanding 

and appreciation of cultural pluralism, counselor training curriculum should include 

an opportunity for counselor trainees to assess their personal cultural attitudes, with 

particular attention paid to the negative attitudes which might create potential barriers 

in cross-cultural counseling. Yet, only a few assessment instruments have been 

developed for attitude measurement, and most of those have not proven to be 

effective for graduate level counselor training application. Furthermore, a major 

limitation to the majority of research which focuses on negative cultural attitudes, is 

that the research is race-specific and monotypical (e.g., comparing attitudes of 

Caucasian counselors toward Black clients, or attitudes of males toward females, 

etc.). While a monotypical focus offers obvious advantages for simplifying research

1
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design, it lacks recognition of the multi-dimensional realities of human beings. 

Reynolds and Pope (1991) discuss the need to expand traditional concepts of 

multicultural counseling to include the multiple layers of identity and oppressions in 

human diversity (i.e., counseling a physically disabled, Afro-American female, with a 

hearing impairment). One example of a study which acknowledges the multi- 

pluralistic realities of clients focused on providing culturally-appropriate counseling 

services to American Indians with physical disabilities (Marshall, Martin, Thomason, 

& Johnson, 1991).

Background of the Problem

Training counselors to be cross-culturally effective has evolved into a two­

pronged discipline of cognitive restructuring for the counselor trainee by means of a 

static informational approach (e.g., reading a book, attending a lecture, or watching 

an educational movie), and experiential contact (e.g., participating in a cross-cultural 

workshop or a multicultural internship). While both approaches have been 

documented to be independently effective to varying degrees, the majority of 

counselor training literature emphasizes the need for both static informational and 

experiential contact because they reinforce each other (Ibrahim & Herr, 1982; Martin, 

Scalia, Gay, & Wolf, 1982). McRae and Johnson (1991) suggest a counselor training 

model which sensitizes counselors to cultural stereotypes by including four distinct 

dimensions including a self-dimension, an information and knowledge dimension, a 

relationship dimension, and performance. When D'Andrea and Daniels (1991) 

conducted an extensive review of multicultural counseling training programs at 

universities throughout the United States, they discovered that many counselor 

education programs are concentrated solely on "cross-cultural awakening," and are
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omitting necessary "cultural integrity" and "infusion" stages of cross-cultural

counseling. They conclude,

In light of the rapidly changing demographics of our modem society and the 
impact of multiculturalism as the fourth force in counseling, we predict that the 
profession will undergo a tremendous transformation during the next two 
decades. This metamorphosis is fundamentally rooted in the inability of the 
existing mental health care system to adequately or appropriately meet the needs 
of an increasingly diverse client base. (p. 84)

While this research project is primarily directed toward American society, 

cultural stigmatization among helping-professionals is an international dilemma. 

International research in counselor stereotypes includes, to name only a few studies, 

combating negative societal attitudes toward disabled women in Japan (Kojima,

1988), attitudes of French social workers toward their migrant clients (Cohen- 

Emerique, 1988), school counselors in poor versus affluent neighborhoods in Israel 

(Yogev & Roditi, 1987), sociocultural stigma attached to blind students in Nigeria 

(Uba, 1982), and multicultural attitudes in Canada (Berry, 1991; Berry & others,

1976; Darou, 1987; Moghaddam-Fathili & Taylor, 1987; Wierzba, 1989).

Helping-professionals are likely to realize a major shift in multiculturalism as a 

new wave of globalization in business and government is realized (e.g., the advents of 

East Germany and West Germany merging, the breakup of the U.S.S.R., and the 

creation of the Euro-Dollar). Now that the aging American baby-boomers have 

graduated from college, American colleges have increased their foreign student 

populations in order to maintain their full-time enrollment, and subsequent tuition 

revenues. Many American hospitals and factories have realized a shortage of skilled 

laborers within the past decade, and have resorted to hiring foreign nationals to fill 

their work force vacancies. Figures from the 1990 U. S. Bureau of the Census
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indicate that California's population will be 51% Mexican-American by the year 

2000. As the Japanese and Europeans have purchased or built banks, motion picture 

studios, automobile assembly plants, and other business ventures throughout the 

United States, both foreign and American business managers are realizing new levels 

of cultural tension and ethnocentric bipolarization among workers at all levels of the 

corporate ladder. As foreign work values and communication styles continue to be 

woven into the American society, new multicultural counseling challenges will surely 

continue to surface for counselors who work in employment assistance programs 

(EAP's), schools, and other helping-professions. Therefore, counselors who work 

with international students on college campuses or with multinational personnel 

within American businesses should be encouraged to acquire an extra degree of 

sensitivity to the multicultural differences which are represented by these populations.

Bias in Counselor-Client Relationships

A plethora of empirically-based literature focuses on bias in counselor-client 

relationships, with most of the emphasis on the attitudes of clients toward their 

culturally-different counselors. Much less research has focused on the attitudes of 

counselors toward their culturally-different clients. Although limited, the research 

concerning cause and effect counselor-client relationships has consistently revealed 

that countertransference behavior can be directly linked to the counselor's stereotypes 

of the client (Fuller & Kern, 1978; Kuipius & Morran, 1987; Nathanson, 1979; 

Peabody & Gelso, 1981; Sanua, 1977; Sibicky & Dovidio, 1984; Ursprung, 1987).

Negative Bias of Counselors Toward Clients

Helping-professionals may unknowingly be perpetuating a sense of defeatism in 

their clients by emanating hidden negative stereotypes (Pedersen, 1991; Priest, 1991).
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Research in multicultural stereotypes indicates that graduate students who are

majoring in the "helping-professions" harbor negative bias toward persons who are

different than themselves (D'Andrea, Daniels & Heck, 1991; Lazar, 1976; Pedersen,

1990; Sue, 1981). D. W. Sue (1981) states that many of the issues in counseling,

are related to cultural differences and the extent to which these differences affect 
the counseling interview. Cultural considerations have, in large measure, 
determined how counselors define a client's needs, how they function in the 
therapeutic situation, and how they determine treatment, cure, and even reality 
itself. Culture has been, then, the silent intruder in the counseling relationship, 
and, because of its very silence, it has often gone unrecognized, (p. 162)

Statement of the Problem

Singular Versus Multiple Dimensions in Counseling

Counselor education research continually focuses on single dimensions, rather 

than multiple dimensions of counselor-client relationships. Most often, researchers 

focus solely on how males think alike and differently than females, or how Blacks 

think alike and differently than Caucasians. Thomas and Berven (Gysbers et al.,

1984) note that counselors and laypeople alike tend to clump all mentally and 

physically disabled people together into one undifferentiated category called 

"disabled" or "handicapped."

Multiple Dimensions in Counseling

Reid (1984) questioned the wisdom of separating a Black woman's identity into

two single-dimensional oppressions of racism and sexism:

Black women are in the position where, too often, they must decide between 
their dual identities as Blacks and as women. Sometimes, a decision 
representing loyalty to one identity results in rejection by the other group 
members, hence a double bind. (p. 247)
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When Steele and Smithwick (1989) asked college students to rate first nam es,

they found that when no photographs were paired with the first names, there was a

significant and consistent ranking of the names from good to bad. However, the

addition of photographs to the task of ranking names eliminated the difference

between good and bad. They discuss the implications of their findings by introducing

the concept of "fragility interpretation,"

Fragility interpretation suggests that subjects in many single-variable 
experiments are often suffering from 'deprivation' in that they are not permitted 
to use the information that is typically employed. For example here, those 
subjects who were not given photographs indicated that they would have relied 
more on that information if it had been present. This implies that a more fruitful 
approach to practical effects of stereotyping is to discover the set of factors 
[italics added] and their weightings, that are normally used in evaluation, (p. 
523)

Furthermore, Lloyd (1987) asserts that,

An approach to multicultural training that points out differences between groups 
by offering simplistic views of cultural traits, characteristics, beliefs, and/or 
counseling intervention strategies does not seem to be the type of instruction 
that should be a part of counselor education, (p. 167)

Research which has focused on multi-dimensional counselor stereotypes,

indicates that stereotype variables which differ significantly when assessed separately,

change their dynamic when they are combined (Landrine, 1985). Therefore, the focus

of this study will be to research the stigmatizing effects of combining five client-

variables which have traditionally been studied separately. These variables include,

ability b ias , gender bias, race bias, social-class bias, and career motivation bias (see

Table 1).

Career Counseling: Dimension

The quality and quantity of our work often directly affects the quality and 

quantity of every other facet of our life. Consider a typical distribution of an 

American adult’s life consisting of 164 hours per week (i.e., 24 hours per day, seven
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Table 1

Demographic Variations of Client Intake Scenarios in the 
Attitudes of Counselor Trainees (A.C.T.) Survey

Client
Scenarios

Lower S.E.S./ 
Middle S.E.S.

Ability /  
Disability

B lack/
Caucasian

M ale/
Female

Form A

1 Middle Able Black Male
2 Low Able Black Female
3 Middle Disabled Caucasian Female
4* Low Disabled Caucasian Male

Form B

5 Middle Able Black Female
6 Low Able Black Male
7 Middle Disabled Caucasian Male
8* Low Disabled Caucasian Female

Form C

9 Middle Able Caucasian Male
10 Low Able Caucasian Female
11 Middle Disabled Black Female
12* Low Disabled Black Male

Form D

13 Middle Able Caucasian Female
14 Low Able White Male
15 Middle Disabled Black Male
16* Low Disabled Black Female

* Client with a stated high career motivation

days per week). We sleep approximately one fourth to one third of our life (i.e., 6 to 

8 hours per day), we work approximately 36 to 54 percent of our 112 weekly awake- 

hours (i.e., approximately 40 to 60 hours per week); which leaves a remainder of 64 

to 46 percent of our awake hours for every other priority of our life (e.g., relationships
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with a spouse, children, Mends, church, evening graduate school, recreational 

activities, etc). Additionally, job stress can greatly reduce one's quality of sleep or 

quality of maniage and family relationships, job income directly affects ones lifestyle 

(e.g., the option of renting an apartment versus buying a home), job associates often 

become close friends, job moves often uproot families to new communities, job 

layoffs or firings can cause reactive emotional and behavioral psychosis, etcetera.

Because working Americans spend approximately one third to one half of 

awake-hours in career-related activities, discussion of career-related issues is often an 

integral part of a counselor-client agenda. Newman, Fuqua, and Seaworth (1989) 

note that clients will often present career issues as a primary concern because, "career 

indecision is relatively safe and lacks the social stigma that might be associated with 

other types of psychological problems" (p. 229). Therefore, because of the 

prevalence of career issues in counseling, this research project will pay special 

attention to the “career dynamics” of multicultur al attitudes.

Limitations of Attitude Assessment Instruments

While counselors are encouraged to self-evaluate their cultural stereotypes and 

attitudes, only a few assessment instruments have been designed to identify personal 

cultural bias. These research instruments have been administered primarily to 

undergraduate college students in order to identify their cultural attitudes towards 

minority and disabled students (Lazar et al., 1976; Sedlacek, Brooks, & Glenwood, 

1967; Yuker & Block, 1986).

Comparison studies indicate that one must use caution in attempting to apply the 

general findings of undergraduate students' attitudes to master's and doctoral level 

students, as well as the attitudes of experienced practitioners (Neubauer & Rounds, 

1987, Vogelson, 1975). These longitudinal studies indicate that once baccalaureate
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and master's graduates have secured professional experience with culturally different 

populations, their attitudes change as a direct result of their

professional experience (e.g., counselors may increase their cultural knowledge, while 

their cultural empathy decreases). Additionally, post-graduate students are much 

more test-wise than undergraduates. Thus, they have proved to be able to fake 

positive responses on attitude assessment instruments which have otherwise been 

effective for measuring attitudes of undergraduate students (Cannon & Szuhay, 1986; 

Hagler & others, 1987; Scott & Rohrbach, 1977; Vergo & Sample, 1984).

Attitude Assessment Requisites

The results of attitude assessment instruments should not be considered as 

value-judgments for or against the person who completes the assessment. The context 

in which the instrument is administered must be able to provide a non-threatening, 

individual exploration of negative multicultural bias so that an individual will not feel 

defensive about his or her assessment findings. Ideally, an attitude assessment 

instrument should enlighten an individual about personal development needs, as well 

as complement a group process where peer feedback can encourage a counselor 

trainee or practitioner to seek informational and experiential exposure to those 

multicultural client populations which were assessed as problematic.

The instrument used in this research project will reflect the premise that 

counselor attitude assessment instruments can be, and therefore should b e , multi­

dimensional rather than monotypical, so as to reflect the realistic multiple dimensions 

of counselor-client relationships. Furthermore, the complex design of a multi­

dimensional approach increases the potential for masking the intention of the 

assessment instrument, and thus, reduces the potential for faked responses (Abrahams 

& others, 1971; Kroger, 1974).
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Research Question

If a counselor trainee or experienced practitioner is presented with the 

opportunity to predict the success of clients within a situational reference, as 

represented by career counseling, will the counselor trainee or practitioner rate some 

clients more optimistically than others, based solely on intake information; without 

ever having met with the client in person? Furthermore, if the counselor trainee or 

practitioner is given a cluster of multiple client-characteristics, as represented by 

different combinations of physical ability, gender, race, and social-class, will the 

counselor trainee or practitioner display negative cultural bias toward some of the 

combined client-characteristics, while displaying positive cultural bias toward other 

combined client-characteristics? Finally, can a client who displays a moderate or 

strong career focus equalize or reverse some or all of the negative biases of counselor 

trainees and practitioners?

Definition and Discussion of Terms

1. Attitude. Counselor education literature indiscriminately exchanges a vast 

array of attitude synonyms as a means of describing the phenomenon which precedes 

or governs negative counselor behavior toward a client. Attitude semantics (see Table 

2) can be confusing and have the effect of confounding empirical studies. Therefore, 

in this study, only the terms "attitude" and "bias" will be used synonymously. Shaw 

and Wright (1967) define "attitude" as an affective component of evaluative reactions 

based upon cognitive processes. More simply stated, Webster’s New World 

Dictionary (1988) defines attitude a s ," a manner of acting, feeling or thinking, that 

shows one's disposition; opinion; mental set, etc. (e.g., a friendly attitude)" (p.88).

The dictionary definition for "bias" is, "a mental leaning or inclination; partiality;

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



11

Table 2

Attitude Semantics: Selected Related Cognitive Patterns of Bias

Allusion Idea Presumption
Ambiguity Idiosyncrasy Principles
Anticipation Inclination Propensity
Appearance Inflexible Provincialism
Aptitude Influence Purport
Aspersion Instinct
Assumption Intolerance Racism
Attitude Intransigent Resolute
Attributes Intuition Rigid

Ism
Belief Sexism
Bias Judgement Skew
Bigotry Slant

Misunderstanding Stance
Catechism Mien Stereotype
Characteristics Speculation
Chauvinism Opinion Subjective
Conception (Mentation Surmise
Conformity Orthodoxy Systems
Connotation
Cannon Paradigm Taint
Conventionality Parameter Tendencies
Conviction Parochialism Tenet
Creed Partiality Theory

Patronage Tradition
Discrimination Penchant Traits
Disposition Perceptions Transference
Distinctions Perspective Type Cast
Distortion Persuasion
Dogmatism Perversion Unpliable
Doctrine Plausibility U ncompromising

Position Unwielding
Expectation Precept Unyielding
Errancy Preconception

Predilection Values
Fear Predisposition Verisimilitude
Feeling Preference View

Hope
Projection
Prejudice Warp
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bent" (p. 135). While an attitude can refer to either a positive or negative frame of 

mind, the focus of this study is negative attitudes held by counselors toward their 

clients. In this study a counselor's negative attitudes will be considered predecessors, 

and therefore, predictors of one's potential and even likelihood for negative 

counseling behavior. Furthermore, in this study, "B.I.A.S." will serve as an acronym 

for, Beliefs Inhibiting Appropriate Support.

2. Cognitive Reframing. Gysbers and Moore (1987) note that a change of 

frame is a primary event and a change of label is a secondary consequence. They 

explain,

Reframing is a change in the frame of reference we use to look at some 
particular behavior, such as a moral perspective versus a medical perspective or 
an individual-personal view versus a family systems view. Relabeling should be 
reserved for those instances in which there is a change in frame of reference, for 
example, neurotic versus psychotic. Both labels remain in the medical 
framework.

Labeling and relabeling skills are aimed at extracting your clients' 
experiences and bringing them to their attention with new verbal descriptions 
that punctuate their importance. ...Relabeling and reframing focus on the 
positive aspects of the individual. The emphasis is on what the client can do and 
the competencies they possess. ...Relabeling consists of a change of perception 
that implies a behavioral response that will be different or accented. This also 
may involve a change of values, (pp. 16-17)

Gysbers and Moore cite Richard Bolles' (1985) use of reframing when he helps

people identify their functional job skills,

He asks individuals to describe something they do well. He then relabels these 
descriptions as functional job skills. For example, being a good mother and 
taking care of children is labeled as the functional skill of caring for people and 
helping others. ...When clients are considering career decisions, their 
experiences may need to be re-labeled in terms of functional job skills, (p. 16)

3. Culture. The terms "cross-cultural" and "multicultural" are often used 

synonymously in counseling psychology literature, usually implying differences in 

race between counselor and client; but in this study culture also refers to differences 

other than race. For the purposes of this study, reference to "culture" (e.g., cross- 

cultural, or multicultural counseling) will include any circumstance in which a
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counselor and client are distinctly different, such as a non-disabled counselor working 

with a physically disabled client.

4. Disability. The Americans with Disabilities Act (ADA), which was signed 

into law on July 28,1990, defines an" individual with a disability" as a person who 

has a physical or mental impairment that substantially limits one or more major life 

activities, has a record of such an impairment, or is regarded as having such an 

impairment. The terms "handicapped" and "disabled" are often used synonymously in 

counselor education literature, even though a handicap is the result of a disability. 

Also, both terms are regularly used in research without distinguishing between mental 

or physical conditions, nor degrees of severity of the disabilities or handicapping.

This study will focus on the two physical disabilities: hearing impairment (i.e., 

references to various degrees of "deafness") and paraplegia (i.e., motor and sensory 

paralysis of the entire lower half of the body).

5. Myth. Keen and Campbell (1988) define myth as, "an unconscious, habitual 

way of seeing things, an invisible stew of unquestioned assumptions" (p.44). They 

continue, "Each culture unwittingly 'conspires' to consider its myths as the truth-the 

way things 'really' are" (p. 44). Finally, they assert that, "the myth offers security and 

identity, but it also creates selective blindness, narrowness and rigidity because it is 

intrinsically conservative" (p.45).

6. Oppression. This study will use the definition of Reynolds and Pope (1991): 

"Oppression is a system that allows access to the services, rewards, benefits, and 

privileges of society based on membership in a particular group" (p. 174). Multiple 

oppression refers to being a member of two or more oppressed groups (e.g., an Asian- 

American woman who is physically disabled represents three oppressed groups).

7. Social-class. Classism is perhaps the most covert, and thus, overlooked form 

of all stereotyping because it is camouflaged by socially accepted forms of overt
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classifications, characterized by federal income tax "brackets" of annual income 

earnings and "socioeconomic status" (S.E.S.) in statistical research (i.e., upper-class, 

middle-class, and lower-class). Often in financial and statistical reports, reference is 

made to economic upper and lower sub-classifications such as upper middle-class 

versus lower middle-class, with lines of distinction being extremely nebulous and 

subjective. For example, a person who earns $100,000 per year may be considered in 

the upper middle-class by a millionaire, or in the lower upper-class by a person living 

at or near the poverty level. Poverty level, a sub-classification of the economic lower- 

class is arbitrarily defined by the federal tax codes which are adjusted each year for 

inflation (viz., the buying power of the American dollar).

However, social-class is also covertly defined in terms of an implied stigmatized 

value-judgement of people from one class who negatively judge people from another. 

Thus, Classism essentially creates an implied power structure consisting of dominant 

and subordinate members. Classist attitudes are often distinguishable by pejoritive 

statements of so-called "high-class" citizens reflecting strong negative stereotypes 

toward so-called "low-class" citizens (i.e., a person is judged as having a "high-class" 

or "low-class" personality, mindset, or style of dress, etc.). Additionally, these 

classist attitudes are so strong that they appear to transcend other traditionally 

stigmatized characteristics of ability, gender and race.

Ironically, as we approach the 21st century, American and world citizens are 

becoming less differentiated by these three traditional socioeconomic classifications 

and more differentiated by two new classifications: the "information rich" versus the 

"information poor." With the advent of computer and satellite communication 

technologies, information becomes the new world commodity, and therefore, those 

who have learned how to acquire and exchange information will fare far better than 

those who have not
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Because class structure is ethereal in nature, and because it is so greatly 

subjective to individual perception, for the purposes of this study, reference will be 

made to middle-class and lower-class clients, without specific definition of either 

class.

8. Stereotype. Webster's New World Dictionary (1988) defines stereotype as, 

"an unvarying form or pattern; specifically, a fixed or conventional notion or 

conception, as of a person, group, or idea, etc., held by a number of people, and 

allowing for no individuality, critical judgment, e tc ." (p. 1314). According to this 

definition, a group's stereotypes precede an individual's attitudes. Therefore, 

stereotypes are more difficult to change than attitudes, because they represent a 

group's consensus and are continually reinforced by the group.

9. Stigma. Stigma is defined by Webster's New World Dictionary (1988) as, 

"something which detracts from the character or reputation of a person, group, etc.; a 

mark, sign, etc. indicating that something is not considered normal or standard" 

(p.1316). Coleman and DePaulo (Coupland, Wiemann, & Giles, in press) posit that 

stigmatization is, "a process whereby people are discredited or discounted because 

they are different in some way" (p. 69). In this study, a stigma will be considered to 

be an actual or perceived set of characteristics which a client brings into a counseling 

session (e.g., physical disability, gender, race,and social class). While the client's 

characteristics are neither positive nor negative, the reason that the characteristics are 

stigmas is because the counselor considers the characteristics to be negative attributes 

of the client. Magner (1992) cites an essay by Claud M. Steele, "The culprit I see is 

stigma, the endemic devaluation many blacks face in our society and schools. ...This 

status is its own condition of life, different from class, money, culture" (p. A5).
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CHAPTER n

REVIEW OF RELATED LITERATURE 

History of Research in Counselor Stereotyping

Tagiuri and Petrullo (1958) introduced a collection of writings by 26

psychologists, sociologists, and anthropologists who were engaged in experimental

research, since the end of World War II, within an emerging division of psychology

referenced as "person perception." The authors had collectively researched and

documented the existence of interpersonal stereotyping behavior, social attitudes and

attitude adjustment, and cognitive patterns of relational selection and preference.

Two decades later, members of the American Psychological Association sparked

expanded research in person perception psychology when they addressed ethical

implications and challenges associated with cross-cultural counseling. Allen E. Ivey

(Sue, 1981) referenced the guidelines established at the 1973 Vail Conference of the

American Psychological Association,

That the provision of professional services to persons of culturally diverse 
backgrounds not competent in understanding and providing professional 
services to such groups shall be considered unethical. It shall be equally 
unethical to deny such persons professional services because the present staff is 
inadequately prepared. It shall therefore be the obligation of all service agencies 
to employ competent persons or to provide continuing education for the present 
staff to meet the service needs of the culturally diverse population it serves, (p. 
vii)

For two decades since the publishing of the Vail Conference guidelines, 

counselor education researchers have continued to refine counselor education models 

which correct cross-cultural bias. A special issue of the Journal of Counseling & 

Development. 1991, September-October, 2Q (1), which focused on multiculturalism, 

featured 37 articles which were selected from more than 60 submitted proposals (p.

16
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4). This journal issue affirms that contemporary counselor educators have continued 

to expand the theoretical frameworks of earlier researchers by focusing attention on 

the development of methodologies which will improve counselor competence in 

neutralizing the effects of cross-cultural bias. Following are a few examples of 

writings in this collection.

Dobbins and Skillings (1991) rate professional competence in terms of a 

counselor's world view, and they assimilate cultural groups in terms of power status 

as compared with a reference group of a dominant culture (e.g., White males). 

Midgette and Meggert (1991) espouse the abandonment of Anglo-conformity type of 

instruction which is traditionally taught in a separate course-only model. They 

propose a more programmatic model which includes, "a deliberate attempt to infuse 

multicultural research into all course work, counseling practica and internships" (p. 

140). Paul Pedersen (1991) defines multiculturalism in terms of a generic, "4th force" 

in counseling, complementary to three other forces of human behavior which he 

identifies as psychodynamic, behavioral, and humanistic (p. 11).

These expanded definitions of multiculturalism have provided additional 

examples of cross-cultural counseling which include, but are not limited to, 

counselor-client differences in religion, gender, personality, physical ability, and 

social-class. They also open the door to more complex exploration of multi­

dimensional identities and oppressions of clients. Reynolds and Pope (1991) note,

Nature does not create discrete categories of human traits or identities. People 
create these categories to simplify the complexity of multiple identities and 
multiple realities. There are many women who are also people of color, many 
people of color who are also lesbian, gay, or bisexual; many lesbian, gay, or 
bisexual people who may also have physical disabilities; and so on. (p. 175)

Worell (1986) warns that when therapeutic strategies for single-mother client

populations, represented by never married, previously married, and Lesbians, are not

expanded beyond the psychological processes of the single mother, the failure to
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address the larger context of her social situations of the abject poverty, societal

oppression, and victimization will further contribute to her despair. According to

Stillson, O'Neil, and Owen,

Most research on gender-role conflict has been conducted on White, middle- 
class men who have a college education. Race and class rarely have been 
incorporated into research designs. Tolson (1977) proposed that one­
dimensional masculinity (i.e., White middle class) is too simplistic, (p. 459)

Finally, Newman, Fuqua, and Seaworth (1989) note that, "when clinicians have

more complex and varied frameworks for conceptualizing individual cases, clients are

more likely to receive differentiated and more appropriate treatment (p. 228).

Research in Cause and Effect Relationships

Researchers contend that both implicit and explicit stereotypes and attitudes of 

helping-professionals can be predictors for determining whether those professionals 

will be effective change agents in client performance (Coupland, Wiemann & Giles, 

in press, Mazer, 1971, Schofield & Kunce, 1971). Many studies reveal that 

seemingly benign details can render harmful effects in counselor-client relationships. 

Stephens (1979) found that irrespective of training, client aphasic speech significantly 

affected counselor behavior and evaluation of the client. Cowan (1983) documented 

the negative effect of a patient's first name on the clinical judgement and diagnosis of 

psychopathology by mental health practitioners. Kurpius and Morran (1987) explored 

counselor training from a cognitive-behavioral relationship, and found that a 

counselor's negative self-talk directly influences subsequent negative behavior.

Additionally, people employed in the helper-professions who harbor inaccurate 

stereotypes and negative attitudes toward clients who are handicapped, or from a low 

socioeconomic status, or a minority group renders unproductive, and even harmful 

results, as a direct outcome of the self-fulfilling prophesy phenomenon. For example,
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Harrington (1982) discusses the effects of prejudice of helping-professionals toward

handicapped people. He reports, "the feelings and thoughts [of helping-

professionals], while often subconscious and deeply rooted, impact their

communication behaviors with handicapped people and can have a profound effect on

the helping relationship" (p.222). He cautions,

Counselor attitudes and communication patterns often come across as 
patronizing, arbitrary, and ineffective. In addition to learning effective 
communication skills, helpers need to become fully aware of their own attitudes, 
thoughts, feelings, and beliefs about different types of clients and disabilities. 
This awareness can help them to avoid imposing their biases on their students 
and clients and to open themselves up to learning from them, (p.223)

Early-Education Bias Prevention

Many studies concur that childhood stigmatization (e.g., children who exhibit 

negative stereotypes toward disabilities, different race, different gender, careers, 

obesity, etc.) is prevalent in American society (Hatch, 1986; Rosenthal & Chapman, 

1982; Summerville, 1987). Bouchard (1969) observed 10-year-old and 11-year-old 

children rate personality, probable occupation, and race of three tape recorded 

dialects: middle-class White, lower-class White, and lower-class Black. The children 

judged middle-class White speakers significantly higher than lower-class White 

speakers, who in turn were rated significantly higher than lower-class Black speakers.

Magner (1992) cites Claud M. Steele's research in the relationship between 

educational performance and feelings of racial vulnerability. According to Steele, "a 

growing body of evidence shows that the academic performance of black students 

improves if the racial vulnerability they feel in schools is reduced" (p. A5).

Bauer (1985) recommends books for use from preschool to level three which 

expose children early and influence their attitudes about handicapped people. Cosby 

(1976) noted the failure of urban schools in meeting the educational needs of minority
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children. Through the use of "Fat Albert and the Cosby Kids," as a curriculum

supplement, he has proven that the use of television in the classroom can be an

effective teaching and learning tool for educational change, as well as proving to be

effective in combating institutional racism.

However, while schools might seem to be the logical arena for correcting

stigmatization in children, Miles (Gysbers, et al„ 1984) notes a major concern:

Schools tend to be microcosms of the larger society and inculcate its major 
values and views. School systems have been found not only to mirror the views 
of society but to inadvertently contribute to maintaining them. ...Through the 
use of traditional practices (ability grouping, teaching), the educational process 
assists in reinforcing the socioeconomic structure of the society.

For schools to assist the disadvantaged in breaking the cycle of poverty, 
they must withdraw from the use of some traditional practices and develop 
facilitative learning climates that respond to individual needs of students rather 
than dictates of society, (pp. 390-391)

Re-framing Teachers-'-and School Counselors'Racial Bias

Today, many scholars have begun to concentrate on intercultural education and 

prejudice-prevention curriculum in elementary schools, which Ponterotto (1991) 

asserts, should be multifaceted and omnipresent (Bauer, 1985; Williamson-Ige, 1984). 

Docherty and Davis (1992) promote the establishment of collaborative partnerships 

among schools, homes and businesses so as to dramatically increase the effectiveness 

of schools in preparing disadvantaged students for a future as contributing citizens. 

They state, "disadvantaged children should not be penalized for their economic status, 

nor should they be stereotyped as unintelligent" (p. 59).

Multicultural sensitivity across-the-curriculum has been increasingly becoming 

a major priority in American elementary education since the middle 1960s. For 

example, Urbick (1969) compiled an annotated bibliography on the sociological and 

psychological characteristics of disadvantaged populations which was targeted for 

student personnel workers.
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Docherty and Davis (1992) cite a report by Lincoln and Higgins (1991), who 

predict that by the year 2000, disadvantaged students will make up 39 percent of our 

school-age population. Many education experts argue that cross-cultural counselor 

training would be far more expedient and effective if prejudice-prevention models 

were initiated in pre-school and elementary education. Robert Clayton (1979) asserts 

that American schools today are more correctly described as interracial than as 

integrated. He further states that American school counselors need to chart new 

direction in cross-cultural counseling, to abolish "velvet racism," and do everything 

possible to make true integration a reality. Grub (1992) contends that most academic 

teachers are not effective in advising students as to how the content of their classes 

relates to what employers will expect of them, and that since career counseling in high 

schools has all but vanished, often no one advises students about the effects of their 

decisions.

Reffaming High School Teachers’ Career Bias

Students making career decisions may in actuality be reflecting more of their 

parents' attitudes than their own attitudes about continuing education and career 

choices. But since students spend as much or more time in school environments as 

they do with their families, the attitudes of their peers, school teachers, counselors, 

and school administrators are potentially as great or even greater an influence on 

student attitudes and student career decisions as parent attitudes. Therefore, the 

stigmatization patterns of educators, counselors, and administrators must be 

modified.

While many problems currently exist in overcoming inaccurate stereotypes and 

negative bias of teachers and counselors, new models are being developed which are 

aimed at cognitive reframing of these adults who so greatly influence the career
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directions of students, especially in technical fields related to mathematics and 

science. Farrel (1991) documented one of America's 15 Urban Mathematics 

Collaboratives which places mathematics and science teachers into summer 

internships within local industries. The teachers' stereotypes are kept in check by 

being teamed with engineers, materials scientists, marketing analysts, environmental 

consultants, physicists, and other industry personnel.

Academic Versus Vocational Education

Grub (1992) notes that when high school students choose their classes, their

choices are focused either on plans to continue their schooling into college or to

pursue a job after high school graduation. Based on this reality Grub concludes,

The high school is an inescapably vocational institution, and yet, the 
occupational focus is largely hidden. ...Most adolescents seem not to 
understand how their schooling decisions affect their future careers, (p. 36)

The March 1992 issue of Educational Leadership focuses on "Education for

Employment," featuring numerous articles which compare and contrast the successes

and failures of international academic and vocational education models. From this

collection, Miles (Gysbers et al., 1984) observes,

The disadvantaged in some schools continue to battle against lower expectations 
and lack of encouragement and reinforcement, and they receive a large portion 
of the disciplinary decisions in schools (Morgan 1980). Moreover, 
they are disproportionately placed in general and vocational curricula, a fact that 
in itself limits their career options, (p. 390)

Douglas (1992) offers an example of what many education experts are

advocating as a means of reducing the cultural biases within each camp, (i.e.,

mending the rift between academic and vocational education). She notes,

Both "academic" and "vocational" teachers play an important part in the 
education of today's youth. Unfortunately, they often see their roles not only as 
different but competitive as well. This attitude is frequently manifested in a 
rift between academic and vocational education, which serves only to harm the 
students.
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Some academic educators contend that vocational education should 
assume its extraneous role as the stepchild of the curriculum, offering blue- 
collar occupational skills training for students who cannot or will not be 
successful in the "academic" program. ...Many teachers and counselors also 
steer "academically talented" students away from vocational courses, further 
contributing to negative attitudes about such courses. ...However, academic 
courses have not always found favor with vocational teachers either. Many, in 
fact, view the theoretical aspects of many academic courses as pompous and 
irrelevant. The prestige and attention bestowed upon them by school 
administrators and the public have widened the gap. (p. 42)

Finally, in her recommendation for an integration of academic and vocational

education, Douglas asserts what many educators are advocating:

Achieving a relationship of cooperation would require not only attention to 
attitudes toward vocational and academic education by both groups but efforts 
toward collegiality of education in general. ...If students are to receive the 
quality education to which they are entitled, educators must stop seeing 
themselves as either competitive academic or vocational teachers, but rather, as 
coequal, collegial champions of all students! (p. 43)

Review of Multicultural Education Models

When Multicultural Training Is Not Effective

A preponderance of counselor education literature indicates that counselor

education has been remiss in preparing helping-professionals to work with culturally

different clients (Hill & Reed, 1982). Ponterotto and Benesch (1988) state

In our opinion, the counseling profession's relative failure to train cross-cultural 
counselors successfully is the result of fragmented and conceptually 
inadequate training models. Moreover, such training emphases have done more 
to alienate trainees from cross-cultural issues than they have to impress upon 
them the value and strength of multicultural incorporation. We maintain that a 
balanced and integrated training and research focus on helping processes that 
transcend culture and helping ideologies that are bound to culture will improve 
the status of service delivery to minority clients and will result in a breakdown 
of the cultural defensiveness currently being observed among 
counselor trainees, (p. 66)

Birk and Brooks (1986) surveyed members of Division 17 of the American 

Psychological Association (N =217) to determine whether counseling psychology 

practitioners who graduated between 1970 through 1979 felt that their college training
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had adequately prepared them for their various job activities. While 77% of the 

respondents indicated that working with special populations is an important aspect of 

their job, only 53% felt that their training had been adequate for working with special 

populations. A national survey of counseling center directors (N =213) was 

conducted by Magoon and McDermott (1979) to determine the availability versus the 

desirability of skills among doctoral candidates. For 13 of the 26 skill items, there 

was a discrepancy of at least 40 percentage points between the desirability and 

availability of skills. The skill item, "social, ecological, cross-cultural experience," 

produced the second highest desirability/discrepancy of 60% overall (i.e., 68% for 

large institutions and 52% for small institutions).

Successful Stereotype Reversal

Japanese manufacturers of automobiles and small appliances have proven that 

over time, negative stereotypes can be reversed! An example of a stigmatization 

reversal in American society is the way junior colleges of the 1960s, presumably 

attended by financially poor and less academically capable near-flunkouts, have 

established prominence in American communities of the 1990s as "community 

colleges," attended by financially-astute, career oriented, or university-bound 

students. Today, the University of California encourages students to enroll for their 

first two years at community colleges where the the state's university system has 

reciprocal agreements for guaranteed transfer to the University of California after 

completion of their sophomore year. The reciprocal agreement promises that if a 

student maintains a 3.0 grade point average, the student is guaranteed admission to 

one of the finest university systems in the world!

Vocational education programming is also beginning to realize a stigmatization 

reversal. Crosby (1982) notes that the stigma is diminishing and volunteer
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enrollments are increasing, due in part to improvements in career guidance. Even so, 

the preponderance of literature indicates that referral to special programming is still 

considered a detrimental relegation rather than an honor and enhancement to success!

Erecgquisites of. Successful. Attitude_Change

In each of the previous examples of stigmatization reversal, personal attitudes 

have changed, as societal stereotypes have changed. Four key prerequisites were 

common in these examples of societal reversals of stigmatization, which must also be 

present in any occurrence of cognitive reframing.

In order to induce stereotypical change, the first key prerequisite is that there 

must be the existence of a potential for gain (or savings) in one or more different 

realms, including money, time, convenience, comfort, or knowledge, to name only a 

few. Sometimes, the gain is not immediately evident, and so it is not solicited by the 

society. When people are not able to envision the potential for gain, they lack 

motivation to change, which is evidenced by avoidance and resistance behaviors.

Another key prerequisite for inducing change in societal stereotypes is the 

presence of a visionary, or group of visionaries, who bring a new idea to the 

community. Assuming the responsibility of reframing the cognitions of an entire 

society is often comparable to a  salmon swimming upstream against the current to 

spawn a new idea. The annals of history account for the sufferings of "paradigm 

busters" who challenged the status quo, but ultimately changed their society by 

pioneering new ideas and ideologies.

A third element required for cognitive change is that a tremendous amount of 

energy must be expended to get the idea off the ground, with the majority of the 

energy expended on defending the vision and its worth against a societal mass that is 

comfortable with the status quo. New York's Madison Avenue advertising agencies
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can easily attest to the manpower and money that are required in introducing a new 

product to consumers. Anyone who has served on a proposal committee or a board 

of directors that is considering asking tax payers for a new appropriation (e.g., a 

community college, a vocational technology education center, a community mental 

health facility, etc.) can attest to the seemingly endless amount of tedious energy 

required to sway the collective minds of a society.

Finally, time is a crucial element in creating change. Cognitive change within a 

society does not usually occur in an instant; sometimes it takes a decade and 

sometimes it takes many generations. The civil rights and feminist movements are 

excellent examples of how inexorable change has required a seemingly unbelievable 

amplitude of time, not only in America, but throughout the world. Many other social 

changes which hinge on cognitive paradigm changes are still pending, (i.e., Africa's 

apartheid movement, the elimination of world hunger, the preservation of the rain 

forests).

Review of Counselor Training Models Designed to_Expose and Change Negative Bias

A review of counselor education research indicates that changing the negative 

attitudes of counselor trainees is difficult because belief systems are so deeply 

embedded and strongly reinforced by peers and majority cultures (Black, 1986).

Brant (1979) found that negative attitudes contain cognitive and affective dimensions 

which each need attention by way of a combination of static informational (a 

cognitive dimension) approaches, and contact approaches (an affective dimension).

In attempts to prevent the adverse effects of negative bias among helping- 

professionals, static informational and experiential contact approaches to cognitive 

reframing have been exhaustively tested. Each approach has realized mixed results,
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with a combination of the two proving to be the most effective at targeting both 

cognitive and affective dimensions of attitude (Ibrahim & Herr, 1982, Brant, 1979).

Static Informational Methodologies

A static informational approach to cognitive reffaming disseminates information 

by way of a static methodology which incorporates films, books, discussions, and 

visiting lecturers. Threlkeld & DeJong (1982) found that showing the film "First 

Encounters" was a partially effective means of reducing strain in interactions between 

disabled and nondisabled persons. They found that the film was effective in 

increasing willingness for relatively less intimate, one-time encounters, but not for 

more intimate and extended interaction.

Many studies have indicated that this approach to learning is too static (i.e., 

passive) and it ignores the affective dimension of attitudes, thus, it is not effective in 

changing attitudes (Donaldson, 1975; Fuqua, 1984; Sanders, 1978). Chubon and 

Keith (1989) found that computer simulation is an effective tool in training 

rehabilitation counselors who work with visually impaired clients; however, 

attitudinal measures reflected negative changes.

Often, when static methodologies have not proven to be effective in changing 

the attitudes of helping-professionals, they have proven to be effective with non­

helping individuals from business and college undergraduates from non-helping 

majors (Aukayanagul, 1980). Mathews and Others (1990) have taken advantage of 

this phenomenon with a slide presentation which generates excellent results in 

promoting good will about an independent living center to civic, fraternal, and human 

service organizations. Essentially, the slide presentation is reframing the general 

public's minds from a general stigmatization of disabled populations to acceptance
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within working and social communities. Thus, the roles of the helping-professionals 

who work with these disabled populations is made easier.

ExD£DentialConta£tMethodologies

An experiential contact methodology attempts to correct negative bias by 

immersing an individual into a new and different cultural environment. This can be 

achieved by implementing a part-time or full-time internship, with a duration of a 

summer, a sixteen-week semester, or even a one year full-time internship (e.g., an 

APA approved setting for a psychologist's licensure).

Mungo (1980) found that placing teacher trainees from rural areas, (viz., where 

racial diversity is minimal or nonexistent) into correctional facilities, provides an 

effective means of cross-cultural training. Anderson and Cranston (1991) 

experienced tremendous success in matching 57 migrant high school students with 39 

educators who had been previously indifferent to the needs of migrant students. They 

recommend the program as a means of sensitizing educators while reducing the high 

school drop-out rate among migrant students.

Two longitudinal studies have documented the success of changing counselor 

attitudes by exposing them to an outdoor residential camp counselor experience with 

handicapped individuals (Henderson, 1987; Ruzicka 1987). Henderson notes that 

exposure to 3,100 disabled campers significantly affects attitudes toward handicapped 

individuals in a positive direction, and that the changes last over time. Wysocki et al. 

(1987) conducted a longitudinal study which measured change in pediatric residents' 

perceptions of their abilities and knowledge in early intervention and management of 

handicapped children before and after training. The pilot training program, which 

consisted of four half-day sessions concerning the management of a developmentally
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disabled child, was successful enough to make the program a permanent part of the 

pediatric residency at Texas Tech University.

Contact with culturally-different people does not always render positive change. 

Amir and Ben-Ari (1983,1985) have repeatedly studied the effects of Israeli- 

Egyptian interactions when Jewish Israelis visited Egypt on organized tours. They 

found that the intergroup contact which is provided by tourism generally does not 

change either attitudinal or political mindsets.

Pseudo-Experiential Methodologies

Whether it be a two-hour or one-day inservice training workshop, or a semester 

class at a university, the goal is to create a temporal opportunity to experience 

difference. While a full-time internship is the ideal methodology, a pseudo- 

experiential environment has proven to be successful in inducing moderate to major 

attitudinal change with a significant degree of salience (Stensrud, 1984, Ibrahim & 

Herr, 1982, Thomas & Melvin, 1981, Thams, 1975).

Classroom formats. D'Andrea, Daniels, & Heck (1991) documented the 

effectiveness of multicultural courses at two universities. Other counselor educators 

have found that multicultural curriculum has been effective for sensitizing and 

training school counselors who work with kindergarten through 12th graders (Lewis 

& Hayes, 1991). Lazar (1973) concluded that an instructor can effect a positive 

change in the attitudes of his or her students with a highly structured 16-session 

course which focuses on the handicapped individual.

Neubauer and Rounds (1987) conducted a longitudinal study of master's level 

counseling students and found that perceptions toward disabilities remained stable
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while the students were enrolled in the program, but that attitudinal change occurred 

one year after graduating.

Workshop formats. Nwachuku and Ivey (1991) documented the success of a 3- 

hour culture specific workshop, including the viewing of four video vignettes and a 

culture-specific rating scale. Leong and Kim (1991) developed an Intercultural 

Sensitizer which is flexible for identifying cultural value and belief systems. Helping 

minorities with career guidance is the focus of a training module designed by 

McDavis and Parker (1985). The learning module, which is directed toward 

professional and paraprofessional guidance personnel, addresses the following topics: 

Determining one's own attitudes toward ethnic minorities and reasons for those 

reactions, explaining some of the career-related consequences of stereotyping ethnic 

minorities, improving interactions with ethnic minorities, planning for more culturally 

relevant career guidance materials for ethnic minorities, and communicating more 

effectively with ethnic minorities. Vaz (1987) profiles a model program for the 

retention of talented minority students attending predominantly White universities.

The model focuses on prevention of financial, emotional, psychological, and 

adjustment problems by helping university faculty and staff members become 

culturally sensitive, have high expectations of the students, provide mentor-type 

relationships, and give special seminars, additionally, the model encourages talented 

Black students to interact with honors students and more advanced peers who can 

help them understand the student culture.

Melvin (1984) has experienced international success in facilitating community 

concensus in critical decision-making by means of implementing a "moral valuing 

paradigm" within a workshop process which involves both reflection and interaction 

among community leaders. The two-day workshop process draws input from
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members of corporations, civic agencies, educational institutions, and general 

populations.

Fix & Rohrbacher (1977) developed a workshop which sensitizes business 

managers about their attitudes toward physically disabled individuals. They 

"disabled" the workshop participants and then had them go through every day 

activities, followed by a group workshop which helped the managers synthesize their 

experiences. Anne Dailey (1979) describes similar results with sensitizing college 

career counselors to the special needs of spinal cord injured college students. She 

explains,

Participants role play being spine-injured by riding in a wheel chair. They 
navigate around campus for a few hours, then return to discuss their experiences 
with other members of the workshop. Finally, the participants make suggestions 
for school policy based on their experiences, (p. 343)

Dogmatism and Reluctance to Attitudinal Change

According to Freud, Rokeach, and others, dogmatism is a form of resistance to 

difference or change, which in essence is a sign of a person not being convinced that a 

new idea or experience will necessarily be better than the status quo. Black (1986) 

cites McGuire's (1964) theory of "Immunization Against Persuasion” (i.e., inoculation 

against attitude change), which occurs when presenting week forms of an argument 

tends to strengthen counter-perspectives (i.e., when a teacher is seen as weak and 

external to the group). Peabody and Gelso (1981) found that there is a limit as to how 

often countertransference feelings may be experienced in a given counseling session 

without spilling over into countertransference behavior. In her study of how 

dogmatism and orthodox Christian beliefs affect the relationship between a 

counselor's personal characteristics and his or her ethical orientation, Parker (1987) 

confirmed that individuals who are highly dogmatic may have lower levels of ethical
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judgement than their less dogmatic peers. Furthermore, individuals who hold 

orthodox Christian religious beliefs tend to have lower levels of ethical judgement, as 

measured by the Ethical Judgement Scale, than individuals who do not hold such 

beliefs. Carter and Others (1969) discovered that while some teachers who attended a 

sensitivity training seminar become more liberal or understanding, while others did 

not change, and still others retreated into more rigid positions. Thus, those leaders of 

seminars who were strongest in effecting change, effected changes in both directions.

Cognitive Linkage. Any time a consensus is reached between two or more 

people, a cognitive linkage has occurred. But, are two minds always better than one? 

Hedda Black (1986) cites the research of Miller (1969) which indicates that prejudice 

is often reinforced by peer groups and cultural majorities. Ignorance is neither good 

nor bad, it is simply an absence of knowledge (Webster's New World Dictionary, 

1988). Therefore, when uninformed people pool their ignorance, they most likely will 

produce a dogmatic reinforcement of their ignorance.

Often, when cognitive linkage occurs between counselor and client, affective 

linkage is decreased. Vogelson (1975) found that as counselors became more 

experienced, their understanding of problems typically experienced by clients with 

certain disabilities improved, but their ability to be sensitive to the problems reported 

by specific clients decreased. As counselors gained experience, they tended to 

increasingly perceive their clients as some stereotyped "typical" client.

Use of Attitude Surveys

Theoretically, if counselor educators had an effective methodology for 

assessing negative attitudes among counselor trainees, they would be able to help 

their students enhance counseling effectiveness. Presumably, such knowledge would
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enable graduate students to correct stereotyping and attitudinal problem areas by 

supplementing their cognitive and experiential learning opportunities with appropriate 

focus on those populations where negative stereotyping is predominant.

Over the past two decades, three different surveys have become popular for 

research in assessing attitudes toward handicapped and minority populations: the 

Attitude Toward Disabled Persons (ATDP), by Yuker, Block, and Younng, 1966; the 

Situational Attitude Scale - Handicapped (SAS-H), by Sedlacek, Brooks, and 

Glenwood, 1967; and the Attitude Toward Handicapped Individuals Scale (ATHI 

Scale), by Alfred Lazar, 1973. The ATDP, SAS-H, and ATHI scales have all been 

used extensively in research which is focused on negative attitudes of undergraduate 

college and university students toward special populations, and much less frequently 

with graduate students.

While these surveys have made important inroads in surveying attitudes toward 

handicapped and minority populations, including the establishment of normative 

scales for each survey, all three surveys have been challenged by researchers as 

having two design limitations which would cause them to be prohibitive for use with 

college graduate level counseling trainees or practitioners. First, these surveys have 

shown questionable ability in masking their purpose, so as not to allow faked 

responses of the participants (Abrahams, 1971; Kroger, 1974). Research indicates 

that the vocabulary in these three surveys is too simplistic for application with the 

sophistication level of graduate students and experienced professionals in the 

helping-professions (Cannon & Szuhay, 1986; Hagler, 1987; Scott & Rohrbach, 1977; 

Stodden, 1973; Vargo & Semple, 1984).

Second, the monotypical design of these counselor attitude assessment 

instruments does not reflect the multi-dimensional identities and oppressions of
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clients. Reynolds and Pope (1991) explain why current minority identity

development models are not adequate,

little attention has been demonstrated toward within-group differences such as 
sex, age, race /  ethnicity, affectional-sexual orientation, and religion and their 
effect on the developmental process, (p. 174)

They cite Highlen, Speight, Myers, and Cox (1989),

Within the United States, the generally accepted norm by which people are 
evaluated or against which they measure themselves is how close one comes to 
being anglo, middle class, male, Christian, heterosexual, English speaking, 
young, and mentally, physically, and emotionally unimpaired, (p. 175)

Finally, they conclude,

Without exploration of multiple aspects of identity, psychotherapists increase 
the likelihood of misunderstanding or misinterpreting their clients' perspectives 
and actions, (p. 178)

A few examples of multi-dimensional studies include Posner’s (1977) 

documentation of the dilemma of aging females, and Elder's (1983) discussion of 

prejudice toward blind women. Also, Fair and Sullivan (1980) delineate the career 

and vocational education enigma of helping the culturally diverse handicapped youth; 

all who occupy two stigmatized statuses simultaneously.

Negative Effects of Labeling

Shertzer and Linden (1979) assert that as a counselor continues to compile 

more data about the client, the counselor's preliminary conceptualizations of the client 

tend to be confirmed or rejected or remain the same. Therefore, they conclude, 

"conceptualization of an individual must be continuous as each separately evaluated 

datum is added to the study of their client (p. 22).

Many studies have concurred that preliminary conceptualizations of clients by 

their counselors, teachers, and other helping-professionals, are the direct result of 

their negative bias toward non-traditional populations, and thus cause them to
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misdiagnose and mislabel clients. Shertzer and Linden (1979) caution that, 

"conceptualization of the individual, or even a faltering attempt to understand the 

person, has little practical value unless it leads to assistance" (p. 23).

Stigmatization Perpetuated by Mislabeling

Many of the research findings indicate that being labeled as handicapped or

learning disabled, has a lifetime stigmatizing effect on a child. In their review of

articles in the Education Index, Westbrook and Sedlacek (1991) found that despite

increased concern for minorities in the literature, the labels used to describe them may

have done much to exacerbate problems. Lillian Hinds (1978) cautioned that labels

can adversely affect teachers' attitudes toward students. Garcia and Ortiz (1988) note

that children suffer from the stigma of being labeled handicapped and may lose

ground academically. Juliebo and Elliott (1984) document a case study of a child

who was mislabeled by a substitute teacher in second grade. By the end of just one

school year, he had adopted the label given to him, "remedial student," and behaved

as a slow learner would. However, when he was transferred to a new school for his

third year, he reversed the problem!

In his discussion of possible strategies for eliminating handicappism, Sellin

(1981), who is himself severely sight-impaired and a professor emeritus in special

education at Western Michigan University cautions,

Language has the power to influence behavior. ...language affects the 
handicapper's self-concept. Because handicappers live in the real world, they 
experience and absorb the subtle and not so covert implications of language, (p. 
67)
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Prejudicial Labeling in Language

Bryson (1991) delineates international language patterns that exhibit blatant 

forms of racist stereotyping, yet are prevalent within many cultures:

We tend to regard other people's languages as we regard their cultures—with ill- 
hidden disdain. In Japanese, the word for foreigner means "stinking of foreign 
hair." To the Czechs a Hungarian is "a pimple." Germans call cockroaches 
"Frenchmen," while French call lice "Spaniards." We in the English-speaking 
world take French leave, but Italians and Norwegians talk about departing like 
an Englishman, and Germans talk of running like a Dutchman. Italians call 
syphilis "the French disease," while both French and Italians call con games 
"American swindle." Belgian taxi drivers call a poor tipper "un Anglais." ...In 
English we have "Dutch courage," "French letters," "Spanish fly," "Mexican car 
wash" (i.e., leaving your car out in the rain), and many others, (p. 17)

Bryson also notes that in studying the history of American immigrants, people who

did not blend in risked being made to feel like outsiders. Additional examples of

American culture-based, ethnic-based, and gender-based stereotypes are evidenced in

our society's proliferation of so-called denigrating "jokes," which including Irish

"micks" or "paddies," Mexican "wetbacks", Polish "polocks," Italian "wops," German

"krauts," Spanish "dagos," Jewish "kikes," and "Hebe's," people working or studying

in agriculture careers (i.e., stupid farmers or agi's), gays, people who stutter, dumb

blondes, women drivers, fat people, etc. Therefore, notes Bryson, the usual pattern

for offspring of immigrants has been to become completely assimilated—to the point

of being unable to speak their parent's language. He cites a 1985 study of the Rand

Corporation which states that 95 percent of the children of immigrants can speak

English, but by the second generation, more than half can speak only English (p. 241).

The apparent effect of the American "melting pot" has been to dilute cultural diversity

in order to avoid victimization from stereotyping defense mechanisms.
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Intake Bias in Labeling

Brown, Pryzwansky, and Schulte (1987) cite research which confirms that there

often exists a difference between what clients expect versus what they prefer to occur

in consultation with counselor. Hutchinson (1988) provides research which has

demonstrated that incongruity exists between intake counselors' and clients'

perceptions of clients' presenting issues. They contend that such incongruence will

adversely affect the counseling process outcome. Tichenor et al. (1975) found

considerable incongruence between rehabilitation counselors and their clients in

perception of handicapping problems. Newman, Fuqua, and Seaworth (1989) discuss

the dilemma of intake misdiagnosis based on poor differentiation between career

counseling issues which are primary and those which are secondary (i.e., which needs

the counselor's attending; the client's career indecision which is causing anxiety, or

the client's anxiety which is causing career indecision?),

As a general therapeutic rule, ...counselors should consider the possibility that 
career indecision may not be the primary problem in a client's life. Some 
reasonable exploration for underlying issues should be routinely conducted.
(p. 228)

Merluzzi and Merluzzi (1978) found that racial labels contribute to counselor 

assessments of clients, by causing the counselors to overcompensate in order to avoid 

negative professional bias. Furthermore, counselors were found to report 

significantly higher ratings on judged potential for change in Black as compared to 

White clients (Bishop & Richards, 1987).

Based on these findings and others, Arthur Lloyd (1987) protests the use of 

cultural information in intake reports because it detracts from counseling 

effectiveness, since the difference within subgroups may be as great as the difference 

between groups. For many professionals, however, an intake form is deemed 

necessary. Therefore, Brown, Pryzwansky, and Schulte (1987) recommend the
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employment of a simple intake form which would include the consultee's 

organization, the problem, recommendations concerning the type of consultation 

indicated, and suggested disposition (p. 246).

Ability.BiasJn Labeling

Thomas (1979) found that physically disabled adults connotatively structure

their worlds along three major dimensions: attractiveness, dynamism, and morality.

Counselors who harbor negative bias toward disabilities will likely find it difficult if

not impossible to be sensitive to these cognitive frames of their disabled clients .

Rule (1984) notes that, "negative attitudes toward [the nearly 25 million Americans

who are disabled] often contribute to the difficulties faced by them" (p 27). Richard

Bolles (1978) states,

Behind labels are attitudes. And our perennial disposition to use labels which 
talk about the so-called handicapped, using ourselves as the starting point (we 
have high-verbal-skills, therefore, they have low-verbal skills),... reveals a self- 
defeating attitude which is going to undermine every package that our culture 
ever invents to help the so-called handicapped job-hunter, (p. 2)

Yuker (1988) asserts,

People’s interactions are influenced by their perceptions of the persons with 
whom they are interacting. ...Persons with disabilities tend to be perceived in 
terms of their disabilities rather than their other characteristics, at least until the 
perceiver gets to know them. (p. 5)

Sellin (1981) asserts that labels and societal mixed-messages greatly influence 

the self-identity of handicapped persons. He discusses the paradox of a counselor 

promoting a client's independence, "while society offers the client subsidies which 

foster economic dependence" (p. 7).

Harrington (1982) relates seven counseling "syndromes" by Nathanson (1979), 

which focus on some of the feelings, thoughts, and consequent verbal and nonverbal 

behaviors of counselors working with handicapped clients:
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1. "Who's more anxious, you or I?" The client is the direct stimulus for the 
counselor's anxiety, which may be expressed by the counselor's tendency to 
speak more loudly, softly, slowly, quickly, or simply to clients with disabilities. 
This anxiety may come from inexperience, helplessness, inability to understand 
what the client is saying, lack of ability to assist the client, or depression at the 
severity of the client's disability.

2. "I'm amazed by your courage." The counselor overvalues actual 
achievements because such achievements are in marked contrast to the 
counselor's expectations of the client.

3. "I know what's best for you." The counselor typically reacts 
negatively to a client's aspirations and prejudges the client's potential for future 
success in a given endeavor accordingly. Actually, a counselor with this attitude 
probably does not listen at all to what the client is saying.

4. "All that matters is your label." Instead of perceiving the client as an 
individual with abilities, interests or potentials, the client is perceived as "a 
cripple," "an epileptic," "a blind person," "a deaf person," etc. The counselor 
makes assumptions about what the client can or cannot do and achieve. In other 
words, there is no regard for the individuality of the client.

5. "I feel sorry for you." The counselor's pity is shown through facial 
expression or vocal tones. The helper focuses on the negative aspects of the 
client's life and potential, rather than on the positive.

6 . "Don;t worry, I'll save you." In addition to pity, the counselor views 
the client as incapable, dependent, inadequate, defenseless, and needy. The 
counselor plays the role of rescuer in finding a niche for the client.

7. "If I'm lucky, you'll miss today's appointment." The counselor's 
revulsion and unconscious or conscious rejection of the client is expressed in 
avoidance and other distracting strategies (pp. 232-233).

Sellin (1981) references R. Brown (1975) and J. Mullins (1979), who

recommend differences in language related to handicappers,

A person is confined to a wheelchair. Also, a person suffers from epilepsy, as 
contrasted with a person who experiences seizures. Brown observed that the 
intent is not to soften descriptions; rather to promote accuracy in descriptions.

Mullins (1979) expanded upon Brown's (1975) example of language's 
impact. Consider the difference between "Alvin, a blind man, is a musician' and 
'The musician, Alvin, is blind." Also consider, "Joanne is deaif and has to use a 
hearing aid," which suggests a restriction and imposition. Consider, "Joanne 
can hear very well by using her hearing aid." The word using has a positive 
effect (pp. 68-69)

Bolles (1978) explains that "packages" for helping the so-called handicapped 

job-hunter or career-changer often are not effective because they are put into the 

hands of a counselor who has the wrong attitude. He clarifies what he means by the 

term "wrong attitude," "either the wrong attitude toward the handicapped, or the 

wrong attitude toward him or her self, or the wrong attitude toward 'the package' "
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(p. 1). In his newsletter communication to fellow career counselors, Bolles notes that 

historically,

We have had a tendency to describe other people, not (as one might hope) in 
terms of what-they-have-that-we-do-not, but rather (to our sorrow) in terms of 
what-we-have-that-they-do-not. ...with regard to the handicapped, this tendency 
manifests itself in all the vocabulary of the field. For example, we describe the 
so-called handicapped person in our society today as "low-verbal." Does that 
term tell us anything about what-he-or-she-has-that-we-do-not? Of course we 
do not. By way of compensation for his or her inability to to manipulate 
language as expertly as wg can, he or she may have developed fantastic 
compensatory gifts on the other side of their brain: in the area of facial 
recognition, pictorial memory, music, art, dance, or whatever. Do we therefore
label him or her as "high-picture-skilled"? Or the like? Of course we do not
fsicl. That would be to emphasize what he or she has, which makes as — in this 
skill area, at least -- the handicapped fitalics added]. No, no, we cry; they are 
the handicapped. Let's find a label which emphasizes that: Oh. here it is: "low- 
verbal-skilled." Now, that's better. We pass; they flunk . (pp. 1-2)

Finally, Bolles recommends some "helpful attitudes" that counselors should consider

for themselves as prerequisites for working with disabled clients:

A. In working with the so-called handicapped job-hunter, it is important to 
remember that he or she has gifts in certain areas which make us the 
handicapped, in those areas.

B. Thus, when we sit down to help the handicapped, it is a matter of the 
handicapped helping the handicapped. Wfi who are handicapped in areas where 
they are not, are seeking to help those who are handicapped in areas where wg 
are not....We are most helpful to our clients when we remember that it is not 
counselor helping poor-benighted client, but: ...a superior being, helping a 
superior being. In any event, equals.

C. It is crucial to begin with the so-called handicapped job-hunter in our 
heads at least by searching for his or her strengths instead of his or her 
handicaps....The nature of a handicap is that it keeps our attention riveted, so 
that sometimes we (and the so-called handicapped person) act as though "that" 
(italics added] is the most significant fact about him or her. It is not. (p. 2)

Degenerative and Multiple Disabilities

When working with a physically disabled client who has a degenerative disease, 

helping-professionals often forget to remain flexible in helping their clients set goals 

that are realistic to their ongoing reduction in capacities (Crager & Rosen, 1988). 

Yuker (1988) notes that some presumably, "single" disabilities,
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may affect several functions so that they are actually multiple disabilities. Thus, 
persons with cerebral palsy may also have speech or hearing problems, 
be mentally retarded, or have seizure disorders, while a stroke may affect motor 
functions, speech, and/or hearing, (p. 12)

Another common oversight by practitioners is to recognize the major differences

in handicapping effect between clients who are bom with a disability, and those who

have a sudden or gradual onset of a disability (Hudson, 1988, Gysbers et al., 1984). A

few examples of physical disabilities which can occur at birth, or gradually, or

suddenly include, hearing loss, visual loss, rheumatoid arthritis, and multiple

sclerosis. Because two clients may react very differently to a disability that is

seemingly the same, and because many disabilities are a "hidden disability," caution

should be taken by counselors to help their clients leam to effectively communicate to

others the degree of handicapping which is realized by their disability.

Numerous surveys have documented that both physically and mentally disabled

children are disproportionately referred to vocational education programs in lieu of

mainstreaming (Levinson, E. M„ 1986, Hill & Reed, 1982). This is indicative of a

broader problem as discussed by Keniston, in the forward of The Unexpected

Minority: Handicapped .Children in America, by Gliedman and Roth (1980),

The reason current efforts to "help" the handicapped are so often ineffective or 
counterproductive is precisely because they rest on a flawed paradigm. ...The 
child is defined as having "something wrong," and the goal is to "get well," 
which of course the child can never do. Indeed, the medical model, upon which 
most current thinking and policy are based, sometimes suggests that all other 
activities, including planning for the future, are to be suspended until the child is 
"cured."' (pp. xiii-xv)

They conclude that, "The able-bodied unwittingly create most of the problems of the

handicapped" (p. xiii). Finally, based on their conclusion, they mandate that,

We [helping professionals] should not lump the health care problems of the 
nation's 2  million or so mildly retarded children in with the problems of the 
visually impaired or the victims of chronic disease. ...Yet the medical needs of 
those "groups" do get confused in surveys and policy studies, (p. 406)
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Hierarchy of Ability Bias

Helping-professionals are faced with a troubling paradox which finds that they 

are encouraged not to "lump" all disabilities together, yet they are chastised for 

segregating disability into hierarchical categories of general preference or non­

preference of association. Researchers have determined that bias toward a disabled 

person is more or less negative depending on the type and perceived severity of the 

disability, and depending upon social distance (Rickelman & Blaylock, 1983; Siller, 

1964; Stovall & Sedlacek, 1983; Warren & Gardner, 1981; Wicas & Carluccio, 1971; 

Yuker, 1988). Yuker (1988) correlated the findings of more than one hundred studies 

which have compared people's attitudes toward persons with different types of 

disabilities, resulting in a ranking of twenty four different kinds of disability from 

perceived most severe to perceived least severe.

Social Distance. Stovall and Sedlacek (1983) found that a general population of 

university students had negative attitudes toward people who were blind or in 

wheelchairs in situations where close, personal contact were required, yet students 

tended to have positive attitudes toward disabled people in situations where they were 

not forced into close contact. While many studies indicated that students who are 

majoring in fields related to helping-professions are more positive toward disabled 

populations, some studies have yielded foreboding results. Filer (1982) found that 

while graduate counseling students generally support the value of counseling 

handicapped children and mainstreaming, a sizable minority believed that they did not 

look forward to working with the handicapped.

Type and Severity of the Disability. Joseph Morris (1984) found that among 

university undergraduate students, more negative attitudes were projected toward
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emotionally disturbed individuals than toward physically handicapped individuals in 

close personal situations. Additionally, more positive attitudes were expressed 

toward persons who had no handicap or were deaf. Flexer's study of university 

students taking course work related to disability and attitudes toward the disabled, 

found that the order of acceptance of handicaps from most to least was: physical, 

sensory, brain-related, and socio-cultural. Goodyear (1983) found that rehabilitation 

counselors manifest an attitudinal hierarchy in which they evaluate physically 

disabled people most positively, followed in order by the intellectually impaired, the 

emotionally disturbed, and people who are socially deviant (e.g., alcoholics). When 

Allen (1982) compared the attitudes of mental health and rehabilitation counselors 

toward alcoholics with their attitudes toward homosexuals, public offenders, the 

mentally retarded, the physically disabled, and the mentally ill, their attitudes toward 

alcoholics were significantly lower than each of the other groups.

Counselor Preference. Coleman and DePaulo (Coupland et al., in press)

conclude that numerous studies in counselor hierarchy of attitudes have revealed,

The degree to which the condition makes the person appear especially different 
in appearance or in patterns of movement is also important. People with skin 
disorders, body deformations, and cerebral palsy, for example, are less accepted 
by able-bodied people than are people who are deaf, blind, or paralyzed.
Among all types of visible disabilities, facial disfigurements seem to be the least 
liked (p. 67).

Thomas (1987) found that depressed men expressing affect are less desirable. 

Pinkerton and McAleer (1976) discovered that counselors are likely to provide less 

counseling and case services to cancer patients with other equally devastating disease- 

related disabilities. Darnell (1981) documented that attitudes of non-disabled 

counselors serving specific disability groups were more positive in comparison to 

counselors serving all disabilities; and when comparing attitudes between supervisors
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and counselors, counselors appeared to be more homogeneous as a group than were 

supervisors.

Gender. B iasin Labeling

Stillson, O'Neil, and Owen (1991) define gender-role conflict as,

a psychological state in which socialized gender roles have negative 
consequences on a person or on others. The ultimate outcome of this kind of 
conflict is a restriction of the human potential of the person experiencing the 
conflict or a restriction of another's potential. Gender-role conflict occurs when 
rigid, sexist, or restrictive gender roles result in personal restriction, devaluation, 
or violation of others or self. (p. 458)

Sedlacek (1974) found that sexism appears to be more of a reluctance to view 

men and women outside traditional roles than it is a negative feeling, and that 

perceptions of sex-roles seem to be critical in understanding the relationships between 

black and white cultures. Kaplan (1983) observed that female rehabilitation 

counselor education trainees perceive female clients as more intelligent and attractive 

than males. Conversely, Kaplan (1984) found that when rehabilitation counseling 

students viewed pictures of obese clients and read additional information about them, 

they revealed negative attitudes toward massively obese people, particularly massive 

obese women, who were more likely to be perceived as needing psychotherapy! At a 

camp for the handicapped, Ruzicka (1987) found that first year female camp 

counselors have significantly more positive attitudes toward the handicapped and 

more internalized locus of control than male counselors.

Tobias (1982) confirmed that Black and White teachers recommend more 

males, while Hispanic teachers recommend more females for special education. In a 

review of data collected by the Office for Civil Rights, U. S. Department of Education 

(Fall of 1980), approximately two-thiids of the students identified as in need of
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specialized educational services were boys, and only one-third were girls. The June

1983 issue of Concerns, cites findings in a study by Broverman et al. (1970),

Females' emotional and behavior problems, which are often characterized by 
passivity and withdrawal, are less likely to be identified by school personnel 
(who consider them consistent with acceptable female behavior) than are males' 
emotional and behavior problems, which are frequently aggressive and 
disruptive of classroom routine. For many teachers acceptable student behavior 
is passive behavior and a passive role is more in keeping with traditionally 
defined femininity, (p. 2 )

Homosexuality

Homophobic attitudes of psychotherapists impede effective outcomes in 

psychotherapeutic work (Garfinkle & Morin, 1978, Riddle & Sang, 1978). Raymond 

Berger (1983) recommends that helping-professionals need to discard their traditional 

binary model of heterosexual versus homosexual. Stewart Page (1985) documents 

studies in which clinicians judged females as maladjusted when exhibiting gender role 

incongruent behavior. A study of school counselors in South Carolina revealed that 

counselors often expressed ambivalent attitudes toward homosexuality, few harbored 

neutral feelings, and most felt ill-prepared to work with homosexual students (Sears, 

1988).

Racial Bias m.Labeling

Brown, Pryzwansky, and Schulte (1987) cite a model by Gibbs (1880) which

delineates a predictable sequence of five stages of counselor-client interactions during

the entry phase of a consultation: an appraisal stage, investigation stage, involvement

stage, commitment stage, and an engagement (p. 217). They relay Gibbs's model;

These stages exist for both white and black consultants. Similarly, comparisons 
were the same whether the consultees were black or white. She also 
hypothesizes that the concept of an interpersonal orientation in consultation can 
be generalized to other ethnic minority groups sharing similar societal 
experiences with blacks. (P. 217)
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Furthermore, according to Brown et al., Gibbs's asserts that her model,

rests on the premise that black consultees focus on the interpersonal competence 
(process rather than content) of the consultant, while whites tend to focus on the 
instrumental competence (goal/task-related aspects) of the consultant. 
Interpersonal competence then, is defined as "a measure of the 
ability of the individual to evoke positive attitudes and to obtain favorable 
responses to his actions." On the other hand, instrumental competence is 
considered to be "a measure of the degree of effectiveness with which a goal or 
task is accomplished by the individual." (p. 216)

Darou's (1987) study of Canadian counselors working with Canadian-Native 

clients revealed that attitude and value differences exist between Natives and non- 

Natives. Counselors are encouraged to show flexibility and understanding of inter­

ethnic issues in order to prevent existing recurrent labeling and attitude problems. 

When Atkinson (1986) examined Black clients' preferences for salient counselor 

characteristics, he found the top five preferred characteristics were ranked as follows: 

Values, older, similar personality, and same ethnicity. LaFromboise (1981) suggests 

that counselors are not enough aware of verbal cues which promote distrust and 

prevent effective counseling with American Indians. The American Indians in the 

study perceived that counselors were indicating insincerity by poor display of affinity, 

their use of stereotypes, and their denial of ethnic differences.

Garcia and Yberra-Garcia (1985) developed a training manual which acquaints 

non-Chicano school counselors and educators with the difficulty of counseling 

Mexican-American students due to the racist manifestations of cultural and racial 

stereotypes. They note that effective counseling of Chicano students is often curtailed 

because counselors are insensitive to cultural differences (e.g., the Chicano family, 

the colonization of the Mexican people, the role of machismo, the myth of Chicano 

passive acceptance, the Chicano orientation toward cooperation and obligation, time 

orientation) and they contend that counselors have accepted the North-American 

stereotypes about Mexican people. Peters and Slaughter (1973) found that in
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counselor-client settings, it is the individuality of the counselor which has the greatest 

influence on the counseling relationship with Black students, rather than the race of 

the counselor, or sex of the student, or similarity of counselor-student personality.

Sedlacek (1974) cites research which documents that men generally view

women more positively than Whites view Blacks. Ronnie Priest (1991) notes that

racism negatively impacts African-Americans to an extent to which they may need to

seek counseling. He notes four potential arenas of counselor vulnerability relating to

the cultural distinctiveness of African-American clients which may impede

counseling effectiveness: Racial stereotypes, notions of racial superiority, inability to

communicate with clients, and lack of a proactive perspective. Casas (1981) found

that university counselors tend to use organizational strategies to process information

about students in such a way that they tend to form constellations of stereotypes

corresponding to specific ethnic groups. Furthermore, university counselors have a

tendency not to differentiate between Anglo and Asian-American stereotypes, while

Chicano stereotypes are well differentiated from the other groups. Fuller and Kern

(1978) found that a white counselor, when counseling a hostile black client, is

significantly more anxious than when counseling hostile white clients. Deraid W. Sue

(1981) affirms that client trust and counselor credibility are crucial in counseling

sessions comprised of Caucasian counselors and minority clients. He states,

Minorities in the United States have solid reasons for not trusting white 
Americans. Lack of trust often leads to guardedness, inability to establish 
rapport, and lack of self-disclosure on the part of culturally different clients. 
What a counselor says and does in the sessions can either enhance or diminish 
his/her credibility and attractiveness. A counselor who is perceived by clients as 
highly credible and attractive is more likely to elicit (a) trust, (b) motivation to 
work/change, and (c) self-disclosure, (p. 52)

While Sue makes reference to cross-cultural counseling in the United states 

during the twentieth century, the phenomenon of racial stereotypes inhibiting cross- 

cultural counselor-client relationships is a universal dilemma; meaning that within the
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context of a historical time-line, the phenomenon of cultural stereotyping always has 

and always will exist in all cultures (Bryson, 1985). Skillings and Dobbins (1991) 

suggest that racism is a "disease" that is unwittingly hosted by members of the 

dominant culture, and damages both the host and target individuals, their families, and 

communities.

A disproportionate number of ethnic minority and bilingual children are referred 

for special education (Dobbins & Skillings, 1991; Garcia & Ortiz, 1988; Prasse & 

Reschly, 1986; Westbrook & Sedlacek, 1991). Even though special education often 

projects negative connotations, Collins and Camblin (1983) documented Black 

children in Ohio who were underrepresented in the less stigmatized and more 

prestigious special education classes for learning disabled students. Morris (1977) 

found that the directors of pupil personnel services in 16 American cities were 

evaluating the intellectual level, achievement, and personality of Spanish-speaking 

children by using standardized assessments given in English instead of Spanish.

One of the most blatant outcomes of racial bias is found in many studies which 

report that a disproportionate number of ethnic minority and bilingual children are 

labeled as mentally handicapped (Megliocca & Rinaldi, 1982; Prasse & Reschly,

1986). Even worse, a disproportionate number of minorities are referred to mental 

hospitals (Snowden & Cheung, 1990).

Reverse Discrimination Factor

Pedrini and Pedrini (1965) note that Sigmund Freud studied the phenomenon of 

over-compensation, as part of a theoretical framework of a defense mechanism called 

"reaction formation." Sedlacek (Christianson & Sedlacek, 1972) found that the 

attitudes of University of Maryland faculty toward Black and female undergraduates 

were more positive than toward undergraduates in general. Vantress (1973) found
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counselors to be excessively sympathetic toward minority clients. While this 

phenomenon of over-compensating has repeatedly been noted, virtually no 

contemporary research could be located which explains the advantages or 

disadvantages of counselors giving the benefit of the doubt to minorities and females. 

In terms of career counseling, the business world would likely benefit if more 

minorities and women were encouraged by career guidance professionals to pursue 

higher career goals and less traditional job roles where minorities and women are 

under-represented. Often such goal-setting must be externally initiated, and who 

better for the minority or female client than a counselor who has been positively 

affected by the Martin Luther King and feminist movements, and who thus reverses 

their discrimination and "over-compensates" on the clients' behalf!

In an extreme case, the concept of over-compensation could be tantamount to a 

"Heniy Higgins Syndrome" among counselors. One might posit that because 

counselors are trained to "help," the counselor's professional-rescuer personality 

peaks to a maximum intensity when the challenge is most severe (e.g., an unemployed 

disabled female head-of-household, from a low social-class). Obviously, if a client 

has experienced repeated societal rejection, and therefore the client's self-esteem is 

very poor, the counselor may be the only person who is willing to exhibit 

unconditional acceptance of the client! In the case of helping a client who perceives 

him or herself to be down-and-out, a counselor's purposeful inducement of the 

Pygmalion Effect may be a healthy exercise for both counselor and client. Of course, 

the inherent danger of encouraging a client to set goals that are "unrealistic" is that the 

client may become disillusioned and revert to a stronger self-stigmatization and 

identity with failure as a natural outcome of one's minority and low socioeconomic 

status.
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In accordance with Freud's concept of a defense mechanism, a counselor's over­

compensation in attitudes toward, a client may be due to the counselor's "fear" of 

being viewed by the client as prejudiced against the client's physical disability, 

minority race, gender, or low social-class. This fear may be considered legitimate in 

light of the civil rights laws which protect a client from the potential outcomes of 

negative bias, including counselor malpractice and negligence. Another dimension of 

fear relates to the counselor's desire to appear professionally, socially, and politically 

correct in the eyes of the counselor's peers and supervisors.

Over compensation phenomenon is also prevalent in the business world. Farrow 

(1980) discovered that when advanced business students review resume folders of 

physically disabled job applicants, health is not a determining factor in projecting in 

hiring or entry salary of the applicants. However, health does become a factor in 

creating reverse bias which rates handicapped applicants higher in job-related 

experience, training, and knowledge of occupational area. They concluded that the 

female epileptic applicant had a significantly higher probability of being hired than 

three other, non-handicapped applicants, thus creating a case of reverse- 

discrimination in favor of the physically disabled.

Social-Class Bias in Labeling

The few studies that have focused on social-class bias have found that a client’s 

social-class impacts the attitudes of helping-professionals toward the client (Garfield, 

1973; Jones, 1981; Jones & Jones, 1970; Mazer, 1971). Sanua (1977) cites Lemer 

and Fisk (1973) who believe that poor prognosis for lower-class clients has more to 

do with attitudes of the therapist than attributes of the client. For example, in 

studying societal stigmatizing behavior toward particular groups, Straker (1980)
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found that Black English is cited as an example of a language that is accorded low 

prestige by the dominant culture.

Career Dynamics of Counselor Bias

As mentioned in Chapter I, American adults spend approximately one third to 

one half of their awake-hours on the job. The suppression or acceleration of one's 

career potential hinges on the successful navigation through a delicate infrastructure 

of academic and vocational training which is based on either proactive or reactive 

decision-making, often requiring expert consultation. Arguably no other area of 

counseling so dramatically exemplifies the negative outcome of stigmatization as that 

of career counseling. When helping-professionals harbor negative bias toward people 

representing one or more factors of physical disabilities, racial minorities, gender 

minorities, or low social-class, they risk perpetuating irreversible limitations for the 

client.

Additionally, over-compensation for these factors also renders potential risk

for equally ineffective career counseling. For example, it might be tempting for a

business manager or career counselor to assume that a minority, a woman, or a

disabled employee would cherish the opportunity to be promoted into a top

management position, without considering the possibility that the person is happy in

their current position which is less stressful and allows more time and energies for

family life! In their text, Career Counseling; A Psychological Approach. Yost and

Corbishley (1987) remind career counselor trainees,

Do not assume that a particular client either has or will have a problem simply 
because he or she is black, old, female, disabled, or the like. Many people in 
minority groups (who collectively outnumber the rest of the population) 
experience few or no difficulties in achieving their career goals, and 
unnecessary focus on minority status can be discouraging and a waste of time.

On the other hand, you must be realistic. ...Therefore, take time at each 
step in career counseling to establish whether or not problems exist and then
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intervene appropriately, (pp. 31-32)

Ability Bias in Career Counseling

Sampson (1982) asserts, "college graduates who are disabled have a history of

difficulty in obtaining professional employment and all too often wind up

unemployed or underemployed" (p. 26). Counselors indicate that mental health and

employment problems are the two most primary concerns of persons with epilepsy

(Biel, 1978). Anne Dailey (1979) recommends Adlerian techniques in preparing the

spinal cord injured client for choosing a college major and preparing for job

placement She explains,

Adlerian psychology views people as "becoming" by moving toward fictional 
goals within their phenomenal field. The therapeutic task is to encourage 
activated social interest and the development of a new lifestyle by means of 
four phases of psychotherapy. These phases are establishing the relationship, 
uncovering the client's goals and dynamics, interpretation leading to insight, and 
reorientation through action methods, (p. 345)

Economic Implications

Unemployment figures of disabled populations provide one of the most dramatic 

indicators of the direct result of negative teacher and counselor attitudes. According to 

the U. S. Census Bureau's Current Population Survey (Bennefield & McNeil, 1989), 

between 1980 and 1988 two times more disabled males were unemployed than males 

without disabilities (14 percent vs. 6  percent), and nearly three times more disabled 

females were unemployed than females without disabilities (14 percent vs. 5 percent). 

Levinson (1986) notes that, "despite the increased attention being paid to the 

vocational preparation of the handicapped, only thirty percent of secondary aged 

handicapped students leave high school with career or employment-related training"

(p. 105).
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Gender Bias in Career Counseling

Sundal-Hansen (Gysbers et al., 1984) presents a vivid portrayal of the "female

stereotype," which, as she explains,

begins in childhood, is reinforced by the socializing agents, becomes 
internalized, and continues into middle and older adulthood. The lack of work 
orientation, lack of planning orientation, lack of role models, lack of self- 
efficacy, lack of mathematics/science and athletic training, lack of economic 
independence, and lack of managerial skills, along with the Cinderella syndrome 
of "Be submissive, dependent, invisible, and passive," have combined 
into a deficit model that limits women's options, devalues their contributions, 
and keeps them from developing their human potential in getting the world's 
work done. (p. 225)

Counselor sex-role expectations are prevalent in career counseling, especially 

concerning nontraditional occupations for men and women (Haring et al., 1983; 

Knight & Sedlacek, 1983; Ratzlaff & Kahn, 1983; Virginia State Department of 

Education, 1986). Walker and Juhasz (1982) found the existence of sex-role 

stereotyping by high school counselors. In general, careers selected for males were 

perceived to be male-dominated and careers selected for females were perceived to be 

female-dominated across ability levels. When Slappo and Katz (1989) surveyed 

disabled women (N =170) who were employed in nontraditional careers, they found 

that the women, who were mostly White and high academic achievers, reported that 

the attitudes of people toward individuals with disabilities was a serious obstacle to 

their career development

Counselors, faculty advisors, and students, at universities and community 

colleges are accused of reinforcing gender bias (Gittell, 1986; Minatoya & Sedlacek, 

1983). Catherine Marshall (1985) indicates that students may be subconsciously 

affected by their observations of women administrators at their schools who, when 

confronted by male leadership norms, deviate from traditional female stereotypes, 

acquire stigma, and become marginal in the eyes of their observers.
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However, even when government affirmative action laws encourage the

placement of women into labor apprenticeships, less than 10% of the apprenticeship

positions are filled by women (Murray, 1985). Lawlis and Crawford (1975) assert,

From experience and knowledge of vocations, it is possible to predict that 
women in pioneering fields have to develop strong self concepts to survive the 
pressures of being minority members in vocation, the possible alienation from 
members of their own sex, and the changing of family traditions, (p.266)

Economic Implications

Sundal-Hansen (Gysbers et al., 1984) quotes statistics from the International

Labour Office (1978) which reports that women make up more than a third of the

world's economically active populations, and that 46 out of 100 women between 15

and 64 years of age are employed. She notes that in the United States in 1980,

women formed 43 percent of the labor force; nearly 80 percent were in clerical, sales,

service, factory, or plant jobs. She also notes that 66  percent of women who were

heads of households with children under eighteen were in the labor force. Quoting

from the 1980 National Commission on Working Women, she reports,

Although women, like men, report that they work because of economic need, 
they earn only 57 percent of of what a full time male worker makes (the wage 
gap is getting larger not smaller). ...in 1979 women workers who were high 
school graduates earned less, on the average, than fully employed male workers 
who had not completed elementary school. Women workers who had graduated 
from college earned less than men workers with an eighth grade education. 
...Women constitute 97 percent of all registered nurses, 71 percent of all 
elementary and secondary school teachers, less than 3 percent of all engineers, 
and less than 11 percent of all doctors, (p. 231)

Finally, she concludes by relaying an observation from Pearce (1978), "The 

feminization of poverty has meant that it is women who account for an increasingly 

large portion of the economically disadvantaged in the United States, especially 

displaced homemakers with children" (p. 231).
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The Older Women's League (Leonard, F. & Others, 1990) reports that the long­

term implications for gender-bias is most evident in the bleak retirement incomes of 

older women. The report notes that lower wages prompt single and divorced women 

to draw their social security benefits early, which actuarily reduces their benefits. 

Additionally, the report confirms that men generally receive 25% more in social 

security benefits than women, and that far fewer women receive pension benefits than 

men.

The President's Committee on the Employment of the Handicapped notes that in

1980, the "typical" working age disabled woman is described as : 51 years old; a high

school graduate; married; not in the labor force; having under $3,500 in income from

all sources; and earning $10,569 if employed full time (Bowe, 1983).

Zweig (1983) discusses Naisbitt's eleventh"megatrend" which will transform

American society and reshape our institutions. This megatrend focuses on the

predicted shift from sex roles to synergy; a reconciliation between the sexes at a deep

level and a greater harmony between qualities which we have traditionally considered

either masculine or feminine. Sundal-Hansen (Gysbers et al., 1984) states,

If career guidance and counseling specialists become conscious of the past sex- 
role system and its central impact on the career development of women and men 
and can envision male/female synergy or the sex-role transcendence of the 
future, then they will commit themselves to to developing gender-free career 
counseling strategies and programs, such efforts will improve the quality of 
work life , learning life, and family life into an integrated whole and a better 
quality of life for all. (p. 242)

Racial Bias in Career Counseling

Walker and Juhasz (1982) found that counselors demonstrate less bias toward 

male-dominated careers when advising average students. They affirm that their 

findings suggest that average ability Black males are more readily advised toward
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allied health careers, which are traditionally dominated by women, than are high- 

ability Black males.

Clark and Franklin (1983) summarized a report by the Joint Center for Political 

Studies, which was formulated as a result of two conferences in New York and 

Wisconsin. The contributors of the report conclude that Blacks have always been 

structurally excluded from the American economy, but that they have suffered from 

problems that have very little to do with race. Such problems as deindustrialization, 

shifting employment patterns, and changing central-city demographics are cited as 

examples. Within the report are chronicles of Black Americans being represented 

disproportionately among the chronically poor, unemployed, and underemployed.

The suppression of equalized quality-educational opportunities is perhaps the 

leading detriment to African-Americans securing optimal career opportunities (Clark 

& Franklin, 1983). Scott (1985) believes that public education has been dominated by 

a White monopoly, and therefore has resulted in Black Americans being the most 

deliberately misinterpreted, the most poorly educated, and the most severely impaired 

of all the major ethnic groups served by the public schools. He notes that inner-city 

public schools, in particular, have become synonymous with the education of Blacks 

and other "disinfranchised" minorities, which carry with them the stigma of failure. 

Finally, Scott advocates that African-American educators need to become more 

aggressive in providing a solid foundation of Black consciousness and high 

professional competence among their own members.

Johnson and Sedlacek (1979) assert that Whites have held, and continue to hold, 

basically negative societal attitudes toward Blacks in a number of hypothetical 

personal and social situations. For example, their research indicates that Whites 

reacted most negatively to Blacks as new neighbors or a friend being engaged to a 

Black, while reacting positively to Blacks in service occupations (e.g., selling
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magazines, or being a policeman). Additionally, White and Sedlacek (1987) found 

similar results which equate the attitudes of Whites toward Blacks and Hispanics, 

therefore, indicating a generalization of these findings to other majority-minority 

relationships.

Economic Implications

Sundal-Hansen (Gysbers et al., 1984) states

The problems of minority women are especially acute, with their unemployment 
rate at 12 percent in 1979 and 30 percent of black women living below the 
poverty level in 1978. The median annual income of husband/wife families in 
which both partners were employed in 1979 was $25,290; for black married- 
couple families, $15,913; and for black families headed by women, $5,888.
One has to consider these factors, and particularly the economic disadvantage of 
minority women in examining gender and work. It becomes apparent that 
factors of gender and race interact to keep minority women at the bottom of the 
socioeconomic ladder, (p. 231)

While these figures are admittedly a little over a decade old, they reflect 

centuries of worldwide stereotypical racial patterning which, unfortunately, are likely 

to require multiple generations to change.

Social-Class Bias in Career Counseling

Miles (Gysbers et al., 1984) defines the economically disadvantaged as,

the "economically deprived" or the "poor," or simply those lacking the 
purchasing power to meet their basic needs. Included in large numbers are the 
chronically disadvantaged, who have existed under deprived conditions over a 
long period of time, and the new disadvantaged, recently thrown into the ranks 
by loss of job or some other catastrophe, (p. 386)

Miles attempts to explain why roughly 26 million economically disadvantaged 

Americans (i.e., approximately 12 percent of the U.S. population) remain poor. He 

notes that the social system under which Americans live guarantees poverty because 

the poor are in a negative cycle of unemployment, low educational attainment,
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insufficient job skills, racism, discrimination, and lack of political support; all of

which, when combined are difficult to break out of. He quotes Gordon (1974),

It is difficult to embark upon a serious discussion of low-economic- and social- 
status persons without realizing that their position in our society's hierarchy is 
not accidental. These people are held back, in part, because of the nature of the 
economic and political structure of our society which has maintained segments 
of its population at differing levels of reward and participation, both as a 
function of the competitive traditions and as a device for controlling the 
demands of wage earners, (pp. 389-390)

Additionally, Miles notes that the implications for career counselors who

embark in offering guidance to the economically disadvantaged are that their

temporary or prolonged deprivations create economic, social, and psychological

concerns or problems which are quantitatively and qualitatively more intense than the

general population. He states,

In essence, the environment intensifies the needs of the disadvantaged. It is 
therefore crucial for counselors to learn as much as possible about how the lives 
of the disadvantaged are affected by those forces and to use that knowledge in 
program development and delivery of services . (p. 393)

Caldwell and Trainer (1989) provide some alarming indicators that reinforce

class values in high school students' college enrollments. After interviewing

elementary school students, recent high school students not attending college, school

and community leaders, and college students from lower socioeconomic counties of

South-central Pennsylvania, the authors concluded that lower-class parents took a

laissez-faire attitude toward education and career choices, while middle-class parents

insisted that their children plan for high educational and career objectives. Wenger

(1971) noted that when counselors focus their attention on career counseling for

middle-class clients, they primarily focus on white collar middle-class issues, thus

neglecting the special needs of blue collar workers. Miles (Gysbers et al., 1984)

asserts that the majority of the career guidance programs which have been aimed at

assisting the economically disadvantaged have concentrated on changing the behavior
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of the disadvantaged individual or group, giving little attention to the environment.

He cites suggestions from Miller and Leonard (1974), who are concerned that the 

environment contains many barriers which prohibit positive development for the 

disadvantaged:

It may well be that traditional guidance goals and approaches will have little 
impact on the lives of disadvantaged clients unless the counselor is willing to 
exert a strong influence on the environment. The role of the guidance staff 
when working with the disadvantaged should include special activities designed 
to modify the environment to make it more supportive of the client, (p. 394)

Researchers' findings concur that a student's social-class strongly correlates with

a student's selection of natural science, social science, and non-science majors (Clark

& Pearson, 1983; Slaney & Brown, 1983). For example, Black students who chose a

natural science major were from a higher social-class than were the black social

science and non-science majors. Luzzo's (1991) analysis of social class and ethnic

differences in college students' career maturity indicates that Caucasian-Americans

exhibit significantly greater career maturity than did Filipino and Asian-American

students. Luzzo asserts these findings indicate that current theories of career

development and career counseling are lacking in their application to today's

ethnically diverse college populations.

Economic Implications

Miles attests to the realization that as the economy worsens, more individuals 

are drawn into poverty. He cites Jahoda (1982), "Unemployment, short- or long-term, 

is interpreted as restrictive poverty. It negatively affects physical and psychological 

health and has been positively related to increases in suicides, admissions to mental 

facilities, and homicides" (p. 388). He cites statistics from the 1981 U.S. Department 

of Labor which categorize "some 17 million whites, 8 million blacks, 13 million 

female-headed households as poor. Individuals sixty-five and over make up 15
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percent of the poor" (p. 386). He cites statistics from the May, 1983 issue of the

Bureau of Labor Statistics which indicated that,

10.1% of the population, or 11.2 million people, were unemployed. It was also 
estimated that another 1.5 million persons were unemployed but not 
counted in the statistics because they were discouraged and no longer actively 
looking for work; 2.1 million working part time who would like full-time work; 
and another 1 million in government make-work programs (Thurow, 1982). 
They are called the hidden unemployed, (p. 387)

Finally, Miles asserts that economic deprivation affects individuals in ways that 

extend beyond work and education including, "less access to medical care, legal 

counsel, recreation, leisure, travel, and cultural activities" (p. 389).

Summary of Literature Review

Research which has investigated the prevalence of counselor bias toward 

clients concurs that counselor bias does indeed exist in many implicit and explicit 

forms. Furthermore, there is a universal mandate for more effective multicultural 

training which will help counselors identify and reduce the harmful effects of their 

negative bias toward clients. The review of literature reveals a dramatic expansion in 

the development of multicultural counseling theories and training methodologies 

which elevates the subject to a specialty subdivision of counseling psychology that is 

tantamount to being a "4th force in counseling." New multicultural theoretical 

frameworks include, an expanded "optimal" world view; a redefinition of power 

status; multi-dimensional identities and multi-dimensional oppressions; and exigency 

in advocating the infusion of multicultural education accross-the-curriculum in 

elementary, secondary, and post secondary education.

Multicultural literature also indicates that measurement of a counselor’s bias can 

be an accurate predictor of that counselor's behavior toward the client. A counselor's 

negative bias can deter effective counselor-client relationships. Likewise, a
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counselor's bias that is irrationally positive, can cause a counselor's over- 

compensation. When multiple variables are measured separately, there is indication 

that the results are different than when multiple variables are measured corporately.

Researchers agree that a client's self-identity is often ingrained in his or her 

identification with a career, thus indicating the importance of investigating the career 

dynamics of counselors' multicultural bias impacting career guidance outcomes. 

Research indicates that a counselor's negative multicultural bias can significantly 

contribute to a client's limitation of career options or under-employment; conversely, 

a counselor's over-compensation toward the client may contribute to a client's 

inappropriate career choice or over-employment.

An intake report often results in eliciting bias from the counselor toward the 

client before the counselor has met with the client. This indicates that counselors feel 

they can intuitively make accurate and objective judgements about clients based on 

minimal intake information, and it also reveals a major vulnerability in the intake 

process.

Attitude assessment instruments which use a simplistic vocabulary that is often 

inherent in a semantic differential format (e.g., the ATHI by Lazar, or the ATDP, by 

Yuker, Block, & Younng) are not as effective for assessing attitudes of college 

graduate students or practitioners as they are for undergraduate students and 

laypeople. Attitude assessment instruments which use a situational analysis approach 

(e.g., the SAS-H, by Sedlacek, Brooks, & Glenwood) have been proved to provide 

more accurate results than a semantic differential design, but their traditionally 

monotypical design limits their applicability in assessing the effects of multiple 

oppressions on a counselor's attitudes. While research concerning the effects of 

multiple oppressions on counselors' attitudes is limited, there is indication that various
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combinations of client multiple dimensions produce different results than when 

considering single dimensions.

Focus of Study

This study will combine five client oppressions which, when measured in 

single-dimensional studies, have indicated significant counselor stigmatization and 

counterproductive behavior. By combining these five client variables into 16 

different combinations (see Table 2), it is hoped that patterns of negative counselor 

attitudes and over-compensations will emerge which will be different than the 

patterns which have been realized when measuring single oppression client variables.
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CHAPTER IE

DESIGN AND METHODOLOGY 

Population and Selection of Sample

Graduate counselor trainees from Western Michigan University (WMU) were 

the focus of this study. WMU's Department of Counselor Education and Counseling 

Psychology (CECP) offers master's and doctoral degree programs, leading to limited 

and full licensure in psychology in the state of Michigan. The department enrolls 

782 students; approximately 100 are doctoral level. The majority of the counselor 

trainees are Caucasian, American citizens, from a Judeo /  Christian background, and 

are employed in a helping-profession such as education, the allied health fields, or 

social service agencies. All students enrolled in the CECP doctoral degree programs 

are required by Michigan state liscensure laws and Counselor Accreditation for 

Counseling and Related Educational Programs (CACREP) guidelines to complete at 

least one multicultural counseling course and two career development courses. 

Master's degree students are required to complete at least one career development 

course and highly encouraged to complete at least one multicultural counseling 

course. Both doctoral and master's degree students are also encouraged to select 

multicultural field-practicum and internship sights which service a wide variety of 

client agendas.

The southwest Michigan communities that are served by Western Michigan 

University include a main campus and two satellite campuses, servicing 

approximately one and a half million population. WMU's main cam pus, in 

Kalamazoo, serves urban and rural communities which total approximately four
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hundred thousand population. Two classes were also included from WMU's 

extension program in Grand Rapids, an urban community of approximately one 

quarter million, serving a four county area of urban and rural communities which total 

just under one million population. Additionally, graduate student populations include 

out-of-state and international students, including Asia and the Middle East.

Three different attitude surveys were designed by the researcher and 

administered to a total of 200 counselor trainees: The Attitudes of Counselor 

Trainees (A.C.T.) Survey, the Multicultural Beliefs Inhibiting Appropriate Support 

(M-B.I.A.S.) Survey, and the Career Beliefs Inhibiting Appropriate Support (C-

B.I.A.S.) Survey. A 24-item demographics questionnaire was administered only to 

those students who completed the A.C.T. Survey.

Attitudes of Counselor Trainees (A.C.T.) Survey

The Attitudes of Counselor Trainees (A.C.T.) Survey has been designed as a 

tool for individual and group identification of multicultural biases, and is intended for 

administration to graduate-level counselor trainees in counseling psychology and 

other helping-professions. The instrument asks a counselor trainee to review the 

intake scenarios of four hypothetical clients who have recently graduated from the 

same high school. The counselor's assigned task is to estimate each client's potential 

for career success by means of employing a five-point Likert Scale, based solely on a 

scant review of the clients' academic and personal backgrounds (see Appendix A).

D.ssigQ-oOntake.S.cgnariQ§,

Four client demographic variables were selected which had been evidenced in 

the review of literature to elicit negative bias from counselors. Those four variables 

include: physical disabilities of hearing impairment and paraplegia, female gender,
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African-American race, which in this study is identified as "Black," and Low social- 

class (viz., low socioeconomic status). The opposites of these four client variables 

(i.e., non-disabled, males, Caucasians, and middle social-class) were paired in 

different combinations with the stigmatized variables, thus creating 16 different 

groupings of demographic variables; with each of the scenarios including some of the 

stigmatized client variables and some of the non-stigmatized client variables. The 16 

scenarios were then separated into four clusters of four scenarios (see Table 2). As a 

means of reducing the counselor trainees' ability to fake responses on the survey, the 

stigmatized client variables were incorporated into hypothetical career counseling 

intake scenarios, and a fifth commonly stigmatized variable of career motivation was 

added to the last of the four scenarios.

The scenarios were purposefully scant in their information about the clients so 

as to assure ample opportunity for the counselors to project their personal biases about 

the client's potential for career success, based solely upon the clusters of stigmatized 

and non-stigmatized client variables. Because first names have been proven to 

potentially affect a counselor’s attitude toward or against a client (Cowan, 1983;

Steele & Smithwick 1989), clients were identified only by number. Scenarios were 

purposefully "loaded" with words that were expected to elicit reinforcement of the 

depicted client demographics. For example, the terms Aid to Dependent Children 

(A.D.C.) and food stamps were used to reinforce a client's categorization of low 

social-class,. Also, reference to a paraplegic client's use of a wheel chair or hearing 

impaired client's need for translators using American Sign Language were infused 

into the scenarios so as to reinforce emphasis on a client's physical disability.
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BatingJScale-Design and Ratine Scale Items

A modified Likert scale was used to determine the degree of the counselor 

trainees' positive or negative bias toward each client In the A.C.T. Survey 

instructions, counselor trainees were asked to rate each of four clients in twelve 

randomly arranged job-characteristics that are deemed important by employers. 

Counselor trainees were asked to rate the four clients' likelihood of occurrence for 

each of the 12 job-characteristics, using a five-point rating scale: 1 = excellent,

2 = good, 3 = average, 4 = fair, 5 = poor (see appendix A). The rationale for this 

rating-scale design is that the higher the number, the higher the indication of 

counselor trainee bias.

The College Placement Council regularly polls employer interviewers and 

outlines the worker traits that they deem as important (Rogers, 1982). Job 

interviewers traditionally rate job candidates on these job-characteristics because they 

are so significantly correlated to successful job hiring and subsequent patterns of 

career success within traditional corporate organizations. The 12 job-characteristics 

in the A.C.T. Survey were based on this list, with the presumption that many of the 

job-characteristics are very similar and thus, would provide a built-in means for 

validating the counselor trainees' answering consistencies. For example, item 8 ,

"Goal Orientation," and item 12, "Orientation toward New, Better, More," are very 

similar; also, item 2 , "awareness of personal strengths and weaknesses," and item 6 , 

"clearly identified values," are very similar; as well as item 3, "experience self as 

significant," and item 4, "self-esteem." Theoretically, if some of these variables 

derive similar rating patterns, then some of the variables which consistently result in 

duplicate rating scores can be eliminated, thus creating a quicker turn-around time in 

administering the survey and scoring the results.
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Survey Scoring Procedures

By equating the values of the 5-point Likert Scale to degrees of positive or 

negative attitude toward the client, counselor trainees can quickly determine their 

degree of stigmatizing clients by adding the Likert Scale scores for each of the 12 

career characteristics (i.e., the sum of the 12 scores will be between 12 and 60). 

Therefore, very low scores provide evidence of the counselor's belief that the client 

will be regarded as a very desirable job-candidate in the job-interviewer's mind, and 

the higher the total score for the 12 career characteristics, the more doubtful the 

counselor has been that the client will be regarded as a desirable job candidate. In 

this study, the higher scores are also evidence that there is a high degree of negative 

bias by the counselor trainee toward that client. Conversely, in this study low ratings 

in job-characteristics indicates a positive bias of the counselor trainee toward the 

client.

In this study computer-scannable forms were used to enable transfer of the data 

to magnetic tape for use on the university's VAX system. A j-test and general linear 

model (viz., analysis of variance) were used for comparison of the effects of 24 

counselor demographic characteristics, 15 combinations of client oppression 

variables, and 12 rating-scale items. A normative table of rating means and grand 

means was developed, with a corresponding interaction plot which compares the 

grand means of the counselor trainees' ratings of clients profiled in the surveys.

Multicultural - B.I.A.S. and Career - B.I.A.S. Surveys

The M-B.I.A.S. Survey and C-B.I.A.S. Survey were adapted from the A.C.T. 

Survey and administered one year later in order to supplement the findings of the 

A.C.T. Survey. The 12 rating items in the A.C.T. Survey were reduced to six items
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and the career motivation variable, which was included in the A.C.T. and C-B.I.A.S. 

Surveys was not included in the M-B.I.A.S. Survey.

The multicultural scenarios in the C-B.I.A.S. Survey were modified to 

accentuate the differences between physically disabled middle social-class clients 

with a very poor career focus, and physically able low social-class clients with a very 

strong career focus.

Counselor Trainee Demographics Questionnaire

Most of the literature which focuses on negative bias in counselor-client 

relationships indicates that very few counselor demographic variables are 

significantly associated with specific counselor attitude patterns. Rather than 

highlighting predictable stigmatization patterns which are proven to negatively affect 

psychotherapeutic outcome, the evidence points to one generalized fact, the more that 

counselor and client demographic characteristics are alike, the less likelihood that 

stigmatization will occur (e.g., Marshal et al., 1991). But this is only a general 

tendency with specific counselor-client populations and very little data to support 

broad generalization. Since most counselors have considerably more advanced 

education than their clients, are not physically disabled, are from middle and upper 

social-classes, and are represented by majority populations, they are automatically 

dissimilar to most of their clients; especially clients who represent a disability, a racial 

minority, or a lower social-class.

The A.C.T. Survey demographics questionnaire includes 24 items, some of 

which according to the review of literature, are associated with counselor 

stigmatization patterns (e.g., counselor's gender, race, bilingual ability, religious 

orientation, or personal and professional experiential contact with specialized 

populations). Some of the demographic questions relate to previously unresearched
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or unsubstantiated areas of counselor trainees' stigmatization (e.g., counselor trainees' 

political orientation, previous foreign residency, marriage to a physically disabled or 

minority spouse, number of undergraduate and graduate level credit hours in 

multicultural courses). Some of the demographic questions were designed to poll the 

counselor trainees so as to determine their degree of learning about specific client 

populations by means of static informational, experiential contact, and pseudo- 

experiential learning structures, as discussed in Chapters I and II.

Muilzhypfttheses

Hoi Ability bias: Counselor Education and Counseling Psychology students

(counselor trainees) will display the same attitudes toward physically disabled 

clients as toward non-disabled clients.

H02  Ability bias: Counselor trainees who have had informational exposure to

physically disabled populations (i.e., multicultural course work) will display the 

same attitudes toward physically disabled clients as counselor trainees who have 

had no informational exposure.

H03  Ability Bias: Counselor trainees who have had experiential contact exposure to 

physically disabled populations (e.g., immediate family members who are 

physically disabled) will display the same attitudes toward physically disabled 

clients as counselor trainees who have had no experiential contact with 

physically disabled populations.

H04  Gender bias: Counselor trainees will display the same attitudes toward female 

clients as toward male clients.

H05  Race bias: Counselor trainees will display the same attitudes toward Black 

clients as toward Caucasian clients.
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Hc>6 Social-class bias: Counselor trainees will display the same attitudes toward 

clients from the low social-class as toward clients from the middle social-class.

H07  Multiple oppressions: Counselor trainees will display the same patterns of 

attitudes toward clients with various combinations of multiple oppressions (i.e., 

attitudes toward a Black, disabled, woman, from a lower social class) as they do 

toward clients with only one oppression.

H08  Career motivation bias: Counselor trainees will display the same attitudes 

toward non career-focussed clients as toward career-focussed clients.

H09  No oppressions: Counselor trainees will display the same attitudes toward 

clients with no oppressions as toward clients with one or more oppressions.
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CHAPTER IV

ANALYSIS AND INTERPRETATION OF DATA

A general linear model (viz., an analysis of variance), with a probability level of 

less than .05 for making a type II error (when n -cells were the sam e) and a type III 

error (when n -cells were not the same) was used to compare all of the 15 possible 

combinations of ability, class, gender, and race to each of the 24 counselor trainee 

demographic questions, each of the 12 rating-scale items in the A.C.T. Survey, and 

each of the 6 rating-scale items in the M-B.I.A.S. and C-B.I.A.S. Surveys.

Each counselor trainee rated only four of the 16 scenarios on one of the survey 

forms A, B, C, or D. Therefore, an analysis of variance, by survey form, was 

administered for the A.C.T. Survey in order to verify whether there was a Form-effect 

on the counselor trainees' ratings. Results indicated that the survey forms had no 

effect on the results of the ratings.

Three types of tables are provided in the analysis of the A.C.T., M-B.I.A.S., and 

C-B.I.A.S. surveys. The first type of table (viz., Tables 3 ,6  , and 7) shows the mean 

and grand mean scores of the counselor trainees' ratings of the clients for each of 16 

clients. Figures 1-3 graph the grand mean scores of the 16 clients, based upon the 

relationships between the clients' social-classes and physical abilities. The second 

type of table (viz., Tables 4 ,8 , and 10) delineates an analysis of variance for those 

counselor trainee demographic characteristics, client demographic characteristics, and 

rating-scale variables which produced significant effect on the counselor trainees' 

ratings of the clients in any of the 15 possible combinations of ability, gender, race, or 

social-class. The third type of table (viz., Tables 5, 9, and 11) ranks the means
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Table 3

Normative Scores: Attitudes of Counselor Trainees (A.C.T.) Survey

A.C.T. SURVEY® CLIENT
NAME

FORM 'A* FORM B' FORM ’C FORM V GRAND MEAN 
+ 12 RATING 

ITEMS

CLIENT DEMOGRAPHICS MEAN
A.C.T.
SCORE

MEAN
A.C.T.
SCORE

MEAN
A.C.T.
SCORE

MEAN
A.C.T.
SCORE

GRAND
MEAN
SCORES

Middle S.E.S. 
Physically Able

Client 1 Black
Male

Black
Female

C aucasian
Male

C aucasian
Fem ale

2.07

24.32 23.10 26.94 25.0 24.84

Low S.E.S. 
Physically Able

Client 2 Black
Fem ale

Black
Male

Caucasian
Female

C aucasian
Male

3.05

38.45 36.84 37.74 35.52 36.64

Middle S.E.S. 
Physically Disabled

Client 3 C aucasian
Fem ale

C aucasian
Male

Black
Female

Black
Male

2.64

30.94 32.26 32.84 30.68 31.68

Low S.E.S.
Physically Disabled

Client 4 C aucasian
Male

C aucasian
Female

Black
Male

Black
Female

2.24

High Career Motivation 27.58 27.16 27.61 25.23 26.90

N  = 124 Counselor Education Students 
Western Michigan University - Fall 1991

Even Distribution of n  =31 in Forms A, B, C, D 

p  < .05
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UNFAVORABLE
SCORE

PHYSICALLY ABLE 
{NO CAREER FOCUS 

3.05 STATED

PHYSICALLY DISABLED 
{HIGH CAREER FOCUS 
STATED

PHYSICALLY DISABLED 
2.64 {NO CAREER FOCUS 

STATED

PHYSICALLY ABLE 
{NO CAREER FOCUS 

STATED

FAVORAIILE 
SCORE

LOW SOCIAL-CLASS MIDDLE SOCIAL-CLASS

N a 124

Even distribution of n = 31 in each category 

p < .05

Figure 1. A.C.T. Survey - Interaction Plot: Effect of Class x Ability on 
Counselor Trainees' Ratings of Clients.
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Table 4

A.C.T. Survey Client Demographics: Analysis of Variance in Client Demographic 
Characteristics Producing Effect on Counselors' Ratings of Clients

Client Demographic Characteristics Pr >F

Class 0.0001
Ability 0.0113
Class x Ability 0.0001
Class x Ability x Race 0.0429
Class x Ability x Gender 0.0483

N  = 124 

p < .05
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Table 5

A.C.T. Survey Client Demographics: Means of Client Demographic Characteristics 
Producing Effect on Counselors' Ratings of Clients

Client Demographic Characteristics Means

Class
Middle
Low

Ability
Disabled
Able

Class
Middle

X
X

Ability
Able

28.1411
32.1250

29.3145
30.9516

24.7581
Low X Disabled 27.1048
Middle X Disabled 31.5242
Low X Able 37.1452

Class X Ability x Race
Middle X Able x Black 23.5484
Middle X Able x Cau 25.4677
Low X Disabled x Black 26.8387
Low X Disabled x Cau 27.3710
Middle X Disabled x Cau 30.8871
Middle X Disabled x Black 32.1613
Low X Able x Cau 36.6452
Low X Able x Black 37.6452

Class X Ability x Gender
Middle X Able X Female 24.0484
Middle X Able x Male 25.4677
Low X Disabled x Female 26.1935
Low X Disabled x Male 38.0161
Middle X Disabled x Female 31.4839
Middle X Disabled x Male 31.5645
Low X Able x Male 36.1774
Low X Able x Female 38.1129

N = 124 

p  < .05
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Table 6

Normative Scores: Multicultural Beliefs Inhibiting Appropriate Support
(M - B.I.A.S.) Survey

MULTICULTURAL 
B.I.A.S. SURVEV®

CLIENT
NAME

FORM 'A* FORM B1 FORM 'C' FORM D' GRAND MEAN 
+ 6 RATING 

ITEMS

CLIENT DEMOGRAPHICS MEAN
M-B.I.A.S.
SCORE

MEAN
M-B.I.A.S.
SCORE

MEAN
M-B.I.A.S.
SCORE

MEAN
M-B.I.A.S.
SCORE

GRAND
MEAN
SCORES

Middle S.E.S. 
Physically Able

Client 1 Black
Male

Black
Female

Caucasian
Male

Caucasian
Female

1.86

10.1 10.7 12.4 11.3 11.13

Low S.E.S. 
Physically Able

Client 2 Black
Fem ale

Black
Male

Caucasian
Fem ale

C aucasian
Male

2.93

18.0 16.1 18.5 17.7 17.58

Middle S.E.S. 
Physically Disabled

Client 3 C aucasian
Female

C aucasian
Male

Black
Fem ale

Black
Male

2.43

15.5 14.7 14.2 13.8 14.55

Low S.E.S.
Physically Disabled

Client 4 C aucasian
M ale

Caucasian
Female

Black
Male

Black
Fem ale

3.14

19.9 19.8 16.8 18.9 18.85

N  = 48 Counselor Education Students
Western Michigan University - Winter 1992

Even Distribution of n  =12 in Forms A, B, C,  D 

p  <.05
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UNFAVORABLE
SCORE

FAVORAIILE 
SCORE

PHYSICALLY DISABLED 

3.14
PHYSICALLY DISABLED

2.93
2.43

PHYSICALLY ABLE 1.86

PHYSICALLY ABLE

LOW SOCIAL-CLASS MIDDLE SOCIAL-CLASS

N =48 

p  < .05

Figure 2. M-B.I.A.S. Survey Interaction Plot: Effect of Class x Ability on 
Counselor Trainees' Ratings of Clients.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



78

Table 7

Normative Scores: Career Beliefs Inhibiting Appropriate Support 
(C - B.I.A.S.) Survey

CAREER 
B.I.A.S. SURVEY®

CLIENT
NAME

FORM 'A' FORM B1 FORM 'C' FORM D* GRAND MEAN 
+ 6 RATING 

HEMS

CLIENT DEMOGRAPHICS MEAN
C-B.I.A.S.
SCORE

MEAN
C-B.I.A.S.
SCORE

MEAN
C-B.I.A.S.
SCORE

MEAN
C-B.I.A.S.
SCORE

GRAND
MEAN
SCORES

Middle S.E.S. 
Physically Able

Client 1 Black
Male

Black
Female

Caucasian
M ale

Caucasian
Female

1.99

10.3 11.3 12.7 13.5 11.95

Low S.E.S.
Physically Disabled

Client 2 Black
Fem ale

Black
Male

Caucasian
Fem ale

C aucasian
Male

3.26

19.1 19.2 21.3 18.7 19.50

Middle S.E.S. 
Physically Able

Client 3 C aucasian
Fem ale

C aucasian
Male

Black
Fem ale

Black
Male

3.01

Very Low Career Focus 17.4 18.0 18.7 18.0 10.03

Low S.E.S.
Physically Disabled

Client 4 Caucasian
Male

Caucasian
Female

Black
Male

Black
Female

1.92

Very High Career Focus 10.7 9.3 12.7 13.3 11.50

N  =  28 Counselor Education Students
Western Michigan University - Winter 1992

Even Distribution of n =7 in Forms A, B , C, D 

p <  .05
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UNFAVORABLE
SCORE

NO STATED CAREER 
MOTIVATION VERY LOW CAREER 

MOTIVATION3.26
3.01

1.99
1.92

NO STATED CAREER 
MOTIVATIONVERY HIGH CAREER 

MOTIVATION

FAVORAIILE 
SCORE

LOW SOCIAL-CLASS MIDDLE SOCIAL-CLASS
PHYSICALLY DISABLED PHYSICALLY ABLE

N =28 

p < .05

Figure 3. C-B.I.A.S. Survey Interaction Plot: Effect of Career Motivation on 
Counselor Trainees’ Ratings of Clients.
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Table 8

A.C.T. Survey - Counselor Trainee Demographics Questionnaire Analysis of 
Variance: Counselor Trainee Demographic Characteristics Producing 

Effect on Counselor Trainees' Ratings of Clients

(Item #U  Demographic Characteristic

Class
Class x Ability
Class x Race x Gender
Ability x Race x Gender

PL*.E (a -^ o a

n = 95 n = 28 
(20-39 Years OldK4Q+ Years Old)

0.0001
0.0001
0.0199

0.0001
0.0001

0.0165

Gender
n =30 

(M ales)
n =94 

f Fem ales)

Class 0.0009 0.0001
Ability ................. 0.0306
Class x Ability 0.0001 0.0001
Class x Ability X Race 0.0192 .................
Class x Ability X Gender ................. 0.0278
Class x Ability X Race x Gender 0.0063 ............

n =55 n =68
(5) Annual Household Income_____________________ (UP-T<L$25ilQQUQtf.eLS26tQflQji

Class 0.0001 0.0001
Class x Ability 0.0001 0.0001
Class x Race x Gender   0.0175

n = 29 n =62  n = 30
16) Religious  iden tity  .....................................(Uhaial)—(Mldtflfi-BaDaeliConsgiyatiye)

Class 0.0119 0.0001 0.0031
Ability ................. ................. 0.0349
Class X Ability 0.0001 0.0001 0.0001
Ability X Race ................. ................. 0.0282
Class X Race x Gender 0.0078 .................
Ability X Race x Gender 0.0350
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Table 8—Continued

(Item #) / DemoaraDhic Characteristic Pr > F Id < .05)

(7)
n =28

Years of Counsellna Experience fO - 5 Years)
n =58 n =37 

(6 -15  Years) (16+ Years)

Class 0.0120 0.0002 0.0021
Ability ............ ............ 0.0309
Class x Ability 0.0001 0.0001 0.0001
Class x Ability X Race ............ 0.0244 . . . . . .

n =71 n =49
(9) Community Slzeof Counsellna Practice (Rural & Suburban) (Urban)

Class 0.0001 0.0005
Ability ............ 0.0173
Gender ............ 0.0313
Class x Ability 0.0001 0.0001
Class x Ability X Race ............ 0.0219
Class x Race X Gender 0.0364

n = 100 n =24
(13) Blllnaual (No) _ (Yes)

Class 0.0001 0.0490
Ability 0.0247 ............
Class x Ability 0.0001 0.0001
Ability x Race ............ 0.0137
Class x Ability X Race 0.0251 ............
Class x Ability X Gender ............ 0.0485
Class x Race X Gender 0.0274 0.0006

n =71 n =49
(17) Anv Famllv Members Phvslcallv Disabled INO) (Yes)

Class 0.0001
Ability 0.0009
Class x Ability 0.0001
Class x Ability X Race 0.0265
Class x Ability X Gender 0.0265 ............
Class x Race X Gender ............ 0.0006
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Table 8—Continued

(Item # U  DemQjaiaphtelihataetfiiistic Pr>  F _ Iff <lJ15)

n *29 n =69 n =24
(191 Political Orientation (Liberal) (Middle Rancte) (Conservative)

Class 0.0001 0.0209
Ability .............. 0.0197 ..............
Class x Ability 0.0001 0.0001 0.0001
Class x Gender 0.0385 ---------- ---- . . .
Class x Ability x Gender 0.0031 ----------
Class x Race x Gender . . . . . . 0.0203

n =37 n =85
(191 Underaraduate Credits In Multicultural Studies (None) (1 Class or More)

Class 0.0103 0.0001
Ability .............. 0.0079
Class x Ability 0.0001 0.0001
Class x Race x Gender . . . . . . 0.0110

n = 103 n =85
(201 Graduate Credits In Multicultural Studies (None) (1 Class or More)

Glass 0.0001 0.0055
Ability .............. 0.0340
Class x Ability 0.0001 0.0001
Class x Ability x Gender 0.0309
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Table 9

A.C.T. Survey - Counselor Trainee Demographics: Means of Counselor Trainee 
Demographic Characteristics Producing Effect on Counselor Trainees'

Ratings of Clients

(Item #1 / Demoaraohic Characteristic Means ..(P <;..Q5)

n = 95 n =28
CLLAae________________________________________ (2fl=39_Yeacs QldlBQ.t-YearsLQIdl

Class
Middle 28.3000 27.4107
Low 31.6158 33.7321

Class X Ability
Middle X Able 25.1158 23.2143
Low X Disabled 26.9158 27.7143
Middle X Disabled 31.4842 31.7071
Low X Able 36.3158 39.7500

Class X Race X Gender
Middle X Black X Male 27.1632
Middle X Cau X Female 27.5918
Middle X Black X Female 28.4783
Middle X Cau X Male 30.0870
Low X Black X Female 30.7960
Low X Cau X Male 30.8571
Low X Black X Male 31.8261
Low X Cau X Female 33.0870

Ability X Race X Gender
Disabled X Cau X Female 24.8667
Able X Black X Female 28.9333
Disabled X Black X Male 30.2308
Disabled X Cau X Male 30.2667
Able X Cau X Male 31.3077
Able X Cau X Female 31.7692
Disabled X Black X Female 33.9231
Able X Black X Male 33.9333
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Table 9-Continued

(Item ft) /.Dempqraphig-Characteristig

(2Lfi6DdfiL

Me.ana-(fi-<ui?,5)
n =30 

( Males 1
n x 94 

.(.Eemale&j
Class
Middle
Low

Ability
Disabled
Able

Class x
Middle x
Low x
Middle x
Low x

Class
Middle
Low
Middle
Low
Middle
Middle
Low
Low

Class
Middle
Middle
Low
Low
Middle
Middle
Low
Low

x
X
X
X
X
X
X
X
X

X
X
X
X
X
X
X
X
X

Ability
Able
Disabled
Disabled
Able

Ability
Able
Disabled
Able
Disabled
Disabled
Disabled
Able
Able

x Race
x Black 

Black 
Cau 
Cau 
Cau 
Black 
Cau 
Black

Ability x
Able x 
Able x 
Disabled x 
Disabled x 
Disabled x 
Disabled x 
Able x 
Able x

Gender
Female
Male
Female
Male
Female
Male
Male
Female

28.5667
32.7167

25.4000
27.9333
31.7333
35.5000

23.6471
26.3846
27.6923
29.1176
30.8235
32.9231
35.8462
38.7647

Class X Ability X Race X Gender
Middle X Able X Black X Male 23.5556
Middle X Able X Black X Female 23.7500
Low X Disabled X Black X Female 24.4000
Middle X Able X Cau X Male 26.3750
Middle X Disabled X Black X Male 26.8000
Low X Disabled X Black X Male 27.6250
Middle X Disabled X Cau X Female 28.3333
Low X Disabled X Cau X Male 28.5556
Low X Disabled X Cau X Female 29.7500
Middle X Able X Cau X Female 29.8000
Low X Able X Cau X Female 34.6250
Middle X Disabled X Black X Female 36.7500
Low X Able X Cau X Male 37.8000
Low X Able X Black X Female 38.5556
Low X Able X Black X Male 39.0000

28.0053
31.9362

29.1489
30.7926

24.5532
26.8404
31.4574
37.0319

23.5102
25.6889
25.7559
27.9778
31.1778
31.7143
35.5510
38.6444
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Table 9—Continued

,(llemJJ./-DgniQqmBliL<Lgiisiracteristic M sans„tfl-^Q 5)

n =55 n =68
(51 Annual Household Income_______________________(Up  To $25.0001 (Over $26.0001

Class
Middle 28.4273 27.9044
Low 32.5455 31.7279

Class x Ability
Middle x Able 25.7091 23.9853
Low x Disabled 28.0364 26.2353
Middle x Disabled 31.1455 31.8235
Low x Able 37.0545 33.2206

Class x Race x Gender
Middle x Black x Male   26.5143
Middle x Cau X Female   26.8286
Middle x Black x Female   27.2727
Low x Black x Female   30.6000
Low x Cau x Female   30.6667
Middle x Cau x Male   31.1515
Low x Cau x Male   31.5143
Low x Black x Male   34.2121
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Table 9--Continued

(Item #1 /  Demographic Characteristic Mean.., (i_<L,Q5)

(61 Religious Identity
n =30 n =62 n =29

(Uberaii uviliMe.Bange) (Conservative)

Class
Middle
Low

29.1667
32.3833

28.1371
32.0161

26.9483
31.9362

Ability
Disabled
Able

28.1724
30.5345

Class X Ability
Middle X Able 25.1000
Low X Disabled 27.3000
Middle X Disabled 33.2333
Low X Able 37.4667

Ability X Race
Able X Black
Disabled X Black
Disabled X Cau
Able X Cau

Class X Race X Gender
Middle X Black X Male 26.8667
Middle X Cau X Female 26.6667
Low X Cau X Male 30.3333
Middle X Black X Female 30.5333
Middle X Cau X Male 32.6000
Low X Black X Female 32.2000
Low X Cau X Female 32.5333
Low X Black X Male 34.4667

Ability X Race X Gender
Disabled X Black X Male 24.8667
Disabled X Cau X Female 28.4000
Able X Cau X Male 29.8000
Able X Cau X Female 30.8000
Able X Black X Female 31.2667
Disabled X Black X Female 31.4667
Disabled X Cau X Male 33.1333
Able X Black X Male 33.2667

24.9032
27.0968
31.3710
36.9355

24.2759
26.7241
29.6207
36.7931

29.2250
26.7241
27.6750
33.4444
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Table 9--Continued

(Item m i  Demobraphic Characteristics M sanS-Jp.^QS)

n =28 n =58 n = 37
(71 Years of Counsellna Experience (Qc-5-Yeacs) (6 -15  Years) (1.6t Years)

Class
Middle 28.3571 27.8017 28.4595
Low 32.0536 31.6551 32.7432

Ability
Disabled 29.4865
Able 31.7162

Class X Ability
Middle X Able 25.2143 23.8103 25.9730
Low X Disabled 26.8214 26.5172 28.0270
Middle X Disabled 31.5000 31.7931 30.9459
Low X Able 37.2857 36.7931 37.4595

Class X Ability x Race
Middle X Able x Black 21.1154
Middle X Able x Cau 26.0000
Low X Disabled x Cau 26.1538
Low X Disabled x Black 26.8125
Middle X Disabled x Cau 29.8077
Middle X Disabled x Black 33.4063
Low X Able x Cau 36.5313
Low X Able x Black 37.1154
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Table 9—Continued

(Item #) / Demographic Characteristics Means .(P .05)

n =71 n =49
(91 Community Size of Counsellna Practice_________ (Rural.& .Suburban)__(Urban)

Class
Middle
Low

27.8451
32.0704

28.3673
32.0000

Ability
Disabled
Able

28.9286
31.4388

Gender
Female
Male

29.2041
31.1633

Class x
Middle x 
Low x 
Middle x 
Low x

Ability
Able
Disabled
Disabled
Able

24.5775
27.9859
31.1127
36.1549

24.5714
25.6939
32.1633
38.3061

Class X Ability x Race
Middle X Able x Black ............  23.7391
Low X Disabled x Black ............  24.4615
Middle X Able x Cau ............  25.3077
Low X Disabled x Cau ............  27.0870
Middle X Disabled x Cau ............  31.4783
Middle X Disabled x Black ............  32.7692
Low X Able x Cau ............  36.3077
Low X Able x Black ............  40.5652

Class X Race X Gender
Middle X Cau X Female ............  25.5926
Middle X Black X Male ............  28.0000
Middle X Black X Female ............  29.1818
Low X Black X Female ............  30.8889
Middle X Cau X Male ............  31.4091
Low X Cau X Female ............  31.5909
Low X Cau X Male ............  32.2963
Low X Black X Male ............  33.4091
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Table 9—Continued

(Item #)  /  Demographic Characteristics

1133. BlllnguaL
n =100 

 (NoL.
n = 24 

-CY.es)
Class
Middle
Low

Ability
Disabled
Able

Class X Ability
Middle X Able
Low X Disabled
Middle X Disabled
Low X Able

Ability X Race
Disabled X Cau
Able X Black
Disabled X Black
Able X Cau

Class X Ability X Race
Middle X Able X Black
Middle X Able X Cau
Low X Disabled X Black
Low X Disabled X Cau
Middle X Disabled X Black
Middle X Disabled X Cau
Low X Able X Cau
Low X Able X Black

Class X Ability X Gender
Middle X Able X Female
Low X Disabled X Female
Middle X Able X Male
Low X Disabled X Male
Middle X Disabled X Female
Middle X Disabled X Male
Low X Able X Male
Low X Able X Female

Class X Race X Gender
Middle X Black X Male
Middle X Cau X Female
Middle X Black X Female
Middle X Cau X Male
Low X Cau X Male
Low X Black X Female
Low X Black X Male
Low X Cau X Female

28.1400
32.1850

29.3900
30.9350

24.9400
27.4400
31.3400
36.9300

23.3913 
26.2593 
26.9259 
28.0435 
31.2963
31.3913 
35.9444 
38.0870

28.1458
31.8750

24.0000
25.7083
32.2917
38.0417

27.4375
30.1875
32.1250
32.6875

22.5000 
23.7857 
26.1000 
28.4000 
30.6000
33.5000 
36.8571 
39.7000

26.5000 
27.6667 
28.7308
29.5000 
31.3542 
31.8958 
32.2115 
33.1923
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Table 9--Continued

Htem #)  /  Demographic Characteristics

1171 Family Members Physically Dlsabled,
n = 109 

 (NoL.
n s  14
.(.Yes)

Class
Middle
Low

28.2431
32.1743

Ability
Disabled 29.0734
Able 31.3440

Class X Ability
Middle X Able 25.0000
Low X Disabled 26.6606
Middle X Disabled 31.4862
Low X Able 37.4862

Class X Ability X Race
Middle X Able X Black 23.8491
Middle X Able X Cau 26.0893
Low X Disabled X Black 26.3571
Low X Disabled X Cau 26.9811
Middle X Disabled X Cau 30.4906
Middle X Disabled X Black 32.4286
Low X Able X Cau 37.0179
Low X Able X Black 38.3962

Class X Ability X Gender
Middle X Able X Female 24.3519
Low X Disabled X Female 25.5741
Middle X Able X Male 25.6364
Low X Disabled X Male 27.7273
Middle X Disabled X Male 31.2037
Middle X Disabled X Female 31.7636
Low X Able X Male 36.7407
Low X Able X Female 38.6181

Class X Race X Gender
Middle X Black X Male ............  18.0000
Middle X Cau X Female ............  20.3333
Low X Cau X Male ............  22.6667
Middle X Black X Female ............  26.6364
Low X Black X Female ............  28.0000
Middle X Cau X Male ............  32.0909
Low X Cau X Female ............  33.0909
Low X Black X Male ............  33.4545
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Table 9-Continued

(Item #1 /  Demographic Characteristics

n =29 n =69 n =24
(Liberal) (Middle Ranae) (Conservative!

Class
Middle
Low

27.8116
32.3623

27.5625
32.2083

Ability
Disabled
Able

29.0435
31.1304

Class X Ability
Middle X Able 25.3103
Low X Disabled 26.7586
Middle X Disabled 33.4828
Low X Able 36.1034

Class X Gender
Middle X Female 28.2414
Low X Male 30.48.28
Middle X Male 30.5517
Low X Female 32.3793

Class X Ability x Gender
Middle X Able x Female 21.9286
Low X Disabled x Female 25.0714
Low X Disabled x Male 28.3333
Middle X Able x Male 28.4667
Middle X Disabled x Male 32.7857
Low X Able x Male 32.7857
Middle X Disabled x Female 34.1333
Low X Able x Female 29.2000

24.9130
27.3768
30.7101
37.3478

23.2500
26.4167
31.8750
38.0000

Class X Race X Gender
Middle X Black X Male ............ ............  24.6667
Middle X Cau X Female ............ ............  27.0000
Low X Cau X Male ............ ............  27.6667
Middle X Black X Female ............ ............  28.0000
Middle X Cau X Male ............ ............  29.2000
Low X Cau X Female ............ ............  31.2667
Low X Black X Female ............ ............  34.1111
Low X Black X Male ............ ............  34.7333

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



Table 9--Continued

fltem #) / Demographic Characteristics Means .05)

n =37 n = 85
119) Undergraduate Multicultural Credits__________________ CNflnej_____ (JL^Classl

Class
Middle 30.0811 27.2588
Low 33.4459 31.5176

Ability
Disabled   28.3941
Able   30.3824

Class x Ability
Middle x Able 25.7838 24.2000
Low x Disabled 28.5405 26.4706
Middle x Disabled 34.3784 30.3176
Low x Able 38.3514 36.5647

Class x Race x Gender
Middle x Cau X Female   25.1905
Middle x Black x Male   27.0714
Middle x Black x Female   27.4651
Middle x Cau x Male   29.2558
Low x Black x Female   30.5714
Low x Cau x Male   30.6667
Low x Cau x Female   31.7674
Low x Black x Male   33.0233
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Table 9-Continued

.ffl^#lZP.smagrapMg-Characteri5rics Means (p < ,05)

n = 103 n = 20
120) Graduate Multicultural Credits______________________(None)___ £1„t  Class)

Class
Middle 28.4417 26.7000
Low 32.3010 31.2500

Ability
Disabled.............................................................................................  27.3750
Able........................................................................................ ............  30.5750

Class x Ability
Middle x Able 24.8641 24.2000
Low x Disabled 27.4078 25.5500
Middle x Disabled 32.0194 29.2000
Low x Able 37.1942 36.9500

Class x Ability x Gender
Middle x Able x Female...............................................  21.8333
Low x Disabled x Female...............................................  23.5833
Middle x Able x Male....................................... ............  27.7500
Middle x Disabled x Female...............................................  28.3750
Low x Disabled x Male....................................... ............  28.5000
Middle x Disabled x Male....................................... ............  29.7500
Low x Able x Male....................................... ............  35.8333
Low x Able x Female.................................. ............  38.6250
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Table 10

A.C.T Survey - Client Rating Form Analysis of Variance: Rating Form Items 
Producing Effect on Counselor Trainees' Ratings of Clients

(Item #1 / Ratino Item

(11 Internal Motivation (Locus ot Contrail

Pr>  F

Class 0.0062
Ability 0.0001
Class x Ability 0.0001

(2) Awareness of Personal Strengths and W eaknesses

Class 0.0001
Ability 0.0001
Class x Ability 0.0001
Class x Ability x Gender 0.0009

(31 Experience Self as  Significant

Class 0.0001
Class x Ability 0.0001
Class x Ability x Gender 0.0011

(41 Self-Esteem

Class 0.0001
Class x Ability 0.0001

(51 Level of Honesty

Class 0.0001
Ability 0.0001
Class x Ability 0.0001
Race 0.0436
Ability x Race 0.0333
Class x Race x Gender 0.0333

(61 Clearly Identified Values_____________________________________________

0.0001 
0.0001 
0.0001 
0.0315

Class
Ability
Class x Ability
Class x Ability x Gender
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Table 10--Continued

litem #1 / Rating Item P r ?  F

17) Energv Level

Class 0.0001
Ability 0.0001
Class x Ability 0.0001

(81 Goal Orientation

Class 0.0001
Ability 0.0001
Class x Ability 0.0001

19) Communication Skills

Class 0.0001
Ability 0.0001
Class x Ability 0.0001
Class x Race x Gender 0.0364

110) Extracurricular Activities

Class 0.0072
Ability 0.0001
Class x Ability 0.0001

111) Personality

Class 0.0001
Class x Ability 0.0001
Class x Race x Gender 0.0011

112) Orientation Toward New. Better. More

Class 0.0004
Ability 0.0014
Class x Ability 0.0001

N = 124 

p  < .05
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Table 11

A.C.T Survey - Client Rating Form: Means of Rating Form Items Producing 
Effect on Counselors' Ratings of Clients

(Item #1 / Rating Item Mean Ratina-ltem Value (o < .051

Class
Middle 2.2258
Low 2.4637

Ability
Disabled 2.1210
Able 2.5685

Class X Ability
Low X Disabled 1.7984
Middle X Able 2.0081
Middle X Disabled 2.4435
Low X Able 3.1290

(2) Awareness olf Personal Strenaths and W eaknesses

Class
Middle 2.6250
Low 2.2258

Ability
Disabled 2.1935
Able 2.6573

Class X Ability
Low X Disabled 2.0887
Middle X Able 2.1532
Middle X Disabled 2.2984
Low X Able 3.1613

Class X Ability x Gender
Low X Disabled x Female 1.9839
Middle X Able x Female 2.0323
Middle X Disabled x Male 2.1774
Low X Disabled x Male 2.1935
Middle X Able x Male 2.2742
Middle X Disabled x Female 2.4194
Low X Able x Male 2.9838
Low X Able x Female 3.3387
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Table 11-Continued

(Item #1 / Rating Item Mean Ratina-ltem Value (o < ,051

(31 Experience Self as Significant_____________________________________________

Class
Middle 2.4597
Low 2.8589

Class X Ability
Middle X Able 2.0565
Low X Disabled 2.3387
Middle X Disabled 2.8629
Low X Able 3.3790

Class X Ability x Gender
Middle X Able x Female 1.8871
Low X Disabled x Female 2.2097
Middle X Able x Male 2.2258
Low X Disabled x Male 2.4677
Middle X Disabled x Female 2.8548
Middle X Disabled x Male 2.8710
Low X Able x Male 3.1290
Low X Able x Female 3.6290

(41 Self-Esteem
P l a c e

Middle 2.5726
Low 3.0524

Class x Ability
Middle x Able 2.0484
Low x Disabled 2.5403
Middle x Disabled 3.0968
Low x Able 3.5645
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Table 11-Continued

(Item #1Z Rating Item Mean ,Ratinfl:JteilLV.alua__ (g-.< .05)
(5) Level of Honesty ______________________________________________________

Class
Middle 2.2984
Low 2.7984

Ability
Disabled 2.3831
Able 2.7137

Class x Ability
Middle x Able 2.1290
Low x Disabled 2.2984
Middle x Disabled 2.4677
Low x Able 3.2984

Race
Black 2.4758
Caucasian 2.6210

Ability x Race
Disabled x Cau 2.3790
Disabled x Black 2.3871
Able x Black 2.5645
Able x Cau 2.8629

Class x Race x Gender
Middle x Black x Male 2.0968
Middle x Cau x Female 2.2742
Middle x Black x Female 2.2903
Middle x Cau x Male 2.5323
Low x Black x Female 2.6774
Low x Black x Male 2.8387
Low x Cau x Female 2.8387
Low x Cau x Male 2.8387
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Table 11-Continued

(Item #) / Rating Item Mean Ratina-ltem Value (d < .05)

(6) Clearly Identified Values__________________________________________________

Class
Middle 2.2379
Low 2.8871

Ability
Disabled 2.2621
Able 2.8629

Class X Ability
Middle X Able 2.1452
Low X Disabled 2.1935
Middle X Disabled 2.3306
Low X Able 3.5806

Class X Ability X Gender
Middle X Able X Female 2.0645
Low X Disabled X Female 2.1129
Middle X Able X Male 2.2258
Low X Disabled X Male 2.2742
Middle X Disabled X Male 2.2903
Middle X Disabled X Female 2.3710
Low X Able X Male 3.4516
Low X Able X Female 3.7097

1Z) Energy-LeveL
Class
Low 1.8871
Middle 2.2540

Ability
Able 1.8105
Disabled 2.3306

Class X Ability
Middle X Able 1.7661
Low X Able 1.8548
Low X Disabled 1.9194
Middle X Disabled 2.7419
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Table ll~Continued

(Item #) / Rating Item Msan RatlPqjtem Value (P..* ..Q5)

ffi) gQalQrigntatign________________ _______________________
Class
Middle 2.1855
Low 2.5524

Ability
Disabled 1.9677
Able 2.7702

Class X Ability
Low X Disabled 1.6532
Middle X Able 2.0887
Middle X Disabled 2.2823
Low X Able 3.4516

(91 Communication Skills

Class
Middle 2.2258
Low 3.0202

Ability
Disabled 2.4516
Able 2.7944

Class X Ability
Middle X Able 2.1452
Middle X Disabled 2.3065
Low X Disabled 2.5968
Low X Able 3.4435

Class X Race X Gender
Middle X Cau X Female 2.0968
Middle X Black X Male 2.1935
Middle X Black X Female 2.2903
Middle X Cau X Male 2.3226
Low X Cau X Male 2.9194
Low X Black X Female 2.9677
Low X Black X Male 3.0806
Low X Cau X Female 3.1129
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Table 11—Continued

(Item #) / Rating Item Mean Ratina-ltem Value (d < .05)

(IQ) Extracurricular Activities_________________________________________________
Class
Low 2.6008
Middle 2.8266

Ability
Able 2.0605
Disabled 3.3669

Class X Ability
Middle X Able 1.9919
Low X Able 2.1290
Low X Disabled 3.0726
Middle X Disabled 3.6613

(11) Personality

Class
Middle 2.3185
Low 2.7419

Class X Ability
Middle X Able 2.1371
Low X Disabled 2.4839
Middle X Disabled 2.5000
Low X Able 3.0000

Class X Race X Gender
Middle X Cau X Female 2.2258
Middle X Black X Male 2.2419
Middle X Black X Female 2.2419
Middle X Cau X Male 2.5645
Low X Black X Female 2.5645
Low X Cau X Male 2.6451
Low X Black X Male 2.8710
Low X Cau X Female 2.8871
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Table 11—Continued

,(Item JJ./-Batinq,.Item Mean Ratina-ltem Value (d < .05)

(121 Orientation Toward New. Better. More_______________________________ _

Class
Middle 2.3105
Low 2.6371

Ability
Disabled 2.3266
Able 2.6210

Class X Ability
Middle X Able 2.0887
Low X Disabled 2.1210
Middle X Disabled 2.5323
Low X Able 3.1532

of client scores within those categories which the preceding analysis of variance 

tables identified as significant to client ratings.

Normative Scores of Intake Scenarios

Client Characteristics Producing Favorable Effect on Counselor Trainees' Ratines of 
Clients

In comparing the grand mean scores of the intake scenarios, the effect of a 

clients' social-class and a clients' ability level on the counselor trainees' ratings were 

independently and often cooperatively significant (see Table 3 & Figure 1, Table 6 & 

Figure 2, and Table 7 & Figure 3). Note, that the higher the clients' mean and grand 

mean scores (i.e., less favorable ratings), the more there exists an indication that 

negative bias was exhibited by the counselor trainees.
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A .C J. Survey

Class. An analysis of variance in the A.C.T. Survey's client demographic 

characteristics (see Table 4) indicates that the clients' social-class had a significant 

effect on the counselor trainees' ratings of the clients. Table 5 indicates that the 

middle class were favored over the low class. Figure 1 depicts how the grand mean 

score of physically able clients from the low social-class is approximately 32% higher 

than the grand mean score of physically able clients from the middle social-class (see 

Table 3, clients 1 and 2). This indicates 32% more stigmatization by counselor 

trainees against the clients from the low social-class.

Comparison of individual mean scores between clients 1 and 2 of Table 3 also 

indicates that while all clients in the middle social-class (client 1) received 

significantly more favorable ratings (i.e., 24% to 40% improvement in mean scores) 

than all clients from the low social-class (Client 2) the mean scores of Caucasian 

clients were less improved by client social class than Black clients, with physically 

able Caucasian males showing the least improvement in ratings between social-class. 

Physically disabled Caucasian males also showed the least improvement in ratings in 

a comparison of clients 3 and 4.

Ability. An analysis of variance (see Table 4) indicates that the clients' physical 

ability level had a significant effect on the counselor trainees' ratings of the clients. 

Table 5 indicates that when physical disability is considered as a single variable, the 

physically disabled clients were slightly favored over the physically able clients by 

approximately 5%. However, when the clients' physical ability is combined with 

social class, the physically able are more favorably rated than the physically disabled. 

When the mean and grand mean scores of physically disabled clients are compared to 

the scores of the clients who are physically able (See Table 3, clients 1 and 3), the
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disabled clients received 16% to 30% higher (less favorable) mean scores and a 22% 

higher grand mean score.

Gender. There are only slight gender-bias trends evidenced in the A.C.T.

Survey, with 2% - 9% variances in rating scores between males and females.

However, Tables 4 and 5 indicate that when gender is combined with social-class and 

ability, female clients were consistently favored over male clients in all client 

scenarios except physically able clients from the low social-class (i.e., client 2 in 

Table 3).

Race. While race did not produce a significant effect on clients" mean scores, 

when race was combined with class and ability, counselor trainees' ratings were 

significandy effected (see Table 4). Table 5 delineates the rankings of clients' mean 

scores, indicating that physically able Black clients from the middle social-class 

received the most favorable mean scores, while physically able Black clients from the 

low social-class received the least favorable scores (viz., 37% difference in mean 

scores). The mean scores of Black clients were more favorable than the mean scores 

of Caucasian clients in all client scenarios except disabled clients from the middle 

class (i.e., client 3 in Table 3).

Career Motivation. When a client's statement of high career motivation is added 

to the scenarios depicting physically disabled clients from the low social-class (see 

Table 5, client 4), the clients' mean and grand mean scores are vastly improved over 

the mean and grand mean scores of clients without a stated career focus. In fact, the 

grand mean score of the clients in scenario 4 is the second most favorable rating in 

spite of those clients' multiple oppressions (see Figure 1). This is obviously the
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reason why physically disabled males and females always received lower (i.e., more 

favorable) scores in the analysis of variance tables and the corresponding mean tables.

M - B.l.A.S. Survey

The Multicultural Beliefs Inhibiting Appropriate Support (M-B.I.A.S.) Survey is 

a modification of the Attitudes of Counselor Trainees (A.C.T.) Survey, with the only 

exception being the removal of the high career motivation statement for the A.C.T. 

Survey's client 4. This allows for a comparison of clients 3 and 4 in the M-.B.I.A.S. 

Survey, which is not possible in the A.C.T. Survey. An analysis of variance was not 

computed for the M-B.I.A.S. Survey. Thus only general trends can be observed for 

this study.

Class. Figure 2 depicts how the grand mean score of physically able clients 

from the low social-class is higher than the grand mean score of physically able 

clients from the middle social-class (see Table 6, clients 1 and 2); thus indicating 

more counselor trainee stigmatization against the low social-class. Also, Figure 2 

depicts how the grand mean score of physically disabled clients from the low social- 

class (see Table 6, client 4) is higher than the grand mean score of physically disabled 

clients from the middle social-class (see Table 6, client 3).

In reviewing the individual mean scores, counselor trainees differentiated 

between social-class of Caucasian physically able females (see Table 6, clients 1 and

2) by 39% and Caucasian physically able males by 30%., Black physically able 

females by 41% and Black physically able males by 37%.

While significant, the differentiation in mean scores between physically disabled 

clients was not as pronounced as between physically able clients. Counselor trainees 

differentiated between social-class of Caucasian physically disabled females (see
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Table 6, clients 3 and 4) by 22% and Caucasian physically disabled males by 26%., 

Black physically disabled females by 25% and Black physically disabled males by 

18%.

Race. The over-compensation factor, mentioned in Chapter II, may explain why 

counselor ratings of Black male and female clients were slightly more favorable than 

Caucasian clients' ratings throughout the survey.

Comparison of individual mean scores between clients 1 and 2 of Table 6 also 

indicates that while all clients in the middle social-class receive significantly more 

favorable scores than all clients from the low social-class (30% to 41% improvement 

in means scores), the mean scores of Caucasian clients were slightly less improved by 

social class than Black clients, with Caucasian physically able males showing the 

least improvement in ratings between social-class.

Ability. In scenarios where there is no career motivation stated (see Table 6, 

client 4, and appendix F), when the clients' class and ability level are combined, 

disabled clients from the low social-class (see Table 6, client 4) consistently received 

higher mean and grand mean scores than disabled clients from the middle social-class 

(see Table 6, client 3), and physically able clients form the low social-class (see Table 

6, client 2) received higher scores than physically able clients from the middle social- 

class (see Table 6, client 1).

Also, when the mean and grand mean scores of physically disabled clients are 

compared to the mean and grand mean scores of clients who are physically able (See 

Table 6, clients 1 and 3), the disabled clients consistently received higher mean 

and grand mean scores (see Figure 2) including 16% differentiation in mean scores 

for Caucasian males, 25% for Black females, 27% for Black males, and 27% for 

Caucasian females; in favor of the physically able clients. The overall result is a
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grand mean differentiation of 26% in favor of the physically able clients.

C - BJ.A.S, Survey

Career Motivation. Figure 3 depicts how the grand mean scores of physically 

able clients from the middle social-class, who have stated a very low career 

motivation are significantly higher (i.e., less favorable) than the grand mean scores of 

physically able clients from the middle social-class who have no stated career 

motivation (see Table 7, clients 1 and 2). The grand mean score of physically 

disabled clients from the low social-class, who have stated a very high career 

motivation (see Table 7, client 4) is significantly lower (i.e., more favorable) than the 

grand mean score of disabled clients from the low social-class who have no stated 

career motivation (see Table 7, client 3).

Class X Ability. The over-compensation factor, mentioned in Chapter n , is 

evidenced by counselor ratings for physically able Black clients from the middle 

social class being 11% - 24% more favorable than ratings for physically able 

Caucasian counterparts. The difference in grand mean scores between clients 3 and 4 

was 36% , in favor of the physically disabled low social-class clients with a very high 

career motivation over the physically able middle social-class clients with a very low 

career motivation. Conversely, the grand mean scores of clients 1 and 2 indicate a 

significant differential of 39% in favor of the physically able middle social-class 

clients over the physically disabled low social-class clients. Counselor trainees 

differentiated between social-class of Caucasian physically able male clients by 32%., 

Caucasian physically able female clients by 37%, Black physically able female 

clients by 41%, Black physically able male clients by 43%.
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Comparison of individual mean scores between clients 1 and 2 of Table 7 also 

indicates that while all clients in the middle social-class receive significantly more 

favorable scores than all clients from the low social-class (32% to 46% improvement 

in means scores), the mean scores of Caucasian clients were less improved by social 

class than Black clients, with Caucasian males showing the least improvement in 

ratings between social-classes.

In scenarios where there is no career motivation stated (see Table 7, clients 1 

and 2, and appendix E), when clients' class and ability level are combined (see Figure

3), physically able clients from the middle social-class (see Table 7, client 1) 

consistently received higher grand mean scores than disabled clients from the low 

social-class (see Table 7, client 2).

Findings of the A.C.T. Survey

A total of 124 counselor trainees completed the A.C.T. Survey, including 94 

females (76%) and 30 males (24%); there were 105 master's level students (85%) and 

19 doctoral level students (15%).

The findings of the demographics questionnaire indicated that the majority of 

the counselor trainees who completed the A.C.T. Survey have had very limited 

exposure to cultures other than their own. However, 24 counselor trainees (19%) 

identified themselves as bilingual, and 20 (16%) have lived in 1 or more countries 

other than the United States. While 85 of the counselor trainees (69%) indicated that 

they had completed at least one multicultural studies course, only 20 counselor 

trainees (16%) had completed a graduate level course in multicultural counseling. 

Additionally, 112 counselor trainees identified themselves as Caucasian (90%), 8 as 

Black (6%), and 4 as other (3%). Only 3 were not U.S. Citizens (2%). Because only 

a small percentage of the sample (less than 10% ) was not Caucasian and because
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those 12 counselor trainees were not evenly distributed among the four survey forms, 

this study is generalized only to the Caucasian counselor trainees.

Only four counselor trainees were physically disabled (3%); however, 14 (11%) 

indicated that someone in their immediate or extended family is physically disabled.

The distributions of counselor trainees for religious identity and political 

orientation (i.e., liberal, middlc-range, or conservative) were very similar; with bell- 

curve distributions that included a little over half of the sample indicating an identity 

in the "middle-range" of each category, and approximately 25% in each extreme 

category of "liberal" and "conservative." However, it is important to note that the 

counselor trainees who indicated an identity with "liberal" religious identity may not 

necessarily have also identified with "liberal" political views.

A few additional surveys were only partially completed and therefore not 

included in the data analysis. In every case when a survey was not completed (viz.,

12 students from 8 classes), the students were given the opportunity to explain their 

reasons for not completing the survey. All of the 12 students indicated that they 

believed there was not enough information revealed in the intake scenarios to enable 

accurate rating of the clients.

AXLT..Survey; Demographics Questionnaire

The sample size was not large enough to provide data analysis for 13 of the 24 

demographic characteristics. Of the 24 demographic questions, the 11 demographic 

characteristics (D.Q.) which produced significant effect on the counselors' ratings of 

clients (see Table 8) include: age (D.Q. 1), gender (D.Q. 2), annual household 

income (D.Q. 5), religious identity (D.Q. 6), years of counseling experience (D.Q.

7), community size of counseling practice (D.Q. 9), whether cr not bilingual (D.Q.

13), whether any immediate family members are physically disabled (D.Q. 17),
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political orientation (D.Q. 18), undergraduate credits in multicultural studies (D.Q. 

19), or graduate credits in multicultural studies (D.Q. 20). Each of these 

characteristics included two or three sub-categories. Thus, there are a total of 25 

possible sub-categories of counselor trainee demographic characteristics which could 

produce significant effect on client ratings.

Table 8 delineates counselor trainee demographic characteristics which 

produced significant effect on client ratings. However, while Table 8 indicates that 

there was a significant effect taking place, it does not clarify what the effect was. For 

example, the demographic characteristic of "age" (see Table 8) indicates that when a 

client's combined variables of ability, race, and gender are rated by counselor trainees, 

the age of a counselor trainee who is "over age 40" effects that counselor trainee's 

rating of the client, while the age of a counselor trainee who is "under age 40" does 

not effect ratings of clients with combined variables of ability, race, and gender.

Table 9 clarifies the effect that each demographic characteristic, which was proven as 

significant in Table 8, had on the client ratings. For example, a review of the mean 

scores in Table 8 indicates that the disabled Caucasian females (i.e., a clarification of 

ability, race, and gender from Table 9) are rated approximately 27% more favorably 

by counselor trainees over age 40 than disabled Black females.

Counselor Trainee Demographic Characteristics Producing
Favorable Effects on Client Ratings

Class. The data indicate that of the 11 statistically significant (including, 23 of 

25 subcategories) counselor-trainee demographic characteristics (CDC's), all 11 had a 

significant effect on the ratings of clients' career potential according to the clients' 

single variable of social-class, with the clients who were from the middle social-class 

consistently favored. The two of 25 CDC subcategories which produced no effect on
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client ratings, in terms of social-class, were those subjects with an immediate family 

member who is physically disabled (see Table 9, DQ 17), and those who identified 

with a liberal political orientation (see Table 9, DQ 18). Neither of these two CDC's 

rendered any favorable ratings-effect for clients from either the low social-class or the 

middle social-class.

Ability. Of the 11 statistically significant CDC's, 9 (including 9 of 25 

subcategories) had a significant effect on the ratings of clients' career potential 

according to the clients' single variable of physical ability or disability, with the 

clients who were physically disabled consistently favored (see Table 9)! Physically 

disabled clients receiving more favorable ratings than physically able clients occurred 

when counselor trainees were identified as female (see Table 9, DQ 2), conservative 

religious identity (see Table 9, DQ 6), 16+ years of counseling experience (see Table 

9, DQ 7), urban work setting (see Table 9, D.Q. 9), bilingual (see Table 9, DQ 

13), no family members with a physical disability (see Table 9, DQ 17, middle-range 

political orientation (see Table 9, DQ 18), completion of one or more undergraduate 

classes in multicultural studies (see Table 9, DQ 19), or completion of one or more 

graduate-level classes in multicultural studies (see Table 9, DQ 20).

A comparison of the ratings of physically able and disabled clients in the C- 

B.I.A.S. and the M-B.I.A.S. Surveys confirms that the rationale for the physically 

disabled clients being rated more favorably in the A.C.T. Survey is due to the strength 

of the effect of a high career focus portrayed in the scenarios of client 4.

Class x Ability. Of the 11 statistically significant CDC's, all 11 (including 9 of 

25 subcategories) had a significant effect on the ratings of clients' career potential 

according to the clients' combined variables of social-class and ability level, with the 

clients who were physically able and from the middle social-class consistently
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favored. While some demographic characteristics of the counselor trainees had no 

apparent effect on counselor trainees' ratings of clients, Table 9 indicates that 

combining the variables of social-class and ability did produce significant effect on 

the ratings. For example, male counselor trainees favorably rated middle social-class 

clients but their gender did not have an effect on their rating of clients by physical 

ability (see Table 9, DQ 2). Yet, male counselor trainees more favorably rated clients 

who were physically able and from a middle social-class. The same was true of 

counselor trainees when they were identified by the demographic characteristic of age 

(see Table 9, DQ 1), liberal and middle-range religious identity (see Table 9, DQ 6), 0 

-15  years of counseling experience (see Table 9, DQ 7), rural and suburban work- 

settings (see Table 9, DQ 9), bilingual ability (see Table 9, DQ 13), conservative 

political orientations (see Table 9, DQ 18), having nal completed any undergraduate 

classes in multicultural studies (see Table 9, DQ 19, or having hqje completed any 

graduate classes in multicultural studies (see Table 9, DQ 20).

Gender. Of the 11 CDC's, only one (including 1 of 25 subcategories) had a 

significant effect on the ratings of clients' career potential according to the clients' 

single variable of gender, with the female clients favored by counselor trainees 

working in urban settings (see Table 9, DQ 9). However, in 10 of the 11 CDC's a 

counselor trainee's gender proved to have a partial effect on client ratings when 

combined with the two or three of the other client variables of ability, race, or social- 

class.

Ability x Race. Of the 11 CDC's, only two (including 2 of 25 subcategories) 

had a significant effect on the ratings of clients' career potential according to the 

clients' variables of physical ability combined with race. This rating effect was 

evidenced by counselor trainees with conservative religious identity (see Table 9, DQ
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6); with physically able Black clients most favorably rated, followed by physically 

disabled Black clients, then physically disabled Caucasian clients, and finally, 

physically able Caucasian clients were the least favorably rated!

Those counselor trainees who are bilingual (see Table 9, DQ 17) most favorably 

rated physically disabled Caucasian clients, followed by physically able Black clients, 

then physically disabled Black clients, and finally, the least favorably rated were 

physically able Caucasian clients.

A comparison of the ratings of physically able and disabled clients in the C- 

B.I.A.S. and the M-B.I.A.S. Surveys confirms that the rationale for the physically 

disabled clients being rated more favorably in the A.C.T. Survey is due to the strength 

of the effect of a high career focus portrayed in the scenarios of client 4. However, if 

the variables represented by the A.C.T. Survey's fourth scenario are removed from the 

ratings, the fact that the Black clients were rated more favorably than the Caucasian 

clients in three out of four subcategories, reveals a pattern of over-compensation, 

discussed in Chapter II.

Class x Ability x Race. Often while a client's degree of physical ability or 

race did not render an effect on the counselor trainees' ratings, in 6 of the 25 

subcategories these CDC's did produce an effect on counselor trainees' ratings when 

they were combined with social-class; with physically able Black clients from the 

middle social-class most favorably rated, and physically able Black clients from the 

low social-class least favorably rated. Essentially, the strength of the social-class 

effect reversed the trend which emerged when only ability x race was considered.

This phenomenon occurred with counselor trainees whose demographic 

characteristics were male (see Table 9, DQ 2), have had 6-15 years of counseling 

experience (see Table 9, DQ 7), work in urban settings (see Table 9, DQ 9), are not
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bilingual (see Table 9, DQ 9), or have no family members who are physically 

disabled (see Table 9, DQ 17).

Ability^x Race x Gender. Of the 11 CDC's, only two (including 2 of 25 

subcategories) had a significant effect on the ratings of clients' career potential 

according to the clients' combined variables of physical ability, race, and gender.

For counselor trainees who were over age 40 (see Table 9, DQ 1), physically 

disabled Caucasian female clients were most favorably rated, while physically able 

Black male clients were least favorably rated. However, physically disabled Black 

male clients were most favorably rated, and physically able Black male clients were 

least favorably rated when CDC's were liberal religious identity (see Table 9, DQ 6).

Class x Ability x Gender. Of the 11 CDC's, five (including 5 of 25 

subcategories) had a significant effect on the ratings of clients' career potential 

according to the clients' variables of social-class, physical ability, and gender; with 

physically able female clients from the middle social-class most favorably rated and 

physically able female clients from the low social-class least favorably rated! This 

rating effect was evidenced by counselor trainees who were female (see Table 9, DQ 

2), bilingual (see Table 9, DQ 13), had physically disabled members in their 

immediate family (see Table 9, DQ 17), had a liberal political orientation (see Table 

9, DQ 18), and had one or more graduate-level classes in multicultural studies (see 

Table 9, DQ 20).

The fourth scenario clients (i.e., clients with stated high career motivation) were 

consistently in the top half of the ratings, with the ratings of female clients always 

more favorable than the ratings of male clients; which is most likely due the over- 

compensation factor discussed in Chapter n.
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Class x Race x Gender. Of the 11 CDC's, eight (including 8 of 25 

subcategories) had a significant effect on the ratings of clients' career potential 

according to the clients' combined variables of social-class, race, and gender; with 

Black male clients and Caucasian female clients from the middle social-class most 

favorably rated, while Black male clients and Caucasian female clients from the low 

social-class were least favorably rated. This rating effect was evidenced by counselor 

trainees with age under 40 (see Table 9, DQ 1), an annual income over $26,000.00 

(see Table 9, DQ 5), liberal religious identity (see Table 9, DQ 6), work in urban 

settings (see Table 9, DQ 9), are not bilingual (see Table 9, DQ 13), have no 

physically disabled members in their immediate family (see Table 9, DQ 17), had a 

conservative political orientation (see Table 9, DQ 18), and had one or more 

undergraduate classes in multicultural studies (see Table 9, DQ 19).

Figure 1, Figure 2, and Figure 3 indicate that the clients from the middle social- 

class consistently receive more favorable ratings than clients from the low social- 

class.

Class x Ability x Gender x Race. Of the 11 CDC's, only one (including 1 of 

25 subcategories) had a significant effect on the ratings of clients' career potential 

according to all four of the tested client variables; with physically able Black clients 

from the middle social-class most favored, and physically able Black clients from the 

low social-class least favorably rated by male counselor trainees (see Table 9, DQ 2).

Discussion

By ranking the means of the counselor trainees' client ratings from most 

favorable to least favorable, one can observe those counselor trainee characteristics 

which may prove to render favorable results in the counselor-client relationship, and
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those which may prove to render harmful results in the counselor-client relationship.

For example, the improvement in the rankings of physically disabled Black male 

clients (i.e., ability x race x gender), from third most favorable in Table 9, DQ 1 (age) 

to first most favorable in Table 9, DQ 6 (religious identity), indicates that these clients 

may be more favorably counseled by younger counselors with a liberal religious 

identity. Also, the worsening of physically able Black female clients, from second 

most favorable ratings in Table 9, DQ 1 (age) to fifth most favorable ratings in Table 

9, DQ 6 (religious identity), indicates that these clients mav be more favorably 

counseled by counselors over age 40 with middle-range or conservative religious 

identity.

A^C.HSuryev;_ Ratine Scale Items

The ranking of the mean scores for the 12 rating-scale items in the A.C.T.

Survey indicates that all 12 of the rating-scale items produced significant effect (p <

.05) on the counselor trainees' ratings of the client intake scenarios (see Table 10).

Additionally, the fourth intake scenario further confirmed the neutralizing-effect 

of a statement of high career motivation. Furthermore, when the rating-scale means 

of the fourth scenario are deleted, the counselor trainees' ratings of the clients reveals 

a trend toward favorable ratings of physically able clients from the middle social- 

class.

Ratine-Scale Items Producing Favorable Effects on Client Ratings

Class. The data indicate that all 12 of the rating-scale items had a significant 

effect on the ratings of clients' career potential according to the clients' single variable 

of social-class, with the clients who were from the middle social-class consistently 

favored.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



117

Ability. Of the 12 rating-scale items, 9 had a significant effect on the ratings of 

clients' career potential according to the clients' single variable of physical ability, 

with the clients who were physically disabled favored in 7 of the 9 rating-scale items 

(See Table 10). The two rating-scale items (RSI) in which physically able clients 

received more favorable ratings than physically disabled clients were "energy level"

(see Table 10, RSI 7) and "extra-curricular activities" (see Table 10, RSI 10). The 

three rating-scale items which produced no effect on counselor trainees' ratings of 

clients were, experience self as significant (RSI 3), self-esteem (RSI 4), and 

personality (RSI 11).

A comparison of the ratings of physically able and disabled clients in the C- 

B.I.A.S. and the M-B.I.A.S. Surveys confirms that the rationale for the physically 

disabled clients being rated more favorably in the A.C.T. Survey is due to the strength 

of the effect of a high career focus portrayed in the scenarios of client 4. However, 

when counselor trainees rated physically disabled clients, they assumed that those 

clients would have a low energy level and not be involved in extra-curricular 

activities. The counselor trainees skewed their ratings of clients so heavily on the two 

rating-scale items of energy level (see Table 11, RSI 7) and extra-curricular activities 

(see Table 11, RSI 10) that these two items proved to be rebellious to the general 

trends of the survey. When the physically disabled clients were favored, the 

differentials in mean scores between physically able and disabled was 11%-29%.

When the physically able clients were favored, the differentials in mean scores were 

22% and 39%. In other words, the counselor trainees' stigmatization toward 

physically disabled clients was so strong that it overcame the survey's strong 

neutralizing variable of high career motivation!
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Class x Ability. All 12 of the rating-scale items had a significant effect on the 

ratings of clients' career potential according to the client's combined variables of 

social-class and ability level (see Table 10).

Clients who were physically disabled and from the low social-class (i.e., 

influenced by high career motivation in intake scenario 4) were favored with three of 

the 12 rating-scale items including, internal motivation (see Table 21, RSI 1), 

awareness of personal strengths and weaknesses (see Table 11, item 2) and goal 

orientation (see Table 11, RSI 8). In these three rating-scale items, the physically 

able, middle social-class clients were more favorably rated than the physically 

disabled, middle social-class clients, who were in turn more favorably rated than the 

physically disabled, low social-class clients.

In seven of the 9 rating-scale items which produced effect on the counselor 

trainees' ratings of clients, the physically able, middle social-class clients were most 

favorably rated, followed by physically disabled, low social-class, then the physically 

disabled, middle social-class, and finally the physically able, low social-class clients 

(see Tables 11).

In two of the 12 rating-scale items which produced effect on the counselor 

trainees' ratings of clients, the physically able, low social-class clients were the 

second most favorably rated in lieu of their most common position of least favorably 

rated. This phenomenon occurred in rating-scale items, energy level (see Table 11, 

RSI 7) and extracurricular activities (see Table 11, RSI 10). These are the two rating- 

scale items which were also rebellious in the single client variable of ability. Once 

again confirming counselor trainees' stigmatization that physically disabled clients 

have low energy levels and are not involved in extracurricular activates; so much so 

that this bias overcomes the general trend in the survey to favor the middle social- 

class over the low social-class.
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Race. Only one of the 12 rating-scale items had a significant effect on 

counselor trainees' ratings of clients career potential according to the clients' single 

variable of race (see Table 10, RSI 5). The rating-scale item of honesty indicates that 

Black clients are 6% more favorably rated in terms of honesty than are Caucasian 

clients (see Table 11, RSI 5). Since 90% of the survey subjects were Caucasian, this 

phenomenon is quite likely due to the over-compensation factor discussed in Chapter

n .

Ability x Race. Of the 12 rating-scale items, only one had a significant effect 

on the ratings of clients' career potential according to the clients' combined variables 

of physical ability and race (see Table 10, RSI 5); with physically disabled Caucasian 

clients most favorably rated and physically able Caucasian clients least favorably 

rated (see Table 11, RSI 5).

A comparison of the ratings of physically able and disabled clients in the C- 

B.I.A.S. and the M-B.I.A.S. Surveys confirms that the rationale for the physically 

disabled clients being rated more favorably in the A.C.T. Survey is most likely due to 

the strength of the effect of a high career focus portrayed in the scenarios of client 4. 

However, when the variables represented by the A.C.T. Survey's fourth scenarios are 

removed from the ratings, the fact that the physically able Black clients were rated 

more favorably than the physically able Caucasian clients reveals a pattern of over­

compensation, discussed in Chapter II.

Class x Ability x Gender. While the client variable of gender had no effect on 

counselor trainees' rating of clients as a single variable, when combined with other 

variables, three of the 12 rating-scale items had a significant effect on the ratings of 

clients' career potential according to the clients' variables of social-class, physical 

ability, and gender (see Table 10). The high career motivation in the fourth scenario
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caused the physically disabled female from the low social-class to be the first or 

second most favorably rated.

However, when the fourth scenario variables are removed, the physically able 

female clients from the middle social-class are consistently most favorably rated and 

the physically able females from the low social-class are least favorably rated (see 

Table 11, RSI 2, RSI 3, and RSI 6).

Class x Race x Gender. While only one rating-scale item, honesty, 

significantly effected counselor trainee ratings of clients according to the single client 

variable of race, of the 12 rating-scale items, three had a significant effect on the 

ratings of clients' career potential according to the clients' variables of social-class, 

race, and gender (see Table 10). Clients from the middle social-class were most 

favorably rated, while clients from the low social-class were least favorably rated (see 

Table 11, RSI 5, RSI 9, and RSI 11).

Discussion

One of the main goals of this analysis of rating-scale items was to determine 

whether any of the 12 rating-scale items could be eliminated and still produce similar 

bias trends of the counselor trainees on the M-B.I.A.S. and C-B.I.A.S. Scales.

Matching similar patterns of rating-scale items which produced an effect on counselor 

trainees’ rating of clients provides an effective methodology for clustering similar 

rating-scale items. There were three secondary clusters of items which produced 

similar rating effects within each primary cluster:

Internal Motivation (RSI 1);
Goal Orientation (RSI 8);
Orientation Towaid New, Better, More (RSI 12).
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Awareness of Personal Strengths and Weaknesses (RSI 2);
Clearly identified Values (RSI 6);
Communication Skills (RSI 9).

Experience Self as Significant (RSI 3);
Self-esteem (RSI 4);
Personality (RSI 11).

The fact that two or more rating-scale items produced similar rating results, does 

not mean that one item is necessarily a substitute for another; it only means that those 

items received similar ratings. Therefore, choice of which rating-scale items to 

eliminate is entirely up to the discretion of the survey coordinator.

Conversely, those items which produced atypical results should remain on the 

rating-scales of the M-B.I.A.S. and C-B.I.A.S. Scales. There were three rating-scale 

items which produced significant effect on client ratings and were atypical to the 

other rating-scale items:

Level of Honesty (RSI 5);
Energy Level (RSI 7);
Participation in Extracurricular Activities (RSI 10).

The end result was that the original 12 rating-scale items were reduced to 6 

items for the M-B.I.A.S. and C-B.I.A.S. Surveys; the one rating-scale item from each 

of the two clusters with the lowest probability scores, and each of the three atypical 

rating-scale items:

Awareness of Personal Strengths and Weaknesses;
Goal Orientation;
Self-esteem;
Energy Level;
Participation in Extracurricular Activities;
Level of Honesty.

While an analysis of variance was not computed for the M-B.I.A.S. or C-

B.I.A.S. Survey, a quick review of Tables 5 ,6 , and 7 indicates that similar mean and 

grand mean scores were produced for the intake scenarios of client 1 in all three tables 

of normative scores. The first of the four intake scenarios is the same in all three
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surveys. Therefore, since the grand mean scores for client 1 of the M-B.I.A.S. and 

the C-B.I.A.S. Surveys are only 4% different from each other; and since both of those 

surveys are 7% (C-B.I.A.S. Survey) to 10% (M-B.I.A.S. Survey) different than the 

A.C.T. Survey’s grand mean for client 1, the results of the M-B.I.A.S. and C-B.I.A.S. 

Surveys are considered dependable for the purpose of comparison in this study.

The analysis of data indicates that all nine of the null-hypotheses were rejected. 

Following are corrected statements from the null-hypotheses in Chapter III, which 

are based on the findings of this study:

1. Ability bias: Counselor Education and Counseling Psychology students 

(counselor trainees) displayed different attitudes toward physically disabled clients as 

toward non-disabled clients, with physically able clients more favorably rated (see 

Figure 1 and Figure 2).

2. Ability bias: Counselor trainees who have had undergraduate-level

work) displayed more favorable attitudes toward physically disabled clients, 

compared to unfavorable attitudes toward physically disabled clients by counselor 

trainees who have had no undergraduate-level informational exposure. However, 

Counselor trainees who have completed one or more graduate-level courses in 

multicultural studies displayed a dogmatic tendency toward stigmatization of 

physically disabled clients, especially with combined client oppressions of class x 

ability x gender (see Table 9, DQ 19 and DQ 20).

3. Ability Bias: Counselor trainees who have had experiential contact exposure 

to physically disabled populations (e.g., immediate family members who are 

physically disabled) displayed more favorable attitudes toward disabled

Summary of Findings

to physically disabled populations (i.e., multicultural course
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clients,compared with counselor trainees who have had no experiential contact with 

physically disabled populations (see Table 9, DQ 17).

4. Gender bias: Counselor trainees displayed different attitudes toward female 

clients as toward male clients, with females sometimes favored over males and vice 

versa. The counselor trainees' preference for one gender over the other was 

dependant on the various combinations of client oppressions (see Table 9).

5. Race bias: Counselor trainees consistently displayed more favorable 

attitudes toward Black clients than toward Caucasian clients, indicating a tendency 

toward reverse-discrimination or over-compensation (see Table 9).

6. Social-class bias: Counselor trainees displayed significantly unfavorable 

attitudes toward lower social-class clients, and favorable attitudes toward middle 

social-class clients (see Table 9).

7. Multiple oppressions: Counselor trainees display different patterns of 

attitudes toward clients with various combinations of multiple oppressions (i.e., a 

Black, disabled, woman, from a lower social class) as they did toward clients with 

only one suppression (see Table 9).

8. Career motivation bias: Counselor trainees displayed less favorable attitudes 

toward non career-focussed clients as toward career-focussed clients (see Figure 1 and 

Figure 3).

9. No oppressions: Counselor trainees displayed more favorable attitudes 

toward clients with no oppressions than toward clients with one or more oppressions 

(cf., client 1 with clients 2 - 4 in Tables 3, 6,7).

The results of this study are in general agreement with Mazer's (1971) findings, 

which documented the negative effects of social-class stereotyping on teacher 

expectation among graduate students in teacher-education. Additionally, the results 

are in general agreement with the the findings of Yuker et al. (1966), Sedlacek et al.
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(1967), and Lazar (1973), all documenting negative stereotyping toward physically 

disabled populations.

The data indicates that single client variables of ability, gender, race, and social- 

class all elicit bias by counselor trainees, with some variables being more dominant 

effectors of bias than others. Also, the measurement of counselor trainee bias toward 

clients with various combinations of multiple oppressions indicates that ratings of 

clients on limited information offered in an intake scenario are predictable, according 

to counselor trainee demographics, client demographics, and rating-scale items. The 

biases toward clients from the low social-class and toward physically disabled clients 

were generally unfavorable, indicating that these client variables may be primary, 

independent determinants of counselor trainee bias.

In this study, counselor trainee biases toward Black and female clients was 

generally 5% to 10% more positive than toward Caucasian and male clients. This 

tendency is contradictory to most studies which consistently document significantly 

more negative biases toward Blacks and Women. Yet, counselor trainees shared 

similar negative biases against disabilities and low social-class as the general 

population. Therefore, in this study, counselor trainees were apparently able to fake 

their responses toward race and gender biases in all three surveys.

Finally, those client scenarios with a strong statement of career motivation (see 

Tables 3 and 7, client 4) were consistently rated favorably, in spite of their multiple 

oppressions (i.e., physically disabled, from the low social-class). Additionally, the 

clients in the C-B.I.A.S. Survey with a stated low career focus (see Table 7, client 3) 

were rated unfavorably, in spite of having only one or no oppressions (i.e., physically 

able, from the middle-social-class). This indicates that a client's statement of high 

career motivation may be able to reverse a counselor trainee's initial stigmatization of 

combined client oppressions of ability, gender, race, and social-class. However, a
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question of propriety arrises as to whether a counselor trainee should need to depend 

on the client to be career motivated in order to assure that the negative effects of 

stigmatization are kept in check!
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CHAPTER V

CONCLUSIONS AND RECOMMENDATIONS 

Summary

The A.C.T., M-B.I.A.S., and C-B.I.A.S. Surveys were developed as training 

tools for initiating enlightenment of helping-professionals about their personal 

multicultural biases. In this study, the surveys proved their ability to elicit counselor 

trainee bias toward hypothetical clients with varying combinations of multiple 

oppressions. They revealed significant and predictable patterns of bias against 

populations who represent low social-class and physical disabilities. The three 

surveys revealed the value of two kinds of multicultural learning experiences: 

experiential contact and undergraduate-level pseudo-experiential learning about 

multicultural and physically disabled populations. They also exposed a tendency 

toward a pattern of dogmatism among counselor trainees who have completed one or 

more graduate-level classes in multicultural studies. Perhaps the most important 

finding of these surveys is that a statement of high career motivation by the clients 

with multiple oppressions can neutralize or reverse the negative biases of counselor 

trainees.

The results of the A.C.T. Survey, M-B.I.A.S. Survey, and C-B.I.A.S. Survey 

indicate that for ability and social-class biases, they are relatively nontransparent 

devices which provide reasonably valid information on counselor trainee stereotyping 

toward ability and social-class, with a minimum of threat in a controversial domain. 

However, for gender and race biases, they may be transparent and therefore fakable. 

Furthermore, the indirect approach to measurement, exemplified by the design of the
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survey rating-scales is supported; as it was in Mazer's (1971) Student Performance 

Estimates.,Scales-

Implications for Continued Research 

Continuing Bevond the Limitations of This Study

Unfortunately, not enough minority counselor trainees completed the A.C.T. 

Survey to allow analysis of the effect of this counselor trainee demographic 

characteristic on client ratings. Therefore, the findings of this study can only be 

generalized to Caucasian counselor trainees. More data will need to be collected from 

various minority helping-professional populations in order to determine to what 

degree the data in this study can be generalized for non-Caucasian counselor trainees.

Most of the doctoral-level students and many of the Master's-level students in 

this sample were practicing in counseling-related agencies while pursuing their 

graduate degrees. However, because the focus of this study was on graduate students' 

bias, the findings can only be generalized to counselor trainees. Additional surveys 

will need to be administered to licensed and certified practitioners in counseling and 

other helping-professions (e.g., social-work, career guidance, education, medicine, 

nursing, etc.), as well as other graduate student majors, in order to determine to what 

degree the data in this study can be generalized to helping-professionals other than 

counselor trainees.

Since the focus of this study was on assessment of clients in a career transition, 

assessment of corporate human resource professionals should also be encouraged, 

especially because they too may harbor hidden unfavorable bias as was displayed by 

the counselor trainees in this study, and because their standards were used in the 

survey rating-scale items.
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Finally, further research in clinical environments may find that the surveys can 

also be effective tools in assignment of clients to selected practitioners, clinical 

supervision of practitioners, and /  or client self-awareness of personal bias.

Possible.Correlation With Personality Typologies

In an attempt to compare the counseling majors to other majors at the university, 

24 surveys were administered to a class of graduate-level mathematics majors. 

Interestingly, none of the mathematics majors was willing to complete the survey for 

the same reason given by the 12 counseling majors who would not complete the 

survey (i.e., not enough data were provided in the scenarios to rate the clients). 

Keirsey and Bates (1984) note that mathematicians who have completed the Myers- 

Briggs Type Indicator (MBTI) score heavily in the sensory and thinking typologies. 

Conversely, they note that counselors score heavily in the intuitive and feeling 

typologies. The intuitive dimension of the therapist's consciousness is discussed by 

Truax (1985):

Therapists do believe in, use, and value their varying kinds of intuitive 
experiences with clients. For some therapists, the intuitive experience is 
explainable, for others it is yet to be explained, and for still other it does not 
need to be explained. There is definitely a pattern to therapists' natural or 
developed abilities to be receptive and turn within in order to experience all that 
is possible with a client. There is also a great diversity in the way therapists 
experience intuition and in the way they have incorporated it into their lives that 
could be exemplary to other professions and people (p.84).

Vaughan (1979) provides a definition of intuition which may explain why some

counselors did not feel comfortable completing the survey:

The wisdom of intuition does not follow the rules of logic. It will never make 
rational, discriminating choices for you. It is not a substitute for careful 
research or data gathering. It is a purveyor of possibilities, not an evaluating 
faculty (p. 177).

Therefore, if all counselor trainees had been asked to first complete the 

M.B.T.I., and then given the A.C.T. Survey, the results of the MBTI might have
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indicated that those counselors who did no! complete the A.C.T. Survey are more 

aligned with sensory and thinking typologies, as are mathematicians, than those who 

did complete the survey.

Other Possible Reasons for Non-Participation in the Study

Further qualitative analysis of trainees who do not participate in the survey may 

reveal that they are concerned with being "politically correct" (i.e., afraid of revealing 

prejudice) in their answers. This would indicate that they may be able to unmask the 

intent of the survey , and /or they are afraid that the survey will reveal that they are 

prejudiced.

QinfcaLAppUeAtions

In an effort to determine how accurately the M-B.I.A.S. and C-B.I.A.S. Surveys 

predict actual counselor behavior and effectiveness with clients (i.e., to what extent do 

counselor beliefs truly inhibit appropriate support?), follow-up observation of the 

psycho-therapeutic relationships between counselors and clients is recommended. 

Observation of counselors who cannot complete the M-B.I.A.S. or C-B.I.A.S.

Surveys may reveal that those counselors are more objective and thus, project less 

bias, either positive fir negative, into the counselor-client interactions. However, 

these counselors may also prove to be inflexible and dogmatic in their projections of 

their clients' potential. Thus, if they are slow to develop an opinion of their clients' 

potential, and then discover that their eventual projections of their clients' potentials 

were inaccurate, they may also be very slow or incapable of later changing their bias 

and projections of that bias.

Conversely, observation of counselors who complete the surveys may reveal 

that the same intuitive typology which allowed the quick assessment of clients on the
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survey rating-scale, also is highly tentative and thus, allows a high degree of 

flexibility in their bias toward their clients' potentials. Therefore, if they are quick to 

develop an opinion of their clients' potential, and then discover that their projections 

of their clients' potential were inaccurate, they may also prove to be able to quickly 

change their bias and projections of that bias.

§mgy.Adaptatibns

One possible means of overcoming the evident ability to fake race and gender 

biases on these surveys is to revise the instructions to indicate that the subjects will be 

supervising a new counselor on their staff, and that they are being asked to complete 

the survey as a predictor of how they think the new counselor supervisee will respond 

to the client intake scenarios.

Intake Scenarios

Adaptations of the M-B.I.A.S. and C-B.I.A.S. Surveys are very easy and highly 

encouraged so as to focus on the training needs of helping-professionals serving 

various specialized oppressed populations (e.g., racial minorities, physically disabled, 

emotionally disabled, seniors, ex-offenders, etc.).

Disability. Suggested disabled populations that can be substituted for the 

hearing impaired and paraplegic clients in this study include, to name a few, visually- 

impaired, quadriplegic, Diabetic, Muscular Dystrophy, Muscular Sclerosis, spinal 

injured, stroke victims, substance abuse recovery, etc. Additional research may also 

reveal a difference in bias toward clients who possess self-inflicted disabilities versus 

those with "natural cause" disabilities or birth defects. For example, consider the
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possible differences of bias toward two physically disabled clients. One, a former 

professional football player, can no longer perform his current job because of severe 

osteo arthritis which is directly related to his former football injuries and overuse of 

steroids. The other, a concert pianist, can no longer perform his job because of the 

onset of rheumatoid arthritis. Or, consider the possible difference of bias toward a 

smoker who is diagnosed with lung cancer, versus a non-smoker who is diagnosed 

with breast cancer.

Career Focus. Since the clients in this study were identified as recent graduates 

of a vocational-track curriculum, clients could also be identified as recent college- 

track graduates or mid-life career changers. Mid-life career changers would also 

allow assessment of attitudes toward a variety of younger and older age groups.

Gender. Homophobic bias can be assessed by modifying this study's male and 

female clients with gay and lesbian labels. Attitudes toward various family systems 

can also be assessed with these labels. Also, matriarchal and patriarchal labels can be 

added for assessment of attitudes toward traditional and nontraditional family- 

systems.

Race. Suggested racial minority populations that can be substituted for the 

Black clients in this study include, but are not limited to Applacians, Hispanic- 

Americans, Asian-Americans, Chicanos, Jewish and other religious sects, Native- 

Americans, rural and inner-city poverty victims, etcetera. Additionally, foreign 

national populations can be assessed in American cultures as well as their own native 

cultures (i.e., assessment of Japanese helping-professionals in Japan, etc.).

Social-Class. In lieu of middle and low social-class labels, upper-middle or 

lower-upper social-class distinctions can also be assessed. These distinctions may be
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particularly appropriate for assessment of helping-professionals working with clients 

in "elite" social-circles such as private schools for children of upper-income families, 

prestigious suburban neighborhoods, families of celebrities and high profile 

government officials, etcetera.

Demographic Questionnaire

Of the original 24 demographic questions on the A.C.T. Survey, 11 significandy 

effected client ratings, and the other 13 were not assessable due to a population 

sample that was too small, as well as an uneven distribution among the four forms A,

B, C, D. However, there were sufficient data to suggest that all of the 24 counselor 

trainee demographic characteristics would have significandy effected client ratings if 

the sample size were greater. Further research with these same demographic 

questions presented to other helper-professionals, especially those focused on clients 

with different demographic variables, may produce different results. Finally, the 

addition of a demographic qualifier (i.e., measurement of an insignificant and 

unrelated counselor variable) for testing validation of the demographic survey results 

should be considered in future studies. One such qualifier could be to ask the 

counselor trainees to note their favorite color, or their shoe size. If statistically 

significant results are manifested by these qualifier variables, then the dependability 

of the demographic survey's results must be reconsidered.

Rating-Scale Items

The results of the rating-scale items from the A.C.T. Survey indicated a 

tendency of the counselor trainees to differentiate in their ratings of honesty level in 

Black versus Caucasian clients, with Black clients rated 6% more favorably than 

Caucasian clients see Table 10, RSI 5). However, Table 3 indicates that this pattern

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



133

of rating is reversed for clients 2 and 3, which indicates that the counselor trainees' 

ratings may be dependant on social class and ability level, or it may also indicate that 

over-compensation is more difficult with the addition of client variables. Further 

research is recommended regarding counselor trainees' honesty x race bias.

In this study, the term self-esteem was used, with the assumption that counselor 

trainees would understand the meaning of the term. However, Michael Brown, of 

Wayne State University in Detroit, as well as Harry Satterfield, of San Jose State 

University, in California have questioned whether there are distinctive differences 

between definitions of "self-esteem," "self-concept," and "self-image," and noted that 

the terms are often confused and assumed synonymous. By providing a definition for 

each term, each may have rendered different rating results, especially with the 

scenarios depicting physically disabled clients.

Recommended Workshop Formats for M-B.I.A.S. and C-B.I.A.S. Surveys

In Appendices E and F, suggested workshop formats have been added to the M- 

B.I.A.S. and C-B.I.A.S. Surveys. Early trial results from prototype workshops with 

graduate students in the Department of Counselor Education and Counseling 

Psychology at Western Michigan University and the University of San Diego have 

produced encouraging feedback from the counselor trainees and their faculty. The 

unanimous verbal consensus from the first 100 counselor trainees who have been 

directed through the pilot workshops as a part of their classroom learning experience, 

indicated that the M-B.I.A.S. and C-B.I.A.S. Surveys' results were directly 

responsible for initiating productive self-reflection. Additionally, workshop 

participants have confirmed that the workshop's discussion guides were effective in 

stimulating thought-provoking conversations among the students and faculty. The 

general concensus of the workshop participants was that the surveys were effective in
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exposing hidden bias, and that the workshop process positively influenced a 

unanimous desire to correct previously hidden negative bias. Almost all of the 

participants agreed that their stigmatization could be counterproductive in 

psychotherapeutic relationships.

However, two major cautions are advised. First, workshops should be 

coordinated only by professionals who are trained in group dynamics so as not to 

produce the undesirable side-effect of dogmatism, discussed in Chapter II. All four of 

the prototype workshops produced some initial individual reaction of resistance to 

personalizing the negative results of high bias scores. Some understandable 

aggressive display of defense mechanisms included heavy critique of the survey's 

possible limitations, and challenges that the survey results may not necessarily 

translate into predictable counselor behavior. However, encouragement of peer- 

feedback on such resistance contributed to a non-threatening environment for 

productive peer confrontation, and proactive suggestions for overcoming potentially 

harmful bias. Most importantly, for all but one workshop participant, the peer- 

feedback format apparently prevented a dogmatic response to the challenged 

resistance. This can be further tested by administering the A.C.T. Survey as a pretest, 

conducting a pseudo-experiential workshop with an 8-16 week internship 

intervention, and then administering either the Multicultural B.I.A.S. Survey or the 

Career B.I.A.S. Survey as a post-test.

An important second caution is that facilitators of the group process should not 

allow high B.I.A.S. Survey scores to be associated with negative value-judgements 

against those participants who generated high scores. Instead, the participants who 

scored high should feel "convinced" (rather than judged) that a cognitive reframing 

would be prudent. Indeed, when helping-professional trainees have been willing to
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explore their personal biases, they should be recognized for their professional 

integrity.

Ideally, 15 to 20 minutes time should be allotted at the end of the workshop, so 

as to allow each workshop participant an opportunity to reflect on his or her personal 

feelings and cognitions which were evoked by the workshop process. Progoff's 

(1980), At a Journal Workshop, is highly recommended as a guideline for infusion of 

the intensive journal process into the synthesis dimension of the workshop 

experience. Therefore, the entire workshop process should be conducted in a 

minimum of 90 minutes.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



APPENDICES

136

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



Appendix A

Sample A.C.T. Survey: Instructions

137

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



138

A.C.T.- SURVEY INSTRUCTIONS

Dear Collegue:

Thank you for participating in this study. The following survey is 
designed to clarify the decision-making processes addressed by "helping- 
pnofessionals" when assisting clients in their career planning. You will find 
two computer-scored answer sheets-one "Demographics" (21 Background 
information questions), and one "Rating Scales" (four sets of 12 questions).

DIRECTIONS ( Use ONLY a #2 Pencil):

In the following survey, you are given a brief description of four people 
who have recently graduated from the same public high school. They each 
graduated with the same grade point average, in the top half of their class, in 
the college-track curriculum.

They are each about to attempt entering the work force. Your task is 
to u se  the information provided to rate each person in twelve job 
characteristics which are important to employers. The twelve job 
characteristics are randomly arranged alongside a 5-point rating scale from 1 
(excellent likelyihood of occurance) to 5 (poor liklihood of occurance). Refer 
to the accompanying computer scored "Rating Scales" form.

1 2 3 4 5
I I_________ I_________ I________ I

EXCELLENT GOOD AVERAGE FAIR POOR

Read case one, then immediately refer to the job characteristics 
computer-scored "Rating Scales" to rate the first set of twelve characteristics. 
Rate the person on each characteristic by marking the appropriate space on 
the computer-scored answer sheet.

Rate the second, third, and fourth persons in the same manner; first 
reading the description, then rating the next set of twelve characteristics.

Do not hesitate; work quickly, indicating your first im pressions.
If you have questions, please feel free to ask.

Thank you,

J. Stephen Neynaber 
Western Michigan University
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A.C.T. SURVEY FORM A

(1) Client 1 1s an 18 year old Black male, from a middle-socioeconomic background. He is 
in excellent physical condition, and his school records indicate no developmental problems. 
He has one younger brother and two younger sisters. His father is an electrical engineer and 
his mother is an elementary school teacher.

STOP READING: Answer questions 1-12 on the rating scales answer form.

(2) Client 2 is an 18 year old Black female, from a low-socioeconomic background. She 
excels in all physical activities. Having attended three different schools in the past eight 
years, her cumulative folder indicates only a little about her academic progress or her social 
adjustments. One of her grade school teachers expressed concern over her aggressiveness 
in the classroom and an attendance officer from her high school found it necessary to speak 
to her mother about her extended absences, just prior to her family's most recent relocation 
six months ago.

STOP READING: Answer questions 1-12 on the rating scales answer form.

(3) Client 3 is an 18 year old Caucasian female, from a middle-socioeconomic background. 
As the result of an automobile accident during her sophomore year in high school, she is 
confined to a motorized wheel chair. She is paralyzed from the waist down, has full use of 
one arm, and limited use of the other arm. Her academic records indicate that she has 
graduated with a 3.0 grade-point average. Since her accident, she has been on academic 
probation one semester and made the Dean's Honor Roll the following semester.

STOP REAPING: Answer questions 1-12 on the rating scales answer form.

(4) Client 4 is an18 year old Caucasian male, from a low-socioeconomic background. He 
was described by his grade school teachers as "excessively shy" until a hearing loss was 
discovered and he was enrolled in a sign-language training special-education program. 
Throughout his primary and secondary education, his schools have arranged to have a hand- 
signing interpreter in each of his classes. According to his mother, his father deserted the 
family when he was ten, and the family's financial resources have been primarily general 
assistance and A.D.C. (child support) for him, one younger brother, and two younger sisters. 
His family currently lives in government subsidized housing. He would someday like to have 
a Master's degree in business administration (MBA), but his family’s finances dictate that he 
must now secure a job. He plans to begin his college education in an evening extension 
program at the local university.
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A.C.T. SURVEY FORM B

(1) Client 1 is an 18 year old Black female, from a middle-socioeconomic background. She 
is In excellent physical condition, and her school records indicate no developmental problems. 
She has one younger brother and two younger sisters. Her father is an electrical engineer 
and her mother is an elementary school teacher.

STOP READING: Answer questions 1-12 on the rating scales answer form.

(2) Client 2 is an 18 year old Black male, from a low-socioeconomic background. He 
excels in all physical activities. Having attended three different schools in the past eight 
years, his cumulative folder indicates only a little about his academic progress or his social 
adjustments. One of his grade school teachers expressed concern over his aggressiveness 
in the classroom and an attendance officer from his high school found it necessary to speak 
to his mother about his extended absences, just prior to his family's most recent relocation six 
months ago.

STOP READING: Answer questions 1-12 on the rating scales answer form.

(3) Client 3 is an 18 year old Caucasian male, from a middle-socioeconomic background. 
As the result of an automobile accident during his sophomore year in high school, he is 
confined to a motorized wheel chair. He is paralyzed from the waist down, has full use of one 
arm, and limited use of the other arm. His academic records indicate that he has graduated 
with a 3.0 grade-point average. Since his accident, he has been on academic probation one 
semester and made the Dean's Honor Roll the following semester.

STOP REAPING: Answer questions 1-12 on the rating scales answer form.

(4) Clinet 4 is an 18 year old Caucasian female, from a low-socioeconomic background. 
She was described by her grade school teachers as "excessively shy" until a hearing loss 
was discovered and she was enrolled in a sign-language training special-education program. 
Throughout her primary and secondary education, her schools have arranged to have a 
hand-signing interpreter in each of her classes. According to her mother, her father deserted 
the family when she was ten, and the family's financial resources have been primarily general 
assistance and A.D.C. (child support) for her, one younger brother, and two younger sisters. 
Her family currently lives in government subsidized housing. She would someday like to have 
a  Master's degree in business administration (MBA), but her family's finances dictate that she 
must now secure a job. She plans to begin her college education in an evening extension 
program at the local university.
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A.C.T. SURVEY FORM C

(1) Client 1 is an 18 year old Caucasian male, from a middle-socioeconomic background. 
He is in excellent physical condition, and his school records indicate no developmental 
problems. He has one younger brother and two younger sisters. His father is an electrical 
engineer and his mother is an elementary school teacher.

STOP READING: Answer questions 1-12 on the rating scales answer form.

(2) Client 2 is an 18 year old Caucasian female, from a low-socioeconomic background. 
She excels in all physical activities. Having attended three different schools in the past eight 
years, her cumulative folder indicates only a little about her academic progress or her social 
adjustments. One of her grade school teachers expressed concern over her aggressiveness 
in the classroom and an attendance officer from her high school found it necessary to speak 
to her mother about her extended absences, just prior to her family’s most recent relocation 
six months ago.

STOP READING: Answer questions 1-12 on the rating scales answer form.

(3) Client 3 is an 18 year old Black female, from a middle-socioeconomic background. As 
the result of an automobile accident during her sophomore year in high school, she is 
confined to a  motorized wheel chair. She is paralyzed from the waist down, has full use of 
one arm, and limited use of the other arm. Her academic records indicate that she has 
graduated with a 3.0 grade-point average. Since her accident, she has been on academic 
probation one semester and made the Dean's Honor Roll the following semester.

STOP READING: Answer questions 1-12 on the rating scales answer form.

(4) Client 4 is an 18 year old Black male, from a low-socioeconomic background. He was 
described by his grade school teachers as "excessively shy" until a hearing loss was 
discovered and he was enrolled in a sign-language training special-education program. 
Throughout his primary and secondary education, his schools have arranged to have a hand- 
signing interpreter in each of his classes. According to his mother, his father deserted the 
family when he was ten, and the family's financial resources have been primarily general 
assistance and A.D.C. (child support) for him, one younger brother, and two younger sisters. 
His family currently lives in government subsidized housing. He would someday like to have 
a  Master's degree in business administration (MBA), but his family’s finances dictate that he 
must now secure a job. He plans to begin his college education in an evening extension 
program at the local university.
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A.C.T. SURVEY FORM D

(1) Client 1 is an 18 year old Caucasian female, from a middle-socioeconomic background. 
She is in excellent physical condition, and her school records indicate no developmental 
problems. She has one younger brother and two younger sisters. Her father is an electrical 
engineer and her mother is an elementary school teacher.

STOP READING: Answer questions 1-12 on the rating scales answer form.

(2) Client 2 is an 18 year old Caucasian male, from a low-socioeconomic background. He 
excels in all physical activities. Having attended three different schools in the past eight 
years, his cumulative folder indicates only a little about his academic progress or his social 
adjustments. One of his grade school teachers expressed concern over his aggressiveness 
in the classroom and an attendance officer from his high school found it necessary to speak 
to his mother about his extended absences, just prior to his family's most recent relocation six 
months ago.

STOP READING: Answer questions 1-12 on the rating scales answer form.

(3) Client 3 is an 18 year old Black male, from a middle-socioeconomic background. As 
the result of an automobile accident during his sophomore year in high school, he is confined 
to a  motorized wheel chair. He is paralyzed from the waist down, has full use of one arm, and 
limited use of the other arm. His academic records indicate that he has graduated with a 3.0 
grade-point average. Since his accident, he has been on academic probation one semester 
and made the Dean's Honor Roll the following semester.

STOP READING: Answer questions 1-12 on the rating scales answer form.

(4) Client 4 is an 18 year old black female, from a low-socioeconomic background. She 
was described by her grade school teachers as "excessively shy" until a hearing loss was 
discovered and she was enrolled in a sign-language training special-education program. 
Throughout her primary and secondary education, her schools have arranged to have a 
hand-signing interpreter in each of her classes. According to her mother, her father deserted 
the family when she was ten, and the family's financial resources have been primarily general 
assistance and A.D.C. (child support) for her, one younger brother, and two younger sisters. 
Her family currently lives in government subsidized housing. She would someday like to have 
a Master's degree in business administration (MBA), but her family's finances dictate that she 
must now secure a job. She plans to begin her college education in an evening extension 
program at the local university.
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M-B.I.A.S. SURVEY® 
GROUP WORKSHOP FORMAT

WORKSHOP COORDINATOR'S INSTRUCTIONS

This survey Is recommended:
• As a tool for personal bias awareness and stimulation of group discussions
• For people training or working in multicultural settings in the helper-professions

You will need:
• Survey Forms A, B, C, D (As even a distribution of each Form as possible)
• Instructions & Rating Scales for each member of the group
• Four Copies of the Survey-Results Table
• One Master Survey-Results Table Transparency & a colored marker
• An overhead projector
• 1-4 Calculators

SCORING INSTRUCTIONS:

1 Randomly hand each person one of the forms (either 'A', 'B\ 'C\ or 'D '). After ail 
participants have finished rating their four scenarios, split the group into sub-groups 
corresponding to their M-B.I.A.S. SURVEY form 'A', 'B\ C\ or D'. Hand out the M-B.I.A.S. 
SURVEY - Results Table to one member of the group who will record the individual 
scores for the group.

2 Have each member of the group tally his or her individual scores on the M- B.I.A.S. 
SURVEY - Rating Form for each of the four clients. Scores are tallied by adding the 
numbers of the six characteristics (Example: The total of the six characteristics for Client 
1, is Client 1's M-B.I.A.S. score-Scores will be between 6 and 30)

3 The group leader should record each individual's score into the appropriate boxes of the 
M-B.I.A.S. SURVEY - Results Table (Example: The group leader in the group that filled 
out Form 'A' will record the individual scores for Client 1 into the box marked with an 
asterisk*--The group leader will then move down, directly under Client 1 to record the 
scores in the box for Client 2's M-B.I.A.S. score, then Client 3's, then Client 4's)

4 Now find the average score for each box of individual scores (Example: If there were five 
members of the group who filled out form 'A', five individual scores should have been 
written into the box marked with an asterisk*-The group leader should add the five 
individual scores and divide the total by five--The group leader will then place the average 
group scores into the corresponding boxes of a master results table).

5 When all group leaders have filled in their portion of a master M-B.I.A.S. SURVEY- 
Results Table, figure the group means of each client. Fill in the mean scores for each 
client on the far right-hand column of the master table.
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M.B. SURVEY©
INSTRUCTIONS

In the following survey, you are given a brief description of four people 
who have recently graduated from the same public high school, in the 
college-track curriculum. They each recently graduated with the same 3.0 
grade point average, in the top half of their class.

They are each about to attempt entering the work force. Your task is 
to u se the information provided to rate each person in six job 
characteristics which are important to employers. The six job 
characteristics are randomly arranged alongside a 5-point rating scale from 1 
(excellent likelihood of occurrence) to 5 (poor likelihood of occurrence) on the 
accompanying "Rating Scales" form.

1 2 3 4 5

EXCELLENT GOOD AVERAGE FAIR POOR

Read case one, then immediately refer to the job characteristics 
"Rating Scales" to rate the first set of six characteristics. Rate the person on 
each characteristic by marking the appropriate space on the answer sheet.

Rate the second, third, and fourth persons in the same manner; first 
reading the description, then rating the next set of six characteristics.

* Do not hesitate; work quickly, indicating your first im pressions.
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M .B. SURVEY« * RATING FORM

EXCELLENT AVERAGE POOR
________GOOD________ FAIR________

CLIENT 1

1) Awareness of Personal Strengths and Weaknesses 1 ® @ ®

2) Goal Orientation 2 ® ®

3) Self-Esteem 3 ® ® ® ® ®

4) Energy Level 4 ® @ ® @ ®

5) Participation in Extracurricular Activities 5 ® @ ® ® ®

6) Level of Honesty 6 ® @ ® ® ®

CLIENT 2

1) Awareness of Personal Strengths and Weaknesses 1 ® © ® ® ®

2) Goal Orientation 2 ® ® ® ® ®

3) Self-Esteem 3 ® ® ® ® ®

4) Energy Level 4 ® ® ® ® ®

5) Participation in Extracurricular Activities 5 ® ® ® ® ®

6) Level of Honesty 6 ® ® ® @ ®

CLIENT 3

1) Awareness of Personal Strengths and Weaknesses 1 © ® ® ® ®

2) Goal Orientation 2 ® ® ® ® ®

3) Self-Esteem 3 ® ® ® ® ®

4) Energy Level 4 ® © ® ® ®

5) Participation in Extracurricular Activities 5 ® ® © ® ®

6) Level of Honesty 6 ® © ® ® ®

CLIENT 4

1) Awareness of Personal Strengths and Weaknesses 1 ® ® ® © ®

2) Goal Orientation 2 ® © ® ® ®

3) Self-Esteem 3 ® © ® ® ®

4) Energy Level 4 ® ® ® ® ®

5) Participation in Extracurricular Activities 5 ® ® ® ® ®

6) Level of Honesty 6 ® ® ® ® ®
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FORMA

(1) Client 1 is an 18 year old Black male, from a middle-socioeconomic 
background. He is in excellent physical condition, and his school records indicate no 
developmental problems. He has one younger brother and two younger sisters. His 
father is an electrical engineer and his mother is an elementary school teacher.

STOP REAPING: Answer questions 1-6 on the rating scales answer form.

(2) Client 2 is an 18 year old Black female, from a low-socioeconomic background. 
She excels in all physical activities. Having attended three different schools in the 
past eight years, her cumulative folder indicates only a little about her academic 
progress or her social adjustments. An attendance officer from her high school found 
it necessary to speak to her mother about her extended absences, just prior to her 
family’s most recent relocation six months ago. The family's financial resources have 
been primarily general assistance and A.D.C. (child support).

SXOJLREAPING: Answer questions 1-6 on the rating scales answer form.

(3) Client 3 is an 18 year old Caucasian female, from a middle-socioeconomic 
background. As the result of an automobile accident during her sophomore year in 
high school, she is confined to a motorized wheel chair. She is paralyzed from the 
waist down, has full use of one arm, and limited use of the other arm. Since her 
accident, she has been on academic probation one semester and made the Dean's 
Honor Roll the following semester. Her academic records indicate that she has 
graduated with a 3.0 grade-point average.

STOP-REAPING: Answer questions 1-6 on the rating scales answer form.

(4) Client 4 is an 18 year old Caucasian male, from a low-socioeconomic 
background. He was described by his grade school teachers as "excessively shy" until 
a hearing loss was discovered and he was enrolled in a sign-language training special- 
education program. Throughout his primary and secondary education, his schools 
have arranged to have a hand-signing interpreter in each of his classes. According to 
his mother, his father deserted the family when he was ten, and the family's financial 
resources have been primarily general assistance and A.D.C. (child support) for him, 
one younger brother, and two younger sisters. His family currently lives in 
government subsidized housing.
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FORM B

(1) Client 1 is an 18 year old Black female, from a middle-socioeconomic 
background. She is in excellent physical condition, and her school records indicate no 
developmental problems. She has one younger brother and two younger sisters. Her 
father is an electrical engineer and her mother is an elementary school teacher.

STOP REAPING: Answer questions 1-6 on the rating scales answer form.

(2) Terry is an 18 year old Black male, from a low-socioeconomic background. He 
excels in all physical activities. Having attended three different schools in the past 
eight years, his cumulative folder indicates only a little about his academic progress 
or his social adjustments. An attendance officer from his high school found it 
necessary to speak to his mother about his extended absences, just prior to his family's 
most recent relocation six months ago. The family's financial resources have been 
primarily general assistance and A.D.C. (child support).

STOP READING; Answer questions 1-6 on the rating scales answer form.

(3) Client 3 is an 18 year old Caucasian male, from a middle-socioeconomic 
background. As the result of an automobile accident during his sophomore year in 
high school, he is confined to a motorized wheel chair. He is paralyzed from the 
waist down, has full use of one arm, and limited use of the other arm. Since his 
accident, he has been on academic probation one semester and made the Dean's 
Honor Roll the following semester. His academic records indicate that he has 
graduated with a 3.0 grade-point average.

STOP READING: Answer questions 1-6 on the rating scales answer form.

(4) Client 4 is an 18 year old Caucasian female, from a low-socioeconomic 
background. She was described by her grade school teachers as "excessively shy" 
until a hearing loss was discovered and she was enrolled in a sign-language training 
special-education program. Throughout her primary and secondary education, her 
schools have arranged to have a hand-signing interpreter in each of her classes. 
According to her mother, her father deserted the family when she was ten, and the 
family's financial resources have been primarily general assistance and A.D.C. (child 
support) for her, one younger brother, and two younger sisters. Her family currently 
lives in government subsidized housing.
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FORM C

(1) Client 1 is an 18 year old Caucasian male, from a middle-socioeconomic 
background. He is in excellent physical condition, and his school records indicate no 
developmental problems. He has one younger brother and two younger sisters. His 
father is an electrical engineer and his mother is an elementary school teacher.

STOP REAPING: Answer questions 1-6 on the rating scales answer form.

(2) Client 2 is an 18 year old Caucasian female, from a low-socioeconomic 
background. She excels in all physical activities. Having attended three different 
schools in the past eight years, Her cumulative folder indicates only a little about her 
academic progress or her social adjustments. An attendance officer from her high 
school found it necessary to speak to her mother about her extended absences, just 
prior to her family's most recent relocation six months ago. The family's financial 
resources have been primarily general assistance and A.D.C. (child support).

STOP READING: Answer questions 1-6 on the rating scales answer form.

(3) Client 3 is an 18 year old Black female, from a middle-socioeconomic 
background. As the result of an automobile accident during her sophomore year in 
high school, she is confined to a motorized wheel chair. She is paralyzed from the 
waist down, has full use of one arm, and limited use of the other arm. Since her 
accident, she has been on academic probation one semester and made the Dean's 
Honor Roll the following semester. Her academic records indicate that she has 
graduated with a 3.0 grade-point average.

STOP READING: Answer questions 1-6 on the rating scales answer form.

(4) Client 4 is an 18 year old Black male, from a low-socioeconomic background. 
He was described by his grade school teachers as "excessively shy" until a hearing 
loss was discovered and he was enrolled in a sign-language training special-education 
program. Throughout his primary and secondary education, his schools have 
arranged to have a hand-signing interpreter in each of his classes. According to his 
mother, his father deserted the family when he was ten, and the family's financial 
resources have been primarily general assistance and A.D.C. (child support) for him, 
one younger brother, and two younger sisters. His family currently lives in 
government subsidized housing.
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FORM D

(1) Gient 1 is an 18 year old Caucasian female, from a middle-socioeconomic 
background. She is in excellent physical condition, and her school records indicate no 
developmental problems. She has one younger brother and two younger sisters. Her 
father is an electrical engineer and her mother is an elementary school teacher.

STOP REAPING: Answer questions 1-6 on the rating scales answer form.

(2) Client 2 is an 18 year old Caucasian male, from a low-socioeconomic 
background. He excels in all physical activities. Having attended three different 
schools in the past eight years, His cumulative folder indicates only a little about his 
academic progress or his social adjustments. An attendance officer from his high 
school found it necessary to speak to his mother about his extended absences, just 
prior to his family's most recent relocation six months ago. The family's financial 
resources have been primarily general assistance and A.D.C. (child support).

STOP REAPING: Answer questions 1-6 on the rating scales answer form.

(3) G ient 3 is an 18 year old Black male, from a middle-socioeconomic 
background. As the result of an automobile accident during his sophomore year in 
high school, he is confined to a motorized wheel chair. He is paralyzed from the 
waist down, has full use of one arm, and limited use of the other arm. Since his 
accident, he has been on academic probation one semester and made the Dean's 
Honor Roll the following semester. His academic records indicate that he has 
graduated with a 3.0 grade-point average.

STOP READING: Answer questions 1-6 on the rating scales answer form.

(4) G ient 4 is an 18 year old black female, from a low-socioeconomic background. 
She was described by her grade school teachers as "excessively shy" until a hearing 
loss was discovered and she was enrolled in a sign-language training special- 
education program. Throughout her primary and secondary education, her schools 
have arranged to have a hand-signing interpreter in each of her classes. According to 
her mother, her father deserted the family when she was ten, and the family's financial 
resources have been primarily general assistance and A.D.C. (child support) for her, 
one younger brother, and two younger sisters. Her family currently lives in 
government subsidized housing.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



157

MULTICULTURAL B .I.A .S . SURVEY© -  RESULTS TABLE

MULTICULTURAL 
B.I.A.S. SURVEY® 
designed by:

J. S tephen N eynaber, Ed. D 
Western Michigan University 

1992

CLIENT
NAME

FORM 'A1 FORM 'B' FORM 'C FORM 'D'

GROUP
MEAN
SCORES

A verage 
BIAS Score

A verage 
BIAS Score

A verage 
BIAS Score

A verage 
BIAS Score

Middle S.E.S. 
Physically Able

Q lent 1

■»

Black
Male

Black
Female

C aucasian
Male

C aucasian
Female

LowS.E.S. 
Physically Able

Q lent 2 Black
Female

Black
Male

C aucasian
Femala

C aucasian
Male

Middle S.E.S. 
Physically Disabled

Q lent 3 C aucasian
Fem ale

C aucasian
Male

Black
Female

Black
Male

Low S.E.S.
Physically Disabled

Q lent 4 C aucasian
Male

C aucasian
Female

Black
Male

Black
Fem ale
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M -B .IA .S . SURVEY®
GROUP WORKSHOP DISCUSSION GUIDE

GROUP ANALYSIS:

A A counselor's bias can be defined as the Beliefs which are likely to Inhibit a  counselor's
Appropriate Support of his or her client. Beliefs Inhibiting Appropriate Support (B.I.A.S.) are 
revealed in the MULTICULTURAL B.I.A.S. SURVEY, with high total scores indicating a high degree 
of negative bias toward the client.

B Note the differences in the M-8.I.A.S. scores for Client 1, depending which form is used. How 
much variation is there in the B.I.A.S. score for Client 1 as a Black male (Form ’A1), compared to 
when Client 1 is a Caucasian male, or Black female, or Caucasian female? Note the differences in 
the M-B.I.A.S. scores of each of the other clients, depending which form was used. Now go back to 
the instructions page and read the first paragraph. If all four graduated from the same high school 
program, in the top half of their class, what does the difference in scores indicate about counselor 
stereotypes toward or against race (ie., racism, or over-comoensation for racial equality), or 
counselor stereotypes toward or against gender (i.e., sexism)?

C Note the difference in the M-B.I.A.S. scores between Client 1 & Client 2 in all columns of the 
Results Table. Now, note the difference in the scores between Client 3 & Client 4. What does the 
difference in scores reveal about counselor stereotypes toward or against socio-economic status 
(le., Social-Class Stereotyping).

D Note the difference in the M-B.I.A.S. scores between Client 3 & Client 4. What does this reveal 
about counselor bias toward or against people with differing degrees of physical disability (i.e., 
paraplegic vs. hearing impairment)? How might an emotional disability have ranked with physical 
disability? How did the group rate C . l i 9 n t . 3 . C T m p . a i f i d . t Q . C I t e n t „ l .  or Client 4 compared with Client 2 
on item 5 of the ratings form? Does a  person's physical disability necessarily equate to lack of 
extracurricular activity? If Client 1 was a starter on the tennis team, and Client 3 was the captain of 
the chess team, was ono more "extracurricular” than the other?

E What do the different scores on the MULTICULTURAL B.I.A.S. SURVEY indicate about the
inherent potential for influencing counselor attitudes with intake reports? Could the intake scenario 
for Client 1, which states that Client 1 is in, "excellent physical condition”, still be accurate if Client 1 
had revealed a ’Hidden” physical disability (e.g., could a  person with a clubbed foot be labeled, ”in 
excellent physical condition”)? Also, can a paraplegic person be accurately labeled, ”in excellent 
physical condition”? How did the group rate Client 3 compared to Client 1 or Client 4 compared 
with Client 2 on item 4 of the ratings form? Does a person's physical disability necessarily equate 
to lack of energy?

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



Appendix F 

Sample Career B.I.A.S. Survey and Workshop

159

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



C-B.I.A.S. SURVEY® 
GROUP WORKSHOP FORMAT

W O R K SH O P C O O R D IN A T O R 'S  INSTRUCTIONS

This survey Is recom m ended:

•  As a  tool for personal b ias aw areness an d  stimulation o f  group discussions
•  For p e o p le  training or working In multicultural settings
•  For p e o p le  training or working In career counseling or other helper-professlons

You will n eed :

•  Survey Forms A. B, C, D (As e v e n  a  distribution o f e a c h  Form a s  possible)
•  Instructions & Rating S cales for e a c h  m em ber of the group
•  Four C opies o f th e  Survey-Results Table
« O n e Master Survey-Results Table Transparency & a  co lored  marker
•  An overh ead  projector
•  1-4 Calculators

SCORING INSTRUCTIONS:

1 Randomly hand  e a c h  person o n e  o f th e  forms (either 'A*. 'B'. 'C . or 'D') After all 
participants h a v e  finished rating their four scenarios, split the group Into sub-groups 
corresponding to  their C-B.I.A.S. SURVEY form ‘A'. 'B', C‘, or D \ Hand ou t th e C-B.I.A.S. 
SURVEY - Results Table to  o n e  m em ber o f th e group w ho will record th e  Individual scores  
for th e  group.

2 H ave e a c h  m em ber of the group tally his or her Individual scores on  th e C-B.I.A.S. SURVEY - 
Rating Form for e a c h  o f  th e four clients. Scores are tallied by ad d in g  the numbers o f th e six 
characteristics (Example: The total o f the six characteristics for Client 1, Is Client 1 's C-B.I.A.S. 
sco re-S co res will b e  b e tw e en  6 a n d  30)

3 The group lead er  should record e a c h  Individual's score Into the appropriate b oxes o f th e  
C-B.I.A.S. SURVEY - Results Table (Example: The group leader In th e  group that filled out 
Form 'A' will record th e Individual scores for Client 1 Into the box m arked with a n  asterisk*- 
The group lead er will then m o v e  d ow n , directly under Client 1 to record the scores In th e  
box for Client 2's C-B.IAS. score , then  Client 3's, then Client 4's)

4 Now find th e a v e r a g e  score for e a c h  box o f Individual scores (Example: If there w ere five 
m em bers o f the group w ho rilled out form 'A‘, five Individual scores should h a v e  b e e n  
written Into th e  b ox  m arked with a n  asterisk‘-T he group leader should a d d  the five 
Individual scores a n d  divide th e  total by flve-The group leader will then p la c e  the a v er a g e  
group scores Into th e corresponding b oxes of a  m aster results table).

5 W hen all group leaders h a v e  filled In their portion o f a  m aster C-B.I.A.S. SURVEY- Results 
Table, figure th e  group m ean s o f  e a c h  client. Rll In the m ea n  scores for e a c h  client on  the  
far right-hand colum n o f the m aster table.
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C.B. SURVEY® 
INSTRUCTIONS

In the following survey, you are given a brief description of four people who 
have recently graduated from the same public high school, in the college-track 
curriculum. TTiey each recently graduated with the same grade point average, in the 
top half of their class.

They are each about to attempt entering the work force. Your task is to use 
the information provided to rate each person in six job characteristics which are 
im portant to employers. The six job characteristics are randomly arranged 
alongside a 5-point rating scale from 1 (excellent likelihood of occurrence) to 5 (poor 
likelihood of occurrence) on the accompanying "Rating Scales" form.

EXCELLENT GOOD AVERAGE FAIR POOR

Read case one, then immediately refer to the job characteristics "Rating 
Scales" to rate the first set of six characteristics. Rate the person on each 
characteristic by marking the appropriate space on the answer sheet

Rate the second, third, and fourth persons in the same manner; first reading the 
description, then rating the next set of six characteristics.

* Do not hesitate; work quickly, indicating your first impressions.
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C.B. SURVEY* ■ RATING FORM

EXCELLENT AVERAGE POOR

CLIENT 1

1) Awareness of Personal Strengths and Weaknesses 1 ® © ® ©
2) Goal Orientation 2 ® © @ ©
3) Self-Esteem 3 ® © © ©
4) Energy Level 4 ffi ® © ©
5) Participation in Extracurricular Activities 5 ® ® © ©
6) Level of Honesty 6 © ® © @ ©

CLIENT 2

1) Awareness of Personal Strengths and Weaknesses ® ® © ® ©
2) Goal Orientation 2 © ® © ® ©
3) Self-Esteem 3 ® ® © ® ©
4) Energy Level 4 ® ® © ® ©
5) Participation in Extracurricular Activities 5 ® ® © @ ©
6) Level of Honesty 6 ® ® © ® ©

CLIENT 3

1) Awareness of Personal Strengths and Weaknesses 1 ® ® © ® ©
2) Goal Orientation 2 ® ® © ® ©
3) Self-Esteem 3 ® ® © ® ©
4) Energy Level 4 ® ® © ® ©
5) Participation in Extracurricular Activities 5 ® © © ® ©
6) Level of Honesty 6 © © © ® ©

CLIENT 4

1) Awareness of Personal Strengths and Weaknesses 1 © © © ® ©
2) Goal Orientation 2 © © © @ ©
3) Self-Esteem 3 © © © © ©
4) Energy Level 4 © © © @ ©
5) Participation in Extracurricular Activities 5 © © © ® ©
6) Level of Honesty 6 © © © ® ©
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FORMA

(1) Client 1 is an 18 year old Black male, from a middle-socioeconomic 
background. He is in excellent physical condition, and his school records indicate no 
developmental problems. He has one younger brother and two younger sisters. His 
father is an electrical engineer and his mother is an elementary school teacher.

STOP REAPING: Answer questions 1-6 on the rating scales form.

(2) Client 2 is an 18 year old Black female, from a low-socioeconomic background. 
She was described by her grade school teachers as "excessively shy" until a hearing 
loss was discovered and she was enrolled in a sign-language training special- 
education program. Throughout her primary and secondary education, her schools 
have arranged to have a hand-signing interpreter in each of her classes. According to 
her mother, her father deserted the family when she was ten, and the family's financial 
resources have been primarily general assistance and A.D.C. child support for her, 
one younger brother and two younger sisters. Her family currently lives in 
government subsidized housing.

STOP READING: Answer questions 1-6 on the rating scales form.

(3) Client 3 is an 18 year old Caucasian female, from a middle-socioeconomic 
background. She is in excellent physical condition, and her school records indicate no 
developmental problems. She has one younger brother and two younger sisters. Her 
father is a computer software design engineer and her mother is an occupational 
therapist. She currently works part-time at a local pet store and has no idea what kind 
of career she wants. She has no college plans and says she will probably live at home 
for the next few months or longer.

STOP REAPING: Answer questions 1-6 on the rating scales form.

(4) Client 4 is an 18 year old Caucasian male, from a low-socioeconomic 
background. As the result of an automobile accident during his sophomore year in 
high school, he is confined to a motorized wheel chair. He is paralyzed from the 
waist down. The family’s financial resources have been primarily general assistance 
and A.D.C. (child support) for him, one younger brother, and two younger sisters.
His family currently lives in government subsidized housing. He would someday like 
to have a Master's degree in business administration (MBA), but his family's finances 
dictate that he must now secure a job. He plans to begin his college education in an 
evening extension program at the local university.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



C.B. SURVEY© FORMB

(1) G ient 1 is an 18 year old Black female, from a middle-socioeconomic 
background. She is in excellent physical condition, and her school records indicate no 
developmental problems. She has one younger brother and two younger sisters. Her 
father is an electrical engineer and her mother is an elementary school teacher.

STOP REAPING: Answer questions 1-6 on the rating scales form.

(2) Gient 2 is an 18 year old Black male, from a low-socioeconomic background. 
He was described by his grade school teachers as "excessively shy" until a hearing 
loss was discovered and he was enrolled in a hand sign-language training special 
education program. Throughout his primary and secondary education, his schools 
have arranged to have a hand-signing interpreter in each of his classes. According to 
his mother, his father deserted the family when he was ten, and the family's financial 
resources have been primarily general assistance and A.D.C. (child support) for him, 
one younger brother, and two younger sisters. His family currently lives in 
government subsidized housing.

STOP READING: Answer questions 1-6 on the rating scales form.

(3) G ient 3 is an 18 year old Caucasian male, from a middle-socioeconomic 
background. He is in excellent physical condition, and his school records indicate no 
developmental problems. He has one younger brother and two younger sisters. His 
father is a computer software design engineer and his mother is an occupational 
therapist. He currently works part-time at a local pet store and has no idea what kind 
of career he wants. He has no college plans and says he will probably live at home 
for the next few months or longer.

STOP READING; Answer questions 1-6 on the rating scales form.

(4) Client 4 is an 18 year old Caucasian female, from a low-socioeconomic 
background. As the result of an automobile accident during her sophomore year in 
high school, she is confined to a motorized wheel chair. She is paralyzed from the 
waist down. The family's financial resources have been primarily general assistance 
and A.D.C. (child support) for her, one younger brother, and two younger sisters. Her 
family currently lives in government subsidized housing. She would someday like to 
have a Master's degree in business administration (MBA), but her family's finances 
dictate that she must now secure a job. She plans to begin her college educadon in an 
evening extension program at the local university.
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FORM C

(1) Client 1 is an 18 year old Caucasian male, from a middle-socioeconomic 
background. He is in excellent physical condition, and his school records indicate no 
developmental problems. He has one younger brother and two younger sisters. His 
father is an electrical engineer and his mother is an elementary school teacher.

STOP READING: Answer questions 1-6 on the rating scales form.

(2) Client 2 is an 18 year old Caucasian female, from a low-socioeconomic 
background. She was described by her grade school teachers as "excessively shy" 
until a hearing loss was discovered and she was enrolled in a sign-language training 
special-education program. Throughout her primary and secondary education, her 
schools have arranged to have a hand-signing interpreter in each of her classes. 
According to her mother, her father deserted the family when she was ten, and the 
family's financial resources have been primarily general assistance and A.D.C. (child 
support) for her, one younger brother, and two younger sisters. Her family currendy 
lives in government subsidized housing.

STOP READING: Answer questions 1-6 on the rating scales form.

(3) Client 3 is an 18 year old Black female, from a middle-socioeconomic 
background. She is in excellent physical condition, and her school records indicate no 
developmental problems. She has one younger brother and two younger sisters. Her 
father is a computer software design engineer and her mother is an occupational 
therapist. She currently works part time at a local pet store and has no idea what kind 
of career she wants. She has no college plans and says she will probably live at home 
for the next few months or longer.

STOP READING: Answer questions 1-6 on the rating scales form.

(4) Client 4 is an 18 year old Black male, from a low-socioeconomic background. 
As the result of an automobile accident during his sophomore year in high school, he 
is confined to a motorized wheel chair. He is paralyzed from the waist down. The 
family's financial resources have been primarily general assistance and A.D.C. (child 
support) for him, one younger brother, and two younger sisters. His family currently 
lives in government subsidized housing. He would someday like to have a Master's 
degree in business administration (MBA), but his family's finances dictate that he 
must now secure a job. He plans to begin his college education in an evening 
extension program at the local university.

Reproduced with permission of the copyright owner. Further reproduction prohibited without permission.



C.B. SURVEY©

166

FORM D

(1) Client 1 is an 18 year old Caucasian female, from a middle-socioeconomic 
background. She is in excellent physical condition, and her school records indicate no 
developmental problems. She has one younger brother and two younger sisters. Her 
father is an electrical engineer and her mother is an elementary school teacher.

STOP READING: Answer questions 1-6 on the rating scales form.

(2) Client 2 is an 18 year old Caucasian male, from a low-socioeconomic 
background. He was described by his grade school teachers as "excessively shy" until 
a hearing loss was discovered and he was enrolled in a hand sign-language training 
special education program. Throughout his primary and secondary education, his 
schools have arranged to have a hand-signing interpreter in each of his classes. 
According to his mother, his father deserted the family when he was ten, and the 
family's financial resources have been primarily general assistance and A.D.C. (child 
support) for him, one younger brother, and two younger sisters. His family currently 
lives in government subsidized housing.

STOP REAPING: Answer questions 1-6 on the rating scales form.

(3) Client 3 is an 18 year old Black male, from a middle-socioeconomic 
background. He is in excellent physical condition, and his school records indicate no 
developmental problems. He has one younger brother and two younger sisters. His 
father is a computer software design engineer and his mother is an occupational 
therapist. He currently works part time at a local pet store and has no idea what kind 
of career he wants. He has no college plans and says he will probably live at home 
for the next few months or maybe longer.

STOP READING: Answer questions 1-6 on the rating scales form.

(4) Client 4 is an 18 year old Black female, from a low-socioeconomic background. 
As the result of an automobile accident during her sophomore year in high school, she 
is confined to a motorized wheel chair. She is paralyzed from the waist down. The 
family's financial resources have been primarily general assistance and A.D.C. (child 
support) for her, one younger brother, and two younger sisters. Her family currently 
lives in government subsidized housing. She would someday like to have a Master's 
degree in business administration (MBA), but her family's finances dictate that she 
must now secure a job. She plans to begin her college education in an evening 
extension program at the local university.
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CAREER
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designed  by:

J. S tephen Noynaber, Ed. D 
Western Michigan University 

1992

CLIENT
NAME

FORM 'A' FORM 'B' FORM 'C FORM 'D1

GROUP
MEAN
SCORES

A verage 
BIAS Score

A verage 
BIAS Score

A verage 
BIAS Score

Average 
BIAS Score

Middle S.E.S. 
Physically Able

Q lent 1

«

Black
M ale

Black
Female

C aucasian
Male

C aucasian
Female

Low S.E.S.
Physically Disabled

Client 2 Black
Fem ale

Black
Male

C aucasian
Female

C aucasian
Male

Middle S.E.S.
Physically Able

Very Low C areer Focus

Client 3 C aucasian
Fem ale

C aucasian
Male

Black
Female

Black
Mala

Low S.E.S.
Physically Disabled 

Very High C areer Focus

Client 4 C aucasian
Male

C aucasian
Female

Black
Male

Black
Female
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GROUP ANALYSIS:

A A counselor's b ias c a n  b e  d efin ed  a s the Beliefs which are likely to  Inhibit a  counselor's 
Appropriate Support o f his or her client. Beliefs Inhibiting Appropriate Support (B.IA.S.) are  
rev ea led  In th e  CAREER B.I.A.S. SURVEY, with high total scores Indicating a  high d e g r e e  o f  
n eg a tiv e  bias toward the client.

B N ote th e  d ifferences In th e C-B.I.A.S. scores for Client 1, d ep en d in g  which form Is used.
How m uch  variation Is there In th e  C-B.I.A.S. score for Client 1 a s  a  Black m ale  (Form ’A'), 
co m p a red  to  w hen  Client 1 Is a  C aucasian  m ale  (Form C), or Black fem ale, or C aucasian  
fem ale?  N ote 1he d ifferences In th e  C-B.I.A.S. scores o f e a c h  of th e  other clients, 
d ep en d in g  which form w as used . Now g o  b ack  to the Instructions p a g e  an d  read  the first 
paragraph. If all four grad u ated  from the sa m e high school, In th e  top  half o f their class, 
w h at d o e s  th e  d ifference In scores Indicate a b o u t counselor stereotypes toward or against 
ra c e  (I.e.. racism , or over-com p en sation  for racial equality), or counselor stereotypes  
toward or again st gen d er  (I.e.. sexism)?

C  N ote th e d ifferen ce In the C-B.I.A.S. scores b e tw e e n  Client 1 & Client 2 In all colum ns o f th e  
Results Table. Is th e d ifferen ce In scores m ore a  result o f counselor attitudes toward or 
again st so c io -eco n o m ic  status (I.e., a  reflection of Social-Class Stereotyping), or counselor 
attitudes toward or against physical disabilities?

D N ote the d ifferen ce In the C-B.I.A.S. scores b e tw e e n  Client 2 & Client 4. W hat d o e s  this 
reveal a b o u t counselor bias toward or against p eo p le  with differing d eg re es  of physical 
disability (I.e., parap leg ia  vs. hearing Impairment)? How m ight an  em otional disability 
h a v e  ranked with physical disability? How did th e group rate Client 1 co m p a red  to  Client 
2 or Client 3 co m p a red  with Client 4 on  item 5 o f  the ratings form? D oes a  person's physical 
disability necessarily e q u a te  to  lack o f extracurricular activity? If Client 1 w as a  starter on  
th e  tennis tea m , an d  Client 3 w a s th e cap ta in  o f the ch ess  tea m , would an  em ployer 
Interviewer consider o n e  m ore "extracurricular’ than the other?

E N ote th e  d ifferen ce In 1he C-B.I.A.S. scores o f b e tw e en  Client 1 an d  Client 3. then  b e tw e en  
Client 2 a n d  Client 4. W hat d o e s  this reveal ab ou t social stereotyping affectin g  counselor  
attitudes toward or against clients with an  unstated career focus versus a  strongly stated  
career  m otivation, or a n  unstated  versus a  strongly stated  lack o f career  m otivation?
N otice h ow  the strongly sta ted  career focus o v erca m e all the traditionally stereotyped  
multiple suppressions o f client 4.

F Could th e  Intake scenario  for Client 1, which states that Client 1 Is In, "excellent physical 
condition", still b e  a cc u r a te  If Client 1 h ad  revealed  a  "Hidden" physical disability (e .g .. 
should a  person with a  c lu b b ed  foot b e  lab eled , "In excellen t physical condition’)? Also, 
c a n  a  p arap leg ic  person b e  accu ra tely  lab eled , "in excellen t physical condition"? How  
did th e  group rate Client 1 co m p a red  to Client 2 or Client 3 co m p a red  with Client 4 on  
Item 4 o f  th e  ratings form? D oes a  person's physical disability necessarily e q u a te  to  lack of 
energy?

G W hat d o  th e  different scores o n  th e  CAREER B.I.A.S. SURVEY Indicate a b o u t the Inherent 
potential for Influencing counselor attitudes with Intake reports?
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